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Abstract:

Pe3zrome:

The book presents a theoretical and empirical study on the application of synchronous
virtual learning environments in early foreign language learning. The first part
systematizes the specifics of early foreign language learning and synchronous virtual
learning environments through analysis of various scientific sources and regulations.
Based on the theoretical review, an original model with specific methodological
guidelines and examples for early foreign language learning implementation in a
synchronous virtual learning environment is proposed. The second part of the book
presents the results of a survey conducted with nearly 200 preschool and primary school
teachers in foreign language. The study was conducted at a specific time when
educational organizations switched to distance learning due to the COVID-19 pandemic.
The findings of the study revealed the respondent teachers’ practices, attitudes and
opinion about synchronous virtual teaching after the experience gained during the
lockdown due to the COVD-19 pandemic. They are also a good basis for future research

to follow the development of these practices and the utilization of the gained experience.

B knurara ca mpeactaBeHH TEOPETUYHO M €MIIUPHYHO MPOYYBAHE, IMOCBETEHH HA
MPUIOKEHUETO Ha CHHXPOHHUTE BUPTYAJIHU YUYE€OHU CPEU B PAHHOTO UYXKIOE3UKOBO
oOyuenune. B mppBaTta dYacT ca cucTeMaTHU3UpaHU CHEIU(PUKATE HA PAHHOTO
qyK/I0€3UKOBO 00y4eHHE U CHHXPOHHHUTE BUPTYallHU y4eOHHM CpelM upe3 aHaIu3 Ha
pa3MYHU HAYYHU M3TOYHWUIIM W HOPMATHBHH NOKyMmMeHTH. Ha 6a3a Ha TeopeTwmuHwms
0030p € IpeIokKEH aBTOPOB MOJIEN ¢ KOHKPETHHU METOJIMYECKH HACOKH U IPUMEPH 3a
peanM3upaHe Ha paHHO YYXKIOE3MKOBO OOyYyeHHE B CHHXPOHHA BHpTyajdHa ydeOHaA
cpena. Bropata yact Ha KHUraTta NpeACTaBs PE3YyATaTUTE OT IMPOBEACHO AHKETHO
npoy4BaHe ¢ 61130 200 yIuTenu mo 9yk/1 €3UK B TPEIYIHIINIIHA U HaYaTHa YIUITUIITHA
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BB3pacT. M3crnenBaHeTo € mMpoBeAeHO B cHenu@UYeH MOMEHT, KOraTo Y4YeOHHTE
3aBeJICHUS IIPEMUHAxa KbM JIMCTAaHIIMOHHO 00y4YeHue 3apaau nanaemusara ot COVID-
19. U3BosiuTe OT MPOYYBAHETO JAaBaT MPECTaBa 3a MPAKTUKATE, MHEHUETO U OI[EHKaTa
Ha YYUTEJIHUTE 33 CHHXPOHHOTO BUPTYAJIHO MpENOAaBaHE CJIe] HATPyMHaHUsl OMUT IO
BpeMe Ha M3BBHPEAHOTO MosiokeHue. Te ca u qo0pa ocHOBa 3a OBbJEITN MPOYIBAHUS,
KOWTO JIa MPOCJICIAT Pa3BUTUETO HA TE€3W MPAKTHKU M YTHIM3UPAHETO HA HATPYIAHUS

OIIHUT.

IMyoaukanuu no mokaszaren I'S. IlyosukyBana kHura Ha 0a3aTra Ha 3allMTeH

AUCEPTALMOHECH TPYA 34 MPUCHKAAHE HA 06p330BaTeJIHa H HAYYHA CTECIICH ,,ZlOKTOp“:

PaueBa, B. Be3nuraBane Ha COIMATHO-OPUEHTUPAHO ITOBEICHUE B JICTCKA MYJITHKYJITYPHA Cpe/ia.
[Tegarornyecku mojen 3a moAroTButenHa rpymna/kiac, ISBN: 978-619-91630-0-9, Peuensupano,

Bapna, 2020

Abstract: The book presents a study that intends to support the efforts of European and national
educational policies aimed at laying the foundations for equal and active citizenship in
preschool institutions. For this purpose, a tested experimental model for building social
responsibility awareness in 5-7-year-old pre-schoolers is presented. The key
characteristics of the pedagogical interaction in preschool age are discussed in the
context of the European educational priorities. The theoretical foundations for building
social responsibility awareness in preschool age are analysed through the prism of
Adlerian theory of social interest and its relevance to the tenets of positive psychology’s
prosocialness. Special focus is placed on the application of the experimental model in a

multicultural environment.

An original definition of social responsibility awareness building is proposed in the
bool, based on the theoretical study of national and international scientific sources. The
original definition laid the foundations of the conceptual framework of the presented
experimental model. Its effectiveness has been studied and proven by a combination of
quantitative and qualitative research methods. The experimental model for building

social responsibility awareness in 5-7-year-old pre-schoolers is presented in the fifth
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chapter and the appendices to the book with all the necessary methodological guidelines

and materials for its application in pedagogical practice.

B xuwurara e IpeACTaBCHO H3CJICABAHE, KOCTO LCIM Ja IHNOAKPCIHN YCHUIIHATA Ha
eBpOHeﬁCKHTe N HallMOHAJIHH O6pa3OBaTeJ'IHI/I IIOJIMTUKH, HACOYCHHU KbM II0JIaraHETO Ha
OCHOBHUTC Ha PaBHOIIPABHUCTO W AKTHUBHOTO I'paKAaHCTBO OLIC OT Haﬁ-paHHa JACTCKa
BB3paCT B YCJIIOBHATA Ha 06paSOBaTeJIHI/ITe HHCTUTYLIUU. 3a neiira € MnpeacTaBCH
anp06HpaH B II€garorndyeckKara IpaKTHKa aBTOPCKH CKCIICPUMCHTAJICH MOACIT 3a
BB3IIMTaBaHC Ha CONHUAIIHO-OPHUECHTHPAHO IMOBCACHUEC B IIOATOTBUTCIIHA rpyna/Knac. B
PAMKHUTEC Ha NPEACTABCHOTO M3CICABAHC Ca U3BCACHHU OCHOBHHUTC XapPAKTCPUCTUKU HaA
MEJaroruaecKOTO B3aHMOJICHCTBHUC B npeaydujiviiHa BB3pAaCT B KOHTCKCTAa Ha
eBpOHeﬁCKHTe O6paSOBaTeJIHI/I IIPUOPUTCTH. AHaJ'II/ISI/IpaHI/I ca TCOPCTHUYHUTC
MpCAIOCTaBK1 3a BB3IIMTABaHC Ha COIUATHO-OPHUCHTUPAHO IIOBCACHUC B
npeaydwimiiaHa Bb3pacT IIpe3 IMpu3MaTrta Ha aAJICpHaHCKaTa U IIO3UTHUBHATA
IICHUXOJIOTHA. CHCHI/IaHCH (1)0Kyc € IIOCTaBC€H BbBPXY HNPHUIOKCHHUECTO HA MOJCIa B

MYJITHKYJITYpHA cpeza.

