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Abstract: This monograph consists of 7 chapters united under the common goal of underlining some key fields of the
contemporary preschool education in Bulgaria, in accordance with the author’s perception and experience. Each chapter is based
on the author’s research; the first and fifth chapters rely on researching literature sources and/or official statistical data, while for
the rest of the publication the scientific analysis and conclusions are based on application of various research methods — analysis
of essays by students in Bulgaria (chapter 2), psychological-pedagogical experiment in Bulgarian kindergartens (chapters 3 and 6),
long-term pedagogical observations of the author in Bulgarian preschool educational institutions in the country (chapter 4) and
abroad (chapter 7).

Chapter 1 presents the organization, legislative basis, scope and conceptual foundation of preschool education in Bulgaria, as
well as describing the university and life-long education of pedagogical specialists, given their importance for successful
interactions in preschool institutions. The chapter presents and comments on contemporary data that shows the percentage of
children attending kindergarten in the country, the number of children by age groups, the number of kindergartens by type in the
country, the number of children in each group, etc. Special attention is given to the data related to nurseries and nursery groups in
Bulgaria. The foundation of the contemporary conceptual framework of Bulgarian preschool education is explored in the programs
used in the 1990s, specifically the “Educational Program for Children Aged 2-7 Years” by Roussinova et al. (1993). After noting the
contents of Decree Ne 4 for Preschool Upbringing and Preparation (2000/2005), the chapter presents the currently effective Decree
Ne 5 for Preschool Education (2016) in close connection with the Law for Preschool and School Education (2015). The different
kinds of pedagogical specialists working in preschool institutions are described and the profile of the kindergarten teacher is
outlined with regard to education, gender, and age. The different options for attaining the kindergarten teacher qualifications are
reviewed, together with the career development opportunities the profession offers. Additionally, some of the challenges facing the
pedagogical specialists in Bulgarian kindergartens are presented.

After underlining the role of the kindergarten teacher for successful pedagogical interaction, Chapter 2 focuses on researching
the concept of “good/quality kindergarten teacher” in students attending the Faculty of Primary and Preschool Education (currently
the Faculty of Educational Sciences and the Arts) of Sofia University “St. Kliment Ohridski”. On the basis of research methodology
developed by the author, the chapter defines the personal and professional profile of the good/quality kindergarten teacher as
viewed by the students in the Bulgarian academic environment. By presenting the author's results from a similar research
conducted in a Slovak context (research with students preparing to be kindergarten students in the Comenius University of
Bratislava), some parallels in the issue under research are sought.

Chapter 3 presents evidence for the importance of individualization and differentiation in the process of selecting educational
content, as well as when planning the goals of pedagogical interaction in kindergartens in the Bulgarian context. The results of a
psychological-pedagogical experiment with preschool-age children (aged 3-4 and 6-7 years old) are presented as proof of
increased educational progress in groups where an individualized and differentiated approach is applied actively and
systematically.

Based on earlier research and the general professional experience of the author, Chapter 4 presents the conceptual basis of a
variable-dynamic model of pedagogical interaction, developed for application in Bulgarian kindergartens and based on learning
from emotional experience and children’s personally-significant practical experience. The chapter argues for the necessity of this
kind of model in the context of researching and accounting for the individual specifics and requirements of each child, underlining
the importance of positive emotional experience, of provisions by the teacher for alternative opportunities for practical/real-life
experiences for children, and of activities initiated by the children. Viewed through the lens of learning from emotional experience
and children’s personally-significant practical experience, the pedagogical situation is once again confirmed as a flexible main form
of interaction that supports the successful achievement of group and individual educational goals, ensuring opportunities for each
child’s active participation and accounting for their emotional well-being.

Chapter 5 comprises a theoretical-legislative review of the issues related to language acquisition and speech development by
preschool-age children in the Bulgarian educational context. After reviewing the main points of the work done in this area by key
university teachers / researchers (Daskalova, 1989; 1991; Angelov, 1994; 2007; Terzieva, 1997; Balabanova, 2001; Chichikova,
2001; Petrova, 2012, etc.), the chapter focuses on several points related to the university-provided theoretical and practical
preparation of future kindergarten teachers in the aspect of their successful interaction with children specifically in the context of
language development and preparation for literacy. Presenting the educational content for “Bulgarian language and literature” as
defined in Decree Ne 4 for Preschool Upbringing and Preparation (2000/2005) and comparing it to the respective content in the
currently effective Decree Ne 5 for Preschool Education (2016), the publication takes a critical view to show some significant



shortcomings that should definitely be addressed in any future revisions of the document. The chapter outlines the necessity for
expanding the application of innovative educational concepts in Bulgarian kindergartens that are related with literacy and specific
pedagogical technologies in that respect. Important fields for life-long education of kindergarten teachers in this respect are also
noted.

Chapter 6 presents a specific variant of researching the processes of language acquisition and speech development, outlining
some psychological-pedagogical aspects in the process of the perception of allegory by Bulgarian preschool-age children.
Evidence is presented from research on the interpretation of proverbs and sayings in their role as linguistic matrices built on
allegorical meanings. In the spirit of building on the research the author had done for her 2004 dissertation, this chapter uses the
difference between the similar concepts of “meaning” and “significance” (as defined by Vygotsky and further developed by Luria) to
explore children’s interpretations of allegory as a middle point on the road from the individual significance for the child toward the
widely-accepted meaning. The chapter also underlines the importance of registering and exploring the children’s unique
interpretations of allegory, which can be actively used to help the child reach the commonly accepted meanings.

Chapter 7 moves out of Bulgaria only in a geographical sense, presenting an educational program aimed at Bulgarian children
attending preparatory groups and Sunday schools in Greece. It is here that proverbs and sayings, being short and clichéd
expressions that recreate various real-life situations in a visual, artistic, and allegoric way, are once again used by the author, this
time as the foundation of an intercultural educational program that teaches mutual respect and tolerance on the basis of the
similarities of the verbal folklore between the two languages of two neighboring countries. At the core of the program lies a
selection of Bulgarian allegorical expressions, provided together with their Greek counterparts. Special attention is paid to providing
specific pedagogical directions for using this program not only in preschool preparatory groups, but also in the first year of primary
school, accounting for the introduction of the written form of speech as a key new educational aspect.

This is a second revised and updated edition of the original 2016 publication, which has not been submitted for evaluation
related to academic or scientific promotion of the author; in comparison, the new edition includes several additions and updates,
most importantly: updating Chapter 1 with the official statistical data for 2020, expanding Chapter 2 to include a parallel
examination of the same issues in the context of Slovakia, and adding a completely new chapter (Chapter 4 in the new edition).

Pestome: MoHorpagmsita ce CbCTOM OT cedem rnasu, obednHeHn oT obwata uen Aa 6bgaT ovepTaHu HAKOWM KMIOYOBM B
pasbupaHusiTa U ONUTa Ha aBTOpa MofneTa Ha CbBPEMEHHOTO MpefyYnnuiHOTO 0bpa3oBaHue B Bbnrapus. Beska egHa rmasa B
MoHorpadnsTa CTbNBa Ha aBTOPCKO M3CrnedBaHe, Kato B MbpBa 4 NeTa rmaBa TO Ce OCHOBAaBA HA MPOyYBaHe Ha NUTepaTypHU
W3TOYHWLM MiMn odbnLmManHu CTaTUCTUYECKU AaHHW, @ B OCTaHanuTe rnaBy aHanuabT 1 HanpaBeHUTe Hay4HU u3Boay ce 6asnpat
Ha pa3HooOpa3ne OT MPUMOXEHW W3CMENOBATENCKA METOAN - aHanu3 Ha eceTa Ha CTyAeHTM B Dbnrapcka akagemnyHa cpega
(BTOpa rMaBay); NCMXOMOro-Negarorniyeckn eKkCnepuMeHT B AETCKM rpaguHn B bbnrapus (rnasa TpeTa W LWecTa); AbAroroguLLHN
negarornyeck HabnoaeHns Ha asTopa B Gbnrapcku NpesyunnuwHn 0bpasoBaTenHu MHCTUTYLMKM y Hac (rnaBa YeTBbpTa) U B
yyx6buHa (cegma rnasa).

[Tbpeama anaea NpeAcTaBs OpraHu3aLusTa, HOopMaTUBHaTa ypeaba, Maliaba 1 KOHLENTYanHUTe OCHOBW Ha MPeLyYMINLLHOTO
obpasoBaHue B bbnrapus, KakTo U YHWBEPCUTETCKOTO M MPOAbMKaBaLLOTO 06pa3oBaHMe Ha negjaroryyeckuTe CneumanucTy, ¢
ornef Ha TAXHaTa 3HaYMMOCT 3a YCMELLHOTO B3aMMO4ENCTBIUE B NPEAYYNIULLHATE UHCTUTYLWKW. TPeACTaBeHn 1 KOMEHTUPaHW ca
aKTyanHu JaHHW, NOCOYBaLUM MPOLEHTa Aeua, nocellaBallm AeTCKW rpaanHu y Hac; TexHus 6poii no Bb3pacToBu rpynu; 6pos
AETCKM rpaguHK Mo BMAOBE B CTpaHaTta; Bpos deua B rpyna u ap. OBbpHATO € CneunanHo BHUMaHWE W Ha AaHHUTE, CBbP3aHu C
AETCKUTE ACIM W AcneHuTe rpynu B 6barapcku koHTekcT. OCHOBWTE Ha CbBPEMEHHATa KOHLenTyanHa pamka Ha Obnrapckoto
npeayuunuiiHo obpasoBaHue ca MOTbPCEHM B MpOrpamMuTe OT AeBeTAeceTTe roAWHM HAa MWHanmWS Bek, M Mo-CreuManHo - B
Jlporpama 3a Bb3nuTaHWe Ha feteTo OT 2 Jo 7 roguHu* Ha PycuHosa u konektus (1993). Mapkupaiku CbObpxaHueTo Ha
Hapenba 4 3a npegyuunuwiHo Bb3nuTanne u nogrotoska (2000/2005), B rnaBata ce NpeAcTaBs M NOHACTOSLIEM [eicTBalLaTa
Hapegba 5 3a npeayunnuwiHoto obpasosanue (2016), B npsika Bpb3ka CbC 3akoHa 3a NpeayuMIULHO M YYUIULHO 06pa3oBaHmne
(2015). OnucaHn ca BMOOBETE NEeJarorMyecku crneuvanucti, paboTewy B NPeayuYMNULLHUTE MHCTUTYLMKM, KaTo e ovepTaH
NpocdMbT Ha JEeTCKUS YYUTEN B acnekTa Ha HeroBoTo obpa3soBaHue, non, BbapacT. Pasrnegaqu ca BapuaHTuTe 3a npupobusaqe
Ha KBanudukaLmMs 3a SETCKW yuuTen, KakTo M Bb3MOXHOCTUTE 3a KapuepHo passuTue B npodecusita. OuepTaHu ca W HsKoW
npeau3BMKaTeNcTBa Npes negaroruyeckuTe cneynanucTy, paboteLym B 4ETCKUTE rpaguHi Y Hac.

Oue BeAHBX NoAYepTaBaiikM ponsTa Ha AETCKUS YYNTEN 3a YCMELIHOTO Neaaroriyecko B3aumMogencTeie, emopama anaga Ha
MoHorpagnsiTa ce okycupa BbpXy NpoyyBaHe Ha npefcraBata 3a Jo0pus, Ka4eCTBEHWS AETCKM YuuTen y CTyLEeHTH, NOAroTBAHM
3a feTcku yuutenu BuB GakynTeTa no HayanHa u npegyumnuiiHa negaroruka (cera ®HOW) Ha CY ,Ca. KnumeHT Oxpuacku®. Bb3
OCHOBa Ha pa3spaboTeHa aBToOpcka M3crefoBaTencka METOAONOMs, € O4epTaH NIMYHOCTHUAT U NPOGeCOHaNHUAT Npodun Ha
Ka4yeCTBEHWs AETCKU yuuTen B MpeAcTaBaTta Ha CTydeHTH B bbrrapcka akagemuyHa cpea. [pencraBsiikv aBTopeck/ pesynTatv ot
nogobHO m3cnedBaHe B COBALIKM KOHTEKCT (13crefdBaHe CbC CTyOEHTM, MOLTOTBSHM 33 OETCKW yuuTenn B YHuBepcuTeTa
KomeHcku, BpaTucnaBa), ca NOTbPCEHN W HAKOM Napanenu B acnekTa Ha u3cneaBaHata npobnemaruka.

B mpemama enaga ce obocHoBaBa 3HauUMMOCTTa Ha WHAMBMOyanu3auusaTa u audepeHumaumusaTa B npoueca Ha nogbopa Ha
0bpa3oBaTeNnHo CbabpXaHWe, KakTo 1 NpU NnaHupaHe Ha LenuTe Ha neJarorMyeckoTo B3auMOLENCTBUE B AeTckaTa rpaguHa B
Bbnrapckn obpasoBateneH KOHTeKCT. [MpeAcTaBeHM ca pesynTati OT MCHUXONOro-Nefarornyeckn eKkcnepuMeHT C geua oT
npeaysunuiiHa Bb3pact (3-4-  6-7-roguwHm), Aokassaly no-ronsM obpasoBaTeneH Hanpedbk B rpynu, KbAETO aKTUBHO U
CMCTEMHO Ce Mpunara MHANBKUAYanu3aLms v audepeHLmaums.

basupalikn ce Ha NpegulHM W3CMedBaHWA U Ha LANOCTHWUS NPOECUOHaneH ONUT Ha aeTopa, B Yemebpma anasa ce
oyepTaBaT KOHLENTyanHUTE OCHOBWM Ha BapuaTUBHO-OMHAMMYEH MOAEN Ha NeJarornyecko B3aumopencteue, paspaboTeH 3a
npunoxeHne B Gbarapcku geTcku rpagukyn, BasvpaH Ha yyeHe 4pes MPexuBsBaHE M MIMYHOCTHO 3HAYMM MPAKTUYECKW OMWT.
AprymeHTupaHa e HeobxofumocTTa oT nofobeH MOAEN B KOHTEKCTa Ha NpOoyYBaHe 1 OTYNTaHe Ha MHAMBUAYaNHUTE 0COBEHOCTY U
noTpeBHOCTM Ha BCAKO AeTe, O4epTaBaiikin 3HaYNMOCTTa Ha MOUTUBHUTE NPEXMBABAHMS, OCUTYPEHUTE OT yunTens antepHaTUBHM



Bb3MOXHOCTW 32 [ETCKM MPaKTUYECKUSKUTENCKM ONMMT M MHALMMPaHW OT AelaTta akTMBHOCTU. PasrmegaHa mpes npusmara Ha
YYEHETO Ypes3 NPEXMUBABAHE U IMYHOCTHO 3HAYNM MPAKTUYECKM OMKT, NeJarornyeckara CuTyauuns oLe BeAHbX e YTBbpAeHa Kato
rbBKaBa OCHOBHa (hOpMa Ha B3aMMOZAENCTBUE, MO3BOMSBALLA YCNELWHOTO NOCTUraHE Ha rpynoBm U MHAMBKAYaNHM 06pa3oBaTenHy
Lienu, OCUrypsiBaiiki Bb3MOXHOCTM 33 aKTUBHO BKITIOYBAHE M OTUMTalKWN EMOLMOHANHOTO Bnarononyyme Ha BCSKO AeTe.

lMemama enasa npeAcTaBnsaBa TEOPETUKO-HOPMATUBEH Mperneq Ha npobrnemaTtuka, CBbp3aHa C OBMAAsBaHETO HA e3uka W
pasBMTUETO Ha peuTa OT AeuaTta B NpefyynnuiiHa Bb3pacT, B 6bnrapcka obpasosatenHa cpega. Creg HanpaseH 0630p Ha
OCHOBHW MOMEHTU B A€NOTO Ha KITIOYOBM M3CNenoBaTeNn-yHUBEPCUTETCKM NpenoaaeaTen B obnactta (Jackanosa, 1989; 1991;
Axrenos, 1994; 2007; TepaueBa, 1997; banabaHosa, 2001; Yuumkoea, 2001; MeTposa 2012 n ap.), rmaeata ce ¢okycupa BbpXy
HAIKOM MOMEHTU, CBbP3aHu C YHUBEPCUTETCKATA TEOPETUYHA W NPaKTUYecka NOAroToBKa Ha GbaeLimuTe AeTCKN yuuTenu no nocoka
Ha TAXHOTO YCNeLHO B3auMOZeNCTBuMe ¢ feljata UMEHHO B cepaTa Ha e3uKOBOTO Pa3BUTWE W MOArOTOBKATa 3a OrpamoTsBaHe.
MpencTaBsiku 06pa3oBaTENHOTO CbABPXAHMETO MO HanpaeneHwe ,bwnrapcku esavk u nutepatypa‘ B Hapegba 4 3a
npeayumnuLLHoO BbanuTaHue 1 noarotoska (2000/2005) u cpaBHsiBalkm ro C peLMnpoYHOTO TakoBa B 3aMmecTunata s Hapenba 5 3a
npegy4mnuwHoTo obpasosanue (2016), B Tpyga C KpUTWYEH MOTMER Ce W3TbKBAT HAKOM 3HAYMMM HEZOCTaTbUM, KOUTO €
HeobxoauMo fa 6bOaT OTYETEHW B CKOPOLIHM PEBU3MM Ha AokymeHTa. OuepTaHa e HeobxoaMMoCT OT paslimpsiBaHe Ha
MPUNOXEHNETO HA MHOBATMBHM 0Bpa30BaTENHM KOHLENLMW B GbRrapckuTe AETCKM rpaguHi, CBbP3aHK C rpamMoTHOCTTA, KaKTo U Ha
KOHKPETHW Meaarornyeckyu TexHonoruu B To3u nnaH. HabenssaHu ca w 3HauMMy noneTa 3a npogbnxaBallo obpasoBaHue Ha
[ETCKATE YYUTENN UMEHHO B Ta3n BPb3ka.

