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1. General characteristics of the dissertation
1.1 Choice and Relevance of the research topic

The choice of this topic is related to the necessity for an in-depth study of school history
education within the unique social and political context of the Nevrokop region during the 20th
century. The choice of Nevrokop region in particular is motivated by several key factors related to
both the historical significance of the area and contemporary challenges in history education. The
name “Nevrokop region” in the title of the dissertation is justified by the fact that the term
encompasses the entire historical, cultural and geographical identity of the region, although the study
focuses on specific settlements — the town of Gotse Delchev, the village of Banichan, the village of
Dabnitsa and the village of Breznitsa. This region, historically known as Nevrokop region, represents
a community in which school education played a significant role in the formation of social, cultural
and ethnic relations.

The term "Nevrokop region" refers not only to an administrative and territorial concept, but
also to the historical and cultural essence of the region, which includes both the town itself (originally
known as Nevrokop, now Gotse Delchev) and the surrounding villages. This terminology emphasizes
the common educational and social dynamics characteristic of the entire region, uniting the diverse
but historically and culturally interconnected settlements.

The choice of the term "Nevrokop region" allows for an research of educational practices,
methods of upbringing, and cultural influences specific to this region, regardless of its current
administrative structure. In this context, the title "School Education in the Nevrokop Region from
1912 to 2020" adequately reflects the entire spectrum of educational phenomena that have developed
under the region’s shared identity, highlighting both its unique local features and the broader trends
in the development of the educational system over the past century. The examples provided in the
dissertation have been carefully selected to represent the region’s diverse ethno-religious
communities—Muslim Bulgarians (Pomaks), Christian Bulgarians, and Turks. Therefore, the three
villages chosen for the study are Breznitsa, Banichan, and Dabnitsa.

The dissertation is structured in a way that reflects the multilayered nature of education in the
region.

The relevance of the topic stems from the need to analyze the specific advantages and
disadvantages of an education system in which the goals of the nation-state are strongly emphasized,
particularly in regions with significant ethnic and religious minorities. An especially important role
in this process is played by the teaching of history, and the conclusions of the dissertation will allow
for the refinement of approaches to history teaching in the contemporary Bulgarian educational
context.



In Bulgaria, as well as in other countries, there is a growing interest in the methods of teaching
history, approaches to interpreting the past as well as the impact of these processes on students'
identities. The opportunity to analyze how historical events of local, national, and global significance
have been taught in the Nevrokop region provides an important contribution to revealing the evolution
of school history education and its significance for contemporary Bulgarian society.

1.2 Object and subject of the study

The object of this study is school education in the Nevrokop region (present-day Gotse
Delchev and its surroundings) during the 20th century and up to 2020 which includes the processes,
structures, and institutions related to school education in the region. It covers both the state
educational system and the specifics of education in local schools, as well as the interaction between
schools and the local community, cultural traditions, and historical memory. The study focuses on
teaching practices in the schools of the Nevrokop region, including both the official curricula and the
adaptations and approaches used by teachers, considering the local context and historical
circumstances.

The Subject of the study: The dissertation examines specific aspects of education, with an
emphasis on its methods, content, and influence on identity. Within the framework of the dissertation,
I will explore how these educational processes have shaped the historical consciousness of students
as an important element of socialization and cultural identity within the local community.

1.3 Aims and objectives of the Study
The main aim of the dissertation is:

The aim of this study is to systematize, analyze, and evaluate the processes of school
education in the Nevrokop region from 1912 to 2020, examining the methods, content, and impact
of teaching within the regional context. The study aims to reveal how school education has shaped
the identity and historical consciousness of students in the Nevrokop region, while at the same time
examining the evolution of educational practices in accordance with the political and social changes
during the studied period.

To achieve the aims of the dissertation research, the following research objectives have been
outlined:

1. To trace the history of education through specific examples comparing different ethno-
religious communities.

2. To analyze the influence of education that prioritizes the nation-state on the motivation
of students and parents from different ethno-religious communities.

3. To analyze the influence of geographical isolation on access to education and motivation.

4. To present the development of school education in the Nevrokop region from 1912 to
2020, including the main stages of reforms in the educational system, changes in curricula, and
teaching methods.



5. To analyze the social, economic, and political factors that have influenced school
education in the region during different periods (the period of Royal Bulgaria, the socialist period,
the transition to democracy, and the contemporary period).

6. To examine the structure of schools and organizational changes in the educational
system in the Nevrokop region, including the development of educational institutions, the formation
of the school network, and the involvement of the local community in education.

7. To study the educational methods and practices used by teachers in the Nevrokop region
throughout different historical stages, with a focus on adapting teaching methods to the social context
and the needs of students.

8. To examine the interaction between schools and the local community, including the role
of parents, cultural and religious traditions, as well as the development of school education as part of
the broader social context.

A specific task of the study is to trace the specifics of an education system that follows the
goals of the nation-state, connected to national ideals in a region with significant ethnic and religious
minorities.

The tasks of the study will allow the reader to gain a deeper understanding of the nature of these
processes and their significance for the development of education and society in the region.

1.4 Research Methods
The following scientific and empirical methods have been applied in this dissertation:
1. Historical-analytical method

This method has been used to analyze the development of school education in the Nevrokop
region from 1912 to 2020. Through historical research of documents, archives, and written sources,
the key stages, reforms, and social, economic, and political factors that have shaped the educational
system in the region are traced. Within the framework of this method, I will use a combination of
analytical studies published during different periods of Bulgarian history, working with original
archival documents and personally collected interviews.

