COOMMCKIM YHUBEPCUTET
el R K ALLAE LI G R LA Ay

Faculty of Slavic Philology

Department of General, Indo-European and Balkan Linguistics

TOPIC: ERASMUS+ MOBILITY IN THE CONTEXT OF EUROPEAN POLICIES ON
MULTILINGUALISM AND MULTICULTURALISM

AVTOREFERAT

of a dissertation for the award of the degree of Doctor of Science and Education

PhD Student: Kristina Ivanova Stoyanova
Supervisors: Assoc. Prof. Dr Daria Karapetkova and Assoc. Prof. Dr Fotini Christakoudy
Professional field: 2.1. General and Comparative Linguistics - General Linguistics

Subject

Sofia, 2025



The dissertation has been discussed and directed for public defense by the Department
of General, Indo-European and Balkan Linguistics at the Faculty of Slavic Philology of Sofia

University "St. Kliment Ohridski" at .............
The public defense of the dissertation will take place at ...........ccccevvereennee from ............. hours at
..................... , Sofia University "St. Kliment Ohridski", in accordance with the Regulations for

the conditions and procedure for the acquisition of scientific degrees and academic positions at

Sofia University, before a Scientific Jury appointed by order ......................... composed of:
The Chair:
Members:
....................................................................................................... — Reviewer

The defense materials are available at the Secretary of the Department of General, Indo-
European and Balkan Linguistics, Rector's Office, Room. 131 and on the website of Sofia
University "St. Kliment Ohridski" http://www.uni-sofia.bg



TABLE OF CONTENTS:

GENERAL DESCRIPTION OF THE
DISSERTATION. ...ttt ettt sttt ettt et e sbeene e 4

CHAPTER ONE. BASIC
CONCEPTS ...ttt ettt ettt et e et sene e e seneesaeesaneennee e 8

CHAPTER TWO. HISTORY OF THE ERASMUS+, Socrates, Tempus PROGRAMMES AND
THE REASONS FOR THEIR

DISAPPEARANCE.......cociiiiiiieiete et ettt et
.10

CHAPTER THREE. REGIONAL SPECIFICITIES. SIMILARITIES AND

DIFFERENCES. ... .ottt ettt et e sttt e e e e 12
CHAPTER FOUR.............. UR. PERSPECTIVES AND PROBLEMS. MIXED MOBILITIES,
INNOVATION ...ttt ettt ettt et et see e et e saneeneesaneeeaneeanees 13
CHAPTER FIVE. RESEARCH: SUSTAINABILITY OF THE ERASMUS+ PROGRAMME.
SURVEY ettt ettt et sttt e a e st 14
CONCLUSION ...ttt ettt ettt et ettt e sbe e st e e sbe e e eneenbeesaneesreeenane e 15
CONTRIBUTIONS . ...ttt sttt e 19

BIBLIOGRAPHY ...ttt sttt et 24



GENERAL CHARACTERISTICS OF THE DISSERTATION

Topic Relevance The dissertation analyses the Erasmus+ programme, which is one of the
most powerful instruments of the European Commission. The areas in which it is active for the
period 2021-2027 are education, training, youth and sport. These areas are key as they support not
only the professional but also the personal development of young people during exchanges. Given
the mass mobility in Europe with a trend towards more and more mobility outside the European
Union as well, the theme looks at the sustainability of the programme, other programmes that
preceded it, new language trends after the UK's exit from the EU, opportunities for communication

and collaboration in international teams.

Introduction Europe is changing. It is becoming increasingly multicultural. The lessons in
tolerance that young people learn from these cultural exchanges are crucial. The aim of
multiculturalism is to establish an environment in which citizens of different nationalities, with
different historical and cultural heritages, who speak different languages, practise different
religions, find a bridge with each other and assert the right of the other, rather than fighting for the
assimilation of the different (Jotov, 2003:13). As already mentioned, the Erasmus+ programme
trains European citizens in this direction as well as preparing them for the social and technological
changes that are taking place. During their mobility, participants develop their competences and
create new ones, which they apply during and after the exchange. Lifestyles during Erasmus
mobility set benchmarks that become a way of life for most participants and beyond. And this way

of life, to underline it again, is living in community, living with the other.

