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 The documentation submitted as part of the dissertation defense procedure by Ivanna 

Trifonova Hristova demonstrates compliance with the requirements governing the procedures 

for the award of the academic degree of “Doctor.”  

 The dissertation submitted for review, accompanied by well-structured, logically 

organized, and functionally related appendices, represents original research with a clearly 

defined conceptual integrity, methodological consistency, and a precisely constructed research 

logic. The work is the result of an in-depth scientific analysis of the subject matter, 

demonstrating a high level of theoretical reflection, research organization, and purposeful 

experimental implementation. 
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 The bibliography provided, which includes a significant proportion of contemporary 

sources in Latin script, is relevant and appropriately selected in relation to the thematic scope 

of the dissertation. It attests to a systematic and in-depth study of contemporary scientific 

concepts, theoretical models, and empirical results in the relevant field, providing a solid 

theoretical foundation for the research and its interpretive frameworks. 

 The presented structure of the dissertation is characterized by a clearly articulated 

logical-genetic sequence, conceptual integrity, and a high degree of internal coherence between 

the individual structural and content levels. The compositional architecture–unfolding from the 

theoretical and methodological foundations, through the empirical and design-oriented 

solutions, to the analytical and interpretive layer of the results–attests to a purposeful search for 

synergistic connectivity between conceptual modeling, research operationalization, and 

practical-applied validation of the generated scientific ideas. 

 The overarching framework demonstrates a balanced distribution of research 

priorities, functioning as a theoretical and methodological matrix upon which subsequent levels 

of research are progressively built and systematically integrated. This development is not linear 

but is realized as a cumulative-synergistic process of conceptual elaboration and 

methodological refinement. 

 The introductory section of the dissertation convincingly justifies the relevance of the 

subject matter under consideration, situating it within the context of the profound structural 

transformations of contemporary information and post-industrial society. Particular emphasis 

is placed on the growing asymmetry between the educational system and the dynamically 

changing labor market, which is interpreted not merely as a functional imbalance, but as a 

potential generator of systemic educational destabilization. In this analytical context, the 

concepts of lifelong learning and competency-oriented education are positioned as key 

regulatory mechanisms of contemporary educational discourse, while simultaneously being 

subjected to implicit critical reflection that prevents their theoretical absolutization. 

Of particular significance is the emphasis on the tension between normatively and 

institutionally prescribed models and actual educational practices, which manifests itself most 

intensely precisely in the field of teacher education. In this section, the introductory framework 

shifts from a macrosystemic to a personalized-anthropological level, where the future teacher 

is constructed as a complex subject exposed to the simultaneous influence of social, 

institutional, motivational, and professional-competence vectors. 

 The research questions derived are logically structured, conceptually interconnected, 

and methodologically consistent. They outline an integrative problem configuration in which 
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three main analytical levels intersect: the influence of educational policies and social 

transformations, the need to reconceptualize the teacher’s professional competence model, and 

the issue of the motivational determinism of the choice of the teaching profession. In this sense, 

the future teacher is established as the central epistemological and empirical focus of the 

research framework, simultaneously serving as both the object of influence and the subject of 

professional development. 

 The research problem identified–the discrepancy between the evolving professional 

roles of teachers and the actual competency frameworks developed–has been adequately 

operationalized and precisely defined within the context of initial teacher education. This 

creates a conceptual foundation for justifying the need to develop two mutually complementary 

and systematically integrated models: a content-based professional competency model and a 

functional model for professional pedagogical training. This two-component model structure 

represents a significant theoretical and methodological innovation within the research 

framework. 

 The aim, object, and subject of the study are formulated correctly, logically coherent, 

and conceptually consistent. Particular attention should be paid to the emphasis on the expert 

competence of future teachers as a mediating and integrative construct that links professional 

training, self-assessment processes, and the motivational dynamics of professional realization. 

The hypothetical framework is clearly structured, testable, and functionally linked to the 

research objective, covering cognitive, motivational, and behavioral dimensions of the future 

teacher’s professional development. 

 The methodological framework demonstrates a high degree of integration between 

theoretical-analytical and empirical-experimental approaches, with the research tools employed 

being diverse, appropriate, and functionally aligned with the research objectives. The inclusion 

of a pedagogical experiment and a quasi-experimental design further strengthens the empirical 

validity and practical relevance of the study, while simultaneously reinforcing its orientation 

toward real educational transformations. 