lllecmama enasa npeacTaBs KOHKPETU3NPAH BapUaHT Ha NPOYYBaHETO Ha MPOLECUTE Ha OBMaAsiBaHE Ha e3nka 1 PasBUTMETO
Ha peyTa, 04epTaBaLL HSKOW NCUXOMOro-NEAAror1yYECKM acnekTu B NpoLeca Ha BbanpueMaHe Ha aneropusita o1 6bnrapcku geua
0T npegyyunuiHa Bb3pacT. [peacTaBeHn ca gokasaTencTsa OT W3CneBaHe Ha MHTepnpeTauuu Ha NOCAOBULM U MOrOBOPKM B
KauecTBOTO MM Ha €3WKOBW MaTpuLM, U3rpageHn BbpXy aneropuyHo 3HaveHue. B gyxa Ha gopasBuBaHe Ha M3cnedBaHusTa Ha
aBTOpa, CBbP3aHM C TEMaTa Ha [oKTopckata My Aauceprtaums, 3awmreHa npes3 2004r., HacToswarta rmaea, CTbMBaliku Ha
pasnukata mexgy OnuskuTe MOHATWS ,CMUCBN” M ,3HayeHue" (gedmHupaHa ot BuroTcku u gopassuta oT Jlypus), pasrnexpa
[ETCKATEe WHTEPNpETaLMM Ha MHOCKA3aTenHOCTTa KaTo MEXAMHHA TOYKa B M3BBbPBSBAHE HA MbTA OT MHOMBMOYaNHWs 3a AETETO
CMUCBbI KbM MPUETOTO B OOLIECTBOTO 3HaYeHue. [logyepTaHa € M BaxHOCTTa Ha CbOMO4ABAaHETO UM PETUCTPUPAHETO Ha
CaMOOUTHWUTE ETCKM MHTEpNpeTaLM Ha MHOCKA3aTENHOCTTa, KOMTO Buxa MOMMM akTUBHO Aa Ce M3MON3BaT Npy NoAnoMaraHeTo
Ha felarta fa AOoCTUrHaT 4o npueTuTe B 06LLECTBOTO 3HAUEHMS.

Camo kato reorpadicku 0bxsat cedmama efiasa 3nnsa oT npegenute Ha bbnrapus, npeacrassiikv obpasoBatenHa nporpama,
HacoyeHa KbM Obnrapcks feua, MOCELaBally MOAFOTBUTENHWM TPYNW B HedenHu yuunuwa B bpuws. Tyk nocnosuuute 1
MOroBOPKWTE KAaTO KPaTKW KIWWMPaHU 3HaLW, NPechb3naBaliy XyL4OXKECTBEHO-00pasHO U aneropuyHo pPas’fnyHu KUTEACKN
CUTyaLum, OTHOBO Ca W3MoN3BaHW OT aBTopa, TO3M MbT KAaTO OCHOBA Ha MHTEPKYNTypHa obpa3oBaTenHa nporpama, Bb3nuTaBalla
B YBaXEHWE W TOMEpaHTHOCT Ha 6a3aTa Ha 6nM30CTTa Ha CMOBECHUS (HONMKNOP Ha [BaTa e3uka Ha ABa CbCefHW Hapogu. B
A4pOTO Ha Mporpamarta e 3anoxeH Habop oT cneuuanHo nogdpaHu napemun Ha GbArapcki e3uk, NPEANOKEHN C TEXHNTE TPBLKN
cboTBeTCTBMS. CreumanHo BHAMaHWe € OTAEeNEHO Ha AaBaHETO Ha KOHKPETHW NearorMiecku Hacoku He camo KbM paboTata no
nporpamata B NOArOTBUTENHA rpyna, a CbLyo Taka W B MbPBM KNac, OTYMTalKM BbBEXAAHETO HA NMCMeHaTa (PopMa Ha peyTa KaTto
KITI04Y0BO JEMHOCTHO HOBOOOPa3yBaHue 3a Bb3pacTTa.

MoHorpadusTa e BTopo npepaboTeHo 1 AOMbIHEHO u3faHue Ha Tpya oT 2016r., HeoLeHsBaH B KOHKYPC 3a akafAeMUYHO Unu
Hay4HO 13pacTBaHe Ha aBTOPa, B CPABHEHWE C KOETO Ca HanuLe peanla SOMbIIHEHWS, OCbBPEMEHSBaHMS W Jo6aBKM, Cpef KoUTo
Halt-BaXHWUTE ca: OuUManHUTE CTATUCTMYECKM OAHHM B MbpBa rnaBa ca akTyanuaupaHu kbm 2020r.; BbB BTOpa rMaea e
[o0aBeHO napanenHo W3MepeHue, NPeACTaBAWOo cbliata npobrnematika B COBALIKA KOHTEKCT; MOA HOMep YeTupu B
LOMbIIHEHOTO M3aaHue e pa3paboTeHa Lsna eaHa HoBa rnaea.

2. Enrenc-Kputnauc, P. MHOusudyanuzayus u dughepeHyuayus Ha heda20au4eckomo
g3aumodeticmeue. Cocpus, YW ,Cs. KnumeHT Oxpugcku®, 2020, 190 cTp.
.5. ISBN 978-954-07-5015-6

Pe3tome: MoHorpauata uUenu fda paskpue B HayuHo-
TEOPETWYEH U MPUNIOXEH acnekT 3HayMmaTta pons  Ha
VHAMBWaYanu3auusTa " pudepeHumaumsTa Ha
neaarorMyeckoTo B3aMMOZENCTBIE B AeTckaTa rpaguHa, Kakto
M pa obocHoBe nOTpebHOCTTAa OT paspaboTBaHETO Ha
KOHLienTyanHo-TeXHONorn4eH BapuaTUBHO-ANHaMUYEH
0bpasoBaTesnieH Mogen, OTYMTaLY, MHAMBULYANHUTE 0COBEHOCTH
u noTpebHOCTM Ha Aeuata M (hoKycupaH KbM paswiupsiBaHe
Bb3MOXHOCTUTE 3a 06pa3oBaTeneH HanpeabK Ha BCAko aeTe. B
KOHTEKCTa Ha Tpyga nop uHOugudyanusayus ce pasbupa
KOHLleNnTyanHo-o0ycrnoBeHa BapuaTUBHO-AMHAMMYHA CUCTEMA
OT MeTOAW, MOXBaTW, CPeAcTBa M (hOPMM Ha TPYnoBO
neaarorMyecko B3aNMOAENCTBME, LIENEHACOYEHO 13MON3BaHN B
€OVHEH LSANOCTEH MEpCcoHanuavpaH MOAXOA, rapaHTupaLy
ONTMMAarHa n3sBa Ha NoTeHUMana Ha BCKO AeTe M 0Curypsisaly
HEeroBoTO eMOLMOHarHo 6naronomnyyne 1 akTUBHO BKITHOYBaHE B

Abstract: The monography aims to uncover, from a scientific-
theoretical and practical aspect, the significant role of
individualization and differentiation of the pedagogical
interaction in kindergartens, as well as to justify the necessity for
developing a  conceptual-technological  variable-dynamic
educational model for individualization and differentiation,
considering the child’s specifics and needs and focused on
expanding the potential for educational progress of each child.
In the context of this work, individualization means a
conceptually-conditioned variable-dynamic system of methods,
processes, means, and forms of group pedagogical interaction
whose targeted application in a unified comprehensive
personalized approach guarantees optimal expression of each
child’s potential and ensures his/her emotional well-being and
active involvement in the pedagogical interaction while
considering and respecting all other children in the group. In the
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neaarorMyeckoTo B3aNMOAEHCTBUE, MPU 3auMTaHe W YBaXeHne
Ha BCUYKM OCTaHanmu feua B AajeHaTa geTcka rpyna. B Tosm
Byx OugepeHyuayuama ce pasrmexga Kato MUKpPO-TpyrnoB
BapWaHT Ha MHAMBKUAYaNW3aLus, Npy KOATO felaTta ANHAMNYHO
Ce nogrpynupart u nperpynupat Ha 6asa Ha TexHu 0cobeHOCTH
1 noTpebHOCTM ¢ (hOKyC ONTUMANHO pa3BuTHE Ha NOTEHLMana
Ha Bcsko fdete. B Tpyma e aprymeHTMpaHa W noTBbpAeHa
MepcnekTMBHOCTTa  Ha  aKTWBHaTa, UenecbobpasHa u
MHOTOMOCOYHA WMHAMBMAYanu3aumMs W gudepeHunaums Ha
neaarorMyeckoTo B3aMMOZENCTBME, UMEHHO B KOHTEKCTa Ha
CTUMYINMPAHETO Ha MPEXMBSIBAHMSTA M MIMYHOCTHO 3HAYUMUS
npakTnyeckn onut. [lokasaHa e M npaBomponopuuoHanHaTa
Bpb3ka Ha 00pa3oBaTenHus Hanpedbk Ha BCAKO fgeTe C
BrnarononyyMeTo M aKkTMBHOTO My BKMKOYBaHe B rPYMoBO
nefarorMyecko B3aWMOAENCTBME, OTYMTALLO WHAMBMAYaNHUTE
0cobeHOCTU 1 NOTPEBHOCTH.

same spirit, differentiation can be viewed as a scaled version of
individualization, in which children are dynamically divided and
rearranged into subgroups on the basis of their specifics with a
focus on the optimal development of each child’s potential. The
prospects for active, targeted, and multidirectional application of
individualization and differentiation were confirmed, especially in
the context of stimulating emotional experiences and personally-
significant practical experience. In the monography it was also
proved the positive-proportional correlation between individual
educational progress and child’s well-being and active
involvement in group pedagogical interaction, considering the
child’s specifics and needs.

[MABW OT KONEKTVMBHW MOHOTPA®WN (6):

3. Stathopoulou, I. & Engels-Kritidis, R. Building Positive Attitude Towards Mathematics
in 5to 7 Year-Old Children With and Without Mild Intellectual Disability. In: Engels-
.10.1. Kritidis, R., Stathopoulou I., O. Filippou, D. Baila, Inclusive approaches to pedagogical
interaction with 4 to 7 year-old children. Sofia: “St. Kliment Ohridski” University Press,

2020. pp. 14-88. ISBN 978-954-07-5019-4

Abstract: After outlining the general role of positive attitude in
the process of children’s acquisition of new skills and
knowledge, the chapter focuses on the specifics of building
positive attitude specifically towards Mathematics, namely in 5
to 7 year-old children with and without mild intellectual disability.
Since Greek pupils start the 1t grade of primary school at 6
years old, in accordance with the regulations of the Greek
educational system, the children participating in the research
are in their last year in kindergarten and their first primary school
year, i.e. the research includes both educational institutions
while also outlining the influence of the family environment on
building positive attitude towards mathematics. The developed
“Educational program for encouragement of building positive
attitude towards Mathematics in preschool and primary school
children with typical development and with mild intellectual
disability” includes, on one hand, the idea of “appropriate
encouragement”, mainly relying on verbal, visual, aural and
behavioral incentives and also, on the other hand, “the
connection of mathematical knowledge with knowledge of other
areas (foreign languages, Greek language, physical education,
etc.)”, which also supports the development of positive attitude
towards mathematics in both children with typical development
as well as children with intellectual disability, doing so in the
context of their mutual attendance of public educational
institutions. The role of family environments is also underlined,
namely pedagogical interaction in the field of mathematics that
is adjusted according to the child’s potential, whose aim is
unplanned development of positive attitude towards
mathematics during the various aspects of children’s daily
routine. The research results form a basis for recommendations
aimed at ensuring positive support for both kinds of children —
with and without mild intellectual disability — in their acquisition
of new knowledge and skills especially in the field of
mathematics, via game-based strategies in the family and
educational techniques used by teachers.
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Pestome: Cnep kato onucea obLyata ponst Ha NOMOXMTENHOTO
OTHOLLEHWe B Mpoueca Ha npuacbusaHe OT Jeuata Ha HOBY
YMEHW M 3HaHWs, Tasu rnasa Cce (Dokycupa BbpXy
cneuudukata Ha u3rpaxgaHe Ha MonoXWTENHO OTHOLLEeHWE
KOHKPETHO KbM MaTematukata npu 5-7-roguliHu geua cue u
6e3 neka WHTENeKTyanHa HeROCTaTbYHOCT. Thil KAaTO CbrnacHo
HopmaTuBHaTa ypegba Ha rpblkata obpasoBaTternHa cuctema,
TaM YYeHuuMTe 3anoysaT MbpBWA KNac Ha 6 roauHu,
Npoy4BaHUTE B M3CreaBaHeTo Aela ca B nocneaHata roguHa
Ha JeTckata rpaguHa 1 B MbpBU KNac Ha Ha4YanmHOTO yunnuLe,
T.6. npoyyBaHeto obxeawa u ABete obpasoBaTenHu
WHCTUTYLMK, KaTO NapanenHo ¢ TOBa 04YepTaBa 1 BIUSHMETO Ha
cemMelHaTa cpefja 3a M3rpaxaaHeTo Ha  MOMOXWUTENHOTO
OTHOWEHWe  KbM  MaTemaTukata. B paspaboteHarta
,OBpasoBaTtenHa nporpama 3a HaCbpyaBaHe M3rpaxgaHeTo Ha
MONOXWTENHO OTHOLLEHWE KbM MaTemMaTukaTa B npegyumnmiHa
1 HaYarHa y4unuiLHa Bb3pacT npu Aela ¢ TUMNYHO pasBuThe Y
Aela C neka MHTeneKkTyanHa HegocTaTb4yHOCT , OT efHa CTpaHa
3ansra upesata 3a ,MOLOXOAALWOTO HacbpyaBaHe®, CTbMUMo
rMmaBHO Ha BepbanHu, BW3yamHu, 3BYKOBW W MOBEAEHYECKM
CTUMyrM, a oT pJpyra CTpaHa ,CBbP3BaHETO  Ha
MaTemMaTM4eCKuTE 3HaHWS CbC 3HaHWA OT [APyrM MpeameTy
(Yyxau e3num, TpbUKM 31K, (PU3MYECKO Bb3NUTaHWe u Ap.)",
KOeTo CbLo mnoAnomMara U3rpaxaaHeTo Ha  MOMOXMTENHO
OTHOLLEHWE KbM MaTemaTukata M npu feuyata C TUMKUYHO
pasBuTME, W MpKW JeuaTa C MHTEMNeKTyanHa HedoCTaTb4HOCT, Y
TO B NNaHa Ha CbBMECTHOTO UM 0Oy4eHue, B MacoBuTe
obpasoBatenHn uHCTUTYUun. [logyepTaHa e ponsta M Ha
cemenHaTta cpea, a UMEHHO - NOAXOAALLOTO 3a NoTeHUmMana Ha
[eTeTo  HedopMarnHo WM WHTPUryBallO  NMefarornvecko
B3aumopgeicTBue B obrnactta Ha MaTematukaTta, Lenswo
HerpegHamMepeHoTo U3rpaxaaHe Ha NoMOXWUTENHO OTHOLLEHWe
KbM MaTemarTikaTa B X0a Ha pPasfiniyHuTE acnekTn Ha AeTCKOTO
BCekuaHeBue. Bb3 0CHOBA Ha pe3yntaTtuTe OT U3crneaBaHeTo ca
HanpaBeHW MPEenopbKM, C KOUTO Ce Lenu fa ce ocurypu
nornoxuTenHaTa noakpena v 3a Asarta Tuna geua - ¢be u bes
rieKka WHTenekTyanHa HegocTaTbyHOCT, Npu npupobusaHe Ha
HOBW 3HaHMS 1 yMeHUs 0coBeHo Mo mMaTemaTtyka, Ypes Urposu
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4. Filippou, O. E. & Engels-Kritidis, R. The Role of Family and Educational Institutions
in the Development of Emotional Intelligence with a Focus on Children with Down
.10.2. Syndrome. In: Engels-Kritidis, R., Stathopoulou I., O. Filippou, D. Baila, Inclusive
approaches to pedagogical interaction with 4 to 7 year-old children. Sofia: “St. Kliment
Ohridski” University Press, 2020, pp. 89-157. ISBN 978-954-07-5019-4

Abstract: In this chapter attention is focused on an undoubtedly
contemporary issue: the enormous importance of emotional
intelligence for modern children’s development - both for typical
development, as well as for children with Down syndrome,
viewed through the key role of the family and the educational
institutions in this process and specifically the role of the
kindergarten. The chapter presents a theoretical outline of the
essence of emotional intelligence and its role for the overall
mental development of pre-school age children. It follows this
with a focus on the specifics of development of emotional
intelligence in children with Down syndrome, underlining its
enormous importance for these children’s successful navigation
of daily life. The influence of a positive family environment on
the development of emotional intelligence during pre-school age
is proven, both for children with typical development and for
children with Down syndrome. The role that the mother and her
own emotional intelligence play in the development of children’s
emotional intelligence is underlined; the same is done for the
importance of the amount of time the mothers of children with
and without Down syndrome devote to caring for them
personally, from the moment of birth until the children’s entrance
in a pre-school institution. The importance of the presence of an
“environmental sample” (a pet, a potted plant, etc.) in the home
environment is also highlighted as a prerequisite for higher
emotional intelligence of the child. The developed “Nature
Programme for developing and improving emotional intelligence
in preschool children with typical development and with Down
syndrome” focuses on several selected aspects from the
multitude of possibilities offered by nature for influencing the
emotional development and its interaction with children:
zootherapy (more specifically hippotherapy and canine therapy);
personal contact of the child with objects from nature; music as
a natural part of nature (sounds of animals, birds, and insects,
as well as natural phenomena like wind, rain, storm, etc.). A
helpful addition in parallel to the above is the active use of
“activities related to mastering the Greek language” in the
program for development of emotional intelligence.