When we add the opportunity to learn foreign languages, to maintain languages already
learned by practicing in their environment, it is clear why we talk about the programme as such an
important tool for the future. It makes people who have gone through it truly mobile, including
spiritually and culturally. And it satisfies all those who want education to be linked to practice as
well. Since the UK's exit from the EU, a new policy on language competences has been formed by
the EC. Learning one main language is no longer tolerated, but learning different languages from
those that are native to the EU. In this way, more specialists are being formed in different language
areas who, in addition to being able to communicate in a different language, form different

cognitive links on the basis of their language knowledge.



There have been debates on which will be the next main language for the EU. There were
hypotheses that it would be French as the other main language for the EC or Spanish in view of
the fact that it is spoken by the most people. These hypotheses are wrong and refer to the old model
of language policy-making, where there is one main language and all the others are irrelevant. The
Commission's new policy is to tolerate the learning of different languages on the basis of which
teams with different cognitive systems can be formed. My view is that this will take time and will

require negotiations that will continue to take place in English for years.
Methodology

The dissertation is based on a number of principles in the spirit of the EU and united
Europe. Multilingualism and multiculturalism are tools that help to put European values into
practice. The methods used during the research are on-line-desks, analysis of scientific sources,

survey research.

The main concepts dealt with in this text are multilingualism, multiculturalism,
interculturalism, transnationalism, cultural diversity. In the EU, multilingualism refers to the
ability of societies, institutions, and individuals to use more than one language in their daily lives.
In the European Parliament, all languages are equally important, as each country that is a member
of the European Union is unique and makes a specific contribution to the common good of the
Union in different but important aspects in line with European values. Parliamentary documents
are published in the official languages of the European Union so that they can be absolutely correct
and accessible in the original by representatives of the various countries. In the event of cases and
force majeure, the English version still carries the greatest weight. Members of the European
Parliament have the right to express themselves orally or in writing in any of the European
languages of the European Union. At the core of European values is the idea of cultural and
linguistic diversity (Mozejko, 2001:5). Multilingualism is deeply embedded in European treaties
and reflects this cultural and linguistic diversity. At the same time, multilingualism provides
greater transparency to the activities of the European institutions, which become more accessible
to the citizens of the European Union. This is essential for the success of the democratic system in
this same Union. The European Parliament differs from the other institutions of the European

Union in its obligation to ensure the highest possible level of multilingualism.



At the core of European values is the idea of cultural and linguistic diversity (Mozejko,
2001:5). Multilingualism is deeply embedded in European treaties and reflects this cultural and
linguistic diversity. At the same time, multilingualism provides greater transparency to the
activities of the European institutions, which become more accessible to the citizens of the
European Union. This is essential for the success of the democratic system in this same Union.
The European Parliament differs from the other institutions of the European Union in its obligation

to ensure the highest possible level of multilingualism.
Aims and Objectives

The aim of this study is to highlight the main trends in the development of contemporary
European policy on multilingualism and multiculturalism, as well as the reasons for the need for
it. The EU's policy on multilingualism and multiculturalism has been created in the spirit of
European values. It is timely and aims to prepare skilled actors and the modern world, where

travelling, mobile living and mobile working are increasingly possible and acceptable lifestyles.

Multilingualism policy is aimed at representatives who are willing to learn a language other
than their mother tongue (Chantov, 214:391). The EU provides opportunities to freely choose the
foreign language to be learned. This language can be practiced in an actual environment, where it
can be used for professional purposes after achieving a certain language level and qualification.
The freedom to choose a foreign language is of great importance, as the representatives who want
to learn it can refer to their actual interests in language and culture. Learning a language is driven

by the pursuit of honest knowledge rather than a forced assumption to learn one.