 Within the dissertation, a multifaceted, conceptually dense, and methodologically 

open research field is established, in which the transformations of contemporary educational 

reality are interpreted through a synergistic lens of the formation, development, and processual 

personalization of the future teacher as a nonlinear, self-organizing, and professionally evolving 

personal system. 

 The formulation of research questions transcends their traditional function as 

predefined analytical guidelines and transforms them into dynamic, synergistic nuclei that 
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mediate between different levels of pedagogical reality. They link macrosystemic processes–

educational policies, regulatory requirements, and institutional frameworks–with the 

microdynamics of the individual, expressed in motivational structures, value orientations, and 

processes of professional competence formation among future teachers. 

 In this way, the study takes shape as an experimental-theoretical unity in which the 

educational environment is viewed not as a static system, but as an open and self-organizing 

network of interactions. Within this framework, the professional development of the teacher 

unfolds as a continuous process of change, transitions, and the emergence of new states of 

pedagogical identity. 

 The research question posed regarding the reflexive impact of social and educational 

transformations on professional practice and the structural configuration of the teacher’s profile 

acquires a specific conceptual gravity, focused on the future teacher as a liminal figure situated 

in the tension between the normatively projected and the empirically constituted. This position 

is conceived as a state of dynamic (dis)alignment, in which a productive tension is articulated 

between institutionally prescribed expectations and the personal-professional structures that are 

actually taking shape. 

 In this relational and processual perspective, competence is theorized as a fluid, 

nonlinear, and transgressive-adaptive construct that does not function as a predefined given, but 

as a self-organizing system of abilities, meanings, and practices. It (self-)constitutes, (self-

)reconfigures, and (self-)unfolds within the context of the dynamic interactions between the 

subject, the educational environment, and the institutional frameworks of professional training, 

thereby acquiring the characteristics of an emergent process rather than a static feature. 

 Of particular significance is the critical analysis of the absence of selective admission 

criteria for candidates in teacher education programs, which shifts the analytical focus from 

preliminary external selection to internal mechanisms for the formation, regulation, and 

motivational stabilization of future teachers. It is precisely here that the dissertation introduces 

a conceptual framework for the synergistic integration of two mutually complementary models, 

functioning as co-evolving nuclei in the process of professional and personal development, in 

which a nonlinear dynamic of development is realized, based on the principles of self-

organization, feedback, and systemic emergence. 

 The first–the substantive professional-competency model of the future elementary 

school teacher–is constituted as a structural-generative core, in which professional-

methodological competencies and motivational resilience are conceived not as autonomous or 

linearly developing characteristics, but as mutually conditioned, co-evolving, and systemically 
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interconnected dimensions of an integral competence-personality configuration. From this 

perspective, the future teacher is deconstructed as a passive bearer of predetermined 

competencies and reconceptualized as an active-reflective agent of their synergistic 

(re)creation, self-organization, and dynamic transformation in the process of professional 

development. 

 The second–the functional model for professional-pedagogical training through peer 

assessment–introduces a distinct procedural-practical dimension in which educational 

interaction is transformed into a self-regulating system of reflective and co-regulatory practices. 

Within this framework, the future teacher assumes a dual and reciprocal role–as both the object 

of assessment and an active co-subject in the assessment process, as a learner and as a co-

constructor of criteria, standards, and expert domains. 

 In this way, mutual assessment transcends its instrumental function and is 

conceptualized as a synergistic mechanism for activating metacognitive processes, self-

assessment practices, and reflective transformations that contribute to the formation of 

professional self-awareness as an emergent result of the dynamic interaction between subjects 

in the educational system. 

 The cognitive-practical problem–manifested as a systemic tension between the 

evolving social roles of the teacher and the actually established professional competencies–is 

situated and intensified precisely at the level of the future teacher, where this tension does not 

function as an external deficit, but as an internally experienced, reflexively interpreted, and 

processually transformed educational phenomenon. From this perspective the author argues for 

the need for targeted pedagogical intervention strategies, oriented toward the early and 

proactive formation of expert competence, reflective autonomy, and motivational resilience as 

mutually intertwined vectors of professional and personal development. 