Ha 0azara Ha TeopeTHYHOTO NPOYYBaHE HA OBITapCKU U YYKIECTPAHHU W3TOUYHMIIU €
U3BEJICHA aBTOPCKA Ae(PUHUIUA HAa COLMATHO-OPUEHTUPAHOTO [TOBE/ICHUE, 3aJIeTHAJIA B
KOHLENTyaJlHaTa paMKa Ha MpEACTaBeHUs EKCIIepuMeHTaleH Mojen. Herosara
e(EeKTUBHOCT € M3CIIe/IBaHa U JI0Ka3aHa Ype3 aHalIMu3 Ha pe3yiITaTUTe OT KOMOMHALUs
Ha KOJINYECTBEHM M KayeCTBEHM METOJM Ha u3cienBaHe. llenarormueckusT mozen 3a
BB3MNUTABaHE HAa COLMAIHO-OPUEHTHPAHO IOBEJIEHUE B IMOJATOTBUTENHA Ipyla/Kiac €
Ipe/CcTaBeH B IeTa IV1aBa W NPWIOKEHHUSATAa KbM KHUIaTa ¢ BCHYKM HEOOXOAMMH
METOJMYECKM HACOKM M MaTepHald 3a HEroBOTO IIpWJIaraHe B II€Jarorudeckara

IIpaKTHKa.

Iyonukanun mo mokaszaren I'6. Crarum u Aokjaagu, nyOJUKYBaHH B Hay4YHH

H3daHUuA, peq)epnpa}m N HHACKCHPAHU B CBETOBHOU3BCCTHHU 0a3u JaHHHU C Hay4YHa

uHopMmanus:

1. Racheva, V. Model of Blending Virtual and Traditional Classrooms in Schools (from
Preschool to High School), In: KNOWLEDGE —International Journal, Vol.40.2, pp. 327-
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333, ISSN (print):2545-4439, ISSN (online):1857-923X, Ref, ap. (EBSCO Host, Index
Copernicus, EuroPub), 2020

Abstract: We live in times of rapid development of information technologies. In recent months,
the unexpected COVID-19 crisis has indisputably demonstrated the importance of
information and communication technologies (ICT) in education. However, not only
can technologies enable the continuation of learning when students are not together in a
physical classroom, but they can also benefit learning, participation, creativity and
communication when used in the traditional classroom. This paper will focus on the
definition of blended learning and will present some recent findings that reveal why
blended learning can be beneficial in the traditional classroom. The implementation of

a blended learning model combining elements from traditional and virtual classrooms is
described and discussed. The model is applicable in all stages of school education —
from preschool all the way through high school. It combines face-to-face, in-person
communication and collaboration in the traditional classroom with remote video-
conference live communication and interactive content. Usually, during traditional
classes, the students interact from their physical classroom environment with a remote
guest teacher online through a virtual classroom. They use videoconferencing to interact
directly with the virtual teacher. Thus, they can ask and answer questions, participate in
quizzes, etc. Moreover, the virtual teacher uses online tools to visualize and demonstrate
learning content, which supports the perception and assimilation of new information.
The entire interaction is facilitated by the students‘ main teacher on-site and usually
continues with offline practical tasks or educational games to enhance and consolidate

new knowledge and skills.

In October 2018, 87 preschool- and schoolteachers from Europe and Asia were trained
to apply this model in their classrooms. They were also involved as participants in
similar interactions with a remote guest lecturer in the virtual classroom and a lecturer
on-site. Afterwards, they completed a survey to share their opinions about the
application, its benefits and the resources needed to implement the blended learning
model. The results showed that the respondents find a great variety of options for
application of the blended model in any subject area. They see its potential to support

real-life learning, to increase student motivation and engagement, and to improve the
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students‘ communication skills not only in their native language but also in other
languages. What respondents think they need most is equipment, connectivity and
teacher training. The teachers acknowledge the importance of blended learning as they
see school as one of the places where children should have opportunities to acquire skills

on how to use technologies as well as how to avoid online risks.

Xuseem BBbB Bpeme Ha OBp30 pa3BUTHE HAa MHPOPMALMOHHUTE TexHoioruu. Ilpes
MOCJICTHATE MECEIM Heo4yaKBaHaTa Kpu3a, cBbp3aHa ¢ manmemusta or COVID-19,
0e3cropHO U3BeIe Ha TMpeleH IUIaH 3HA4YeHHeTO Ha WH()OpPMAMOHHUTE U
komyHuKarroHHu TexHoiorun (MKT) 3a oOpasoBanuero. TexHonormmure obaye He
caMo Morar Jia O3BOJIAT 00YYEHHUETO Ja NPOABIDKU, T0KATO YUYEHUIIUTE HE ca 3a€JHO
BBB (pu3nyeckaTa yueOHa cpejia, HO MOraT U Jia JOTIpUHECAT 3a MOACUIIBaHEe Ha y4eOHuUs
MpoLEeC, Y4YaCTHETO, TBOPYECTBOTO U KOMYHHKAIUsATa MeEXAy CcyOeKkTure Ha
MEeAarorn4eckoTo B3aMMOJICWCTBHE B TpaJUIMOHHATa KJjacHa cras. B Hacrosmiara
cTatwsl € TpeIokeHa neduHUIMS Ha cMeceHara (opma Ha oOydenue (blended
learning) u ca 00CHICHH HIKOHM CKOPOILITHH M3CIICABAHNUS, KOUTO pa3KpUBAT MOTEHIIAAA
HA CMECEHOTO OO0y4yeHHe Ja Haarpagd MeJaroruyeckoTo B3auMOJICHCTBHE B
TpaJWLMOHHATa yuyeOHa cpefa. Ha mpeneH miaH € WM3BEAEH MEAarornyeckd Mojed,
KOMOMHMpAI] MPWJIAraHeTo Ha €JEeMEHTH OT B3aUMOJEHCTBHETO B TPaJAMIIMOHHA U
BUpTyaJiHa KJIacHa cTasg. MOJIENbT € MPUJIOKHM BbB BCHUKM €TAalld HA YYHUJIHITHOTO
oOpa3oBaHMe — OT NpEIyYyWIHINEH 10 TUMHa3uajeH eramn. 1ol chyeTaBa
HEMOCPE/ICTBEHATa, TUPEKTHA KOMYHHKAIMs M ChbBMECTHA paboTa B TpaAHIIMOHHATA
KJlJacHa CTasl C JWCTaHI[MOHHAaTa BUJEOKOH(EpeHTHa Bpb3KAa M BKIIOYBAHETO Ha
WHTEPAKTHBHH €JIEKTPOHHU yueOHU pecypcH. [Ipu mpencraBeHUs MOZET, YICHUIIUTE
B3aMMOJIEICTBAT OT CBOsITa (U3Myecka ydeOHa cpela ¢ JAUCTAHLMOHEH TOCT-yYHMTeNl
OHJIaliH Ype3 BHUpTyaldHa KJjacHa cras. BumeokoHdepeHTHaTa Bpb3Ka IMO3BOJISIBA HA
YUEHHIIUTE Ja B3aWMOJEHCTBAT AMPEKTHO C BHUPTYaJTHHS TOCT-y4HTeNl. Te uMmar
BB3MOKHOCTTA J1a 33/1aBaT U OTTOBApsT Ha BBIIPOCH, J1a y4acTBaT B TecToBe U mp. ['oct-
VUUTESIT OHJIAWH M3MON3Ba HWHCTPYMEHTUTE Ha BUPTyalHAaTa KJIacHa cTas 3a
BU3YyalIM3UpaHe M JEMOHCTPUpaHE Ha Yy4eOHO ChIbp)KaHUE, KOETO IMoJroMara
BB3IPUEMAHETO U YCBOSIBAHETO HAa HOBU 3HAHMS U YMEHHS. B3anMomeincTBreTo Mex Iy