2. Documentary analysis

Through the analysis of archival documents, curricula, orders, pedagogical articles, protocols
from school councils, and other written materials, the content of curricula and teaching methodologies
during different historical periods is examined. This method helps to reconstruct the social and
cultural context of school education and allows for the extraction of specific examples of changes in
educational practice. Within this method, I will rely on original, unpublished archival materials
collected by me for the purposes of this dissertation

3. Survey and Interviewing

To examine the perceptions of students, teachers, and parents regarding school education in the
Nevrokop region, a survey and interviews were conducted with participants in the educational



process. This method provides empirical data on specific changes in educational practice, as well as
attitude toward various aspects of the educational process in the region. Within this method, I
primarily rely on interviews I have personally collected and to a lesser extent, on published memories
of more distant periods for which, due to natural reasons, it is impossible to gather stories from
witnesses and participants.

4. Comparative Method

Through the comparative method, the differences and similarities in educational practices in
the Nevrokop region are examined in the context of other regions in Bulgaria from 1912 to 2020.
This will provide an opportunity to assess the specifics of school education in the region and how it
has been influenced by national educational reforms.

1.5 Research Hypotheses

Based on the observed trends at both international and regional levels, the author of the
dissertation formulates the following working hypotheses:

> Despite the ethnic and religious specifics, education in the region follows general models,
with problems, obstacles, and achievements being comparable, regardless of whether the students are
ethnic Bulgarians or Turks, Christians or Muslims.

> Education following the goals of the nation-state is mostly related to national ideals and does
not lead to a decrease in motivation among students and parents from ethnic and religious minorities.
The main obstacles are economic and, to a lesser extent, cultural which are related to the role of young
women in Muslim families, rather than ideological.

1.6 Limitations of the Study

The chosen topic of the dissertation reflects an exceptionally broad field of research. Therefore,
the current dissertation study has certain limitations in the scale of the conducted research:

The chosen topic by the author of the dissertation covers the broad field of school education in
the Nevrokop region from 1912 to 2020. Due to the significant time span and numerous aspects of
the subject under study, the research has certain limitations in the scale and scope of the conducted
study. The following limitations should be noted:

1) Limited access to archival and historical sources — The study is based on the
analysis of archival documents, curricula, and other written sources, but in some cases, there may be
limited access to key documents, especially in cases of lost archives or restricted access to certain
school archives. This may limit the completeness of the information for certain periods and schools
in the Nevrokop region.

2) Selection of specific examples — Due to time and resource constraints, the study uses
specific examples and cases that do not cover all schools and educational institutions in the region.
This may lead to limitations in the generalizations that can be made for the entire Nevrokop region,
as the conclusions are based on the specific schools and historical moments studied.



3) Limited scope of empirical data — The empirical data collected through surveys
and interviews are based on a limited number of respondents (teachers, students, parents). Therefore,
the results of the empirical analysis may not fully reflect the diversity of viewpoints of all participants
in the educational process, especially across different periods and social groups in the region.

4) Focus on school education without detailed examination of extracurricular
activities — Although school education is the basis of the study, some aspects of the educational
process, such as extracurricular activities and their impact on education, are considered to a lesser
extent. This is an issue that remains outside the main focus of the current study, though it could be
significant for expanding the analysis.

5) Uncovered social and cultural aspects — Due to the focus on school education, social
and cultural aspects of education in the Nevrokop region, such as the influence of local traditions,
religious beliefs, and ethnic characteristics, are considered to a limited extent. These factors, although
important for the context, are not the primary focus of the research.

The relatively long research period (more than a century) requires me to focus on historically
established ethnic and religious groups, as well as settlements. Therefore, the study does not include
the only compact Roma settlement in the region, namely the Roma neighborhood "Kremikovtsi" in
the village of Garmen. It was established during the socialist period and has never functioned as a
relatively independent economic or educational unit. For this reason, it would be methodologically
incorrect to include it in the comparisons.

Despite these limitations, the study provides valid and significant results that contribute to the
understanding of the development of school education in the Nevrokop region from 1912 to 2020.
Each of these limitations is consistent with the realistic scope of the dissertation and does not diminish
the significance of the main conclusions of the research.

2. STRUCTURE AND CONTENT OF THE DISSERTATION THESIS

2.1 Structure of the Dissertation Thesis

The structure of the current dissertation includes an introduction, three main chapters, a
conclusion, a bibliography, and appendices. It encompasses 119 pages, contributing to a total length
of 270 pages. The main text features one map, while the appendices contain interviews with
individuals from the studied localities.

The first chapter of the dissertation research aims to lay the foundation for understanding the
historical, cultural, and educational development of Nevrokop and its surroundings during the
Bulgarian National Revival transformation. Through an analysis of the key aspects of socio-economic
development, the church-national struggles, and the efforts for modern Bulgarian education, the
chapter presents the context in which the earliest educational initiatives and cultural institutions
emerged in the region.

Through a historical overview of Nevrokop and the nearby villages such as Banichan,
Breznitsa, and Dabnitsa, the text explores the importance of local communities in the process of
Bulgarian National Revival transformation. The chapter also emphasizes the role of educational



figures, school societies, and community centers (chitalishta), which laid the foundations of
Bulgarian enlightenment and cultural progress in the region.

In summary, the first chapter serves as an introduction to the historical landscape of the
Nevrokop region, preparing the reader for a deeper exploration of education, educational
organizations, and the impact of Bulgarian National Revival activities on the local population. It sets
the thematic framework of the study, emphasizing the significance of the region in national history.

The second chapter is dedicated to specific examples of educational institutions, showing their
creation and functioning in different ethnic and religious communities.