The Multilingualism Policy aims to educate in the language rules and practices of the
language chosen by EU representatives who wish to be trained in such a language. This language
does not have to be a choice between two or three main languages, but is much more diverse. The
choice is among all the languages of EU countries. This creates the conditions for dialogue at
language level to become much more diverse and in-depth. Learning a foreign language creates
the opportunity for learners to make new logical connections, different from those they have made

in their mother tongue, and therefore the possibility of creating a new way of thinking. In this way,



it is possible to form diverse international teams to work at European level and find more qualified

solutions to existing problems.

Dissertation volume and structure
The dissertation has a total volume of 180 standard pages (53078 words).
Introduction

The introduction consists of a theoretical rationale that introduces the issues and the need

to explore policies for multilingualism and multiculturalism in the spirit of a United Europe.

Within this dissertation, we present the Erasmus+ programme in the context of European
policies on multilingualism and multiculturalism. In chapter one we examine the basic concepts of
the topic of multilingualism and multiculturalism in the spirit of European policy. Chapter two is
devoted to the history of the Erasmus programme, as well as its predecessors Socrates and Tempus
as active and relevant programmes. The reasons for their demise are also given. Chapter 3
examines the regional specificities through which Erasmus is implemented and the similarities and

differences across regions. Chapter 4 analyses the prospects and problems facing the program.

The work focuses on the sustainability of the Erasmus programme. Through its research it
will seek to outline this sustainability, to answer the question of why it is important to have the
programme in the future. To this end, the research draws on the Pan-European Language
Convention, the Pan-European Education Convention, the credit system, various legal
frameworks, directives, and practices. Throughout the work, regional specificities are also taken
into account, problems related to the implementation of the programme are highlighted, and further

prospects for the programme are emphasised.mme, including mixed mobilities and innovation.



CHAPTER ONE

BASIC CONCEPTS

In the European Parliament, all languages are equally important, as each country that is a
member of the European Union is unique and makes a specific contribution to the common good
of the Union in different but important aspects in line with European values. Parliamentary
documents are published in the official languages of the European Union in order to be absolutely
correct and readable in the original by representatives of different countries. In the event of cases
and force majeure, the English version still carries the greatest weight. Members of the European
Parliament have the right to express themselves orally or in writing in any of the European

languages in the European Union (Jotov, 2013:13).

At the heart of European values is the idea of cultural and linguistic diversity.
Multilingualism is deeply embedded in European treaties and reflects this cultural and linguistic
diversity. At the same time, multilingualism ensures greater transparency in the activities of the
European institutions, which are made more accessible to the citizens of the European Union. This

is essential for the success of the democratic system in this same Union.

The European Parliament differs from the other institutions of the European Union in its
obligation to ensure the highest possible level of multilingualism. Every European citizen has the
right to stand for election to the European Parliament. It is unreasonable to require all Members of
the European Parliament to be proficient in one of the most widely used languages, English or
French. The right of every MEP to read and write parliamentary documents, to follow debates and
to express himself in his own language is explicitly recognised in Parliament's Rules of Procedure.
It is necessary for all citizens of the European Union to be able to read legislation that affects them

in the language of the country in which they were born.

As a co-legislator, the European Parliament is also obliged to ensure the highest linguistic

quality in all the official documents it adopts. The role of translators is therefore crucial (Chantov,



2014:391). The demands on them are enormous because the quality of the product is of particular

importance.

Language skills are at the heart of building the European learning area. They are
indispensable for mobility, cooperation and mutual understanding across borders. The coexistence
of many languages in Europe is a powerful symbol of the European Union's aspiration to be united

in diversity, one of the cornerstones of the European project.

Languages define personal identity, but they are also part of a shared heritage. The EU
actively promotes language learning throughout Europe. The arguments in favour of educational
policies on language learning are numerous. Language learning creates personal and professional

opportunities, promotes cultural awareness, mutual understanding and social cohesion.

CHAPTER TWO

HISTORY OF THE ERASMUS+, SOCRATIC, TEMPUS PROGRAMMES AND THE
REASONS FOR THEIR DEMISE

The Erasmus programme (European Regional Action Scheme for Student Mobility) was
launched in 1987 and has since provided European students with the opportunity to study in one
of the 33 programme countries. Erasmus student exchanges last between 3 and 12 months, with
students following an agreed part of their course at another university in another country. There
are no additional fees and the course is recognised by the local institution. Around 90% of
European universities participate in this scheme, which offers students a wide range of courses and
curricula to choose from (Todorova, 2016:76). Over time, the popularity of the Erasmus
programme has grown. The programme has led to more cohesive and inclusive societies that allow

students to play an active role in society.