5. Baila, D. & Engels-Kritidis, R. The Role of Literature in Overcoming Negative
Emotions in Children with and without Special Educational Needs. In: Engels-Kritidis,
.10.3. R., Stathopoulou I., O. Filippou, D. Baila. Inclusive approaches to pedagogical
interaction with 4 to 7 year-old children. Sofia: “St. Kliment Ohridski” University Press,
2020, pp. 158-229. ISBN 978-954-07-5019-4

Abstract: This chapter once again presents the limitless
educational possibilities of artistic literature, viewed from the
aspect of mastering emotional culture and doing so in the
parallels between children with typical development and children
with special educational needs. Aiming to “show how specifically
selected works of children's literature could be used as a tool for
development of positive emotional attitudes and for lessening
negative emotions by transforming them into positive ones”, the

CTpaTerin B CEMENCTBOTO M 0BYYMTENHM TEXHOMOTAM OT CTpaHa
Ha yunTenuTe.

Pestome: B Tasu rnaBa BHAMAHWETO € HACOYEHO KbM
HECbMHEHO akTyanHa npobnemartika: orpoMHaTa 3Ha4YMMOCT Ha
EMOLMOHanHatTa  WHTENWrEHTHOCT B pasBMTMETO  Ha
CbBPEMEHHUTE [iella — KaKTo Mpu Te3n C TUMNYHO pasBUTHE,
Taka W npu feuara cbC CUHAPOM Ha [layH, npeyyreHa npes
KnioyoBaTa pons Ha CeMeincTBoTo W obpasoBaTenHuTe
WHCTUTYUMM B TO3M MPOLEC, M NO-CMeuuanHo ponsta Ha
peTckata rpaguHa. [naBata odyepTaBa B TEOPETUYEH MnaH
CbLUHOCTTA Ha EeMOLMOHanHaTa MHTENUreHTHOCT M HerHaTta
pons 3a OOWOTO NCMXWYHO pas3BUTME Ha fJeuata B
npegyunnuwHa Bb3pact. Cneasa dhokyc Bbpxy cneuudmkata
Npy Pa3BUTMETO Ha eMOLMOHANHATa MHTENUIEHTHOCT Npu geua
CbC CuMHOpOM Ha [layH, NOAYePTaBalkM HEMHOTO OrPOMHO
3HaYyeHMe 3a ycrnewHus MM peaneH xuBoT. [lokassa ce
BNWSHWUETO Ha NO3UTUBHATA CEMelHa cpefa BbpXy Pa3BUTUETO
Ha eMOLMOHanHaTa WHTENUIEeHTHOCT Mpu Aeua C TUMNYHO
pasBuTME 1 NPYW JeLa CbC CUHAPOM Ha [layH B npegyumnuiiHa
Bb3pacT. [loguepTaBa ce ponsiTa Ha Mankata W HewHaTta
eMOoLMOoHanHa nHTenureHTHoCT BbpXy EW Ha geuara, kakto v
3HAYMMOCTTa Ha NPOABLINKUTENHOCTTA Ha BPEMETO, NPe3 KOETO
MalikuTe Ha fela cbe 1 6e3 cuHapom Ha [layH ce rpukart 3a Tsx
MINYHO OT MOMEHTA paxdaHeTo [0 MOCTbMBAHETO WM B
npegyymnuiHa HCTuTyums. Kato npegnocTtaeka 3a no-Bucoka
€MOLMOHaNHa WHTENUIEHTHOCT Ha AETETO € M3ThKHATO M
3HAYEHMETO Ha HarM4MeTo B AOMalUHaTa cpefja Ha ,MpupoaHa
npoba“ (nomalueH nobumel, pacteHus u T.H.). PaspaboTteHata
,JpupogHa nporpama 3a pa3BUTME HA EeMOLMOHanHaTa
WHTENUIEHTHOCT NPy Jeua B NpedyyuniuLiHa Bb3pacT ¢ TUMINYHO
pasBuTME W CbC cuHOpOM Ha [layH” ce dokycupa BbpXy
HAKOMKO ycrewHo nogbpaHu acnekta oT  6e3bpoitHuTe
Bb3MOXHOCTW Ha npupojaTta 3a Bb3AEHCTBUE  BbPXY
€MOLMOHANHOTO pa3sBuUTME M B3aWMOAENCTBMETO N C AeaTa:
300Tepanus (1 MO-KOHKPETHO XWMoTepanus W KaHucTepanus);
NIMYEH KOHTAKT Ha [eETeTo C MpUpoLaHW 0BeKkTH; MyaukaTa Kato
€CTecTBEHa 4YacT OT npupodaTta (3ByUM OT KWBOTHM, NTULM U
HaceKoMM, KakTo U OT MPUPOAHN SABNEHUS KaTO BATHP, AbXA U
Oyps, 1 ap.). B rpagmBHO NapanenHo AOMbIIHEHWE KbM BCUYKO
130pOEHO Ca 1 aKTMBHO M3NON3BaHUTe B Nporpamara 3a Lenure
Ha pa3sBUTWETO HA EMOLMOHANHATA UHTENIMIEHTHOCT ,AEAHOCTY,
CBbP3aHu C OBNaASBaAHETO Ha rPBLLKAS e3NK".

Pestome: B Tasu rnaea 3a nopefeH ce NocTaBs Bbhpoca 3a
GearpaHuyHuTe obpasoBaTenHm Bb3MOXHOCTY Ha
XyOOXecTBeHaTa nuTepaTypa, MOTbPCEHM B NnaHa Ha
OBJTAABAHETO Ha eMoLMOoHanHaTa Kyntypa, v To B napanena
Mexay Aeuata ¢ TUMMYHO pasBuTME M [elaTta CbC cneyuantu
obpasosatenHu notpebHocTn. [locTaBsaiku cu 3a uUen ,A4a
nokaXe Kak KOHKPETHO W3bpaHu [OeTCKM  nuTepaTypHu
npousseaeHus, morat aa 6baaT M3non3BaHK Kato CPeacTBO W
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chapter outlines the importance of regulating emotions towards
“optimal functioning and adaptation in long-term results”. The
role of literature in children’s overall mental development is
showcased, specifically in the process of overcoming their
negative emotions. The wide variety of children’s literature
genres is commented upon in the context of their potential as an
effective pedagogical instrument for children with and without
special educational needs. Special attention is paid to the
characters in children’s literature that represent children with
special educational needs, namely in the pedagogical plan for
their appropriate introduction to 4-6 year-old children. The
developed educational program for transforming the negative
emotions into encouragement in children aged 4-6 years old
through children’s literature is simultaneously aimed towards
typically-developing children while acknowledging the specifics
of children with special educational needs. The program is
based on four specially-selected literary works and aims “to help
children overcome negative emotions more easily by
transforming them into positive ones, but at the same time to
help eliminate the hidden cause of those negative emotions”.

6. Engels-Kritidis, R., R. Osad’an & E. Severini. The Concept of “Good/Quality

WHCTPYMEHT 3a pa3BUTME Ha MO3UTUBHW EMOLMOHAMHM Harnacu
W 3@ HamansBaHe Ha  HeraTMBHUTE  eMOLMM  4pes
TpaHCOPMMUPAHETO MM B MOMOXWUTENHW®, B TrnaBata ce
OvYepTaBa 3HAYEHWETO Ha PErynMpaHeTo Ha emouuuTe 3a
,ONTUMAIHOTO (hYHKUMOHMpaHe 1 afantauus B SbAroCPOYHUTE
pesyntatu‘. OBOCHOBaHa € ponsTa Ha nuTepartypata 3a
LIANOCTHOTO MCUXWYHO Pa3BUTWE Ha deuaTta U no-cneyuanto B
npoueca Ha NpeofonsiBaHe Ha TEXHUTE HEraTMBHM EeMOLMU.
BoraTcTBOTO OT NIUTEPATYPHM XXaHPOBE 3a AeLa e KOMEHTUPaHO
B KOHTEKCTa Ha NoTeHUWnana My Ha ed)eKTI/IBeH neparornyeckun
WHCTPYMEHT Npu feua cbe v 6e3 cneuuanHu obpasosaTesiHm
notpedHocT. O6bPHATO € BHMaHWE Ha NepPCOHaXNUTe Ha aeua
CbC CreumarnHyu noTpebHOCTN B feTckaTa nurepaTtypa, UMEHHO
B NeAarornyeckns nnaH Ha noaxoasLloTo 3ano3HaBaHe Ha 4-6-
roguwiHuTe ¢ TX. PaspaboTteHaTta obpasoBaTenHa nporpama 3a
TpaHChopMUpaHe Ha HeraTMBHWUTE EMOLMM B HaCbpyeHue npu
Aeua ot 4 no 6-roguwHa Bb3pacT Ype3 AeTckaTa nintepartypa, €
€[HOBPEMEHHO HAco4YeHa KbM TUMUYHO pa3BMBaLLM Ce Aeua, a
W oTudTalla cneuudukata Ha Jeua CbC - cneuuanHu
obpasosatenHn notpebHocTu. [porpamarta ce 6Gasupa Ha
YeTupy cneymarnHo noabpaHn NUTepaTypHU NPOU3BELEHMS U CU
nocTaesi 3a LieN ,4a NOMOrHe Ha Aeuata [a NPexXuBENT No-Neko
CBOWTE HeraTMBHM €mouuMM, KaTo M TpaHcdopmupa B
MONOXMUTENHN TakuBa, HO CbLUO Taka M Aa WM MOMOTHe Aa
HaMansT cKpuTaTa NpuiMHa 3a Tesn HeraTMBHN EMOLN®.

o

Kindergarten Teacher” in Graduate Students from Preschool Education Specialty in
.10.4. Comenius University, Bratislava. In: B. Angelov, R. Engels-Kritidis, D. Kostrub, &

Robert Osadan (Eds.) Specific Issues of Contemporary Preschool Education in
Bulgaria and Slovakia, pp. 212-228. Sofia: “St. Kliment Ohridski” University Press,

-

2018. ISBN 978-954-07-4388-2, COBISS.BG-ID 1285989860

Abstract: This publication focuses on researching the concept
of “good/quality kindergarten teacher” as held by graduate
students preparing to become kindergarten teacher in the
Faculty of Education of the Comenius University in Bratislava,
Slovakia. Based on a research methodology developed by the
author, which analyzes student essays on the subject of “My
idea of a good kindergarten teacher’, the article presents the
personal and professional profile of a good kindergarten teacher
as defined by the students in the Slovak academic environment.

7. Engels-Kritidis, R., M. Valaskova & R. Osad’an. Preschool Education in Bulgaria and
Slovakia: Converging Points and Differences. In: R. Engels-Kritidis, B. Angelov, D.
10.5. Kostrub & Robert Osadan (Eds.) Views of Contemporary Preschool and Primary
Education in Bulgaria and Slovakia, pp. 11-31, Brno: Paido, 2016.

ISBN 978-80-7315-261-1

Abstract: Outlining the key social and educational reforms in
Bulgaria and Slovakia, which underpin the modernization of
preschool education, this chapter presents the legislative
framework of preschool education in both countries. The chapter
includes a point-by-point comparison of the scope of the
preschool sector in Bulgaria and Slovakia, noting the
percentage of children attending kindergartens, the number of
kindergartens by type, the number of children in each group,
etc. Special attention is given to the data related to nurseries
and nursery groups in Bulgaria and Slovakia. The profiles of the
Bulgarian and Slovak kindergarten teachers are outlined with
regard to education, gender, and age. The different options for
attaining the kindergarten teacher qualifications in each country
are reviewed, together with the career development

Pestome: Tybnukaumsata ce pokycupa BbpXy NpoyyBaHe Ha
npegcraBata 3a [obpusi, KayecTBeHWs [LeTCku yunten y
CTYAEHTW, NOArOTBAHU 3a JETCKM yuutenu BbB Pakynterta no
neparorka Ha YHuBepcuteta KomeHcku B Bpatucnasa,
Crnosakus. Bb3 ocHoBa Ha paspaboTeHa aBTopcka
uscnefosatencka Metogornorusi, 6asupaHa Ha aHanu3 Ha
CTYAEHTCKN eceTa Ha Tema ,ModTa npefcrasa 3a KauecTseH
[eTCKN yuuTen®, e ovepTaH NIMYHOCTHUAT U NPOECHOHANHUSAT
npodun Ha KavyecTBEHUS [ETCKW yuuTen B npencrasata Ha
CTYAEHTUTE B CNOBALLIKA akajeMuyHa cpefa.

Pesome:  OuepTaBaikum  kmioyoBuTe  OOWecTBEHM 1
obpasoBatentu pecopmu B Bbnrapus u Criosakus, 3anerHanm
B OCHOBaTa Ha MOMEPHM3UPaHE HA  MpELyYMITULLHOTO
00pasoBaHue, MMmaBaTa MpeLcTaBs HOpMaTMBHATa pamka Ha
npeayunnuwHoTo obpasoBaHne B ABeTe CTpaHu. MoeTanHo u
€[HOBPEMEHHO C TOBA B CPABHWTENEH MMaH, € O4yepTaH
00XBaTbT Ha Npeay4nnmuLLHUS cektop B Bbnrapus u Crosakus -
rnocoyBalLy npoueHTa Aelia, MocellaBalyn LEeTCKU rpamuHu;
Opos feTcku rpaguHM no Bupose; Gpost deua B rpyna M T.H.
ObbpHaTO € cneumanHo BHAMaHWE W Ha [JaHHUTE, CBbp3aHu ¢
[ETCKATEe ACIM W ACNeHuTEe rpynn B ObArapckus W CrnoBaLLKu
koHTekcT. O4epTaH e 1 NPoUIBLT Ha Bbnrapckus U CroBaLLKus
JETCKW yuuTen B acnekta Ha 0Opa3oBaHue, Non, Bb3pacT.
Pasrnenanu ca BapuaHTuTe 3a npugobueaHe Ha kBanuukawms
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opportunities the profession offers. There is also an overview of
the research in the field of preschool education, the international
conferences organized, as well as the activities of national
committees attached to international preschool education
organizations, etc.

8. Engels-Kritidis, R., & M. Valaskova. Development of literacy in kindergartens:
Bulgarian-Slovak comparative aspects. In: R. Engels-Kritidis, B. Angelov, D. Kostrub &
.10.6. Robert Osadan (Eds.) Views of Contemporary Preschool and Primary Education in
Bulgaria and Slovakia, pp. 70-94, Brno: Paido, 2016, ISBN 978-80-7315-261-1

Abstract: This publication presents a comparative theoretical-
legislative review of issues related to the scientific and practical
aspects of children’s preparation for literacy in Bulgarian and
Slovak kindergartens. The chapter starts by outlining the
specifics of the university education of students that go on to
become kindergarten teachers in the field of pedagogy of
language acquisition and speech development, as provided by
the two leading universities in Bulgaria and Slovakia - the Sofia
University “St. Kliment Ohridski” and the Comenius University in
Bratislava. The chapter includes a review of the legislative
framework of the educational content mandated for children of
preschool age in the field of mother tongue mastering in both
countries. Arguments are presented in favor of the need for
expanding the use of innovative educational concepts in both
countries’ kindergartens in order to support literacy; additionally,
the use of specific pedagogical technologies in this aspect is
advised.