YUEHUIUTE M BUPTYAJHUS TOCT-YUUTEN ce (QacHIMTUpa OT TEXHHS MpenojaBarel B
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TpaAuIlMOHHATa y4eOHa cpela W OOMKHOBEHO MPOABJDKaBa ¢ O(iailH MpaKTHYECKU
3a71auu Wik 00pa30BaTEIIHU UIPH 32 YIIPAXKHSBAHE U HaJI'PaKJaHEe HA HOBUTE 3HAHHS U

YMEHHS.

IIpe3 okTomBpH, 2018 1. 87 yuuTenu Ha Jiela B NPEAyYMIIMIIHA U YYUIIMIIHA Bb3PacT
ot EBpomna n A3ust npemMuHaxa 00y4eHHE 3a MPUIOKCHUETO Ha MPEACTABCHUS MOJIEN B
CBOSITA MeAarornyecka npakruka. Camure Te 0sXa MOCTAaBEHU B poJisiTa Ha oOydaeMu
IpU B3aHMOJCIICTBHE C TOCT-JEKTOp OHJAiH BBB BUPTyaJHAaTa KjacHa cTas H
mpernojaBaTesl Ha MSICTO B TpaJullMoHHa yuyeOHa cpeaa. Cien mpoBeIeHOTO 00yUeHue,
VUYUTEIUTE TIOMBJIHMXA aHKEeTa, 4Ype3 KOSITO Jia CIOACNIAT CBOETO MHEHHE 3a
IPUJIOKEHUETO Ha MOJIENIa, ITOJI3UTE OT HETO U PECYPCUTE, OT KOUTO CE HYXAaAT, 3a Jia
ro MpUIOXKAT B CBOSTa IMeJarornyecka INpakTHKa. Pe3yntarure mnokaszaxa, ue
PECTIOHJICHTUTE BHXKJAT MPUIOKEHHE Ha cMeceHaTta ¢opMa Ha oOyueHHE BHB BCsKa
eaHa nmpeaMerHa obnact. Criopen TsX, TO3U Mojel Ha oOydeHre uMa MOoTeHIHana aa
MOJAKPENH MOATOTOBKATA HA YUCHHUIIUTE 3a PEATHUS JKUBOT, /1a YBEJIIMYM MOTHUBAITUATA
Y QaHTOKHUPAHOCTTA UM U J]a TI0JI00pU KOMYHUKATUBHUTE UM YMEHHS, KAKTO HA POJAHUS,
Taka U Ha JPYrH €3UlU. YUUTEIUTEe, yJacTBallM B U3CIEABAHETO, I0COYBAT, Y€ UMAT
Hall-rolisiMa HyXJa OT TEXHHYECKO 00Opy/ABaHE, CBBP3aHOCT W OOydyeHHe, 3a Ja
MPUJIOXKAT MOJIETIa B CBOSITA MIPAKTUKA. Y YACTHUIIMTE B IPOYUBAHETO OLIEHSBAT BUCOKO
BaXHOCTTA HAa CMECEHOTO O0O0y4YeHHe, Tbil KaTro ompeAensT oO0pa30BaTEeIHUTE
WHCTUTYIIMM KaTo MSCTO, KBAETO Jenara TpsOBa Ja HWMaT BB3MOXKHOCTU 3a
npunoOuBaHe Ha yMEHMsI KaK Ja W3MOJ3BAaT TEXHOJIOTUHUTE M KaK Ja ce Ma3siT OT

PUCKOBETEC, KOUTO KPUAT.

2. PaueBa, B. IloTeHuuan Ha BHUpTyaJlHaTa KJlacHa cTas B OOY4YEHHETO Ha yuyuTenu, B:
KNOWLEDGE -International Journal, Vol.40.2, c. 379-385, ISSN (print):2545-4439,