Multilingualism is one of the cornerstones of the European project and a symbol of the
EU's aspiration to be united in diversity. Foreign languages play an important role among the skills
that will help people to better prepare for the labour market and allow them to make the most of
the opportunities available. As has been mentioned, the EU has set itself the goal of giving every

citizen the opportunity to learn at least two foreign languages from an early age. The Erasmus



programme helps people to achieve this goal. Specifically, the Erasmus+ programme is the new
€14.7 billion framework programme and aims to support action in education, training, youth and
sport for the period 2014-2020, contributing to address socio-economic changes and the key
challenges Europe will face (Todorova 2016:76).

The programme provides an opportunity for mobility by creating an environment for
people with different cultural profiles to work together, offering co-funding that can support the

activity. The key actions consist of:

Key Action 1 supports mobility in the education, training and youth sectors and aims to bring

lasting benefits to participants and participating organisations.

Key Action 2 enables organisations from different participating countries to work together and to
develop, share and transfer best practices and innovative approaches in education, training and

youth.

Key Action 3 provides grants for a wide variety of actions aimed at stimulating innovative policy
development, policy dialogue and implementation, and knowledge exchange in the field of

education, training and youth.

Erasmus exchanges are open to anyone who wants to apply. In line with its objective of
promoting equality and inclusion, the programme facilitates access for people facing barriers
related to their economic situation, social status, geographical remoteness, disability or health-
related conditions. They currently represent about 10% of mobile participants. "Erasmus+ provides
additional funding of €100-200 per month for applicants from disadvantaged backgrounds based
on national criteria. It already provides additional scholarships to more than 39 000 disadvantaged
students. In the youth field, one in three young people participating in youth exchanges is from a

disadvantaged socio-economic background.



CHAPTER THREE

REGIONAL SPECIFICITIES. SIMILARITIES AND DIFFERENCES

The European Commission has overall responsibility for the implementation of the
Erasmus+ programme. The Commission manages the budget and sets the priorities, objectives and
criteria of the programme on an ongoing basis. It also manages and monitors the overall
implementation, follow-up and evaluation of the programme at European level. The European
Commission also has overall responsibility for the supervision and coordination of the structures
entrusted with the implementation of the programme at national level. At European level, the
European Commission's Education, Audiovisual and Culture Executive Agency (EACEA) is
responsible for the implementation of a number of Erasmus+ actions. EACEA implements the

programme through direct management.

The Executive Agency is responsible for managing the full life cycle of these projects -
from promoting the programme, evaluating grant applications and monitoring the projects to
disseminating project and programme results. The European Commission is also responsible, in
particular through the Executive Agency, for: carrying out studies in the areas supported by the
programme; conducting research and evidence-based activities through the Eurydice network;
improving the visibility and systemic impact of the programme through dissemination and
exploitation activities; ensuring the management of contracts and funding for the bodies and

networks supported by the Erasmus+ programme; managing calls for tenders to provide.

The programme contributes to the development of strategic and innovative actions and the
recognition of non-formal and formal learning in youth work across Europe. These actions are
carried out by: developing and implementing processes, activities and tools within the Youthpass
strategy to support and promote the recognition and validation of activities; developing and
implementing processes, activities and tools within the European Youth Learning Strategy;
supporting capacity building and quality development of youth projects through training courses,

practical publications and guidelines; providing support to national agency staft.



CHAPTER FOUR
PERSPECTIVES AND ISSUES. MIXED MOBILITIES, INNOVATION

According to the latest results of the OECD-PISA international tests, the overall level of
educational performance of students in European countries is low to average. The main goal of
partner institutions is to help students maximize their basic skills by incorporating innovative
teaching/learning methodologies and information and communication technologies (ICT) in the
classroom (Gancheva, 217:775). The objectives are to improve schools' approaches and methods
of teaching key competencies by sharing good practices; to increase children's motivation to learn
through the use of technology, theatre, outdoor play and board games in the teaching and learning
process; to improve teachers' skills in providing appropriate, individualised education for children
with different learning abilities; to achieve better learning outcomes for all students in the long

term; to promote intercom.