The village of Breznitsa is primarily inhabited by Bulgarian Muslims (Pomaks), with a
relatively small Christian population—settlers who arrived after the national catastrophes. The history
of the school is examined in detail, where, for a short time, students from Christian and Muslim
families were taught separately, but later merged into common classes. The role of the teachers is
highlighted, with specific biographical examples, as well as the role of the parents and the school
board. The general conclusion is that the problems and achievements of the students, as well as the
involvement of the parents, show common trends, regardless of religious specifics.

The village of Dabnitsa has a large Turkish population, but the establishment and development
of the school there follows the same model as in the village of Breznitsa. The archival documents do
not provide grounds to claim that teaching in Bulgarian caused serious difficulties, perhaps due to the
constant communication of students and families of Turkish origin with Bulgarian-speaking
neighbors and classmates. More specific aspect is the presence of teachers who came from the inner
part of the country, with certain differences between them and the Bulgarian teachers born and raised
in the region.

The village of Banichan is almost entirely inhabited by Christian families, but even there, the
school as an institution, the students, parents, and teachers show the same patterns as those seen in
the other studied villages. A specific feature of the village is its higher mobility, which has led to
migration to Gotse Delchev and other parts of the country. This is due both to the ethnoreligious
character of the village and to its location on a central road near the city. The high school in Nevrokop
(Gotse Delchev) is a place where students from the entire region gather, including from the studied
villages. The archives contain documents related to discipline and punishments in the educational
institution which, along with success rate, allow us to judge the motivation of the students. For this
reason, special attention is given to punishments.

Chapter Three: In the previous chapters, village communities (Chapter One) and the
educational institutions within them (Chapter Two) were examined. In the third chapter the focus
shifts to the level of specific people, teachers, and students. For more distant historical periods, for
understandable reasons, it is not possible to gather memories or interviews from direct participants
today. Therefore, at the beginning of the chapter, teachers' memories are presented based on published
sources. In the second part of the chapter, a combination of archival documents and personally
collected interviews is used. The role of the individual teacher is highlighted, as their influence often
determines the further fate of the student, which is confirmed by both positive and negative memories
from the students themselves. The chapter also shows the difference between teachers who were born
or formed in the region and having direct life experience and relationships with people from other



ethnic and religious communities, and those who come from other regions. Perhaps the most
important conclusion of this chapter is that often the role of the teacher as a person is at least as
important, if not more important, than the educational methods used.

Conclusion: The topic of this dissertation, “School Education in the Nevrokop Region from
1912 to 2020,” is inspired by the profound importance of education in the social and cultural
development of society. Nevrokop, located in the southwestern part of Bulgaria, carries a rich history
that is inextricably linked to the educational traditions of the region. In the conditions of dynamic
social and historical changes, school education plays a key role in forming the identity of the local
community and ensuring the sustainable development of the region.

With the advent of the 20th century, Nevrokop underwent a series of transformations, especially
after the Liberation in 1912 and during the various political and social systems that followed. This
study aims, through a careful analysis of the development of the school system and interviews with
representatives of different social groups, to shed light not only on the historical stages but also on
the personal experiences of teachers, students, and parents. It is important to emphasize that education
in Nevrokop is not just an academic process, but a social and cultural phenomenon that involves the
active engagement of local institutions and the parents in school life.

The dissertation is structured to reflect the multifaceted nature of education in the region. The
initial chapters explore the historical contexts and educational reforms that have shaped the schools
in the Nevrokop region. Attention is then directed toward the influence of national policy and the role
of community socialization in the educational process. Through practical examples drawn from the
realities of local schools, the study highlights the importance of the teacher's personality and the active
participation of parents in the educational process.

By completing this dissertation, my hope is to contribute to the expanding knowledge regarding
education in the Nevrokop region, to lay the foundation for future research and to encourage public
interest in the topic. Education is not only a fundamental right of every individual but also a major
factor in the progress of our society.

The bibliography of the dissertation includes a total of 78 titles and online resources.
2.2 Content of the Dissertation
2.2.1 Chapter One: Nevrokop before the liberation of the town

This section examines the development of Nevrokop (present-day Gotse Delchev) during the
period of the Bulgarian National Revival. The focus is placed on the social, economic, and cultural
transformations that affected the region. The story traces how the national idea penetrated the
Nevrokop region, forming the foundation of new Bulgarian enlightenment, the church-national
struggles and the striving for political independence.

The "History of Nevrokop and the Surrounding Villages" presents the historical events and
traditions of Nevrokop and its surrounding villages. It highlights the role of the region as an economic,
cultural, and strategic center during different historical periods. The emphasis is placed on the
interaction between the villages and the town, as well as the contribution of the town to education,
culture, and the national liberation struggles.
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The section "A Brief History of the Town of Gotse Delchev" provides an overview of the history
of Gotse Delchev from ancient times to the present. It describes the founding of the town, its
significance as a commercial and administrative center, and key events from the National Revival
period. Special attention is given to the town's participation in revolutionary movements and its
cultural rise.

"Brief History of the Village of Breznitsa" presents the history of the village of Breznitsa—its
foundation, development, and cultural traditions. It examines how the village fits into the context of
the Nevrokop region, as well as the living conditions, economic activities, and its contribution to the
national cause.

"Brief History of the Village of Dabnitsa" focuses on the village of Dabnitsa, its geographical
location, history, and social structure. The emphasis is on the significance of the village for the region,
its role in education, and its participation in the national movements during the National Revival.

"Brief History of the Village of Banichan" tells the story of the village of Banichan, with a
focus on its traditions, livelihood, and historical events related to the village. Its importance as a center
of cultural and educational life in the region is highlighted, both historically and in the present day.