3a [ETCKW yuuTen B OBETE CTPaHU, KaKTo 1 Bb3MOXHOCTUTE 3a
KapuepHo passuTie B npodecusita. HanpaeeH e o6y nperneg
Ha u3cnedBaHusTa B obrnactta Ha  MpegyyMIULIHOTO
obpa3soBaHue, opraHu3MpaHnTe MexayHapo4HU KOH(epeHLun,
aKTUBHOCTTAa Ha HaUWOHAITHW KOMUTETU KbM MeEXOYyHapOOHU
OpraHu3auumm B cdepata Ha npesyynnuHOTO o0bpasoBaHne 1
Ap.

Pestome: lMybnukaumsTa npeactaBs CpaBHUTENEH TEOPETUKO-
HOpMaTMBEH npernes Ha npobnematuka, CBbp3aHa C Hay4Ho-
MpakTMYeCKN acnekT¥ Ha MOArOTOBKATa 3a OrpamoTsiBaHe Ha
jeuata B ObnrapckuTe W CroBalKWTE [ETCKA TPaguHy.
[MaBata 3amo4yBa C OyepTaBaHe Ha cneuudmkata Ha
YHMBEPCUTETCKOTO  0OpasoBaHWe Ha  CTyaeHTUTe-ObaeLm
JeTckn yuutenu B obnactta Ha negaroruka Ha oBnaasiBaHe Ha
e3ka 1 pa3BuTVe Ha peyTa B [BaTa Haii-roleMmn yHuBepcuTeTa
B bwunrapus u Crosakus - Codwmiickusi yHuBepcuteT ,CB.
Knument Oxpuacku” u YHusepcuteta KomeHckn B bpatucnaea.
OuepTaHn ca HOpMaTMBHWTE paMkn Ha 06pa3oBaTEnHoOTO
CbbpKaHue, NpedBMAEHO 3a [feuata OT MNpesyyumMnuwiHa
Bb3pacT B cpepata Ha OBMafsBaHe Ha POAHUS €3WK B ABETE
cTpaHu. ObocHoBaHa € HeobXo4uMOCT OT paslwmpsiBaHe Ha
MPUNOXEHNETO Ha WHOBATMBHM 0OpPa30BaTENHW KOHLENUUW 1 B
Obnrapckute, U B CNOBALLKUTE AETCKA rpaguHW, CBbp3aHn C
MOAroTOBKaTa 3a OrpamMoTsiBaHe, KaKTO M Ha  KOHKPETHM
neaarormyecky TEXHONOru B TO3M NiaH.

CTYOMW, NYBNNKYBAHW B HAYYHN U30AHNSA, PEOEPUPAHN W MHOEKCUPAHW
B CBETOBHOW3BECTHW BEA3WN JAHHW/ C HAYYHA MHOOPMALMA (3):
9. Enrenc-Kputnguc, P. Mcyxonoro-negarorniecko nacneaBaHe Ha MHAMBUAyanu3aumusta u
pudepeHumaumsTa B geTckata rpaguna. ledazoeuka, 9/2020, pISSN 1314-8540;
.8.1. eISSN 0861-3982 Ref Web of Science: Emerging Sources Citation Index; ERIH PLUS; CEEOL,;
EBSCOhost Research Databases; Google Scholar; Primo (Ex Libris), Summon (ProQuest)
(nop nevart, ¢ npunoxeHa 6enexka oT pegakumsTa)

Pestome: Hactosiwata cTygus npeactaBs  NCUXOJOro-
neaarornyecko M3cnefsaHe, LENsWo 4a AOKaXe 3Ha4YMMocTTa
Ha  WHOMBWOYyanu3MpaHeTo U AudepeHuMpaHeTo  Ha
neJarornyeckoTo B3auMOZENCTBME B AeTCKaTa rpaguHa, Kakto
M [a aprymeHTMpa HeoOXogMMOCTTa OT npwunaraHe Ha
BapuaTUBHO-AUHAMUYHN obpasoBaTenHu TEXHONOTUK,
(boKycMpaHu  KbM  paslWwupsiBaHE  Bb3MOXHOCTUTE  3a
obpasoBaTeneH Hanpeobk Ha BCsko AeTe. M3cnegsaHeTo
MocTaBs B LEHTbpa Ha MeJarornyeckoto B3auMOLEeNCTBUE
[ETETO C HEroBWUTE PAa3HOMMKMA MCUXUYECKM, (DU3NYECKN U
MoBEOEHYECKN OCOBEHOCTH, MNpEeXuBsABaHMS, MOTPEGHOCTMH,
WHTEPECH,  KauyeCTBa,  3HAHUS,  YMEHUs,  OTHOLIEHMS,
MOCTWKEHMS, CMOCODHOCTW, TanmaHTW, 3aTpygHEHWs M Taka
HaTaTbK, KaTo M3BeXaa Ha NpedeH MnaH eMOLMOHANHOTO
OnarononyusMe M CTUMYNMPaHETO Ha ECTECTBEHO XeflaHa M
OCMUCIIeHa [JeTcka aKTMBHOCT, Ha 0as3ata Ha LEHHOCTHM,
MO3WTUBHM W rPafMBHM B3aMMOOTHOLLEHUS yqumernt - deme.

Abstract: This study presents a psychological-pedagogical
research aiming to prove the significant role of individualization
and differentiation of the pedagogical interaction in
kindergartens, as well as to give arguments about the necessity
of applying variable-dynamic educational technologies focused
on expanding the potential for educational progress of each
child. This research places at its core the child and his/her
diverse mental, physical, and behavioral specifics, experiences,
needs, interests, qualities, knowledge, skills, attitudes,
achievements, abilities, talents, difficulties, etc. while focusing
on ensuring the child’s emotional well-being and stimulating
meaningful and naturally-desirable activity based on the
valuable, positive and constructive teacher-child relationship.



10. Engels-Kritidis, R. “Bulgaria — ECEC Workforce Profile.” In Early Childhood Workforce Profiles in
30 Countries with Key Contextual Data, edited by P. Oberhuemer and |. Schreyer. Munich.
I.8.2. www.seepro.eu/ISBN-publication.pdf, 2018, 92-112, ISBN 978-3-00-060262-7, Ref Fachportal
Padagogik; Child care Canada - Childcare Resource and Research Unit; World Cat

Abstract: With some changes and additions, this chapter
presents the core of the National report on topic “Workforce
profiles in systems of early childhood education and care in
Europe: BULGARIA”, which is a result from the project
“SEEPRO-R” (2015-2017) commissioned by the State Institute
of Early Childhood Research (IFP) of Munich, Germany, and
was submitted in July 2016 by Assoc. Prof. Rozalina Engels-
Kritidis, PhD, in her capacity of National expert for Bulgaria in
the project.

Pe3tome:; C Hsakou npomeHn 1 0obasku, Tasu rnaea npeacrass
€CEHUMATa Ha HauuoHanHus goknag Ha Tema [lpodmnu Ha
paboteluute B cuctemata Ha 06pa3oBaHMeTO U rpuxarta B
paHHa [feTcka Bb3pacT B EBpona: BBIITAPUAY koitTo e
pesynTat ot npoekta “SEEPRO-R” (2015-2017) no uHuumatmnga
Ha [bpxaBHUS MHCTWUTYT MO MPOYYBaHWSA Ha paHHaTa fgeTtcka
Bb3pacT (IFP) B MionxeH, l'epmaHns, u KOTO € noaadeH npes
M. tonm 2016 r. ot gou. a-p Posanuna EHrenc-Kputuguc, B
kayecTBOTO W Ha HaumoHaneH ekcnepT 3a bwnrapus no
npoekTa.

11. Engels-Kritidis, R. ,Frihpadagogisches Personal — Landerbericht Bulgarien®. In
Friihpéddagogische Personalprofile in 30 Léndern mit Schiiisseldaten zu den Kita-Systemen,
I.8.3. herausgegeben von I. Schreyer und P. Oberhuemer. Miinchen. www.seepro.eu/ISBN-
Publikation.pdf, 2018, 59-80, ISBN 978-3-00-060261-0, Ref Fachportal Padagogik; Child care
Canada - Childcare Resource and Research Unit; World Cat

Abstract: This is a German-language version of publication
Ne 10 in a separate edition with a different ISBN. It has been
included in the list of submitted publications due to the fact that
it provides opportunity for further dissemination of the
accomplished scientific research.

Pestome: TlybnukaumsTa € BapWaHT Ha HEMCKM €3uK Ha
nybnukaums 10 B pgpyro um3gaHwe, cbc cobeteH ISBN.
BknioyeHa e B crcbka ¢ nybnukaumum 3a KOHKypca C ormnep Ha
(akTa, Ye [daBa Bb3MOXHOCT 3@  MynTUNAMUMPaHa
nomynsipusauns Ha npoBeAeHaTa Hay4yHO-W3cregoBaTernckara
[eiHOCT.

CTYOMW, NYBNNKYBAHW B HEPESEPUPAHM CMNCAHUA C HAYYHO PELIEH3VPAHE
NV NYBINUKYBAHW B PEOAKTUPAHW KONEKTBHW TOMOBE (6)2
12. Exrenc-Kputuaumc, P. LlenuTe 3a cTUMynupaHe Ha NnpexvuBsaBaHWATa U JIMYHOCTHO 3HAYMMUS
AETCKM OMNUT: HaCbpyaBaHe Ha MHAWBMAYaIHUTE TBOPYECKM U3ABW Ha feuata. B: Jeuama u

I.9.5. meopyecmsomo. KObuneeH cbopHuk 8 Yyecm Ha npogp. 0-p EneHa PycuHosa, cTp. 131-152.
Codms, YHusepcutetcko usaatenctso ,Cs. KnumeHt Oxpuacku®, 2018. ISBN 978-954-07-4407-0,

COBISS.BG-ID 1285637604

Pestome: Tlybnukaumsta ouyeptaBa MACTOTO Ha LennTe 3a
CTUMyNpaHe Ha MPEeXWBABaHWATA B  KOHLENTyarHoTo W
HOpPMaTWBHOTO NMOfe Ha MpeayuYMIMLHOTO 0bpa3oBaHne y Hac.
Taka pecuHupaHm, Te 3a NPBLB MbT CUCTEMHO U MHOTOMOCOYHO
Ca pasrnefaHu B KNio4oBaTa 3a CbBPeMeHHaTa npeayunnuLLHa
neparorvka ,llporpama 3a BbanuTaHWe Ha AeTeTo OT fBe A0
cefemrogumiuHa Bb3pact” Ha PycuHoBa u konektus (1993). B
ctatusita  0BOCHOBaHO Ce aprymMeHTMpa 3awWo Hapeg C
no3HaBaTenHuTe Lenu 1 LenuTe 3a npeobpasyBaHe Ha OnuTa,
Ha LenuTe 3a CTUMYNUPaHE Ha MPexuBsBaHWATa € OTpedeHa
nepecnekTMBHa PONs, BObXHOBMIA TBOPYECTBOTO Ha ronsma
4acT OT JEeTCKUTE YUYMTENN, KakTo 1 peamnLa HayuHu mybnvkaumm
B 0bnacTTa npes NocneaHNs YeTBbPT BEK.

Abstract: This publication outlines the place of goals of
stimulating emotional experience in the conceptual and
legislative field of preschool education in Bulgaria. As defined,
these goals were first treated to a systematic and
multidirectional examination in the key publication for
contemporary preschool education that was the “Educational
Program for Children Aged 2-7 Years” by Roussinova et al.
(1993). This article presents well-supported arguments for the
prospective role the goals of stimulating emotional experience
are afforded alongside the cognitive and experience-
transforming goals, serving as an inspiration for the work of
many kindergarten teachers, as well as the subject of a large
number of scientific publications in the field during the last 25
years.

13. Engels-Kritidis, R., M. Valaskova & R. Osad'an. Preschool Education and Kindergarten
Teachers Training in Bulgaria and Slovakia. Multidisciplinary Journal of School Education 2/2017
r.9.4. (12), pp. 51-74. Special issue on topic: “The Synergy of Educational Environments”.

ISSN 2543-7585, e-ISSN 2543-8409
Abstract: While reviewing the modern theoretical framework of
Bulgarian preschool education and some significant reforms in
preschool education in Slovakia, the current paper presents the
contemporary situation of preschool education in Bulgaria and
Slovakia and considers some points of convergence between

Pesiome: Pasrnexpaiki cbBpeMeHHaTa TeopeTyHa pamka Ha
npedyuunuiiHoTo  obpasoBaHe B bBbnrapus u HsKow
3HaUMTENHM pedopMi B MPEdyYMNULIHOTO 06pasoBaHie B
CrioBakusi, TasW nybnvkauws mpeAcTaBs CbBpeMeHHaTa
PearHoOCT Ha MpeyuMnMWHOTO obpasoBaHWe B Bbrrapus u
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them, as well as some differences. Since having a university
education for future kindergarten teachers influences their future
pedagogical interaction with children, the university level
preparation of future kindergarten teachers is also detailed.
Some aspects of the in-service training of Bulgarian and Slovak
kindergarten teachers have also been described.

CnoBakus 1 ce Cnupa KakTo Ha HKoW 0By eneMeHTH Mexay
TAX, Taka M Ha Hakou pasnnuusi. lopagyM 3HAYMMOCTTa Ha
3aBbPLUEHOTO YHWUBEPCUTETCKO OOpasoBaHWe 3a ObaeLioTo
YCMELHO B3auMMmopeiicTBue ¢ peuata, B nybnukauusta ca
pasrnefaHu 1 YHUBEPCUTETCKUTE CNeLnanHoCTyh 3a NOAroTBsHe
Ha 6baewwm getckn yuutenu . OnucBaT ce ChLLO HAKOW acnekTy
Ha npakTuyeckaTa NoAroToBKa Ha GbrirapckuTe W CnoBalKuTe
[ETCKN yunTenu.

14. EHrenc-Kputugmc, P. iHTepkynTypHa o6pa3oBaTtenHa nporpama 3a Obnrapcku oeua, XvBeeLum B
Mbpumst. B: ModuwHuk Ha CY ,,Ce. Knumerm Oxpudcku” — @HII; Tom 107, ctp. 45-64, C., YU ,Cs.

.9.1. KnumeHnt Oxpuacku”, 2016. ISSN 0861-8216

Pesrome: Ctynusta npencraBs aBTopcka MHTEPKYNTYpHa
obpasoBaTenHa nporpama 3a MOATOTBMTENHA rpyna Ha
Obnrapckute yumnuiga B Mopumns. OvaksaHuTe pesyntatv no
HanpaBnexue ,Bbnrapcku esuk u nuTepartypa“ ca nnaH1paxm B
npska Bpb3ka C KOHKpeTHUTe LUenu B obrnactta Ha
WHTEPKYNTYpHOTO 0BpasoBaHue Ha Gbnrapyetara, XvBeeLLm B
Mbpums. B 9apoTo Ha mporpamata e 3anoxeH CTPYKTypupaH
Habop oT cneumanHo nogbpaHn 47 6bArapckM HapogHM
noCroBMLM, NOrOBOPKW U pyru chpaseonornamm, 41 oT KOUTO
ca NMPeanoXeHn 3aefHo C TexHuTe OykeanHu unn 6nmsku no
CMUCBI CbOTBETCTBMS Ha rpbLKM e3uk. Mporpamata 6u morna
e(eKTMBHO Aa Ce npurnara He camo OT YyyuTenute B
MOATOTBUTENHMTE rpynK Ha GbnrapckuTe yuunuia B Mbpums, a
W OoT poauTenuTe B CcemeitHa cpeda. O6pasoBaTenHoOTo
CbabpxaHue 61 Morno Aa ce 13non3ea 1 Npu gela oT MbpBu U
BTOPM knac C Uuen oborataBaHe Ha NeAarornyeckoTo
B3aMMOfeNCTBe B npoueca Ha pabota no m3bpaHata kato
OCHOBHa cucTeMa OT y4ebHuum u y4ebHu nomarana. B
BOMbIIHEHME KbM TOBA, NMPU MankuTe y4YeHuuu nporpamata e
Bb3MOXHO Aa Obde LAMOCTHO WAM YaCTWYHO npwnaraHa B
W3BBHKIMACHN UM U3BBHYYMILLHM OPraHU3aLyoHHN hopmu.

Abstract: This study presents an author-developed intercultural
educational program for use by the preparatory classes of
Bulgarian schools in Greece. The expected results in Bulgarian
language and literature tuition are planned in close connection
with the specific goals related to intercultural education of
Bulgarian children living in Greece. The core of this program
consists of a structured selection of 47 specially selected
Bulgarian traditional proverbs, sayings and other phrasal
compositions, 41 of which are provided along with their literally-
corresponding or closely-matching Greek counterparts. This
program could effectively be used by teachers in the
preparatory classes of Bulgarian schools in Greece, as well as
children’s parents in a family environment. The educational
content could also be used with children attending 1st and 2nd
primary school classes, where it can help enrich the
pedagogical interaction in combination with the chosen primary
system of textbooks and materials. For pupils in primary school,
the program can also be completely or partially implemented in
extracurricular activities.

