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PROCEDURAL INFORMATION

The doctoral thesis, extended abstract, and accompanying documents
submitted by doctoral candidate Ivanna Hristova comply with the national
requirements of the Academic Staff Development Act (ZRASRB), its implementing
regulations, and the Regulations for the Development of the Academic Staff of Sofia
University. The dissertation was reviewed at a departmental pre-defence session of
the Department of Didactics and, on the basis of a decision that it meets the criteria
for doctoral-level research as well as the formal structural and substantive
requirements, was approved for public defence.

INTRODUCTION

The doctoral dissertation of lvanna Trifonova Hristova addresses a problem of
considerable relevance to both pedagogical theory and practice — the enhancement of
professional motivation and competences in student teachers through peer assessment
procedures. The topic speaks directly to one of the central challenges facing
contemporary teacher education: how to prepare prospective teachers who not only
possess the requisite methodological knowledge, but are also professionally engaged,
reflective, and capable of critically evaluating both themselves and their peers.
Against the backdrop of a growing shortage of motivated teaching staff and the
pressing need for innovative forms of university-level instruction, the chosen area of
inquiry is at once academically significant and practically applicable.

The dissertation comprises 129 pages of main text, structured into an
introduction, three substantive chapters — theoretical, methodological, and empirical
— followed by conclusions, recommendations and limitations, a closing statement,
and a section on scholarly contributions. The main text is supplemented by a
substantial apparatus of over 50 additional pages, including a bibliography of 158
sources distributed across four categories (scholarly literature in Bulgarian,
normative documents, foreign-language literature, and internet resources), as well as
eleven appendices containing the research instruments and results tables. The breadth
of the bibliographic coverage and the balanced representation of Bulgarian and
international sources provide a solid foundation for theoretical conceptualisation and
rigorous scholarly inquiry.



ANALYSIS OF THE DISSERTATION

Chapter One presents a theoretical overview of contemporary social
transformations and their implications for education, of the competency-based
approach and its critical reception, of evolving conceptions of teaching as a
profession, and of the specific characteristics of pedagogical motivation. The research
problem is situated at the intersection of European and national educational priorities
and the changing dynamics of the teacher's role. The theoretical framework draws on
a body of current literature, including self-determination theory, social cognitive
theory, and established conceptions of teacher self-efficacy, lending coherence and
conviction to the overall research approach.

A notable strength of this chapter is the author's commitment to original
conceptual modelling. The doctoral candidate puts forward a professional
competency model of the prospective primary school teacher, integrating
transgressional and synergistic perspectives, alongside a functional model for the
development of professional competencies through peer assessment procedures. The
analysis of motivation for choosing the teaching profession is directly aligned with
the research design and provides a compelling rationale for the empirical instruments
employed. The ambitious scope of the author's model — including the so-called 't-
core' with its five 'trans-' dimensions — presents inherent challenges for full empirical
realisation within the confines of a single study. The relationship between the
individual dimensions of the T-core and the specific measurement instruments is not
always traced with equal explicitness; this is better understood as a direction for
future research than as a limitation of the conceptual contribution itself.

Chapter Two is devoted to the design and methodology of the study and
establishes the methodological framework of the dissertation as a whole. The research
objectives, tasks, hypotheses, object and subject of inquiry, sample characteristics,
and the rationale for the quasi-experimental design — comprising two experimental
groups (undergraduate and postgraduate students) and a control group —are all clearly
articulated. The implementation of the study within the context of regular academic
instruction lends the design genuine practical relevance and creates a sound basis for
the reproducibility of the developed procedures and instruments.

A particular strength of this chapter is the systematic presentation of the
psychometric properties of the author's motivation questionnaire, encompassing an
analysis of internal consistency via Cronbach's alpha coefficient and an assessment
of factorial structure through exploratory factor analysis, preceded by the Kaiser-
Meyer-Olkin coefficient and Bartlett's test of sphericity as conditions for
applicability. The reported Cronbach's alpha values, ranging from 0.68 to 0.93,
indicate acceptable to high internal consistency. It is appropriately noted that this
constitutes a preliminary instrument validation yielding initial construct validity
evidence, subject to further verification with larger and more diverse samples.

The principal limitation stems from the size and homogeneity of the sample,
which constrains the generalisability of the psychometric findings and of certain
intervention effects. The logic underlying the construction of some composite
indicators could have been presented more explicitly at the methodological stage.
These reservations pertain primarily to the empirical boundaries of the specific



research context rather than to any lack of methodological reflexivity, and they do
not undermine the integrity of the research design.

Chapter Three presents the core empirical contribution of the dissertation.
The findings are reported systematically, covering: the investigation of motivation
for entering the teaching profession; students’ engagement with the academic
portfolio; a quantitative content analysis of methodological errors; and the effects of
the peer assessment procedure on methodological competency and the so-called
expert competency. Nonparametric analyses demonstrate a statistically significant
positive effect of the procedure in both experimental groups, with no student showing
a decline in performance. The comparison with the control group provides a reference
point for baseline equivalence and for interpreting the direction of observed changes.

A constructive feature of the empirical work is the introduction of an expert
competency index, defined through the degree of alignment between student and
instructor assessments and a coefficient of improvement across successive
applications of the assessment criteria. This is a well-conceived analytical solution
that gives concrete measurability to what is otherwise a difficult-to-operationalise
skill — the capacity to assess pedagogical products in an academic learning context.

Interpretations of the relationship between methodological competency, the
experience of success, and motivation should be read with appropriate caution: the
data support well-grounded correlational inferences, but do not warrant strong causal
conclusions. The improvement observed in the control group raises a legitimate
question about the relative contribution of the intervention itself as against the natural
accumulation of academic experience; the effect of the peer assessment procedure
should accordingly be understood as convincingly supported within the specific
context of this study, but with limited scope for broader generalisation. The
methodological limitations are clearly formulated in the dedicated limitations section,
which reflects scholarly honesty and transparency.

Taken together, the three chapters form a coherent whole that integrates
successive stages of the core research design — from problem formulation and
methodological choices through to empirical verification. This internal consistency
lends the study a well-grounded argumentative structure and ensures that its
conclusions and inferences are properly substantiated.

The extended abstract meets the requisite formal requirements and accurately
reflects the dissertation in both structure and content. The doctoral candidate has three
publications in the field of the dissertation — in a refereed conference proceedings
volume and in peer-reviewed journals listed in national registers — thereby meeting
the minimum bibliometric requirements for the award of the degree of Doctor of
Philosophy.

SCHOLARLY CONTRIBUTIONS

The nine contributions claimed by the doctoral candidate — four theoretical and
five practical — are, in their main part, relevant and defensible. They do not
substantially exceed what the data and the work carried out in the dissertation can
support.

QUESTION TO THE DOCTORAL CANDIDATE

In the dissertation, the peer assessment procedure is attributed with effects
across several distinct domains: methodological competency, the so-called expert



competency, motivation, and the students' professional identity. Could you rank these
effects in terms of both their relative importance and the degree of empirical support
they receive in your study — indicating for which of them you consider the evidence
most compelling, and where you see directions that remain to be explored in future
research?

CONCLUSION

The doctoral dissertation constitutes an original scholarly investigation of high
quality, reflecting the candidate’s sustained personal and professional commitment to
a multidimensional examination of the development of motivation and professional
competencies in prospective teachers through active and reflective assessment
practices.

On the basis of the foregoing assessment, | give a positive evaluation of the
dissertation and recommend to the distinguished members of the Examination
Committee that the educational and scientific degree "Doctor" in Professional Field
1.2. Pedagogy be awarded to Ivanna Trifonova Hristova.
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