In "New Trends in Economic Development and Church-National Struggles in the Nevrokop
Region Before the Liberation of the Town" is traced how economic changes and the struggles for an
independent church stimulated the development of national consciousness in the Nevrokop region.
Key events, such as the schism with the Greek Patriarchate, the construction of Bulgarian churches,
and the mobilization of the local population in support of the Bulgarian Exarchate, are examined.

"Education Before the Liberation of Nevrokop" describes the first attempts to establish schools
in the region, including the efforts of local communities and national revival figures. The emphasis
is on the difficulties related to financing, resistance from Ottoman authorities and the Greek clergy,
as well as the early successes in the establishment of modern Bulgarian education.

"New Bulgarian Education in the Nevrokop Region — The Foundation of the First Schools in
the District" follows the history of the establishment of the first new Bulgarian schools in the
Nevrokop region. It examines how these schools became centers of enlightenment, educating young
people who later became part of the national liberation movement.

"Educational Organizations in Nevrokop — The School Society 'Enlightenment' and the 'Zora'
Cultural Center" explores the activities of educational organizations such as school society
"Enlightenment" and the "Zora" Cultural Center. These institutions played a key role in spreading
knowledge, organizing cultural events, and mobilizing the population to participate in the national
cause.

The section "Educational Figures in the Nevrokop Region during the National Revival" is
dedicated to the prominent figures who contributed to the development of education and culture in
the Nevrokop region. Their efforts to organize schools, write textbooks, preach the new Bulgarian
language and engage in revolutionary struggles are examined. It is a story of the inspiration,
perseverance and dedication of teachers, clergy and public figures.

Conclusion of Chapter One
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The Nevrokop region, with its rich historical and cultural context, plays a key role in the
development of the Bulgarian National Revival movement and the formation of national
consciousness. The history of Nevrokop and the surrounding villages reveals a region that managed
to combine economic development, educational initiatives, and ecclesiastical-national struggles,
despite the hardships of Ottoman rule and foreign cultural domination.

Education stands out as a central pillar in this process. From the first schools to the newly
established educational organizations such as the school society 'Prosvestenie' and the community
center 'Zora', local communities not only built a modern Bulgarian education but also laid the
foundations for the cultural and educational revival that prepared the process of liberation. Teachers,
clergy, and public figures from the region became symbols of the indomitable spirit and resilience of
the local population.

The traditions passed down through generations, related to education, culture, and the struggles
for ecclesiastical independence, remain deeply embedded in the identity of the Nevrokop region. This
history not only traces the path the region followed during the National Revival, but also continues
to inspire today's generations to continue the tradition of striving for knowledge and national pride.

The educational heritage of the Nevrokop region is an inseparable part of the main context of
Bulgarian history—a region that reflects the strength of unity, the importance of enlightenment, and
the possibility of change even in the most difficult times.

In the history of every settlement, there are years marked by bold actions and progress, which
signify peaks in its socio-economic development. For Nevrokop, such a period came during the 1860s
and 1870s. From the analysis of the region's cultural and educational development, we can conclude
that this was a period of intense church and school struggles, which charted the course for the
consolidation of the Bulgarian nation.

The revival of these years was, first and foremost, economic. Alongside many other towns in
the second half of the 19th century, Nevrokop made decisive steps in its economic development.

As early as 1862, the first Bulgarian secular school was opened in Nevrokop, replacing the
more than two-decade-old parish school of Teacher Gospodin. A bright beginning was set, which
grew stronger and flourished in the following years, despite the constant attacks and intrigues of
Greek nationalist propaganda. One after another, new teachers, highly educated and more inspired by
the idea of serving the great cause of the spiritual and political liberation of their people, arrived in
Nevrokop and the surrounding villages.

The review of the educational movements in Nevrokop during the period of the National
Revival and shortly thereafter shows that, in this region, as in all Bulgarian lands at the time, national
and cultural processes were taking place, forming an inseparable part of the Bulgarian cultural revival.
In this struggle, heroes were born—individuals who were ready to endure and had endured great
suffering, sometimes paying with their lives for the firmness with which they defended the ideas of
the Bulgarian Revival. Such heroes include Teacher Gospodin, Iliya Dukov, Stoyan Shehinov, Priest
Hariton, Nikola Mandushev, Nikola Kovachevski, Nikola Padarev, Petar Sarafov, Spas Prokopov, and
many others, who spent long years in Ottoman prisons or left their bones in the fortresses of Asia
Minor as exiles.
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Nowadays, it is somewhat difficult to assume that the motives of these people were entirely
unselfish and that their driving force was only altruistic patriotism, but all evidence suggests that this
was indeed the case. All the data we have indicates that they were selfless patriots, and we should
rather ask uncomfortable questions regarding our own doubts.

The Revival teachers, discussed in the previous lines, are figures with almost legendary status—
individuals who, in conditions of poverty, lack of resources, and difficult historical circumstances,
managed to lay the foundations of Bulgarian education. They were often not just teachers, but leaders,
spiritual mentors, and exemples of selflessness. In their image, we see not only a pursuit of
enlightenment but also a deep sense of duty to the people, which made them bearers of ideals that
would inspire generations to come.

Yet, despite the changing context, the role of the teacher remained crucial in the following eras.
If the Revival teachers laid the foundations, their successors in the 20th century were the ones who
developed and modernized the system, adapting it to the new social, economic, and political realities.
With the introduction of organized school institutions, state regulation, and more widespread
education, teachers now operated in a new environment that offers both opportunities and challenges.