ISSN (online):1857-923X, Ref, ap. (EBSCO Host, Index Copernicus, EuroPub), 2020
Abstract: Virtual classroom is an environment for virtual learning, in which learners and tutors
participate in online interactions. The virtual classroom allows the tutor and the learners
to participate in real-time learning activities. Everyone logs in at a set time and can
communicate directly with the instructor and with each other. Course length is usually

fixed for a specific amount of time - from a single session to several weeks, months, or
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even years. Synchronous virtual learning is, in many ways, similar to a physical
classroom. For example, both physical and virtual classrooms allow for immediate
feedback, interactions with instructor and peers, and guided exercises to motivate and
increase student learning. This paper will discuss the potential of synchronous virtual
classroom in teacher training. It explores whether the virtual classroom can be a
successful substitute of the traditional classroom instruction in training teachers to use
information and communication technologies (ICT) in their classrooms. For this
purpose, we worked with 60 preschool- and schoolteachers, participating in a training,
delivered in 2 modules. The first module was delivered by blended learning approach —
the participants had lectures in a traditional classroom combined with self-paced
learning activities using an asynchronous virtual learning environment. The second
module was delivered fully online — the instructor-led training activities was conducted
in a virtual classroom and the self-paced activities was provided in the same
asynchronous learning environment. After the training, the participants completed a
survey to share opinions based on their experience in the training. They had to assess
the quality, benefits and limitation of the live online instructor-led interaction compared
to the traditional classroom experience. The main findings summarize that the
participants consider high quality of online interaction due to the real-time
communication with their lecturer and colleagues, the possibility to see and interact with
the learning content on the online whiteboard, as well as to participate in collaborative
learning activities. The key benefits that the respondents report are that the virtual
classroom allows them to apply their knowledge in real time and contribute to the
session with their experience, the flexibly to save time and money for travelling and
attend the training from their home or other convenient place, the option to have session
recording and rewind the content any time they need to. The limitations are related to
the potential technical problems they can experience. Last but not least, the teachers
shared that the virtual classroom provides an abundance of opportunities and stimulates

teacher‘s creativity and development of new professional skills.

Bupryannata kiacHa crtas € cpena 3a OHJIAH OOydeHHE, B KOSTO ydYalluTe |
IpenojaBaTeITe y4yacTBaT B HEMOCPEACTBEHO B3ammojeiicTBue. Ts mo3BoisiBa

MPENOIaBaTeNAT U 00yIaeMHUTE Ja OCHIIECTBIBAT 3a€HO YICOHH JEHHOCTH, KOUTO CE
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CIy4yBaT Ha >KMBO, OHJIaiH. 3a 1IeNTa, BCEKM OT Y4YaCTHHUIIMTE TpsiOBa Bje3€ BbHB
BUpTYyaJHaTa KJacHa CTas B MPEIBAPUTEIIHO YTOBOPEHO, TOUHO (PUKCHpPAHO BpeMe, 3a
Jla MOXKe€ J1Ja KOMYHUKHpPA HETIOCPEICTBEHO C MPENO01aBaTeNsl U OCTAHAIUTE YYaCTHULIM.
[TpoabmKUTETHOCTTa HA OOYYEHHETO BBB BHpTYyaJdHATa KJIacHa cTasi OOMKHOBEHO €
dbukcupaHa 3a onpeziesieH Mepro] 0T BpeMe U Bapupa OT €1HA OHJIAMH cecrs 10 HIKOJIKO
CeJIMHIIM, MECEeH WU J0pu roguHu. CHHXPOHHOTO BUPTYAJIHO OOy4Y€HHE B MHOIO
acrekTH e mojJo0HO Ha TOBa B TpaIWIMOHHATa KiacHa cras. Hampumep, KakTo
TpaJMLIMOHHUTE, TaKa U BUPTYAJIHUTE KJIACHMU CTaW J1aBaT BB3MOKHOCT 3a JUPEKTHA
oOpaTHa BpB3Ka, HEMOCPEICTBEHO B3aUMOJICHCTBUE C TMpernojaBaTesl W ApPYyru
YYACTHUIM, pEAIM3UpaHe Ha MPAKTUYECKU YIPAKHEHUs, KOUTO IOBHUIIABaT
MOTHUBALIMSITA W CIOMaraT 3a YCBOSIBAHETO Ha 3HaHUATA. 103U JOKIaJA pasriiexnaa
MOTEHI[MAIa HA CHHXPOHHATA BUPTYaHa KJIaCHA CTasi B OOy4YeHHETO Ha yuuTenu. Toi
M3CcIe/IBa BRIIPOCA JIali BUPTyaTHaTa KJacHa cTas MOXke Jja Ob/ie YCIeIIeH 3aMeCTUTEN
Ha TPAAUIIMOHHOTO OOy4YeHUe BbB (pU3MYECKa cpeia MPU TPEHUHTHUTE HA YYUTENU Aa
U3I0N3BaT MHPOPMAUMOHHU ¥ KoMyHuKauumoHHu TexHoiorun (MKT) B cBosra
MpakTUKa. 3a 1eTa € IpoBeIeHO IpoyuBaHe ¢ 60 yunTenu Ha Aera OT NpeaydnIHIIHA
U YYMIIUIIIHA BB3pacT, KOUTO ydyacTBaxa B oOydeHue, pasaeneHo Ha 2 moxayna. llpu
I'bPBUS MOJTyJI O€llle MPUIIOKEH CMECEH MOJIX0J] — 00y4aeMuUTe ydacTBaxa B JIEKLIUU B
TpaJMLMOHHA KJacHAa cTas M peanu3upaxa y4eOHU JeHHOCTH CaMOCTOSITENIHO B
aCMHXPOHHA BUPTyajiHa yueOHa cpeia. Bropust Moy Oeliie mpoBeeH U3LSI0 OHIaiH
- JIGKLIUUTE CE MTPOBEI0XAa IUCTAaHIIMOHHO BB BUPTyajHa KJIacHa CTas, a ACHHOCTHUTE 32
caMmocTosiTeNTHa paboTa ce peaju3upaxa B ChlaTa aCHHXpOHHA yueOHa cpena. Cruen
00y4EHHEeTO YYaCTHUIIMTE MOMTbIHNXA aHKETA, 3a /1a CIIO/IEISAT CBOETO MHEHHE Ha 0a3a
Ha omuTa cu OT oOydeHuero. Te TpsOBamie Aa OIEHAT KauyecTBOTO, MOJI3UTE M
OTpaHMYEHUATA HA B3aMMOJIEUCTBUETO BbB BUpPTYyaJHaTa KjacHa CTasi, B CPABHEHUE C
JeKIMUTE B TPaJUIMOHHA yuyeOHa cpefa. Pezynrature oT mpoydBaHeTO MOKa3axa, 4e
KaTo I[SUI0 YYACTHUIIUTE OLEHSABAT BUCOKO KayeCTBOTO Ha OHJIAH B3aUMOJENUCTBUETO,
Hali-Beue 3apaJii Bb3MOKHOCTTA 32 KOMYHUKALIUATA C TEXHUSI PENOIaBaTeN U KOJIETH
B peaJlHO BpeMe, OMIMATA JIa BUXKIAT U B3aUMOJEHCTBAT ¢ Y4eOHOTO ChIbpXKAHUE HA
WHTEpaKTHUBHATA BHUPTyalHa AbCKA, KAKTO WU Ja y4dacTBaT B CHBMECTHH Yy4eOHU