The use of information and communication skills in schools is still dialogical, with the pros
and cons of using them in classrooms being debated. However, many educational institutions are
emphasising the inclusion of ICT in modern educational life, as it has become an integral part of

life today and with this in mind, preparing students for its appropriate use.

The programme will create a cooperative partnership of students and teachers from five
European partner countries: Cyprus, Italy, Portugal, Croatia and Germany. Planned activities
include learning and teaching literacy, numeracy, celebrations, promoting regions, developing a
digital competences guide for teachers (Kahoot, Plickers, QR codes, robotics, podcasts,
storyboard, Padlet, Zoom, KineMaster), active participation in a range of lessons in different
subjects -learning common phrases in the languages of the partners and their cultural heritage in

the context of multilingualism and multiculturalism.

Partner schools collaborate to share best practices and implement new teaching approaches
that improve the acquisition and development of basic skills (Gancheva, 217:775). The partnership
project is student- and teacher-centred; it applies learning-by-doing instead of traditional task-
based lessons and formal/informal learning, learning and practice to innovative teaching methods:

use of virtual reality, ICT, electronic tools and media, blended learning, group work and peer work



with attention to blending different levels of learning. The tools enable students and teachers to
work together transnationally, improve key competences and develop teaching skills. Intensive
training courses are delivered by teachers who are experts in ICT, specific programmes, software

and media.

CHAPTER FIVE

STUDY: SUSTAINABILITY OF THE ERASMUS+ PROGRAMME. SURVEY

Thirty-one respondents who had participated in the Erasmus+ programme in different ways
participated in the survey. All respondents answered the questions asked, left a contact for
feedback. Respondents had different perspectives and different roles in the programme. The
purpose of this study is to explore the perspectives of respondents with different experiences as
they relate to the Erasmus+ programme in order to create a broader view of the interaction between
participants with different roles in and to the programme and their opinions, conclusions and

experiences on specific issues (Gancheva, 217:775).

The survey answered questions in the spirit of European values such as, "Is the
development of the Erasmus+ programme sustainable in your opinion? This is a relevant question
as it concerns a large number of European participants and also participants from non-EU
countries. We can see that the overwhelming answer of 51.7% is that Erasmus+ is a sustainable
programme. The current programme is rated with opportunities that make it sustainable. The
overwhelmingly positive response is followed by an optimistic stance that “it could be” and “rather

yes”. Only 3.4% responded negatively that it was not sustainable enough.

The conclusions we draw based on the response rate are that the position on the
sustainability of Erasmus+ is positive and the majority of respondents believe that the programme
is sustainable (Krupev, 1996:44). Subsequent responses are not so definite, but rather are positive
about sustainability, i.e. they either cannot state their definite position or prefer to be hopeful about
the further development of the programme. A small percentage is opposed to the view that the
programme is sustainable. This only proves the political point regarding the programme, as there
is also opposition, not just a one-sided answer to the question. The negative answer also convinces

us of the democratic nature of the programme and the freedom of expression. This is exactly in the



spirit of European values, since the programme is not a dictatorship and does not aim to impose a
particular opinion, but provides conditions and creates prerequisites for the individual to develop

his or her personal and professional qualities and opinions.

CONCLUSION

The EU's policy on multilingualism and multiculturalism is designed in the spirit of
European values. It is timely and aims to prepare skilled actors and the modern world where
travelling, mobile living and mobile working are increasingly possible and acceptable lifestyles.
The Multilingualism Policy is aimed at representatives who are willing to learn a language other

than their mother tongue.

The EU provides opportunities to freely choose which foreign language to learn. This
language can be practised in an actual environment where it can be used for professional purposes
once a certain language level and qualification have been achieved. The freedom to choose a
foreign language is of great importance, as the representatives who want to learn it can refer to
their actual interests in language and culture. Learning a language is driven by the pursuit of honest

knowledge rather than a forced assumption to learn one.