15. Engels-Kritidis, R. The Concept of “Good/Quality Kindergarten Teacher”: Comparative Points of
View of First-year University Students Versus Graduating Students. Journal of Preschool and
I.9.3. Elementary School Education, 1/2015(7), pp. 69-93. Special issue on topic: ,The quality of
elementary school education: teachers’ qualifications and competences®. ISSN 2084-7998

Abstract: For the purpose of expanding the concept of the
quality of preschool education, this publication presents part of
the results of a wider study aimed at researching the notion of
the “good/quality kindergarten teacher”. 72 students preparing
to become preschool teachers in the Faculty of Primary and
Preschool Education of the Sofia University “St. Kliment
Ohridski” in Bulgaria took part in this research. The main
method used for research is analysis of the students’ individual
written essays on the subject “My idea of a good/quality
kindergarten teacher”. The collected essays were subjected to
qualitative analysis aimed at the distribution of the contained
opinions regarding the essence of the notion of “good/quality
kindergarten teacher” into an unlimited number of semantic
categories, provisionally divided into two main groups: 1)
general personal qualities, skills, attitudes, etc.; and 2)
specialized professional qualities, skills, attitudes, etc. This
paper presents the distributions of 136 categories, defined
following the analysis of the data. Since half of the participating
students (36) were approached at the beginning of their
university education and the other half (36) participated during
the middle of their last year, the publication specifically marks
some of the most important differences in the relevant
viewpoints of first-year students in comparison to the opinion of
graduating students; this is also a way to look for projections of
the adequacy of the current curricula and to establish directions

Pestome: C Len oboraTsiBaHe Ha KOHLENUMATA 3a Ka4yecTBOTO
Ha npegywunMwHoTo  oOpasoBaHue, Tasu  nybnukauws
NPeAcTaBs 4yacT OT pesynTaTute OT NO-TONsSMO W3crnesBaHe,
Lenswo npoyyBaHe Ha npeactaeata 3a ,000bp/kayecTBeH
petcku yuuten®. B npoyyBaHeTo y4yacTBaT 72 CTyOeHTH,
MOATOTBSAHN 32 NPEAYYUNULLHM U HAYaNHU YYWIULLHK Nefarosm
BbB dakynteTa Mo HavanHa W npegyuunuwHa negjaroruka Ha
CY ,Cs. KnumeHT Oxpuackmn®. A3non3saHUaT OCHOBEH METOA Ha
n3crnefBaHe € aHanu3 Ha CbabPXKaHWETO Ha CTYAEHTCKM eceTa
Ha Tema ,MosTa npeactaBa 3a [0oObpP/KAYECTBEH [AETCKM
yanten“. CwvOpaHuTe eceTa ca MOAMOXKEHM Ha KayecCTBEH
aHanu3, LENsL, YTOYHSBAHETO Ha CbAbpXalute ce B TAX
TBbPAEHMS  BbB  Bpb3ka C MpeacTaBata UM 3a
,000bp/kayecTBeH AETCKM yuuTen“ B HeorpaHuyeH Opoi
CEMaHTUYHU KaTeropuu, NMpeaBapuTeNiHO pasnpegeneHn B ge
OCHOBHM rpynu: 1) OBLYONMMYHOCTHM KA4yecTBa, YMeHUs,
OTHOLIEHWS U T.H., U 2) cneynanuaupaqn npoeCcHoHarmnHu
Ka4yecTBa, YMeHUs, OTHOWeEHWS W T.H. [lpeacTaBeHo e
pasnpegeneHneto Ha 136 kaTteropuu, onpedeneHn cneq
aHanu3 Ha paHHute. [Mopagu hbakta, 4Ye mnonoBWHaTa OT
yyactHuuuTe (36) ca bunn u3cneaBaHy B HA4anoTo Ha BUCLLETO
cu obpasoBaHue, a gpyrata nornosuHa (36) — kbM cpegaTa Ha
nocnegHaTa UM roguHa, Tasu nybnukaums cneundmumpa Hskom
OT Hal-BaXHWTE pasnMKM Mexdy [MegHuTe TOYKM Ha
Ha4MHaeLn CTyLEeHTU W KoMeruTe UM npeg AUNIoMupaHe, kato
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for their future improvement.

Mo TO3M HAuMH Ce TbPCU M MPOEKLMS HA afeKBaTHOCTTa Ha
[edcTBawWmTe y4ebHM MnaHoBe M Ce ovepTaBaT HAaCOkM 3a
TAXHOTO GbIELLO YCbBbLPLIEHCTBAHE.

16. Valaskova, M. & R. Engels-Kritidis. Development of communication skills with a focus on literacy
in pre-primary education in Slovakia and Bulgaria. In: Book of Proceedings from the XIII
I.9.6. International Scientific Conference About Communication in Education - Today And Tomorrow (26-
28 May 2015, Siedice, Poland). Tom 2, pp. 40-67, 2015. ISBN 978-83-62160-29-7

Abstract: Over the past decades, like elsewhere in the world,
even in post-communist countries, the thinking on the concept
of literacy has changed, and thus has influenced and innovated
the methodology of developing the communication skills of
preschool children, as well as within the university training of
future teachers. The academic community thus gained the
opportunity to affect, to a bigger or smaller extent, the primary
education of children in the area of literacy. In this paper we
present a comparative study on the development of
communication skills with a focus on literacy in preprimary
education in Slovakia and Bulgaria. Although the Bulgarian and
Slovak languages are different, there are at least two cases of
precedent for having analogies in the main tools of developing
literacy skills in preschool age: both languages are Slavic, and
also, speaking in general, the pedagogical approaches of
developing literacy in pre-primary age are similar as well, since
they are based on the same theoretical basis of
socioconstructivism.

Pestome: Tpe3 nocnegHuTe OeceTUNETHS, KakTo B OCTaHanms
CBAT, Taka W B OMBLIMTE KOMYHUCTWYECKM AbpXaBy,
pa3bupaHeTo Ha KOHLENUMsATa 3a rpamMoTHOCT Ce € NPOMEHUNO
1 € NOBMNUANO MHOBATUBHO BPXY METOANUTE, LIENALM pasBuTie
Ha KOMYHMKaTMBHWTE YMEHWs Ha [eua B npeasyumnuiiHa
Bb3pacT, KakTo W BbpXy BUCLIETO 0bpasoBaHune Ha ObgelmTe
yuutenu. Mo To3M HauuH, akapemmyHata O6LLHOCT CbLyo MMa
Bb3MOXHOCTTa [a Bb3[eNCTBa - B NO-TonsMa 1nn B no-marka
CTEMeH, BbpXy M3MON3BaHMTE NOAXOAW 3a MOArOTOBKATa Ha
Aeliata 3a orpamoTsaBaHe. B Tasu nybnukauus ce npeacrtass B
CpaBHUTENEH NNaH PasBUTMETO HA KOMYHMKATMBHWUTE YMEHMS
Ha pJeuata OT npedyumnuiHa Bb3pacT B CroBakus u
Bbnrapus., ¢ ¢okyc Bbpxy NOAroTOBKATa 3a OrpaMoTsBaHe.
Bonpekn ye GbRrapckusT M CrOBALLKMAT €3MK Ca PasnuyHm,
CblieCcTByBaT ~ HaW-vanko  OBe  MpeanocTaBkn  3a
CbLLECTBYBAHETO Ha aHasomM B OCHOBHUS WHCTPYMEHTapiyMm
BbB Bpb3Ka C NpoyyBaHaTa npobnematuka: 1 ABaTa esuka ca ot
CcnaBsHcKaTa rpyna; u B no-obLy acnekT - negarornyeckute
noxeatn 3a pa3BUTME HA TPAMOTHOCTTA B MpedyyMnuLiHa
Bb3PacT MOHe B OCHOBAaTa CW ca nogobHuM, Tbil KaTo B WAEEH
nnaH ce 6asvpaT BbPXY CbliaTa COLMOKOHCTPYKTMBMCTKA
OCHOBA.

17. Engels-Kritidis, R. Children in the world of allegory: the key role of comparison skills and abstract
thinking. Journal of Preschool and Elementary School Education, 2/2014(6), pp. 107-138. Special
I.9.2. issue on topic: “The Stimulation of Children’s Linguistic Activity in Preschool and Early School

Education”. ISSN 2084-7998

Abstract: This publication shows the potential of pre-school age
children to understand and use allegory, focusing specifically on
the core of the ability to interpret the allegory of proverbs and
sayings. A connection between comparison skills and allegory
interpretation skills has been statistically proved, confirming that
the image-based way of thinking is typical for the ages under
research and allowing us to define visualization as a principal
stage in the process of getting to the meaning of allegory. The
publication also gives statistical arguments which support a
connection between the development of the ability for abstract
thinking and allegory interpretation skills, i.e. a child with better-
developed abstract thinking ability will display a higher capacity
for interpreting allegorical meanings.

Pestome: MybnukaunaTa paskpuea noTeHuMana Ha geuaTa B
nMpedy4mnuiiHa Bb3pacT 3a pasbupaHe M W3nonsBaHe Ha
WHOCKA3aTerHoCTTa, (POKyCUpalkl Ce  KOHKPETHO  BbpXy
WHTEPNPETUPAHETO Ha MHOCKA3aTenHOCTTa Ha MOCMoBULUM M
noroBopku. [lokassa Ce CTAaTUCTMYECKW Bpb3ka MeXay
yMEHUsITa 3a CpaBHEHMe M YMeHUsiTa 3a MHTepnpeTupaHe Ha
WHOCKA3aTerHoCTTa M Ce NOTBbpXkKOaBa HarneaHo-06pasHoTo
MUCIIEHe KaTo TWUMWYHO 3a MPOYYBAHMTE Bb3pPacTH, KOETO

nossonsiBa fa Ce  M3TbKHE  Bu3yanu3auusTa  KaTo
0CHOBOMONaralL, eTan B npoLeca Ha [oCTUraHe Ha 3HayeHUeTo
Ha aneropusta. ybnukauMata npegnara  CblWo K

CTATUCTMYECKN apryMeHTW, KOUTO [0KA3BaT HaNMMYMeTo Ha
BPb3ka Mexay crocoGHocTTa 3a abCTPakTHO MucrieHe W
YMEHWATA 33 WHTEPMpeTMpaHe Ha MHOCKasaTenHocTTa, T.e.
feua ¢ no-passuTo abCTPaKTHO MUCNIEHe AeMOHCTpUpaT no-
BIMCOK KanawuTeT 3a TbiKyBaHe Ha aneropuyHuTe aHaueHus.

CTATWM, OKNALW, PELIEH3M W IPYTU NYBNUKALIMKA B HAYYHW U3OAHWS, PEGEPVPAHN
W VHOEKCUPAHW B CBETOBHOWM3BECTHW BA3W JAHHW C HAYYHA MHOOPMALIA (4):

18. Enrenc-Kputuguc, P. [pod. o-p EneHa PycuHosa-baxyaenna. MNegaroruka, 7/2018, ctp. 1015-
1017. pISSN 1314-8540; elSSN 0861-3982, Ref Web of Science: Emerging Sources Citation
I.6.1. Index; ERIH PLUS; CEEOL; EBSCOhost Research Databases; Google Scholar; Primo (Ex Libris),

Summon (ProQuest)
Pestome: TMybnukauusta npeacrass 6uorpacusata Ha npod.

Abstract: This publication presents the biography of Prof. Elena
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A-p EneHa PycuHoBa-baxygeina.

Roussinova-Bahoudaila.

19. Enrenc-Kputuguc, P. Passutie 1 yyeHe B paHHOTO AETCTBO C (hOKYC BbPXY €3uka 1
KOoMyHuKaumsTa. E3uk n nuteparypa, 2018, 1-2, ctp. 181-186, pISSN 0324-1270,
.6.2. elSSN 2535-1036, Ref ERIH Plus; PUHLI-Science Index — Pycku nHaekc 3a Hay4HOTO LnTUpaHe,
koonepupaH ¢ Web of Science; ScholarGoogle; Cze$¢ C wykazu czasopism naukowych; BRILL —
Linguistic Bibliography Online; Slavistik Portal — Virtual Library Slavistics; MIAR

Pestome: TybnukaumaTa npeacTaBnsaBa peLeH3ns Ha KHurara:
AraHacoBa-TpudoHoa, M., [lenesa, Jl., CrosHosa, |O.,
MyTacunesa, M., Anuesa, W. Passumue u yyeHe 8 paHHOMO
demcmeo (8b3pacmosa eanudusayus Ha cmaHOapmume 3a
paseumue U yyeHe om paxOaHemo 00 mpu 200uHU).
AtaHacoBa-TpudoHosa. M. (CbeT. 1 HaydeH pega.). Codus, YN
,CB. Knument Oxpupacku®, 2015, 527 c., ISBN 978-954-07-
3905-2. Otumtankn Uenute u obxeata Ha cnucaHue ,E3uk u
nuTepatypa‘, B HacTosiluaTta peLeH3us (oKyCbT e NOCTaBeH
BbpXy rMaeata ,E3MKOBO M KOMyHWKAaTMBHO pasBuTHe Ha
AeteTo", paspaboTeHa ot npod. a.¢.H. 0. CtosiHoBa.

Abstract: This publication comprises a review of the book:
Atanasova-Trifonova, M., Peneva, L., Stoyanova, Y.
Mutafchieva, M., Yancheva, |. Development and learning in
early childhood (age-related validization of the standards for
development and learning from birth to age of three years).
Atanasova-Trifonova, M. (Comp. and Ed.). Sofia, “St. Kliment
Ohridski” University Press, 2015, 527 p., ISBN 978-954-07-
3905-2. By taking into account the goals and subject matter of
the “Language and Literature” Journal, this review focuses on
the chapter titled “Language and communication development
of the child”, developed by Prof. Y. Stoyanova, D.Sc.

20. Enrenc-Kputugmc, P. KayeCTBeHUAT LETCKN YUUTEN: NMMYHOCTEH U NPOhecHoHaneH npodun.
Meparoruka, 1/2017, ctp. 8-20, pISSN 1314-8540; elSSN 0861-3982, Ref Web of Science:
I.6.3. Emerging Sources Citation Index; ERIH PLUS; CEEOL; EBSCOhost Research Databases; Google
Scholar; Primo (Ex Libris), Summon (ProQuest)

Pestome: TlpoyyBankin Npeay4nnuILHAS Negaror B ponsta My
Ha kmwo4yoB CybekT B npoueca Ha  0OpasoBaTeniHo
B3aMMOfENCTBME B  [A€TCKaTa  rpaguHa,  HacToswata
nybnukaums npeactaBs yacT OT pesynTatuTe OT NO-TONsMO
u3credBaHe, LUENsWO NpoyyBaHe Ha npefcTaBata 3a
,000bp/ka’ecTBeH OETCKN yuuTen” y CTyOeHTUTE, NOATOTBSHM
33 MpEemyYMNUILHM W HavyarHW YYWnUWHW Nefjarosv  BbB
bakynTeta no HavanHa W npegyvMnuiLHa negaroruka Ha CY
,CB. Knument Oxpupcku“. B cratusta ce mapkupat Hsikow
OCHOBHW MOMEHTU OT NINYHOCTHUS W NPOCHECMOHANHNS NPOGUN
Ha Ka4yeCTBEHMS [ETCKN yYMTEN — TaKbB, KakbBTO TOW € BUASH
npe3 nornega Ha 72 CTypeHTW neparoaw. ManonasaHust
OCHOBEH METOZ Ha U3CrnefBaHe € aHanu3 Ha CbIbpXaHMETO Ha
CTyOeHTCKMW eceTa Ha Tema ,Mosita npeacraea 3a
po6bp/kavecTBeH AeTcku yunten®. MocoveHuTe OT CTygeHTUTE
TBbPAEHUS OTHOCHO CbLUHOCTTa Ha MOHSATUETO
,000bp/kadecTBeH OeTckn yuuten* ca pasnpegenen B 136
CEMaHTUYHU KaTeropuu, YCMOBHO pasfeneHu Ha ABE ronemu
rpynu; OBLLONMYHOCTHM U MPOGECUOHANHM KaueCTBa, YMEHMS,
OTHOLLIEHMS!, Harmacu 1 ap.

Abstract: Exploring the preschool pedagogue in his/her role of
a key subject in the process of educational interaction, the
current publication presents part of the results of a wider study
researching the notion of the “good/quality kindergarten teacher”
in students preparing to become preschool and primary
teachers in the Faculty of Primary and Preschool Education of
the Sofia University “St. Kliment Ohridski”. Some key moments
of the personal and professional profile of the quality
kindergarten teacher have been marked, as seen by the 72
students who took part in the research. The main method used
for research is analysis of the students’ individual written essays
on the subject “My idea of a good/quality kindergarten teacher”.
The collected essays were subjected to analysis aimed at
distribution of the contained opinions regarding the essence of
the notion of “good/quality kindergarten teacher’ into 136
semantic categories, provisionally divided into two main groups:
1) general personal qualities, skills, attitudes, etc.; and 2)
specialized professional qualities, skills, attitudes, etc.