neiHoctd. OCHOBHUTE TMPEIUMCTBA, KOWUTO PECIMOHACHTHUTE OTYeTOXa, ca, ue
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BHUpTYyaJIHaTa KjlaCHa CTas UM IIO3BOJIsABA 1A IMpUjiaraT 3HaHusATa CH B pC€aJIHO BPpEMC U
Ja CIIOACIIAT JIMYHUSA CU OIIMT, 'bBKAaBOCTTA Aa IECTAT BPpEME M pa3XOoJu 3a IIbTYBAHC,
6J1ar011apeHHe Ha Bb3MOXXHOCTTA J1a y4aCTBaT B 06y‘-ICHI/I€TO OT A0Ma CU WJIA OT APYTro
YI[O6HO MACTO,; onuAdATa Aa rjieaar 3alnvcyu Ha NPOBCACHUTC OHJIaMiH CECHH, KaTo II0
TO3W HAYWH CHU IIPUIIOMHAT y‘Ie6HOT0 ChAbpPKaHUEC I10 BCIKO BPEME, KOraro umar
HYXA. OFpaHI/I‘IeHI/IHTa, IIOCOYECHHU OT YHACTHHUIUTE B IIPOYUBAHCTO Ca CBbP3aHU Hal-
BC€YC C NOTCHIUHUATHUTC TCXHHUYCCKH HpO6H€MI/I, KOHUTO MOraTt Aa Bb3HHKHAT 11O BPEMC
Ha y4aCTUCTO UM B 06yquHeT0. He na mociegHo MACTO, YUUTCIIUTC CIiodciinxa, 4c
BHUpPTYyaJIHATa KJIaCHA CTasd CTUMYJIMpPaA TAXHATd KPCATUBHOCT U UM JlaBa Bb3MOXKHOCT J{d

Pa3BHUAT HOBU HpOCI)eCI/IOHaJ'IHI/I YMCHU.

3. Racheva, V. Social aspects of synchronous virtual learning environments, In: AIP
Conference Proceedings, vol:2048, issue:1, 2018, ISSN (print): 0094-243X, ISSN
(online): 1551-7616, ISBN:978-0-7354-1774-8, doi:https://doi.org/10.1063/1.5082043,
Ref, Web of Science IF, 2018

Abstract: In recent years, synchronous virtual learning environments have been rapidly evolving
and have the potential to overcome social isolation in distance learning, as well as make
it more interactive and personalized. This paper presents the results of a study on the
social aspects of synchronous virtual teaching. Sixty-four tutors from online and blended
settings, who had experience with VEDAMO Virtual Classroom, completed a survey
and shared opinions based on their experience and teaching practices. The main findings
summarize the key benefits of synchronous virtual learning, such as enhanced learning
opportunities, flexibility, interactivity, student-centered instruction, options for timely

and constructive feedback, collaborative learning, etc.

Pe3tome: Tlpe3 nocneqnuTe roAMHN CHHXPOHHUTE BUPTYAJTHU YUeOHH CpPEeH ce pa3BUBAT ObP30
U JaBaT BB3MOKHOCT 3a MPEOJIOJIsIBAHE HA COIMAIHATA U30JIallisl B IUCTAHIIMOHHOTO
oOydeHre, KaKTO M 3a OCBHIIECTBSIBAHE HA IMO-MHTEPAKTUBHO M MEPCOHAIM3HPAHO
BUPTYyaJIHO B3auMojeicTBue. Hacrosmata craTusi TpeacTaBs pe3ysiTaTUTE OT
MpPOyYBaHE BBHPXY COIHMATHUTE ACMEKTH Ha CHHXPOHHOTO BHUPTYATHO OOYyUYCHHE.
[llectnecer u yeTupuMa y4HUTENIH, KOUTO NPENOJaBaT B JUCTAHIIMOHHA U CMECEHa

¢dopma Ha oOydeHHe U MUMAT OMHUT ¢ BUpTyanHa kiacHa ctas BEJJAMO, nonbinuxa
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AaHKETa, Ype€3 KOATO Ja CIOACIIAT MHCHUCTO U OIIMTAa CH 3a CMHXPOHHOTO BHUPTYATIHO
InpenoaaBaHe. Cnopez[ PECIIOHACHTHUTC OCHOBHUTC MY IIPCAUMCTBA Ca CBbpP3aHHU C I10-
I'bBKABUTC BB3MOXHOCTH 3a 06y‘ICHI/I€, no-rojisiMarta HHTCPAKTUBHOCT,
BSaHMOﬂeﬁCTBHe, OPHUCHTHPAHO KbM O6y‘IaGMI/I$I, BB3MOXHOCTH 3a HAaBpECMCHHA U

KOHCTPYKTHUBHA OOpaTHA BPb3Ka, CbBMECTHO OOyUYEHUE U JIp.

Myoaukanuu mo nokaszarena I' 7. CraTum 1 10KJIaa4, NyOJTUKYBAHU B HepedepupaHu
CIIMCAHUS C HAYYHO pelleH3HpPaHe WIH NMyOJMKYBAHU B PeIaKTHPAHU KOJEKTHUBHHU

TOMOBE:

1. PaueBa, B. @opmupane Ha JIUTEpPaTypHU YMEHUS U CTUMYJIHUpPaHE HA TBOPUYECKUTE
3anoxx6u y yuenunute ot Il kmac mpu aucTaHIMOHHO OOy4YeHHE M W3MOJ3BaHE Ha

BUpTYyaJIHa yueOHa cpena, B: Ileoacocuuecku uzcneosanus, rom 1, uzpanue 1, 2020, c. 107-

123, ISSN (online): 2683-1376, 2020

Abstract: The current article presents the available options for the development of literary skills
and the enhancement of creative potential of third-grade schoolchildren in a virtual
school environment, which combines asynchronous and synchronous modes of teaching
and learning. It presents a short theoretical research on the specific features of online
learning platforms and the main aspects of literary skill development at primary school
age. With a view to the analysis of the research question, a survey was conducted during
the second term of 2019/2020 school year among 26 third-graders, taking part in an
extracurricular reading club that functioned in a distance-learning mode via Google
Classroom. The main research conclusions show that the combination of a synchronous
and an asynchronous virtual learning environment has the capacity to improve third-
grade schoolchildren’s literary skills, to enhance their independent learning and creative

potential as well as to boost their digital competences.