The Multilingualism Policy aims to educate learners in the language rules and practices of
the EU language of their choice. This language does not have to be a choice between two or three
main languages, but is much more diverse. The choice is among all the languages of EU countries.
This creates the conditions for dialogue at language level to become much more diverse and in-
depth. Learning a foreign language creates the opportunity for learners to make new logical
connections, different from those they have made in their mother tongue, and therefore the
possibility of creating a new way of thinking. In this way, it is possible to form diverse international

teams to work at European level and find more qualified solutions to existing problems.

In addition to professionally oriented development, the policy of multilingualism is
conducive to the personal development of the individual. This creates the opportunity to read and
understand a foreign language in depth. Through language, unfamiliar cultural practices can be
learnt and traditions outside the traditions in which the individual has been brought up can be

appropriated. This is positively important for understanding the other and recognizing them as



one's own. Last but not least, through language the preconditions are created for forming a family
in a country that is not the individual's home country. Thus, international families are created in
which more than one language is spoken. This is important for the formation of a European society

in which the inhabitants define themselves as Europeans.

As we can see from the survey, the overwhelming percentage of respondents answered that
the direction of development of the Erasmus+ programme is the issuing of joint diplomas. By this
is meant a document that is from more than one HEI and is recognised without additional
examinations. The aim is for trainees to receive a quality education from more than one HEI. In
this way, it is not necessary to take equivalence examinations in order to have the diploma
recognised from Bulgaria abroad and from abroad in Bulgaria. A universal document is obtained

which has sufficient weight to be used for its intended purpose and to be upgraded accordingly.

The desire to issue joint diplomas is becoming more widespread. This is a natural evolution
of the Erasmus+ programme, as the programme itself can thus be built upon. In this way, many
problems with the recognition of courses from one HEI to another will be solved. Students will
have more peace of mind that once they have passed an exam under the programme they do not

have to take it again at the sending organisation to have it recognised.

Joint degrees make education more flexible and cosmopolitan, as students are prepared and
certified in more than one country. This plays a positive role in their further development as
students are prepared to work in more than one country. In this way, they can also pursue a career
abroad, and they can also use the opportunity to work remotely with the linguistic and professional
skills they have already acquired. The joint diplomas are the next step in the development of the
programme and deepen the European cooperation already established. In this way, the programme

1S more sustainable.

Students have more motivation to get involved as representatives. There are more prospects
for development. Cumbersome administrative processes are avoided that would prolong the
recognition of education already obtained. The willingness to issue joint diplomas is a position

that speaks of a consensus on European values. The fact that the education system can work at a



supranational level and provide a quality European education that can be recognised is proof of

the spirit of United Europe.

As we can see from the survey, those involved in Erasmus+ are participants of different
ages in a wide age range. The respondents are people from 24 to 75 years old. Their role in
Erasmus+ varies. They are students (bachelors and masters), lecturers, project designers and
implementers, participants in the buddy system, youth exchange participants, programme
evaluators. The diverse roles of the respondents demonstrate the exclusive nature of the
programme and its ability to involve people from different professional backgrounds, ages and
countries. The fact that the programme is able to bring together so many different representatives
as participants is a testament to its essence of European values. The programme does work at

supranational level and involves representatives from different national, professional, age profiles.

Erasmus+ mobilities are an outstanding example of multilingualism and multiculturalism
policies in action. The programme creates opportunities for students, postgraduates, teachers,
young people, trainees and trainers to develop their professional and personal competences in an
international environment. The programme creates opportunities for participants to interact in their
home country with people from other cultural and national backgrounds. It creates an opportunity
to stay and access quality education in a foreign country. This direction is certainly in the spirit of

European values and a way to create and develop a global dialogue.