21. Engels-Kritidis, R. Some policies and practices aimed at children with a background of migration
in early-years settings in Munich. In: Odesa National University Herald, \Volume 19, issue 2 (32),
I.6.4. 2014, Series “Psychology”, pp. 282-290, ISSN 2304-1609 Ref PUHLI-Science Index — Pycku
WHOEKC 3a HAay4HOTO UnTupaHe, koonepupaH ¢ Web of Science

Abstract: This paper presents some policies and good
practices in the field of social, educational and language support
for children with a background of migration in early-years
settings in Munich, Germany. The paper describes the content
and the application of a screening tool used for assessment of
the migrant children’s level of German language prior to school
entry (SISMIK), as well as the important role of the Intercultural
Education and Language Section of the City of Munich in
supporting children from families with a background of
migration.

Pestome: Ta3un nybnukauns npeacTaBs HAKoM SOBPW NOMMUTUKN
W MpakTikW B cpepata Ha coumanHata, obpasosaTenHata v
€3nKoBaTa MOfKpPena Ha fJeua C MWrPaHTCKM Npousxod B
NPELyYMNMHA  MHCTUTYUMKM B 1p.  MioHxeH, [epmanus.
Cratusta ONMMCBA CbOBPKAHMETO W MpUMaraHeTo Ha
WHCTPYMEHT 3a MpefBapuTenHa OLEHKa Ha HMBOTO HA HEMCKM
€31K Ha AeLaTa-MUrpaHTX Npeay NOCTLMBAHETO UM B YUMUNNLLE
(SISMIK), kaKkTO 1 M3KNHOUNTENHO BaxHaTa ponst Ha OTaena no
WHTEPKYNTYPHO 0OpasoBaHMe M e3uk kbM KMeTCTBOTO Ha rp.
MioHXeH 3a Mmogkpena Ha feua OT CEMEACTBA C MMIPaHTCKM
npon3xoga.
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CTATWK, DOKNAIV W IIPYTW NYBAUKALIMMA B HEPESEPUPAHI CTIMCAHWSA
C HAYYHO PELIEH3/PAHE VN NYBNKYBAHW B PEJAKTUPAHW KOMEKTVIBHI TOMOBE (21):

22. Engels-Kritidis, R. Inclusive approaches to pedagogical interaction with 4 to 7 year-old children
(Foreword) In: Engels-Kritidis, R., Stathopoulou I., O. Filippou, D. Baila. Inclusive approaches to
I.7.1. pedagogical interaction with 4 to 7 year-old children. Sofia: “St. Kliment Ohridski” University Press,

2020, pp. 8-13. ISBN 978-954-07-5019-4

Abstract: This foreword highlights the fact that each of the
three chapters included in this edition represents its own
contribution to the preschool pedagogy field by developing
pedagogical techniques for pre-school age children in different
areas of educational content (mathematics, environment, and
literature) which, in the educational context of the domestic life,
public kindergartens, or the first class of primary school, sets its
own parallel focus on a specific group of children with special
educational needs. The main common thread in the three
chapters’ contributions is the approach to the subject matter
mainly in the aspect of looking for common elements, rather
than differences, between children with special educational
needs and children with typical development — an approach that
is completely within the spirit of modern conceptual
understanding of inclusive education.

The keywords that connect the three research works
presented here can be highlighted as another significant reason
for their inclusion in the present edition: pre-school age children
— attitudes/emotions — successful pedagogical techniques in
mass education context — children with special educational
needs — inclusion.

Pestome: Toan npearoBop akLeHTUpa BbpXy hakTa, Ye BCska
efHa OT TpWUTE IMaBM, BKIMIOYEHW B W3AaHWETO, AaBa CBOUTE
cneuMcnyHM  MpUMHOCM B MONETO  Ha  MpeayynnuwHaTa
nefarorka, kato paspaboTea Mefaroruyeckm TEXHOMOTUM B
pasnuyHa obnact  OoT  00pa3oBaTeNnHOTO  CbAbPXKaHWe
(MaTemaTuka, OKONEH CBST U NUTEPATypa), HACOYEHN KbM AeLla
OT NMpeLyyYMnnLLHa Bb3pacT, kaTo B 06pa30BaTenHNst KOHTEKCT
Ha [joMaluHaTa cpeda, MacoBUTE JETCKM rpaauHN Unv mbpeata
roOMHa B HaYamnHoTO YYWnulle, NOCTaBs CBOS MaparneneH
oKyC W BbPXy OMnpedeneHa rpyna fAeua CbC creuuarnHm
obpasoatenHn notpedHocTn. OBLOTO B MPUHOCHMS XapaKTep
Ha TpWUTe rMaBW OT KHUraTa, 3a KOSTO & HaCTOSILLMST NPEearoBop,
€ Hail-Beye MoaxoxaaHeTo kKbM npobrematukata npeamn BCUUKO
B NNaHa Ha TbpCeHeTo Ha o6LWOoTO, a He TONKOBa Ha
Pa3nMYHOTO MeXAy Aeuata OT MpefyqmnumuHa Bb3pacT CbeC
crnewmarnHn obpasoeatenHu NoTpebHOCTH, 1 feuaTa ¢ TUMNYHO
pasBuUTHE - NOAXOM, KOTO € HambiIHO B [lyXa Ha CbBPEMEHHUTE
KOHLieNnTyanHu pa3buparus 3a npuobLyasallo 06pa3oBaHme.

Moxem ybemeHO Aa MOCOYMM  KIKOYOBWTE AYMM KOWUTO
Oe3cnopHo  CBbp3BaT TPWUTE MPEACTaBeHM B KHUraTa
n3crneaBaHus W JaBaT OWeE edHO CEpUO3HO OCHOBaHWe 3a
€CTECTBEHOTO WM BKIHOYBAHE 3a€JHO B HACTOSILLETO U3LaHue:
deya om npedydunuwHa eb3pacm — OMHOWEHUS/ eMoyuu —
ycnewHu — neda2o2uyeckU — MexHonmoeuu 8 - Macos
obpasosameneH koHmexcm — deya cvc COll — Hanpedbk —
npuobuwasare.

23. Enrenc-Kputnguc, P. lNpoekuyun Ha eMOLMOHANHOTO Biarononyyme 1 akTMBHOTO BKIKOYBAHE Ha
felara B neaarornyeckoTo B3auMOAENCTBIE BbPXY rOTOBHOCTTA UM 3a yuunuile. B: HayyHo-
[.7.2. npakmu4ecka KOHgbepeHyus, nocgemeHa Ha 80-200ulHUHama om poxoeHuemo Ha npogp. 0-p
[eopau buxkos: ,,06pasosaHue u uskycmea: mpaduyuu u nepcnekmugu®. Cocus, 6 n 7 HoeMBpu
2020 r. CY ,Cs. KnumeHT Oxpuacku® (nog nevat, ¢ npunoxeHa benexka)

Pestome: [oknagbT npefcTaBs pesynTatit OT NpoyyBaHe Ha
CTEMEHTa Ha eMOLMOHANHOTO Orarononyyne U CTeneHTa Ha
aKTMBHOTO  BKMWYBaHe Ha  6-7-rognwHM  Jeua B
neJarornyeckoTo B3aMMOAENCTBME, OLEHEHW Bb3 OCHOBa Ha
JlboBeHckaTa ckana (Laevers et al, 2005), B kopenauusta um ¢
Bana no Tecta 3a AMarHOCTMKa Ha rOTOBHOCTTa Ha felata 3a
yuunvwe (Buxko u CrosHosa, 1997), kato npoekuus Ha
npoBefeHa LenecbobpasHa, MHOronocoyYHa "
HeaVCKpUMMHMpaLLa WHAMBKMAYanu3upalia u audepeHympalla
obpasoBatenHa  nporpama  (Enrenc-Kputuguc,  2019).
W3cnenBaHeTo yCTaHOBsBa, Ye CTeneHTa Ha Gnarononyuve u
BKIMIOYBaHE Ha felaTa B OpraHW3vpaHu OT Y4WTENs rpyrnosu
aKTMBHOCTM, KaKTO W CTENeHTa Ha Gnaromnonyyme u BKMKOYBaHE
B WrpU W JpyrM JedHocTn no ceobopeH fetcku w3bop, e B
cTatucTuyecka Bpb3ka ¢ Gana no Tecta 3a AgwarHoCTWKa Ha
rOTOBHOCTTA Ha AeLiaTa 3a yuunuLle.

Abstract: This paper presents the results of research on the
level of emotional well-being and the level of active involvement
of 6-7-year-old children in the pedagogical interaction, evaluated
on the basis of Leuven scales (Laevers et al, 2005), in their
correlation with the grades on the Diagnostic test of children’s
readiness for school (Bizhkov & Stoyanova, 1997), as a
projection of the application of an appropriate, multi-directional,
and nondiscriminatory individualizing and differentiating
educational program (Engels-Kritidis, 2019). The research
establishes that children’s level of well-being and involvement in
group activities organized by the teacher, as well as their well-
being and involvement in games and other free-choice activities,
have a statistically-significant connection with the grades on the
Diagnostic test of children’s readiness for school.
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24. Engels-Kritidis, R. Some Differences in Educational Progress in Boys and Girls as a Result of
Comprehensive Application of Individualized Pedagogical Interaction in Kindergarten. In: Book of

r.7.3.

Proceedings from the International Scientific and Practical Conference "Gender Structure of

Society: History and Modernity”, pp. 2-7, May 20-21, 2020, Odessa I. I. Mechnikov National
University, Odessa, Ukraine [['eHOepHa KOHCmMpyKuisi couiymy: icmopis i CyqacHicmb: 36ipHUK
Mamepiarnie MiXHapoOHOI Haykoso-npakmu4Hoi KoHpepeHuyii (Opeca, 20-21 TpasHs 2020 p.) —
Opeca: Opecbknin HaLioHanbHKiA yHiBepeuTeT iMeHi |. |. Meynukosa, 2020.]

ISBN 978-617-689-368-4

Abstract: Based on the purposive interpretation of the scientific
literature and the experience from pedagogical practice, in this
paper some research evidence is given in order the following
hypothesis to be proved: taking into account some behavioral
peculiarities stemming from gender specifics, we posit that, after
active, multidirectional and targeted application of
individualization and differentiation in the kindergarten, the level
of educational progress of boys will be higher in comparison to
the level of progress of girls.

Pestome: Ha ocHoBaTa Ha LierieHacoyeHa MHTepnpeTaums Ha
HayyHaTa nuTepaTypa M Ha OnMTa OT NedarorMyeckata
MpaKkTuka, B Tasu Nybnukauns Ce MPEAcCTaBAT HAKOM Hay4Hu
[OKa3aTencTea B MoAKpena Ha cregHata Xunotesa: MMaiiku
NpeABua HAKOM MOBEAEHYECKM 0COBEHOCTM, NPON3XOXAALLM OT
cneuudukaTa Ha BCEKM NOM, MOXE Aa Ce TBbpau, 4Ye cneq
aKTWBHO, MHOTOMOCOYHO W LiENEHACOYeHO MpunaraHe Ha
WHOMBMOYanu3auus W audepeHuMaLmus B [eTckaTa rpaguHa,
HMBOTO Ha obpasoBaTerieH Hanpembk lie Gbae no-ronsamo y
MOMYeTaTa, B CPaBHEHME C MOMIUYeTaTa.

25. Exrenc-Kputuauc, P. EmounoHanHoTo 6naronomnyyme u MMYHOCTHO 3HAYUMUST JETCKU ONKUT B
KOHTEKCTa Ha UHaMBKUAYanHus obpasoBaTeneH Hanpeabk. B: HayyHu u npakmuyecku achekmu Ha

r.74.

npuobuwasawjomo obpasosaHue. CoopHuk ¢ 0okrnadu om KObuneliHa Hay4yHa KOHhepeH s ¢

Mex0yHapoOHOo ydacmue ,HayyHu U npakmu4ecku acnekmu Ha npuobwasawomo obpa3osaHue”,
noceemena Ha 130-ma 200uwHuHa Ha Cogputicku yHusepcumem ,Ce. KnumeHm Oxpudcku® u
35-ma 20duwHuHa Ha Kamedpa ,,CneyuanHa nedazoauka u nozonedus”, 12 — 13 oktomspu 2018,
Codpma, YN ,C.. Knument Oxpuacku®, 2018, ¢. 121-134. ISBN 978-954-07-4541-1,

COBISS.BG-ID 1288124644

Pestome: [oknagbT 06OCHOBaBa  kntovoBaTa ponsi  Ha
€MOLMOHaNHoTO Brarononyyme Ha BCSKO [eTe B MniaHa Ha
nefarorMyecko  B3aWMOQENCTBME B [eTckata  rpaguHa,
aKTUBM3MPALLO MHAMBMAYaANWU3UpaH/audepeHumMpaH TMYHOCTHO
3HauMM OETCKM ONMWT. AHanM3MpaHu ca YacT OT pesynTaTute ot
npoBefeHO m3cneasaHe cbC 127 geua Ha Bb3pacT oT 3 g0 7
roguin B 4 ekcnepumentannm rpynu (I, 11, 11l v 1V Bb3pacToBa
rpyna), [OKasBalM, Ye MHOMBMAYanHWAT obpasoBaTeneH
HanpeabK € B CUHa kopenauus ¢ bnarononyymeTo Ha geuara,
KaKTO W CbC CTEMEHTa Ha MbMHOLEHHOTO MM BKIOYBAHE B
rpynoBOTO NEAArormiyecko B3auMoaencTeme.

Abstract: This report supports the key role of each child’s
emotional well-being in the planning of pedagogical interactions
in kindergarten, as a catalyst toward children’s individualized/
differentiated personally-significant experieces. It includes
analysis of part of the results of research conducted with 127
children aged 3-7 years old in 4 experimental groups (1, II, Ill,
and IV age groups), which supports a strong correlation
between individual educational progress and children’s well-
being, as well as children’s level of active involvement in group
pedagogical interactions.

26. Enrenc-Kputuauc, P., [I. MoToBa, I'. BenunyeBa. Kak YUYUTENAT OTKIIK0YBa TBOPYECTBOTO Y
Aeuata: 4obbp negarornyecku onuT B NeT UHAMBMUAYanHu cnyyas B: Jeuyama u meopyecmeomo.
I.7.5. KObuneeH cbopHuk 8 yecm Ha npocp. 0-p EneHa PycuHosa, ctp. 278-287. Cocus,
YHusepcuteTcko usgatencrso ,Cs. KnumeHT Oxpuacku®, 2018. ISBN 978-954-07-4407-0,

COBISS.BG-ID 1285637604
Pestome: Ha 6asata Ha neT OTAENHM Cryyasi, OnMCBALLy
KOHKDETHM MOMEHTW B npoueca Ha WHOMBUAYanM3NpaHOTO
nefarornyecko B3auMOLENCTBME C MET pasnuuHW feua, B
nybnukaumusiTa ce MapkupaT KOHKPETHU uaeu, CTUMynMpaLyy
TBOPYECKUTE U3SBU.

Abstract: Based on analysis of five distinct cases that describe
specific moments in the process of individualized pedagogical
interaction with five different children, this publication
showcases specific ideas that stimulate artistic expression.

27. Exrenc-Kputupuc, P., B. YonakoBa. [punoxeHue Ha cpaBHEHUETO KaTo TBOPYECKW NOXBAT B
petckata rpaguHa. B: Jeyama u meopyecmeomo. KOburneeH cb60pHUK 8 Yyecm Ha npogp. 3-p
I.7.6. EneHa PycuHosa, ctp. 251-265. Codoms, YHuBepcutetcko nsagatencreo ,Cs. KnumeHt Oxpuacku®,
2018, ISBN 978-954-07-4407-0, COBISS.BG-ID 1285637604

Pestome: B poknaga ca [JafeHu KOHKPETHW uaen W
METOANYECKM HACOKU 33 eDEKTUBHOTO M TBOPYECKO NpunaraHe
Ha CPaBHEHMETO KaTo NefarorMyecku noxsar B CbBPEMEHHaTa
JeTckata rpaguHa, He CamO B MEAAroryyecku Cutyauum ¢
BOAELO obpasoBaTenHu HanpasneHus ,Matematuka“ u

Abstract:  This report provides specific ideas and
methodological guidelines for effective and artistic application of
comparisons as a pedagogical technique in the contemporary
kindergarten, not only for pedagogical situations in the leading
educational directions of “Mathematics” and “Bulgarian
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,DbArapckn esnk u nurepatypa‘, HO M MpU WHTErpupaHe u
WHOMBWAYanu3npaHe Ha 00pas3oBaTeNHO CbObpkaHue OT
BCWYKM OCTaHanu 0bpa3oBaTesNiHM HanpaBieHus.

Language and Literature”, but also for integration and
individualization of the educational content of all other
educational directions.

28. Engels-Kritidis, R., Molina, A., Casas, |., Hernandez, P. Some comparative aspects of preschool

education in Bulgaria and Spain. B: CéopHuk ¢ doknadu u npesesmauuu om LLlecmu cmydeHmceku

[.7.7. Hay4eH ¢popym Ha @HIIl, CY ,Ce. Knumenm Oxpudcku®, c. 4-13, Codmsi, ABaHrapg MNpuma, 2018.
ISBN 978-619-160-995-6, COBISS.BG-ID 1286725860

Abstract: The current paper presents the contemporary
situation of preschool education in Bulgaria and Spain,
specifically their governance, organization, scale, curricular
framework, initial education of kindergarten teachers, etc.,
considering some converging points and differences in the early
childhood education systems of the two countries.