Pe3rome: B HacTosmarta cTaTus ca NpeCTaBeHH Bb3MOKHOCTUTE 3a (OpMUpaHEe Ha TUTEPATypHU
YMEHMSI U 3a CTUMYJUpPAaHE Ha TBOPYECKHUTE 3aJI0KOM Ha TPETOKJIACHUIIUTE BbHB
BUpTyajHa y4yeOHa cpega, KOMOMHHMpAIla acCHHXpPOHHAa M CHHXpPOHHa Qopma Ha

nmpenogaBaHe 1 YUYCHC. HpCI[CTaBCHO € KpaTKO TCOPECTUYIHO IIPOYIBAHC 3a CHCI_II/I(I)I/IKI/ITC

10
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Ha BHUPTYaJIHUTE Y4e€OHM CpeOM U OCHOBHHUTE AaCHeKTH Ha (OPMHPAHETO Ha
JUTEPATypHU YMEHHUs B HayallHa YUMJIMIIHA BB3PACT. 3a J]a C€ aHAIN3HUpa TOCTaBEHUST
BBIIPOC, TIpe3 BTOpusi cpok Ha yuedbnata 2019/2020 rognna e mpoBeaeHO U3CIEABAHE C
26 yyennnu ot Il kimac, KOUTo ydacTBar B KJIyO 10 M3BBHKJIACHO YETEHE, peaTu3upaH
B JucTaHIMOHHA (popma Ha oOydeHue upe3 u3nomsBaHero Ha Google Classroom.
OCHOBHUTE M3BOAM OT M3CIEIBAHETO MOKA3BaT, Y€ KOMOMHAIMATA OT CHHXPOHHA U
ACMHXPOHHA BHUpTYyajiHa y4yeOHa cpeia MMa MOTEHIMala Ja moJo0pu JUTepaTypHHUTE
YMEHUS Ha TPETOKIACHUIIUTE, [1a CTUMYJIMPA CAMOCTOsITeTHAaTa UM paboTa U TBOpUYECKa

H3s5Ba, Aa pa3BUC JUTHTATHUTE UM KOMIICTCHTHOCTH.

2. Pauesa, B. BupryanHara kiacHa ctasi B MOAKpeIa Ha paHHOTO YYyKI0€3MKOBO 00y4eHHE,

B®B: @Qunonozus, 6poit 37, 2020, c. 94-106 (nox neuat), ISSN (print): 0204-8779, 2020

Abstract:

Pe3zrome:

Virtual learning environments and the Internet lead not only to the enrichment of
alternatives for foreign language learning, but also requires reconsidering of pedagogy
and methodology. This article discusses the application of virtual classrooms in early
foreign language learning. The data from a study conducted with 18 preschool teachers
in foreign language, who switched to fully remote work in a virtual classroom during
the COVID-19 lockdown, are presented. The main findings reveal that the virtual
classroom meets the age characteristics of preschool children to a great extent and has

the potential to provide favourable environment for online foreign language acquisition.

Bupryannute ydeOHM cpeau UM HUHTEPHET MPOCTPAHCTBOTO BOJSAT HE camo J0
oOoraTsiBaHE Ha aJITEPHATUBUTE 3a YCBOSBaHE HA UYXKJl €3UK, HO M 10 IpepasriexkiaHe
Ha YCTaHOBEHHUTE pa30MpaHMsl B Ielarorukara M MeTOAMKaTa Ha IIperojiaBaHe.
Hacrosimata cratus pasriexzaa NPUIOKEHUETO HAa BHUPTYaTHUTE KIIACHU CTau B
PaHHOTO 4YyXJ10€3uKoBO oOyueHue. IIpenctaBeHm ca mJaHHUTE OT NPOYYBAHE,
IIPOBEJEHO ¢ 18 yuuTenu no 4y e3UK B IpeJydMINIIHA Bb3PACT, KOUTO 10 BPEME Ha
kapantuHata nopagu COVID-19, ca npemMuHanyu Ha U3IUI0 JUCTAHIIMOHHA paboTa BHB
BUpTYaJIHa KJIacHa cTas. B Haii-o0111 riaH, pe3yaTaTuTe oT MPOyYBaHETO MOKa3BarT, 4e
PECIOHJICHTUTE OLEHSBAT BUPTyalHaTa KJlacHA CTas KaTo cpena, KOsITO OTroBapsl Ha
BBH3PACTOBUTE XapaKTEPUCTUKH Ha JIe1laTa B IpeIyYHIUIIHA Bb3pacT U UMa MOTeHIInaa

Ja UM OCUT'ypUu IMI'bJIHOLICHHO OHJIaliH B3aMMOJIEHCTBUE I10 JYXKI €3UK.

11
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3. PaueBa, B. PazBurne Ha aururamHo-mMeanitHa TPaMOTHOCT TIPH JIelaTa B MPEAYYHITHIIHA

BB3pACT U HadaaHoTO yuunuiue, B: /. [anos (ped.) Jeyama u meouume, Codus, UCY,
2018, c. 85-97, ISBN 978-954-07-4394-3, 2018

Abstract:

Pe3zrome:

Digital media literacy is related to the development of a set of social skills - to compare
information from different sources, summarize, analyse different opinions, discuss,
argue, etc. One of the ways for the schools to encourage digital media literacy
development is to introduce technologies in the process of teaching, through transition
from traditional to blended learning. This report presents a brief overview of recent
studies on the implementation of technologies and children’s digital media literacy
development in the European and Bulgarian classrooms. The role of synchronous virtual
learning environments as a media tool in learning is discussed. Tested models and good
practices for the use of virtual classrooms in the pedagogical interaction in kindergarten
and primary school are presented. Special focus is given to the skills, related to digital
media literacy development, which can be built and enhanced by interaction in a virtual

classroom.