The Erasmus+ programme has contributed and is contributing to the development of a
supranational society that can be defined and define itself as a global society. This is crucial for
the global political, economic and cultural map. In this way, European staff are equipped to engage
in quality dialogue with representatives from other continents. It is no coincidence that the survey
shows a desire to extend the programme beyond the EU to more countries from other continents.
This shows the willingness of European representatives to welcome participants from a different
cultural profile from Europe and to expand the boundaries of cooperation. Likewise, the extension
of the programme to more non-EU countries shows the willingness of Europeans to be in a very
different context from Europe and the confidence that they are sufficiently prepared to meet the

challenges that lie ahead.



The willingness to produce common diplomas from more than one European HEI is
evidence of the common direction of development and shows how European education is striving
for inclusion rather than division and fragmentation. This is the direction of a society in which
individuals recognise themselves as part of it and can claim to be European. The desire to produce
joint diplomas is in the spirit of European values. Proven by the survey with an overwhelming
percentage, we see that the representatives of the programme in Bulgaria aspire to live in a United

Europe.

After the two world wars, the formation of countries from Europe wanting to be a positive
driving force grew. Today, countries have grown and are striving for a common future in the spirit
of united values. European citizens have a sense of who they are and how to represent themselves
on the world map. This is important in order to have a quality and prepared dialogue also with
representatives from other continents. Shared values, lifestyles, the issuing of joint diplomas,
cultural exchanges and dialogue are evidence of an achievable European society in the existing

United Europe.

CONTRIBUTIONS OF THE DISSERTATION

1. Scientific and historical tracing of the history of the Erasmus+ programme in parallel with the

Socrates and Tempus programmes

The Erasmus programme is the culmination of the political will of the European partners
to cooperate and also the starting point for the harmonisation of the European Higher Education
Area. In building Europe, the Europe of knowledge and learning has often lagged behind. Yet in
1955, the decision was taken to create an intergovernmental institute for research and training. It
would take more than twenty years to realise this idea with the opening in 1976 of the European
University Institute in Florence. Success was to come, but university cooperation was limited to
undergraduates, postgraduates and a few dozen professors. Europe wants to develop a wider

activity and target a more diverse audience (Todorova, 2016:76).

Europe of Knowledge is based on more than a student mobility project. "Erasmus gives
rise to many different projects and fits into a much broader European education policy. Since the

launch of Erasmus, seven other operations have been set up to promote cooperation between



European partners. These include programmes that promote vocational training for young people
(“Petra™), promote foreign languages (“Lingua’), promote continuing education (‘Force’) and
promote technological innovation ("Eurotechnet). All these operations, including Erasmus, are
now brought together as Socrates, which aims to build a Europe of knowledge and contribute to a

common European identity.

Socrates includes different strands such as Comenius (school education), Erasmus,
Grundtvig (adult education), Lingua and Minerva (information and communication technologies
in education). These different strands highlight the weaknesses of the Europe of knowledge, in
particular the differing national traditions of each country and the myriad difficulties of following
a truly European agenda. Although it is possible to take courses for a few months or a year in
another European countryi, it is still difficult to validate degrees obtained across national borders.
Yet the economic world demands multilingual employees trained in different cultures and prepared
to work in an international environment. Homogenising higher education is thus becoming a

European priority.

In relation to Erasmus, the history of the Socrates and Tempus programmes is traced. The
Socrates programme is an educational initiative of the European Commission. 31 countries
participate. The Socrates programme ran from 1994 to 1999, when it was replaced by the Socrates
II programme on 24 January 2000, which ran until 2006. It was in turn replaced by the “Lifelong
Learning Programme 2007-2013”. The countries participating in the programme are the then 25
countries of the European Union and the then candidate countries Romania and Bulgaria, Iceland,
Liechtenstein, Norway and Turkey. The programme is named after the Greek philosopher

Socrates.

The objectives of the Socrates programme are formulated as follows: ‘To strengthen the
European dimension of education at all levels’; ‘To improve knowledge of European languages’;
‘To promote cooperation and mobility in education’; ‘To foster innovation in education’; ‘To
promote equal opportunities in all sectors of education’. The building blocks of the programme
are: the Comenius programme for primary and secondary education; the Erasmus programme for

higher education; the Grundtvig programme for adult education; the Lingua programme for



European languages education; the Minerva programme for information and communication

technologies in education.