But what remains constant is their impact on the individual student. It is precisely in the 20th
century that we begin to see more clearly how specific teachers—with their approach, personality and
efforts—not only convey knowledge but can also determine the fate of their students, inspiring or
discouraging them. In the following chapters, I will examine this dynamic in more detail, focusing
on stories of teachers who stood out during this period, both for their innovations and their struggles
in a constantly changing environment.

In this way, we will try to trace how the teaching profession, although it has evolved, continues
to carry the marks of the Revival spirit—with all its contradictions, challenges, and greatness.

2.2.2 Chapter Two: 'School education in Nevrokop after the liberation of the town to the
present day'

The movement for modern Bulgarian education and culture, for secular schools and education,
is one of the most significant phenomena in the national liberation struggles of the Bulgarian people
during the Revival period.

Exciting pages in this process are also written by the Bulgarian population of the town of
Nevrokop (Goce Delchev) and the Nevrokop region (Gotsedelchevsko). For decades, they waged a
persistent and determined struggle for their national affirmation—demanding secular schools and
national culture.

As a result of the Balkan War, in October 1912, Nevrokop and the Nevrokop region were
liberated. In the town and the liberated part of the Nevrokop area, normal conditions for free cultural
development were created. Many Bulgarians from non-liberated regions also flocked here,
contributing their efforts to the common cultural rise. Educational work began to develop rapidly,
leading to great successes that we witness today.
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After the overview of the general state of education in the region, the focus shifts to the micro-
level, where following the example of a specific school, both achievements and the main difficulties
and problems faced by principals, teachers, and students are revealed.

The school in the village of Breznitsa is an example of how education can be a pillar of progress,
even in small and remote communities. The high level of education, strict requirements and the
respect between teachers, students, and parents have turned it into a symbol of enlightenment and
hope for the future.

The Nevrokop Mixed High School 'Knyaz Simeon Tarnovski' (also Polytechnic High School;
later renamed the Natural Sciences and Mathematics High School) was one of the key educational
institutions in the region during the first half of the 20th century. Founded during a period of political
and social change, it became not only a place of learning but also a mirror of the morals, discipline
and cultural conflicts of the time. Between 1922 and 1943, the high school witnessed various offenses
and punishments among its students, which revealed the tension between traditional patriarchal
values accepted in society and the modern trends that spread through the younger generation.

The students' offenses varied—from disrupting the school rules to acts of disobedience and
contradiction with the moral and social norms of the time. The punishments applied by the school
administration not only reflected the pedagogical approaches and the strictness of discipline but also
served as an indicator of the social attitudes and expectations towards young people during this
period. By analyzing of these aspects, a unique perspective is revealed on the relationships between
the institution, students, and society, as well as on the challenges of the educational system in the
context of Bulgarian history.

The present aims to trace these offenses and punishments in the 'Knyaz Simeon Tarnovski' High
School and to examine how they reveal the broader social and cultural changes taking place in
Bulgaria between the two world wars. In this part of the dissertation, we will review the various
offenses of students and the methods of punishment in order to understand how they affected student
life and the educational system. Over the centuries, school discipline has changed significantly. From
harsh punishments in the past to modern approaches for positive discipline, the Nevrokop Mixed
High School strives to find the most effective way to manage student behavior.

The effectiveness of the punishments applied to students during the 1920s to 1940s in the
Nevrokop Mixed High School is difficult to assess unambiguously due to the lack of systematic
scientific research from this period. However, a generalization can be made based on historical data,
pedagogical theories, and contemporary research. Punishments were often effective in the short term
to maintain order in the classroom and to correct quickly inappropriate behavior. Students submitted
to the punishments out of fear of physical pain or humiliation. Although a common punishment was
the expulsion of students from the high school, combined with a prohibition on continuing their
education in any other school in the Kingdom.

The village of Dabnitsa, located in the southwestern part of Bulgaria, is a place with a rich
history and cultural diversity. For centuries, the inhabitants of this small settlement have coexisted
with various ethnic and religious groups. In this context, education plays a key role in the social and
cultural development of the village. The establishment of the first school in Dabnitsa not only marks
the beginning of an organized educational process but also symbolizes the local communities' desire
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for cultural integration and development. This initiative is an important step toward strengthening the
identity and social unity in the village.

The experience of the school in Dabnitsa, which has managed to establish itself as a key
educational institution and an important factor in the modernization of the village, the social mobility
of young people from the region, and the maintenance of benevolent relations between the ethnic
groups there, allows us to highlight the most important factors for its success. In this part of the
dissertation, special attention is paid to the interaction between the pedagogical staff, school
authorities, and the local community, the special role of the local elites as well as to how important
were the previous experience and training of teachers who came from different regions of Bulgaria.

Conclusion of Chapter Two:

The punishments applied during the 1920s to 1940s in Bulgaria may have been effective in the
short term for maintaining order and discipline, but their long-term consequences are mostly negative.
Modern pedagogy emphasizes positive disciplinary methods that encourage the healthy development
of children and their internal motivation to learn.

The experience of 'Hristo Botev' school allows us to outline the key factors necessary for the
success of an educational institution in a multiethnic environment in Bulgaria. First of all, we see that
the joint efforts of teachers, school administration, parents, and the local community are required.
Even people who seem to be unrelated to the educational process, such as the secretary-tax collector
who assigns accommodation for teachers can have a decisive positive or negative influence. Second,
the role of local elites proves to be very important. Even local hodjas contributed to the success of
the school in its early years. The example of Dabnitsa shows that local traditional elites do not
consider education as a threat, but rather, on the contrary, they are willing to help with its development
according to their abilities and skills. Third, in its early stages, the school in Dabnitsa relied on
external staff — teachers from various regions of the country. Practice shows that the most successful
teachers are those who have had prior personal experience of living in mixed ethnic or ethnoreligious
communities.