JlururanHo-MeuiiHaTa TPaMOTHOCT € CBbp3aHa C DPAa3BUBAHETO HA KOMIUIEKC OT
COLMAJIHM yMEHHMs — 3a CpaBHsABaHE Ha HWHoOpMalMs OT pPa3IUYHU H3TOUHUIIHM,
00o0111aBaHe, aHAIM3UpaHe Ha pPa3IMYHU MHEHUS, TUCKYTHpPaHe, apryMEHTUPaHe U IIp.
EI[I/IH OT HAYHUHUTEC y‘-Ie6HI/IT€ 3aBCACHUA Oa CTUMYJIHPAT Pa3BUBAHCTO HA JUTHUTATIHO-
MeAMHaTa TPaMOTHOCT € Jla HachpyaT BBBEXKJAHETO HAa TEXHOJOTHMH B Ipolieca Ha
IpernoJiaBaHe M yueHe, 4ype3 Npexo/1 OT TPAAULIMOHEH KbM T.Hap. CMECEH TUI 00yUueHHE.
B Hacrosimus noKnan € IpeacTaBeH KpaTbhK Mperiies Ha MOCIEIHUTE NPOyYBaHUs 3a
IIPWJIAraHETO Ha TEXHOJIOTMUTE U Pa3BUBAHETO HA TUTMTAIHO-MEIUNHATA TPAMOTHOCT
Ha Jlenara B €BpONEHCKUTe M ObiIrapcku KiacHM cTau. Pasrienana e poinsita Ha
CUHXPOHHUTE BHUPTYaJHU YUe€OHM CpeIu KaTo MEIUNHHO CpPEeICTBO B OOYUYEHHETO.
[IpencraBenu ca ampoOHpaHH MOAETM M JOOpPHM MPAKTUKH 3a M3MOJI3BAHETO Ha
BHUPTYaJIHa KJacHA CTas B NE€JarorMyecKoTO B3aUMOJICHCTBUE B JIETCKATa IrpajJuHa U

HA4YaJIHOTO YYMJIUIIC. CHGHI/IZU'IHO BHUMAaHHUE € OTACIICHO Ha YMCHUATA HA Aclara,

12



IIpunoxenue Nel7: PesromeTa Ha perieH3UpaHUTE ITyOITUKAITIN

CBBP3aHH C PA3BUBAHETO HA AUTUTATHO-MEANITHA TPAMOTHOCT, KOMUTO MoraT /ia ObaaT

CTUMYJIMpaHu U HaATrpaJACHU IIpU BSaHMOﬂeﬁCTBHe BbB BUPTYyaJIHa KJIaCHA CTasl.

4. PaueBa, B., Anekcuena, JI. MoaensT ,,BupTyaneH yuyuTen Ha TOCTH — IPHIIOKEHUE Ha
obyuenueto ot cMmeceHn tun (blended learning) B merckara rpaguna, B: Ob6pazosanue u

mexnonozuu, Tom 1, 6poii 8, 2017, ¢. 45-53, ISSN (print):1314-1791, 2017

Abstract: Online learning has the potential to overcome the geographic and demographic
restrictions of the physical environment, as well as to improve the quality of learning
content and pedagogical interaction. This explains the widespread penetration of
technology into the traditional forms of education through the so-called blended learning
—a pedagogical approach that combines the effectiveness and socialization opportunities
of the classroom with the technologically enhanced active learning possibilities of the
online environment. This report presents an author’s model of blended learning called a
,»Virtual Guest Teacher” and the results of its pilot implementation in kindergarten
during the school year 2016-2017. The model is based on the project-based learning
approach supported by remote lecturers. Online teachers interact with the children in the
traditional classroom through a virtual classroom. At the end of the pilot school year,
the model implementation was assessed by the preschool teachers in expert evaluation
forms according to predefined criteria. The collected data showed an increased interest
in the learning content and raised children’s motivation for an active participation in the
learning process. The report ends with conclusions and ideas for the future

implementation of the model.

Pe3rome: Onnaiin 00y4eHHETO JaBa Bh3MOXKHOCT 3a MPEOJOJIsIBaHe Ha peauiia reorpadcku u
nemorpadcku orpaHMyYeHHs Ha (u3MYecKkara cpela UM €IHOBPEMEHHO C TOBa 3a
nojo0psiBaHe  Ka4eCTBOTO HAa  y4eOHOTO CBHABpPKAHHE W  IEJarorm4ecKOTO
B3anMo/elicTBue. ToBa 00sCHSBA U BCE MO-IIMPOKOTO HABIU3aHE HA TEXHOJIOTUUTE B
TpaJUIIMOHHKUTE (POPMH Ha YUCHE U MPETOIaBaHe Ype3 T. Hap. OOYUCHUE OT CMECEH THII
(blended learning) — memaroruueckd MOAXOMA, KOWTO KOMOWHHpPa €(PEKTHBHOCTTA U
COIMATM3AINATA Ha TPAJAUIIMOHHATA KJIACHA CTast C TEXHOJIOTUYHO YChBBPIICHCTBAHUTE
BB3MOYKHOCTH 33 aKTUBHO YUCHE Ha BUPTyaIHUTE yueOHH cpenu. HacTosmust qokma

npeacTaBsd aBTOPCKU MOJCI Ha o6yquI/Ie OT CMECCH TUIl — ,,BUPTYAJICH YYUTCII Ha

13
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roctu® M pe3yaTaTuTe OT HErOBOTO MWJIOTHO MPHIIOKEHHWE B JIETCKa IpajuHa mpe3
yaeOHna 2016-2017 roguHa. MoaenbT ce pealu3upa 4Upe3 MpujaraHe Ha IMPOEKTHO-
6a3upaHo oOyueHHE C IMOMOINTAa HAa JAMCTAHIMOHHU JeKTopHu. OHIAH y4duTenuTe
B3aMMO/ICICTBAT C Jlenara, CbOpaHu B TPaJUIIMOHHA Cpe/ia, MOCPEICTBOM BUPTYyalTHA
KJlacHa ctasd. B kpas Ha muioTHata ydyeOHa roauHa 0sixa MPOBENEHU MHTEPBIOTA C
YUUTEINUTE U JelaTa, ydacTBaiu B mporpamata. CrOpaHUTE NaHHU MMOKA3BAT MMOBUIIECH
WHTEpEC KbM U3YYaBAHUTE TEMH M MOTHBAIIHS 33 aKTUBHO Y4acTHE B yUeOHUS MPOIIeC.
B kpas Ha moknmama ca 0000mIEHH MPENOPHKU 32 OBICHIOTO MYy MPUIIOKEHUE B

NpeaAydYUIMIIHA BB3PpacT U BEBCKIAHETO MY B 06yLIeHI/IeTO B HAYaJIHUTEC KJIACOBC.