 The aim of the study–the construction, operationalization, and experimental validation 

of a peer assessment procedure–acquires particular methodological and epistemological 

significance as an instrumental-systemic mechanism for influencing the dynamics of the future 

teacher’s formation. In this context, the object of the study (professional competencies and 

motivational structures) and the subject (expert competence in peer assessment as a 

metapractice) are in a state of reciprocal determination and synergistic reinforcement, in which 

each of the two planes simultaneously constitutes and transforms the other in a process of co-

evolution. 

 The working hypotheses outline various probable trajectories of development, 

unfolding within the field of nonlinear pedagogical dynamics–from the intensification of 
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methodological competence, through the strengthening of reflective capacities, to the formation 

of stable professional self-confidence and a sustainable motivational configuration. These 

hypotheses do not function as isolated predictions, but as interconnected scenarios within a 

synergistic research architecture. 

 The methodological framework, integrating theoretical-analytical and empirical-

experimental approaches, further reinforces the orientation toward the future teacher as the 

central epistemic and practical-applied focus of the research design. The instrumental tools 

used–questionnaires, portfolios, and expert evaluation forms–function not only as means of data 

collection but also as mediating structures that induce processes of self-assessment, 

metareflection, and professional self-awareness in real time during the educational process. 

 In this sense, the dissertation is interpreted as a synergistically modeling research 

system aimed at shaping the future teacher as a self-organizing, reflexively autonomous, and 

professionally and personally evolving whole, capable of adapting, transforming, and 

developing in the context of continuous educational and social changes. The quality training of 

future pedagogical specialists unfolds as a complex, multifaceted, and process-determined 

phenomenon, integrating theoretical and cognitive foundations, methodological-applied 

strategies, reflective-evaluative practices, and motivational-personal configurations. The 

present study focuses on the synergistic effects of the peer assessment procedure as a 

pedagogical mechanism that simultaneously influences the methodological competence, expert 

reflexivity, motivational dynamics, and sense of professional self-efficacy of students in teacher 

education programs. 

 The empirical results unequivocally show that the peer assessment procedure functions 

as an integrative educational technique that coordinates various dimensions of professional 

training and creates conditions for the synergistic, mutually reinforcing development of 

competencies and motivational structures. In this sense, it transcends the role of a mere 

assessment tool, and becomes an environment for professional development, reflective 

learning, and methodological improvement. 

 The statistical analyses clearly indicate a significant improvement in the quality of 

methodological developments and in final pedagogical assessments following the 

implementation of the procedure. Particularly significant is the fact that no deterioration in 

participants’ results was observed, which allows the intervention to be interpreted as a safe, 

supportive, and guiding mechanism for professional development. The procedure encourages 

self-correction, reflective processing of errors, and gradual refinement of methodological 

approaches. 



7 

 

 An analysis of the shortcomings identified in methodological materials reveals a clear 

trend toward their recognition and correction, which demonstrates the effectiveness of peer 

review as a form of learning through assessment. The comparison between one’s own and 

others’ work triggers processes of internalizing professional standards, thereby establishing 

sustainable quality criteria and developing metacognitive and reflective skills. 

 The data reveal a clear trend toward increased academic motivation and a positive 

transformation of self-esteem, as well as a high degree of perceived usefulness of the procedure 

as a tool for professional training. Peer assessment is not only a cognitive factor but also a 

strongly expressed emotional-motivational factor that supports the development of professional 

identity. 

 A strong correlation has been established between methodological competence and 

motivation for professional fulfillment, which manifests as a synergistic effect. The 

enhancement of competence acts as an internal stimulus for further development, while 

motivation, in turn, supports the sustained improvement of professional skills. In this context, 

methodological competence serves as a key mediator between the learning process and 

motivational dynamics. 

 The procedure activates processes of reflective expertise, which initially manifest as 

internally oriented self-assessment and subsequently transform into the ability to critically 

evaluate others’ pedagogical products. This process reflects a gradual transition from an 

executor to an expert-reflective position, in which the student begins to think not only about 

their own learning but also about the quality of others’ professional decisions. 