When evaluating the achievements of the Nevrokop Gymnasium and its role in the spiritual
elevation of the population of this region, we must note that through various periods of its history it
became a powerful ideological institution, a center, and a forge for preparing self- sacrificing builders
of communism, capable of solving the most complex tasks set by the scientific and technological
revolution, independently thinking, creative individuals who could overcome even the greatest
difficulties in socialist construction — individuals actively fighting for the realization of party policy
in real life.

Over the years, the Nevrokop High School has been, and will always remain, a powerful source
of inspiration and breeding place of enlightenment and culture in this patriotic Bulgarian region.

2.2.3 Third Chapter: 'Schools — A look from within. The teachers’

The topic of schools and teachers provides an opportunity to explore not only the institutional
aspects of education but also the human side of it. Teachers are the key figures who give life to
schools, while simultaneously facing numerous challenges — social, economic, and cultural. Teachers
are presented as central figures in this picture. They were not only educators but also mentors, cultural
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leaders, and often bridges between different communities. Some teachers traveled long distances to
work in remote villages, where they encountered language barriers, difficult living conditions and a
lack of understanding from parents. Nevertheless, they managed to inspire their students and lay the
foundations of modern education.

Both the logic of institutions and that of education throughout most of the researched period are
closely related to the national ideas of the Bulgarian state. This logically leads to the question of how
education, following the interests of the national state, is perceived in a region with ethnically and
religiously mixed populations and, most importantly, whether this does not demotivate students and
parents from ethnic and religious minorities. Interviews and personal memories may be more useful
here, as statistics on students who continued their education in high schools and universities could be
misleading. In this chapter, I argue that the main negative factors are poverty and fears of unacceptable
religiously unapproved marriages, rather than education related to national ideals. On the contrary,
education that follows the interests of the national state allows students from ethnic and religious
minorities to feel part of a larger and more prestigious community, which corresponds to their own
ambitions, as well as the ambitions of their parents.

The examples from the interviews show that students from different ethnic and religious groups
demonstrate a consistent desire for education, regardless of the national orientation of the educational
system before 1989. This analysis examines student motivation in the context of patriotic education,
referring to personal stories and the data provided.

Within the framework of my research, it can be argued that the national character of education
does not affect students' motivation—on the contrary, it stimulates them even more. The educational
efforts in our municipality have maintained a high level for more than a century. Education following
interests of the nation-state, especially in the period before 1989, emphasizes national identity, often
encouraging learning through ideologically based values. Nevertheless, in multiethnic regions such
as that of Gotse Delchev, ethnic and religious differences do not appear to obstacle to the motivation
of the students.

The accounts of our interviewees show that the educational system has managed to create an
environment that unites students regardless of their background. Studying together is not only
possible but also successful. Students perceive school as a place where they can express themselves
without fear of their differences.

Often, poverty and lack of resources, instead of demotivating students, become a driving force
for their development. The desire to escape hard work in the fields or poverty encourages them to
pursue education, which they see as a path to a better life.

Material hardships do not diminish the value of education in the eyes of the students. On the
contrary, difficult conditions strengthen their determination to learn.

In the Gotse Delchev region, from the beginning of 20th century until 1989, Christian and
Muslim children studied together in schools, creating a sustainable atmosphere of understanding. In
the recorded memories of local residents, it is repeatedly emphasized that religious and cultural
differences were not an obstacle to joint education.
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Even in conditions of extreme poverty and lack of educational materials, students made great
efforts to complete their education. Despite the limitations, many of them demonstrated a strong
desire for development, which was often hindered by social and cultural circumstances. In this
context, support from teachers played a crucial role.

Teachers were a major factor in the success of students, as their attitude and approach could
significantly enhance or, conversely, diminish the motivation of the students to learn.

While education aligned with the interests of the nation-state emphasizes national identity and
discipline, students’ personal motivation often proves to be the leading factor for success. Examples
from the interviews show that students perceive education as a means of social mobility, regardless
of its ideological context.

The analysis reveals that student motivation is multi-layered, involving socio-economic,
cultural, and personal factors. Although education driven by the interests of the nation-state is
ideologically framed, it does not determine the primary motivation for learning. Students from
different ethnic and religious backgrounds demonstrate a persistent desire for knowledge, often
overcoming significant challenges. In this context, teachers play a crucial role—they can be both a
catalysts for success and an obstacle if understanding and support are lacking.

In the village of Banichan, however, the situation is quite different. The village is Christian,
located closer to the town, with more convenient, accessible, and affordable transportation, and there
is hardly a case where someone does not continue their education in the town of Gotse Delchev after
completing primary school, regardless of gender. For centuries, education in Banichan has been held
in high regard, almost revered, and hundreds of children have succeeded in receiving an education.
The number of people who have completed higher or semi-higher education is truly impressive, with
professions in a wide range of spheres—teachers, doctors, nurses, lawyers, engineers.

In contrast, in the villages of Breznitsa and Dabnitsa, far fewer people have completed higher
or semi-higher education during the same period. Such cases are rare. This is not due to a lack of
desire or motivation among the students, but rather a lack of opportunities. The parents of children in
these villages work all day in the fields and the labor of each child is of great importance to the family.
From the interviews conducted with people in Breznitsa and Dabnitsa, we understand that each of
them had a strong desire and determination to study. Their motivation was truly high. Confronted
daily with the exhausting work in the fields, the children saw school as their salvation. Each child
eagerly awaited every school day. The children were modest, obedient, motivated, and waiting for
new knowledge and adventures. Among the ordinary days in the fields, the school became a place
full of adventures and new knowledge for every child. The children were so motivated that even
working in the fields after school, they still studied and did their homework. On the contrary, they
worked even harder and more focused in the fields, so they could have time for their school duties
later.