Pesome:  [oknagbt npeacTass cuctemata Ha
Npesy4MnmuHOTO 00pa3oBaHue B VcnaHus, OTYMTalKN HSIKOM
NPUAMKA UM pasnukM C NpesyyunuwHoto obpasoBaHue B
Brnrapus, okycupaiku ce BbpXy HauMHa Ha ynpaBsrneHue,
opraHusauusaTa, Mmawaba, pamkata Ha 06pasoBaTenHoTo
B3aUMOAelcTBNE B NPeay4NnnLLHUTE 3aBefeHus,
YHMBEPCUTETCKOTO 0Opa3oBaHue Ha JETCKUTE YUUTEnM u ap.

29. Exrenc-Kputupguc, P. 3HaunmocTTa Ha yMeHMsTa 3a CPaBHEHME 3a NO3HABATENIHOTO Pa3BUTME
Ha deuara oT npeayynnuwHa Bbapact. B: CéopHuk ¢ doknadu om VI EceHeH Hay4Ho-
[.7.8. obpazogameneH hopym ,ModepHusayus Ha obpazogaHuemo® (11-12 Hoemspu 2016), cTp.147-
154, Cocousi, YHmBepcutetcko nagatencrso ,Ca. KnumeHt Oxpuackm®, 2017.

ISBN 978-954-07-4294-6

Pestome: B foknaga € oyepTaHa 3HauUMMOCTTa Ha yMeHusTa 3a
CpaBHEHWe 3a NO3HABATENHOTO pa3BuTME Ha [deuata B
npeayuunuiiHa Bb3pact. B nybnukaumsTa ce 3awuTaBa Tesata,
ye o4 BAMAHME HA  LiENEHACOMeHO  MeJarorMyecko
B3aMMOAENCTBNE, (hOKYCMPaAHO KbM pa3BUTME Ha YMeHWsTa 3a
CpaBHEHWE B HarnegHO-NPaKTUYECKN NnaH, ce Habroaasar no-
rofieMu Bb3MOXHOCTW 3@ TBOPYECKM MPEHOC Ha OBMaAsHOTO W
OTKPMBAHE Ha MPUYMHHO-CIEACTBEHWN BPB3KM MPU  HOBW,
Heno3HaTh 0BeKTH W SBNEHNS.

Abstract: This report outlines the importance of comparison
skills for the cognitive development of preschool-age children.
The publication defends the position that the application of
aimed pedagogical interaction focused on developing the
comparison skills on a practical level uncovers more
opportunities for artistic transference of the mastered content
and discovery of causal relationships in new, unknown objects
and phenomena.

30. Parisou, S. & Engels-Kritidis, R. Emotional and social aspects of school readiness and
adjustment. [loknag, n3HeceH Ha [JokTopaHTCKUTE YeTeHus:, opraHuaupany ot ®HIMM Ha 18-19
I.7.9. Hoemspyn 2016 B Codpus, nybnukysaH B CéopHuK ¢ doknadu om ,EceHHu dokmopaHmcKu
yemeHus 2016 Tom I, ctp. 248-264 (duHaHcupaHu no npoekt Ne 61 ot 12.04.2015 r. Ha ®oHa

,HayyHu nscnegsanns®). ISSN 2534-9252
Abstract: The article is dedicated to the issues that deal with a
very important situation: a child is entering school for the first
time. There are many problems that occur before, during and
after this process of readiness, followed by adjustment to the
school environment. The article presents some of the important
viewpoints.

Pestome: Tasn cTatns e noceBeTeHa Ha npobnematukara,
CBbp3aHa C €dHO BaXHo cbOWTE B XMBOTA Ha [eTeTo.
MoCTbNBaHETO B yunnuwle. B xoma Ha nodzomoskama 3a
adanmayusma KbM YYWNWLLHATa CPeda, Ce CPeLlaT pasmnyHi
BMAOBe Npobnemu, KOUTO Ce NosBABAT Npeau, No BpeEME Ha, 1
Ccreq TO3W Mpouec Ha noarotoBka. CtatusTa NpeacTaBs HAKOM
rNeaHn TOMKM B Ta3u Bpb3Ka.

31. Stathopoulou, I. & Engels-Kritidis, R. Building positive attitudes towards mathematics — a factor
for successful development of basic mathematics skills in children. [Joknag, n3HeceH Ha
I.7.10. JokTopaHTCKu YeTeHms, opraHnaupanu ot ®HIM, CY ,Cs. Knument Oxpuacku® Ha 18-19 HoemBpu
2016 B Cocpus, nybnukysaH B C60pHuUKa ,,EceHHU dokmopaHmcku YemeHus 2016% Tom I, cTp.

241-247. ISSN 2534-9252

Abstract: Mathematics skills and knowledge can often be a
challenge for children. This article focuses on children’s
attitudes towards Mathematics in preschool age and in the first
grade, and claims that connection and continuity between
preschool Mathematics attitudes and first year academic
achievements in the same subject need to be taken into
consideration by all specialists working with children.

Pestome: MaTtemaTtnyeckuTe 3HaHUS M YMEHWUS YeCTO MoraT fa
fbaat npeamsBrKaTencTeo 3a geuarta. Ctatusata ce dokycupa
BbpXy OTHOLWIEHMETO KbM MaTemaTukata Ha [Jdelua B
npedyymnullHa Bb3pacT W MbpBK Kac, kato npeanonara
Bpb3ka MEXOy OTHOLWEHMETO KbM  MaTemaTukata B
npeayymnnuLLHa Bb3pacT M NOCTUKEHWSITA B CbllaTta obnacT u
MbpBM Krac, kosTo TpsbBa da Ce vMma MpedBwg OT BCUYKM
cneyuanucTu, paboTewm ¢ aeua.
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32. Baila, D. & Engels-Kritidis, R. Literature as a rudder to children’s critical thinking. [Joknag,
n3HeceH Ha [lokTopaHTCKku YeTeHusi, opranmaupanu ot ®HIM, CY ,Ce. KnumeHTt Oxpuacku® Ha 18-
.7.11. 19 Hoemspu 2016 B Cocpusi, nybnukyaH B C60pHUKa ,EceHHu dokmopaHmeku yemeHus 2016,

ToM I, cTp. 381-385. ISSN 2534-9252
Abstract: This paper reviews the role of children’s literature in
the development of critical thinking in children of preschool age.

Pestrome: [lybnukauwsta pasrnexga ponsta Ha AeTckata
nuTepatypata 3a pasBUTMETO Ha KPUTMYHOTO MUCIIEHE Npu
JeLa B npeayynnuiLHa Bb3pact.

33. Filipou, O. E., Engels-Kritidis, R. The role of nature in developing emotional intelligence in
children with Down Syndrome in preschool age. [loknag, n3HeceH Ha [JOKTOpaHTCKM YeTEHMS,
[.7.12. opranusupanu ot ®HIMMM, CY ,Cs. KnumeHTt Oxpuacku Ha 18-19 Hoemepu 2016 B Codous,
ny6nukyeaH B C60pHUKa ,EceHHu dokmopaHmceku yemeHus 2016 Tom |, ctp. 159-165.

ISSN 2534-9252
Abstract: Nature, as well as contact with it, play an important
role in every person’s life, especially during childhood. This
could certainly be a factor supporting the development of
emotional intelligence in preschoolers and especially in children
with Down syndrome.

Pe3stome: Mpupoaarta 1 KOHTAKTLT C HES UrPasiT 3Ha4YUMa pons
B XMBOTa Ha Y0Beka, 0cODEHO B 4EeTCTBOTO. TOBa OnpeaeneHo
Bu morno ga 6bae akTop Ha PasBMTUETO HA eMOLMOHanHaTa
WHTENWUIEHTHOCT Y Aela B NpeayyYuniniLHa Bb3pacT, U 0co6eHo
npy ela cbC CMHAPOM Ha [layH.

34. TeHoBa, I'. u P. EHrenc-Kputunguc. ,Ce3oHute 1 marvsita Ha My3ukaTa“; nearornyecko
B3auMogencTBMe B nogroTeuTenHa rpyna/knac. B: CoéopHuk ¢ dokrnadu u npeseHmayuu om
I.7.13. Yemebpmu cmydeHmcku Hay4eH gpopym (18.05.20162.). Codpus, AaHrapa Mpuma, 2016, cTp.
90-96. ISBN 978-619-160-637-5, COBISS.BG-ID 1278404324

Pestome: HactoawmsaT goknag NpeacraBs HAKOM HACOKM 3a
neparor1yecko B3anmopeiictame, 6asnpaHo Ha Borat Habop oT
BM3yarHW M ayano CpefcTBa, LEnAWo akTyanuaupaHe Ha
3HaHUsTa W OnuTa Ha 6-7-rofvwIHWTE feua 3a CEe30HUTE W
HAKOM CBBP3aHM C TAX MPUPOAHM 3aKOHOMEPHOCTU, KaTo ce
3anara Ha MHTEerpupaHeTo Ha obpa3oBaTenHo CbabpkaHue oT
HanpaenenusTa lpupogeH ceat, ,CoumaneH cBat* u
;Myauka“. Ypes myaukanHua uukbn [OOULIHUTE BpeMeHa“ Ha
M. W. YaikoBCKM, KaKTO W HSAKOM MOMYyNspHU aBTOPCKUA M
(honKNopHN GBIrapcki OETCKM NECHWNYKW Ha CblUaTa TemMaTuka,
ce pombnear MpeacTaBuTe 3a MPOMEHUTE Ha BPEMETO B
NPUPOAHUS KamneHaap, kato ce Cb3aaBa MHTEPEC W XeNaHue 3a
00LyBaHe ¢ My31KanHOTO U3KYCTBO, MPOBOKMPAMKK AeLaTa KbM
OMUT 3a OCMMCIISIHE Ha HETOBOTO COLMAITHO NpeHa3HayeHue.

Abstract: This report presents some guidelines for pedagogical
interaction based on a large selection of audio and visual
materials, aimed at updating the knowledge and experience of
6-7 year-old children on the subject of seasons and some
natural phenomena associated with them, relying on the
integration of content from the educational directions of “Natural
environment”,  “Social environment’, and “Music’. P.l
Tchaikovsky’s “Seasons”, as well as some popular children’s
songs from Bulgarian folklore on the same subject are used to
complement the children’s notions of seasonal changes in the
environment, as well as to create interest and desire to interact
with the art of music, prompting the children to attempt to
rationalize its social function.

35. Cheng, Na & R. Engels-Kritidis. “Let's Celebrate Chinese Lantern Festival Together!”-
Pedagogical Interaction in Kindergarten, Aimed at Intercultural Education. B: CéopHuk ¢ doknadu u
I.7.14. npeseHmayuu om Yemebpmu cmydeHmcku Hay4eH ghopym (18.05.2016e.). Codpus, ABaHrapa
Mpuma, 2016, ctp. 4-14. ISBN 978-619-160-637-5, COBISS.BG-ID 1278404324

Abstract: The aim of the paper is to give some pedagogical Pestome: TybnukauusaTa gaBa HSKOW MefarorM4eckum Hacokw
directions about how kindergarten teachers or parents could kak peTckute yuutenu wivnu pogutenute Ouxa Mormu fAa
give age-accessible knowledge and build skills and attitudes BbBegaT 4OCTBNHM 3a NpegyYUSIULLHA Bb3PACT 3HAHUS, YMEHUS
connected with Chinese Lantern Festival. 1 OTHOLLIEHMS, CBbP3aHN ¢ Kutanckusa npasHuk Ha eHepure.

36. Engels-Kritidis, R. The Similarity between Greek and Bulgarian Proverbs and Sayings:
Intercultural Educational Aspects. B: bankaHckume e3uyu, numepamypu u Kynmypu.

I.7.15. [Jusepeeryus u koHgepaeHyus. COOPHUK OT MexayHapoaHa KOH(epeHLus, nocBeTeHa Ha 20-
roAvLLHMHATA OT Cb3AaBaHETO Ha cneunanHocTt bankaHucmuka, Codus, 30-31 man 2014 r.
Cocusi, YHusepcutetcko usaartencrso ,Cs. KnumeHt Oxpuacku®, 2015, ctp. 294-301.

ISBN 978-954-07-3955-7, COBISS.BG-ID 1272350180

Pesrome: [loknagbT npeactaBs  Habop oT  OykeanmHo Abstract: This report presents a selection of Bulgarian and
CBLOTBETCTBALUM NO 3HAYEHME BbArapcku v rpbLkv nocnosuum - Greek  proverbs and sayings with  literally-corresponding
noroBopky, cneumanHo nogbpaHn 3a  w3nonssaHe B meanings, specially selected for use in pedagogical interaction
negarorMyecko  B3aWMOAENCTBME, LEnaWo WHTepkynTypHo aimed at intercultural education of Bulgarian children of
obpa3soBaHne Ha Gbnrapcku Aela B npeayumnuwiHa 1 HavanHa preschool and primary school age, living in Greece.

YYMnnLLHa Bb3PaCT, XMBeeLm B Mbpums.
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37. Enrenc-Kputuguc, P. ObpasosatenHa nporpama 3a No4roTBUTENHA rpyna Ha 6bnrapckure
yuunuwa B YyxéuHa. B: CéopHuk ¢ mamepuanu om MexdyHapoOHa KoHpepeHyus ,CbepeMeHHU
[.7.16. npedusgukamerncmesa nped nedacoaudeckama Hayka”, 6-8 toHu 2014 2. Cocpus, YW ,Cs. KnumeHTt
Oxpuacku®, 2015, ctp. 426-437. ISBN 978-954-07-3937-3, COBISS.BG-ID 1274327268

Pestome: [loknagbT npeactaBs aBTopcka nporpama 3a
opraHuaupaHe Ha 00pa3oBaTeNHOTO  CbAbpXKaHne no
Hanpasnenue  bwbrnrapckn esuk M nnTepatypa‘ B
NOAroTBMTENHA rpyna Ha Obnrapckute yuunuwa B YyxOuHa
OKOMO CneuuaneH Habop OT MOCMOBMUM UM NOTOBOPKM,
cbobpaseH CbC creuudukata Ha OCMUCHSHETO WM OT Aela-
MUFPaHTHW.

Abstract: This paper presents an original program, aimed at
organizing the educational content of the Bulgarian Language
and Literature curriculum of preparatory classes in Bulgarian
schools abroad, around a special selection of proverbs and
sayings, adapted specifically for understanding by migrant
children.

38. Exrenc-Kputuguc, P., C. UnpxoBa n I'. BanenTuHoBa. MeTtoaykaTa Ha [neH [JomaH 3a
paHHOTO 0By4eHme no YeTeHe. [loknag, M3HECEH HA TPeTUs CTYAEHTCKN Hay4YeH GhopyMm.
[.7.17. EnekmpoHHO cnucaHue 3a Hayka, Kynmypa u obpasosaHue, 6pon 4/2015, ctp. 54-59.

ISSN 2367-6396

Pestome: neH [lomaH, amepukaHCKM pu3noTepanesT U eauH
OT OCHOBaTenute Ha VIHCTUTYTa 3a pasBMTME HA YOBELLKMS
noteHuman sbB Gunagendus (CALL), Tebpan cnegHoto: ,HuTo
e[HO [eTe HAMa Aa Wcka [a YeTe, Aokato He pasbepe, ue
yeTeHeTO cblyecTByBa‘. 3a 0OyyeHue no ueTeHe, [omaH
npenopbyBa Aa Ce MokaseaT Ha Aelata KapTu C M3NUcaHu C
YepBeH LUBAT Aymu Ha 64n (hoH, KOMTO fa Ce MpousHacsT
BWCOKO, KaTO CbBETHT My € TOBA fa 3amnoyHe Ole npeau
nmbpBaTa roguHka Ha geteto. B Hactoswara cratus se
NPEOCTaBAT W KOMEHTMpAT HSAKOW OT WAeuTe 3a PaHHO
orpamotsiBaHe, npeanoxeHn ot MmeH JomaH owe npe3 60-te
TOOMHW Ha MWHanMs BeK, onucaHu B kHurata My Kak pa
Hayuute 6ebeto cu ga yete” (2006), B CbaBTOPCTBO C Ablueps
my Dxanet JomaH.

Abstract: Glenn Doman, US physical therapist and one of the
founders of the Institutes for the Achievement of Human
Potential in Philadelphia, USA, claims that “no child wants
specifically to learn to read until he knows that reading exists”.
To teach reading, Doman recommends showing the children
pictures with words written in red on a white background, then
reading the words loud and clear, a procedure he advises to
start before the child's first birthday. In this article some of the
ideas for early literacy, suggested by Glenn Doran as far back
as the 1960’s and described in his book “How to Teach Your
Baby to Read” (2006), co-authored by his daughter Janet
Doman were presented and discussed.