 Despite the overall positive trend, individual differences are observed in the degree of 

perceived effectiveness and confidence, indicating a need for additional methodological 

support, task variety, and systematic repetition of procedures. This would allow for a more 

comprehensive development of expert competence among all participants. 

 The lack of a significant correlation between attendance and key indicators confirms 

that the structure of the procedure itself possesses autonomous educational potential and 

functions as an independent factor for development, regardless of the level of participation. 

 The study also reveals a high degree of acceptance of the procedure as a permanent 

element in teacher training, which attests to its potential to become a sustainable model of 

professional training. At the same time, it is noted that students’ professional competence is 

still developing and requires sustained practice and systematic reflection. 

 At the theoretical level, this study contributes through an in-depth analysis of 

contemporary concepts of teacher competence and professional development, as well as 
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through the construction of two complementary models–a content-based professional 

competence model and a functional model for teacher training through peer assessment. These 

models integrate a synergistic and transgressive approach to understanding professional 

competence as a dynamic and self-organizing process. 

 The practical contributions include the development of a tool for researching the 

motivation for choosing the teaching profession, as well as the creation of a model for 

methodological development aimed at enhancing methodological effectiveness and 

professional self-reflection. The peer assessment procedure emerges as an adaptive and 

transferable pedagogical technology with the potential for application in various educational 

contexts. 

 Peer assessment has established itself as an effective, synergistic tool for developing 

pedagogical competence, reflective expertise, and motivation for professional growth. It creates 

a transformative educational environment in which future teachers gradually transition from an 

executor to an expert professional role, based on self-reflection, criterion-based thinking, and 

sustainable professional self-development. 

Ivanna Trifonova Hristova is the author of three scientific publications thematically 

related to the dissertation research, which fully satisfy the requirements for the minimum 

national criteria stipulated in the Law on the Development of Academic Staff in the Republic 

of Bulgaria for the award of the educational and scientific degree of “Doctor.” 

In the future, Ivanna Trifonova Hristova should expand her research program, increase 

her publication output, and secure international recognition through publications in journals 

included in the referencing and indexing system, i.e., with an impact factor (IF) listed in the 

Web of Science database and a Scopus Journal Rank (SJR) listed in the SCOPUS database. 

The dissertation submitted for review is characterized by a high degree of conceptual 

integrity, methodological precision, and empirical validity, containing significant scientific and 

applied scientific results related to the modeling of the processes of professional formation and 

development of the future teacher through synergistic and reflective-evaluative approaches. The 

study demonstrates an in-depth theoretical understanding of competency-based education, as 

well as an innovative contribution through the construction and experimental validation of a 

peer assessment procedure as a transformative pedagogical tool. 

The results obtained clearly demonstrate that the doctoral candidate possesses a solid 

theoretical foundation, the ability to critically analyze and synthesize scientific information, as 

well as the skills to independently plan, conduct, and interpret scientific research in the field of 

educational sciences. The contributions made are in accordance with the requirements of the 
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Law on the Development of Academic Staff in the Republic of Bulgaria and the Regulations 

for its implementation, demonstrating readiness for independent research activity and scientific 

development in the relevant professional field. 

There are sufficiently compelling scientific and applied scientific grounds for me to 

propose to the esteemed scientific jury that it award Ivanna Trifonova Hristova the educational 

and scientific degree of “Doctor” based on the successfully defended dissertation on the topic: 

“Enhancing the Professional Motivation and Competencies of Students–Future Educators 

through Peer Assessment Procedures,” in the field of higher education 1. Pedagogical Sciences, 

professional field 1.2. Pedagogy. 

The study presented demonstrates a high degree of scientific maturity, conceptual 

consistency, and methodological soundness, offering an original synergistic model for the 

development of professional competence and the motivational dynamics of future teachers. The 

results achieved, both theoretically and empirically, attest to a significant contribution to 

contemporary pedagogical research and convincingly demonstrate the doctoral candidate’s 

ability to conduct independent, in-depth, and innovative research. 

In this regard, I consider that the dissertation fully meets the requirements for the award 

of the educational and scientific degree of “Doctor.” 

 

May 5, 2026                       Reviewer:  

                                     Prof. Nikolay Tsankov, D.Sc. 

 