The study confirms that education following the interests of the nation-state in the Nevrokop
region, despite the ethnic and religious diversity of the students, by no means played the role of a
deterrent factor. On the contrary, education was perceived as a tool through which the student could
become part of a larger and more prestigious community—the community of educated individuals in
a modern state. The curricula and teaching methodologies, although emphasizing patriotic
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upbringing, succeeded in uniting students around the idea of a shared cultural identity, without
creating division between different religious and ethnic groups. This form of patriotism fostered
respect for the cultural heritage of the region and Bulgaria as a whole.

The joint education of Christian and Muslim children created an environment of tolerance and
mutual respect. School education not only built academic knowledge, but also contributed to social
integration and the development of skills for living together in a multicultural environment. This
feature is significant both for the region and as an example of good practices in a broader national
and international context.

Education was perceived as a path toward better opportunities and social mobility. In this
context, education aligned with the interests of the nation-state was not an obstacle, but rather a means
of motivating students to develop and contribute to society.

. Conclusion of Chapter Three: Education following the
interests of the nation-state plays a central role in school life, particularly within the context
of socialist ideology, where it is employed to promote collectivism, unity, and a sense of
belonging to national values.
This form of education encompasses several key aspects:

o Formality and Symbolism: Pioneer uniforms, participation
in youth pioneer camps, and strict emphasis on discipline and hygiene highlight the formal
structure of patriotic education. These symbols build a sense of order and belonging in
students. For instance, Ani Grosharova’s participation in the "Friendship Train" and her
travels to Kyiv and Odesa function not only as rewards but also as instruments for reinforcing
patriotic values.

o Discipline and Respect: The strict rules enforced in schools
encouraged student motivation through fear and respect. The lessons of teachers like Georgi
Popov described by Maria Semerdzhieva, demonstrate how rigid methods could leave a
lasting impact on students' knowledge and behavior.

o Social Barriers: Although patriotic education was presented
as a unifying force, social differences between Muslim and Christian children sometimes
create tensions. Kimile Groshar recalls how Muslim students were often restricted in their
educational opportunities due to social and financial barriers.

o Motivation through Recognition: Students were motivated
by praise and rewards for their achievements. Examples such as those described by Ani
Grosharova illustrate how motivation was reinforced through recognition by teachers and the
school institution itself.

Despite the achievements of education aligned with the interests of the nation-state, its methods
were often restrictive and on fear or social division, which produced mixed results in terms of student
motivation.

Teachers were a key factor in implementing this form of education but their motivation and
effectiveness were directly influenced by political, social, and personal circumstances.
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Here several key aspects can be identified:

Professionalism and Humanity:

Teachers such as Mrs. Gudeva (mentioned by Ani Grosharova) and Karakostov (mentioned by
Mehmed Boyukli) serve as examples of educators who combined strictness with engaging instruction
and humanity. Their approach inspired students and fostered a positive atmosphere in the classroom.

Political Constraints:

The political climate frequently limited the autonomy of teachers. At certain times, appointments
were based more on loyalty to the Party than on professional qualifications, which demotivated some
educators and created tension within the system. Mehmed Boyukli notes that many teachers were
treated as “exiles” when assigned to rural schools.

Teaching Methods:

Overly strict and even aggressive methods, such as those employed by Mr. Firkov, illustrate
how discipline grounded in fear could be counterproductive. Such an approach alienated students and
undermined their trust in the educational system.

Personal Dedication:

Despite these constraints, some teachers worked with genuine passion and a desire to support
their students. Elena Adamova and other participants recall how inspiring teachers influenced their
life choices by fostering a love for certain subjects and encouraging ambitions for further education.

Education that follows the interests of the nation-state was an inseparable part of school life for
both students and teachers during this period. While for students it served as a tool for building
identity, discipline, and a sense of belonging, for teachers it represented a responsibility often
challenged by personal and political circumstances.

The main conclusion is that the success of education following the interests of the nation-state
was variable and highly dependent on the individual qualities of the teachers and the context in which
they worked. Teachers who demonstrated understanding, empathy, and professionalism left a lasting
positive impact on their students. In contrast, rigid methods and political constraints often led to
negative effects on student motivation and the overall educational environment.

This dissertation examines the development of school education in the Nevrokop region over a
period of more than one hundred years—from 1912 to 2020. The analysis combines theoretical
approaches, archival research, and interviews with local residents. The primary aim of the study is to
outline the key moments, socio-economic, and cultural factors that have shaped the educational
system in the region, while at the same time placing particular emphasis on the influence of historical,
ethno-cultural, and economic circumstances on access to education. The research covers a complex
historical dynamic, revealing how global and national events—such as wars, political regimes, and
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social transformations—have influenced the evolution of education in the Nevrokop region.
Throughout the examined period, education in the region has played a central role in shaping the
cultural and national identity of the population. Schools have not only transmitted knowledge but also
cultivated patriotic values, fostering national consciousness—especially during periods of intensified
nation-building following the Balkan Wars and World War II. The ethnic and religious diversity in
the Nevrokop region presents unique challenges to school education. Although nationalist policies
under various regimes have influenced educational content, students from different ethnic and
religious backgrounds have demonstrated strong motivation to learn. The period under review also
observed significant changes in educational infrastructure, school organization, and access to
education.