39. Zhou Jiao, Xu Lu & Engels-Kritidis, R. “Let’s celebrate Chinese New Year!”: Pedagogical
Interaction in Kindergarten, Aimed at Intercultural Education. loknaz, usHeceH Ha TpeTus
[.7.18. CTyOeHTCKM HayyYeH chopyM. EnekmpoHHO cnucaHue 3a Hayka, Kynmypa u obpa3ogaHue, 6poit

4/2015, ctp. 61-72. ISSN 2367-6396
Abstract: The publication presents a project of a pedagogical
situation aiming at intercultural education which is to be realized
in a Bulgarian kindergarten with 6-7 year old children. The main
focus of the pedagogical interaction has been put on acquiring
knowledge and building skills and attitudes towards one of the
most significant celebrations in China — Chinese New Year.

Pestome: Ta3un nybnukauus npeactaBs  MPOeKT  Ha
negarormyecka cuTyauus, Lenswa MHTEPKYNTYPHO
oOpa3oBaHie, koeTo Aa Obhe peanuavpaHo B Obnrapcka
feTcka rpaguHa ¢ 6-7-rogunwHu geua. OCHOBHUAT POKYC Ha
NeAaror1yeckoTo B3aMMOLencTBIe € BbpXy NpuaobueaHeTo Ha
3HaHWS 1 U3rPaXaHETO Ha YMEHWS U OTHOLLEHME KbM eUH OT
Hal-BaXHUTE NpasHuLy B Knutal — nocpeLaHeTo Ha kuTaickata
HoBa roguHa.

40. Engels-Kritidis, R. Defining dimensions of the concept “good/quality kindergarten teacher”.
[oknag, nsHeceH Ha FOBunenHa HayyHa KoHepeHLUms Ha PyceHckus yHuBepcuTeT ,AHren
I.7.19. KbHueB" -, 70 20duHu mpaduyuu u uHosayuu®, 9-10 okmomepu 2015, Tom 54, cepus 6.2, cekums
,Ileparorvka n ncuxonorusi. ictopus, eTHonorusa u gonknop., ctp. 79-84. ISSN 1311-3321,

COBISS.BG-ID 1121172452
Abstract: This publication presents a methodology aimed at
researching the concept of the “good/quality kindergarten
teacher” as part of a wider research on the quality of preschool
education.

Pestome: [lybnukaumsta npegctaBs  MeTogonorns  3a
npoyyBaHe Ha npefcTaBata 3a ,000bP/KAYECTBEH [LETCKM
yuuTen" kaTo YacT OT No-06LIMPHO NPOyYBaHEe Ha M3MepeHusTa
Ha Ka4yeCTBOTO Ha Npeay4MnUHOTO 06pa3oBaHme.

41. Exrenc-Kputupuc, P. PageTenu 3a 6bnrapcku €3uk v KynTypa 3af rpaHnLa: paBeH LaHce 3a
Obnrapyetara, xuBeew B YyxbuHa. B: C60pHUK ¢ mamepuanu om Cedma HayuoHanHa
[.7.20. KoHgpepeHyus no npedydunuuwHo obpadosaHue ,Booum 6x0ewiemo 3a puka“ (27-29 anpun 2014).
CnwBeH, EKCIPEC, 2014, cTp. 82-84.

Pesrome: [loknagbT pasrnexaa HAKOM HauMHW 3a cbxpaHsiBaHe Abstract: This report reviews some ways of preserving and
W pasnpocTpaHeHue Ha Obnrapckus e3uk U kyntypa 3ap  popularizing the Bulgarian language and culture overseas,

16



rpaHula, kato ce (okycupa BbpXy Bb3MOXKHOCTUTE, KOWTO
CbBpEMEHHWUTE YCMOBWA Ha CemeliHaTa Cpeda, HegenHuTe
yyanuw@a W Apyru  MPOCBETHW  OpraHv3auuu, Kakto U
HauuoHanHu obpa3oBaTenHu nporpamu, npeanarat no nocoka
OCUrypsIBaHETO Ha PaBeH LUAHC Npu NOCTbMNBaHe B MbPBM Knac
Ha Gbnrapuertara, XuBeeLLmn B YyxbuHa.

focusing on the possibilities afforded by the characteristics of
the contemporary family environment, the Sunday schools and
other educational institutions, as well as national educational
programs, toward ensuring equal opportunities for Bulgarian
children living abroad when entering the first grade of primary
school.

42. Enrenc-Kputuguc, P. [luarHoctuka Ha obGpasoBaTenHute pesyntatv npu gela oT NoAroTBuTeNHa
rpyna Ha 6barapckute yumnuia B YyxbuHa. B: CD ¢ mamepuanu om MexdyHapodHa Hay4Ha
[.7.21. KoHgpepeHyus ,30 200uHU hedazoaudecku hakynmem®, Benuko TepHogo, 20-21 Hoemepu 2014.
ISBN 978-619-00-0352-6, COBISS.BG-ID 1274247140

Pestome: Mybrkaunsita onmcaa HAKOM OT OCHOBHWUTE MOMEHTM
Ha cneundmkata Ha 0Opa3OBATENHOTO CbAbpXaHue B
neJarornyeckoTo B3aWMOAENCTBME B MOAFOTBUTENHM rpynu/
KrnacoBe B Bbrapcku yuunuia B Yy0uHa; CblieBpeEMEHHO, TS
BKIKOYBA MPEMOPBKN 38 MHOTOMOCOYHU KPUTEPUN 3a OLiEHsIBaHE
pesynTatute OT Y4YEHETO Ha Obnrapckus €3vk u KynTypa.
CraTusita nogyepTaBa 1 3HAYMMOCTTa Ha NpunaraHeTo Ha no-
HecdhopMariHu MeToauM 3a OLeHsIBaHe Ha YMEeHUsiTa Mo MamluuH
€31k Ha Obnrapcky Aeua B NpedyynnuiLHa Bb3pacT, KUBeeLLy
B Yyx6uHa.

Abstract: The publication describes some of the main aspects
pertaining to the specifics of the educational content in
preparatory groups/classes in Bulgarian schools abroad; at the
same time, it includes some suggestions for multi-level
evaluation criteria of the results related to learning the Bulgarian
language and culture. It also underlines the significance of more
casual and less formal methods of evaluating the mother tongue
skills of Bulgarian preschool age children, living abroad.

[YBAWKYBAH YHUBEPCUTETCKM YYEBHMK (1):

43. lopo.a, B., [. Mopos, J1. ManuHoea, b. AHrenos, M. baesa, J1. NeHeBa, P. NeHes,
P. Enrenc-Kputunguc, J1. CnupugoHosa, I'. Muxannosa, M. CtosHosa. ModysHo

E.20.

UHCMUMYyyuoHanHo obpa3osaHue Ha Oeyama 8 demckama epaduHa. Bropu yuebeH

CBUTBK ,JIeTCKM yunTenu" — 3a eAHOTOANLIHO CNeLyManianpaHo obyyeHne BbB BUCIM ¢ &

yunnuwa ¢ uen npugobusaHe Ha JOMbiHUTENHA KBanudmkaLms/npeksanmdukaLms

3a getcku/HavaneH yyuten (no npoekt BG051P0O001-3.03-0001 ,Keanudukaums Ha
neparornyeckuTe cneymanmcti® Ha Tema ,MobunHOCT Ha negarora ¥ MOAynHa UHTEpaKLUs B
e[uHHaTa cuctema JleTcka rpaguHa-HadanHo yyunuie“. MogernHu TeXHONOru Ha yunTens Ha
XXI Bek), 2013 (aBTOpckM NpuHOC: cTp. 31-41, CbBMECTHO € npod). b. AHrenos).

ISBN 978-954-07-3624-2

Pestome: YactTa, paspaboTteHa OT aBTopa, NpeacTass 3agaqm
3a camocTosTenHa pabota Ha CTYAeHTUTE, Bb3 OCHOBA Ha
cneuManHo  MOATOTBEHM  METOAMYECKM  MaTepuanu
(NegarorMyecku cuTYyaLuu, CXeMu U [p.) C Len passuTie Ha
NIMHTBMCTMYHATA UM  KOMMETEHTHOCT, B Mpska Bpb3ka C
YCTIELHOTO WM MEeJaroryecko B3auMOAENCTBUE C feua OT
npeayYMnmiLHa Bb3pacr.

Abstract: The part that was developed by the author comprises
of exercises for individual work by students, based on specially
prepared methodological materials (pedagogical situations,
figures, etc.) aimed at developing their linguistic competence,
which is directly connected with their successful pedagogical
interaction with preschool children.

[YBNYKYBAHO YYEBEHO NOCOBWE, KOETO CE W3MON3BA
B MPEXXATA HA AETCKWTE rPAIMHM (1):

44. C60pHUK ¢ hedaz02u4ecKu cumyauyuu 3a 3ano3HagaHe ¢ MH02006pa3uemo u
yeaxeHue KbM pasnuyuemo. 3a deua 8 npedyyunuuHa eb3pacm. YHuued bbnarapus,
E.21. [etcku ¢ooHg Ha OpraHusaumsTa Ha obeamHenuTe Hauuu, mait 2020 (aBTopcku
KONEKTMB C BOZELLO yyacTue Ha PosanuHa EHrenc-Kputuamce, nocoveHo npu Beska
efHa paspaboTeHa negarornyecka CUTyaums).

Pesrome: CoopHUKBLT npeacTaensiea cB0e0bpasHo
METOAMYECKO PBbKOBOACTBO, B KOETO Ype3 LUECT rpagMpaHo
pa3paboTeHn negaroruyecku cuTyauun, ce AaBaT Hacoku Ha
yynTenUTE Kak fa NOZMoMOrHaT feuata B Mpoueca Ha
paslupsiBaHe Ha TexHuTe pasbupaHusi 3a CrpaBeanMBoCT, 3a
BaXHOCTTa OT B3aUMHOTO YBaXEHWE MEXZY BCUYKM YOBELLKM
CbLUeCTBa, 3a LEHHOCTTA M YHUKANHOCTTA Ha BCSiKa JIMYHOCT,

Abstract: This collection is a kind of methodological guideline
which, via six pedagogical situations developed and presented
in a gradual continuity, provides teachers with directions on
supporting children in the process of expanding their
understanding of justice, of the importance of mutual respect for
all human beings, of the preciousness and uniqueness of each
personality irrespective of its social or ethnic affiliation, its
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HE3aBMCMMO  OT  HeliHaTa  couManHa M eTHKMYecka
MPVUHAANEXHOCT, TON, Bb3PacT, (N3UYECKN XapaKTEPUCTUKM W

Ap.

gender, age, physical characteristics, etc.

HAYYHA PEQAKLMA NN CBCTABWUTENCTBO (3):

45. [leyama u meopyecmsomo. KObuneeH cOOpHUK 8 Yecm Ha npogp. 0-p EnenHa
PycuHoea, 343 ctp. Codms: YHuBepcutetcko usgatenctso ,Cs. KnumeHT Oxpuacku®,
2018. ISBN 978-954-07-4407-0, COBISS.BG-ID 1285637604 (cbcTaBuTen u HayyeH

pegakTop: Po3anuHa EHrenc-Kputuauc)

Pestome: COOpHUKBT € CbCTaBEH M M3AadeH B YeCT Ha 75-
roguwHWHaTa Ha npod). a-p EneHa PycuHoBa — nuoHep Ha
CbBPEMEHHOTO NPeayYUnuLLHO 0bpasoBaHmMe y Hac, BCEOTAaeH
yunten u yHukaneH yosek. Kuurata 6pou npuHoc Ha 55
yyacTHMKa — npenogaBaTen, ekcnept, Ommskm - u e
MOCBETEHA W Ha [BE 3[paBo BNMETEHW B NPOeCUOHaNHMS MbT
Ha npod. a-p Enena PycuHosa roguwHunmn: 130 rogunm CY
,CB. Knument Oxpugcku® (ocHosaH npes 1888r.) n 70 roguhn
CBeTOBHa oOpraHu3auus no npegyuunuwHo  obpasosaHue
OMEP (y4pepeHa npe3 1948r.).

46. Engels-Kritidis, R., B. Angelov, D. Kostrub & Robert Osadan (Eds.) Views of
Contemporary Preschool and Primary Education in Bulgaria and Slovakia, 476 p., Brno:

Paido, 2016. ISBN 978-80-7315-261-1

Abstract: The volume titled “Views of Contemporary Preschool
and Primary Education in Bulgaria and Slovakia” is a
collaborative effort of the teachers of the Department of
Preschool and Media Pedagogy of the Faculty of Educational
Sciences and the Arts of the Sofia University “St. Kliment
Ohridski” and the Department of Preschool and Primary School
Pedagogy of the Faculty of Pedagogy of the Comenius
University in Bratislava. The book is thematically structured in
three parts: 1) Parallels between Bulgaria and Slovakia in the
field of preschool education, 2) Significant aspects of
contemporary preschool education in Bulgaria and Slovakia,
and 3) Educational bridges: family — nursery — kindergarten —
primary school. This collective monography was conceived and
developed with the active scientific and editorial contribution of
Rozalina Engels-Kritidis.

47. Angelov, B., R. Engels-Kritidis, D. Kostrub, & Robert Osadan (Eds.) Specific Issues of
Contemporary Preschool Education in Bulgaria and Slovakia. Sofia: “St. Kliment
Ohridski” University Press, 462 p., 2016. ISBN 978-954-07-4388-2

Abstract: The collective monography “Specific Issues of
Contemporary Preschool Education in Bulgaria and Slovakia” is
a sort of continuation of the volume titled “Views of
Contemporary Preschool and Primary Education in Bulgaria and
Slovakia”. The book is thematically structured in five parts:
1) Play, games, media and technologies in the world of
contemporary  preschool-aged  children;  2) Kindergarten,
children and teachers: key concepts, quality, and research;
3) Inclusive practices in preschool education; 4) Arts and

Abstract: This collection was created and published in honor of
the 75t anniversary of Prof. Elena Roussinova — a pioneering
figure in contemporary Bulgarian preschool education, a
dedicated teacher and a unique person. The publication
features approx. 55 contributors — teachers, experts, family
members — and is also dedicated to two anniversaries closely
associated with Prof. Elena Roussinova’s professional journey:
the 130t anniversary of Sofia University “St. Kliment Ohridski”
(founded in 1888), and the 70t anniversary of the World
Organization for Early Childhood Education OMEP (founded in
1948).

Pestome: TombT ,[lornes KbM CbBPEMEHHOTO NMPESYHUIMLLHO W
HavanHo yumnuwHo obpasoBaHue B bBrnrapus u Cnosakns” e
CbBMECTHO [eNno Ha npernogasatenure OT  kaTegpa
JlpedyunnuiiHa m meguiiHa neparoruka® kem ®dakynteta no
Hayku 3a obpasoBaHMeTo W uskycteata Ha CY ,CB. KnumeHTt
Oxpuacku® u Kategpa ,MpegyynnuniiHa v HavamHa ydmnuiiHa
neparornka‘ kem dakynteta no negarorvka Ha YHusepcuteTa
KomeHcku B BpaTucnasa. KHurata € TeMaTU4HO CTPYKTypUpaHa
B Tpu yactu: 1) Mapanenu mexgy bwnrapus u Cnosakus B
noneTto Ha MpeayyYnnuHoTO obpasoBaHue; 2) 3Hauumm
acnekTu Ha CbBPEMEHHOTO npegyuurvwHo obpasoBaHve B
Bvnrapus n Cnosakus u 3) OOpasoeaTenHn MOCTOBE:
cemelicmeo - demcka scna - demcka epaduHa - HayanHo
yyunuwe. KonekTuBHata MoHorpadus e paspaboTeHa mno
MOEEeH 3aMUCHIT U C aKTUBHATa Hay4YHO-pefakTopcka pabota Ha
Posanuna Exrenc-Kputuauc.

Pe3stome: KonekTBHOTO u3gaHue ,CneuncuyHn BBNPOCU Ha
CbBPEMEHHOTO MpeayYMnmMLHO obpa3oBaHue B bwbnrapus w
CnoBakus“ e cBoeobpasHo NpoabIKEHNe Ha Toma ,[lornes KbMm
CbBPEMEHHOTO  MPEdyYMIMLWHO WM HAyalHO  YYMITULLHO
obpasoBaHue B Ebnrapus u Cnosakust®. KHurata e TemaTniHo
CTPyKTypupaHa B neT yactu: 1) Urpa, meguu n TexHonoruu B
CBETA Ha CbBPEMEHHUTE felia OT NpeayynnuliHa Bb3pacT; 2)
[eTcka rpaauHa, yuuTenu, geua: KIo4YoBmM NOHSTUS, Ka4eCTBO U
uscneasaus; 3) MpuobLuasalyy NpakTUkL B NPEaYUYUTULLHOTO
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constructive activities in kindergarten, and 5) Other issues in the oBpasosanue; 4) W3kycTBO M KOHCTPYKTMBHM [EAHOCTW B
field of preschool education. jetckata rpagwHa u 5) [pyrm Bbnpocu B MOMETO Ha
npeayyYnnmuHoTO 0bpasoBaHye.
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