2. A research focus on the Erasmus+ programme with a view to its innovativeness, diffusion and

the problems it faces

The EU's policy on multilingualism and multiculturalism is designed in the spirit of
European values. It is timely and aims to prepare skilled actors and the modern world where
travelling, mobile living and mobile working are increasingly possible and acceptable lifestyles.
The Multilingualism Policy is aimed at representatives who are willing to learn a language other
than their mother tongue. The EU provides opportunities to freely choose which foreign language
to learn. This language can be practised in an actual environment where it can be used for

professional purposes once a certain language level and qualification have been achieved.

The freedom to choose a foreign language is of great importance, as representatives who
want to learn it can refer to their actual interests in language and culture. Learning a language is
driven by a quest for honest knowledge, not by a forced assumption to learn one. The policy of
multilingualism aims to educate in the linguistic rules and practices of the language chosen by the
EU representatives who wish to learn it. This language does not have to be a choice between two
or three main languages, but is much more diverse. The choice is among all the languages of EU
countries. This creates the conditions for dialogue at language level to become much more diverse

and in-depth.

Learning a foreign language creates the opportunity for learners to make new logical
connections other than those they have made in their native language, and therefore the opportunity
to create a new way of thinking. In this way, it is possible to form diverse international teams to

work at European level and find more qualified solutions to existing problems.

In addition to professionally oriented development, the policy of multilingualism is
beneficial for the personal development of the individual. This creates the opportunity to read and
understand a foreign language in depth. Through language, unfamiliar cultural practices can be

learnt and traditions outside the traditions in which the individual has been brought up can be



appropriated. This is of positive importance in developing the other and recognizing him or her as

one's own.

Last but not least, through language the preconditions are created for forming a family in
a country that is not the individual's home country. Thus, international families are created in which
more than one language is spoken. This is important for the formation of a European society in

which the inhabitants define themselves as Europeans.

3. Survey of programme participants and synthesis of results for sustainability analysis

As we can see from the survey, the participants involved in the Erasmus+ programme are
of different ages, across a wide age range. The respondents are people from 24 to 75 years old.
Their role in the Erasmus+ programme varies. They are students (bachelors and masters), lecturers,
project designers and implementers, participants in the buddy system, youth exchange participants,
programme evaluators. The diverse roles of the respondents demonstrate the exclusive nature of
the programme and its ability to involve people from different professional backgrounds, ages and
countries. The fact that the programme is able to bring together so many different representatives
as participants is a testament to its essence of European values. The programme does work at a

supranational level and involves representatives from different national, professional, age profiles.

Erasmus+ mobilities are an outstanding example of multilingualism and multiculturalism
policies in action. The programme creates opportunities for students, postgraduates, teachers,
young people, trainees and trainers to develop their professional and personal competences in an
international environment. The programme creates opportunities for participants to interact in their
home country with people from other cultural and national backgrounds. The programme creates
an opportunity to stay and access quality education in a foreign country. This direction is certainly

in the spirit of European values and a way to create and develop a global dialogue.

The Erasmus+ programme has contributed and is contributing to the development of a
supranational society that can be defined and define itself as a global society. This is of crucial
importance on the global political, economic and cultural map. In this way, European staff are
equipped to engage in quality dialogue with representatives from other continents. It is no

coincidence that the survey shows a desire to extend the programme beyond the EU to more



countries from other continents. This shows the willingness of European representatives to
welcome participants from a different cultural profile from Europe and to expand the boundaries
of cooperation. Likewise, the extension of the programme to more non-EU participating countries
shows the willingness of Europeans to find themselves in a very different context from that of

Europe and the confidence that they are sufficiently prepared to meet the challenges that lie ahead.

After the two world wars, the formation of countries from Europe wanting to be a positive
driving force grew. Today the countries have grown and are striving for a common future in the
spirit of united values. European citizens have a sense of who they are and how to represent
themselves on the world map. This is important in order to have a quality and prepared dialogue
also with representatives from other continents. Shared values, lifestyles, the issuing of joint
diplomas, cultural exchanges and dialogue are evidence of an achievable European society in the

existing United Europe.
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