From the early monastic schools at the beginning of the 20th century to the modern school
buildings with digital infrastructure in the early 21st century, the development of education reflects
the socio-economic transformations in the region. The examination of archival materials provides
rich information about policies aimed at advancing school education, as well as the role of local
communities in supporting the educational system. Political regimes had a direct impact on curricula,
the content of the subjects taught and the teaching process. In the period before 1944, education was
strongly oriented toward patriotism, whereas after 1944, it was dominated by a Marxist-Leninist
ideological approach. Archival data reveal that local communities played an active role in building
school infrastructure and supporting teachers. Even during periods of poverty, parents and local
authorities found ways to sustain the educational system, often through personal donations and
voluntary wotk. The interviews conducted with residents of the region reveal the human dimension
of school education in the Nevrokop region.

They shed light on the personal stories of students and teachers, as well as their perceptions of
the educational system during different historical periods. Despite hardships—such as poverty, lack
of resources, or social constraints—students in the region have consistently demonstrated a strong
desire for knowledge. Education is perceived as a means of social mobility and personal development.
Teachers play a crucial role in students’ success. Their personal qualities, professionalism, and
attitude toward students are often decisive factors in shaping student motivation and achievement. In
the period before 1989, girls from Muslim communities were limited in accessing education due to
social norms and parental concerns. Nevertheless, numerous personal stories highlight how individual
determination, combined with the support of teachers and families, enabled many to overcome these
barriers.

Despite historical cataclysms and socio-economic challenges, school education in the region
has managed to maintain its role as a center for cultural and social development. The success of school
education largely depends on the support of local communities and the involvement of parents.
Although slowly, the social and cultural restrictions on the education of girls and ethnic minorities
have been decreasing, especially after 1989. One of the most important factors for students’ success
is the quality of the teachers. Their role as motivators and mediators between different cultures and
generations remains crucial.

The continuou improvement of material resources and digital infrastructure is essential for
modern education. It is necessary to create conditions for the ongoing training and development of
teachers in order to meet the challenges of contemporary society. Providing scholarships and

20



additional support for students from poor families or minority groups can reduce inequalities in access
to education. The history of school education in the region is a valuable resource for the future.
Encouraging research and the creation of archives will contribute to a better understanding of the past
and its influence on the present. The dissertation shows that school education in the Nevrokop region
is not only a reflection of national policies and trends, but also of the resilience, ambitions and cultural
identity of the local population. It is living proof of the importance of knowledge as a foundation for
social progress and individual fulfillment.

3. SUMMARY AND CONCLUSIONS

The collected and analyzed data, documents, and interviews in the dissertation allow the
following conclusions to be drawn:

The emergence, development, and functioning of schools in the region follow similar patterns,
regardless of the ethnic and religious specifics of the communities in which these schools were
established. The problems and obstacles are similar, and the main achievements depend primarily on
the personal efforts (or lack thereof) of principals and teachers.

The motivation of students and parents also shows similar characteristics. Students are highly
motivated, and the main difficulties appear when they move to urban environments, far from the
supervision of their families and communities. Parents are also highly motivated. The main obstacles
are primarily economic- widespread poverty makes it difficult for families to finance continued
education for their children. At the same time, however, poverty strongly motivates young people, as
education is one of the few accessible paths for them to escape hardship. In Muslim families, there
are also specific difficulties related to the role of young women, but these challenges have been
overcome today.

The strongly patriotic nature of education does not have a negative impact on the motivation of
students and parents from ethnic and religious minorities.

The role of the teacher as an individual is just as important as the educational approaches, teaching
methods, and material resources combined.

1.CONTRIBUTIONS OF THE DISSERTATION THESIS

» Theoretical Contribution
It has been established that the development of schools in the region follows similar patterns,
regardless of ethnic and religious differences. The problems related to the lack of financial and
material resources are common and success largely depends on the personal efforts of principals and

teachers.

Example: In small settlements, principals often organize fundraising campaigns or volunteer
initiatives to renovate school facilities. This analysis adds value to the theoretical understanding of

the importance of local leadership in education.

» Applied Contribution
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The motivation of students and parents has been studied, showing that economic obstacles can
act both as a barrier and as a stimulus for educational success. Attention is also given to the specific
case of Muslim families who have overcome traditional barriers to the education of young women.

Example: Parents often face difficulties in financing their children's education but they strongly
support them because they see education as a way to overcome poverty. It is also noted that girls from
Muslim families today graduate from high schools and universities on equally with their peers, thanks
to modern educational approaches.

» Social Contribution

It has been established that education following the interests of the national state does not
demotivate students and parents from ethnic and religious minorities. On the contrary, it contributes
to their sense of belonging to the national community.

Example: In mixed schools, students from different ethnic backgrounds actively participate in
the celebration of national holidays, which strengthens their connection to the cultural and historical
values of the. This contribution is important for understanding social integration through education.

» Methodical Contribution

An approach has been developed to assess the role of the teacher as a personality within the
context of the educational process. It has been found that the teacher plays an important role in
students' success, with their personal qualities often compensating for shortcomings in infrastructure
or lack of resources.

Example: Teachers with a high level of personal commitment manage to inspire their students
through interactive lessons and individual work, even in the absence of adequate teaching materials.
This contribution offers a methodological model for future research or for improving practices in
schools.

» Practical Contribution

Recommendations have been made to improve the effectiveness of educational approaches in
regions with economic difficulties. The study emphasizes the importance of cooperation between
schools, parents, and the local community in overcoming obstacles to education.

Example: In schools in rural areas, good results are often due to the strong connection between
teachers and parents, who jointly support students — for instance, by organizing extracurricular
activities or providing transportation to school for students from remote villages.
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