5. PaueBa, B., AuekcueBa, JI. JlocTbmHOCT Ha ye0 CBIBPKAHUETO — HACOKU H
NPUJIOXKCHUETO WM B IMOJIrOTOBKaTa HAa YYUTENIM 3a CHHXPOHHOTO BHPTYaJHO
npenoxaBane, B: Obpazosanue u mexnonocuu, opour 7, 2016, c. 268-275, ISSN
(print):1314-1791, 2017

Abstract: The pace of creation and dissemination of e-learning content gets ahead of development
and validation of quality criteria and standards in terms of web content, technology,
education, psychology, social and other aspects. Practitioners and researchers in the field
of web technologies, united in several international organizations (W3C, iMS and
others), endeavour to develop global guidelines for accessibility of web content. This
report analyses the applicability of guidelines concerning web content used for teaching
in synchronous virtual learning environment, while presenting and discussing the main
results and conclusions of research conducted with teachers from online academy
,,Proznanie“. Participants were trained to provide web content accessibility and the web
content used in their synchronous online sessions was assessed before and after this

training according to system of criteria for accessibility.

Pe3iome:. TemmopeTe Ha Cb3J1aBaAHC W Pa3NPOCTPAHCHUC Ha CIICKTPOHHO y‘IC6HO CbAbpPKAaHUC
nu3npeBapBar pa3p360TBaHCTO U YTBBPKAABAHCTO HA KPUTCPHUU U CTAHAAPTHU 34
HEIrOBOTO Ka4CCTBO, HU3PAa3C€HO B PA3JIMYHUTC MY KOMIIOHCHTH — CBbAbPKATCIHH,
TEXHOJIOTUYHH, JUAAKTUYHH, J[ICHUXOJOTUYCCKHU, COOWAJIHHM MW IIp. E)]Ha oT
MCKAYHAPOAHUTE OpraHu3anuv, KOATO T110jJlara YCWiIUA B Ta3dd TII0COKa C

pa3paboTBaHeTo Ha riobanHu Hacoku 3a gocTemHOCT Ha yeb chabpxkanuero (Web

14
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Content Accessibility Guidelines (WCAG) 2.0), e World Wide Web Consortium (W3C)
- O6H_IHOCT OT IHpaKTHOXU W H3CICAOBATCIN B oOjacTra Ha ye6 TEXHOJIOTUUTE.
HaCTOSII_]_[I/ISIT AOKJIaA aHallu3vupa HNPHIIOKHMOCTTA Ha Hacoxure 1mo orHomenune Ha
Cb3J1aBAHCTO Ha CJICKTPOHHO CHABbPKAHUC 3a NPCNOJaBaAHC B CMHXPOHHA BHUPTYyaJHa
yqe6Ha cpeaa, Karo IpeACTaBA UM aHAJIUM3HWpa OCHOBHHUTC PC3YyITAaTHU U HU3BOAU OT
H3CJICABAaHC, IIPOBCACHO C AWCTAHOWOHHHW IIPEIoAgaBaTciii OT OHJIAH IIIKOJIa
[Tpo3nanue. YyacTHULIMTE NTpeMHHaxa oOydeHHE 32 OCHUTYpsIBaHE HA JOCTBITHOCT Ha
ye0 CBhABPIKAHUETO, KAaTO H3IMOJI3BAHOTO OT TAX yeO ChABp)KAaHHE MO BpeMe Ha
CUHXPOHHUTC OHJIAlH cecuu Oellre OILICHCHO MMPE€an U CIICA ITPOBEKIAaHC Ha 06y‘IeHI/IeTO

Ha 0a3a cucrema oT KpUTCpHUHU 3a JOCTBIIHOCT.

6. Kozareva, V. Using Virtual Classroom in Support of Children in Hospitals, In:
Innovation Arabia 9 Congress Proceedings, Dubai, 2016, pp. 377 — 388, ISSN (print):
2414-6099, 2016

Abstract: Over the past decade, online learning has become an increasingly popular approach for
providing educational options not otherwise accessible. In the case of children in
hospitals, participation in educational activities during treatment builds hope for the
future. Learning and interacting with peers in the same condition becomes a source of
self-confidence, fun and friendship and reduces the feelings of loneliness and isolation.
This can have a positive impact on children’s emotional and mental health during
treatment. It also has the potential to support children’s subsequent reintegration back
to school and normal life. However, not all children in hospitals have access to tuition
during treatment for different reasons — isolation, physical impossibility to access the
hospital classroom, lack of any educational activities in the clinic, etc. Virtual
classrooms allow children to engage in interactive learning activities from various

locations, thus overcoming the limitations imposed by the physical reality.

This paper reports on a study, which aimed to explore the distance learning potential to
meet hospitalised children’s needs of supportive care during treatment. The research
was conducted within 18 months with 22 participants — children with cancer, their
parents, and their virtual teachers. 36 observation of online lessons were also conducted

to gather data for analysis. The research context, the organisational aspects and the main
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findings from the research are also discussed. They pinpoint the potential of the distance
learning to meet children’s psychological, social and informational needs during
treatment, thus creating a positive emotional climate and favourable learning

environment.

Pe3rome: Tlpe3 nocneHUTE IECETUIICTUS BUPTYATHOTO 0OOYUEHUETO Ce Hajara BCe MOBEYE KaTo
CPEIICTBO 3a OCUTYPSIBAHE PAaBEH JIOCTHII 10 00pPa30BaTETHU BH3MOXKHOCTH. 32 Jlerara,
XOCTIMTAIM3UPAHU B OOJHUIIM, Y4aCTUETO B YUEOHH JIEHHOCTH IO BPEME Ha JICUCHUETO
JlaBa HAJAEKJa 3a OBJACIICTO. YUCHETO M B3aUMOJCUCTBHETO C BPBCTHHUIIM B CHIIOTO
CBhCTOSIHUE CE€ TPEBPbHINAa B M3TOYHUK HA YBEPEHOCT, 3a0aBliCHUE W TPHUATEICTBO U
HaMaJIsiBa YYBCTBOTO Ha caMOTa M HW30Jalus. ToBa MOXE Ja WMa IOJIOKHTEITHO
BB3JICHCTBUE BBbPXY €MOIMOHAHOTO U TMCHUXWYECKO 3/IpaBe Ha Jelara 1o BpeMe Ha
nedeHreTo. ChIo Taka MMa MOTEHIIMAJIA J1a TIOATIOMOTHE TTOCJIe/IBAIllaTa pEUHTET paIus
Ha JleraTa KbM YYIIUIIE U HOpMaaHUs kUBOT. He Bcuuku nena B OonHUIIUTE oOaue
UMaT JIOCTBII 10 OOy4YCHHWE IO BpPEeME Ha JICYCHHETO IO pPAa3IMYHU TPUYUHH —
HEO0OXO0IUMOCTTA OT M30JIaIwsl, (PU3HYecKa HEBb3MOKHOCT 32 JIOCTHII JIO KJIACHATA CTast
B OoJIHMIIaTa, JHIICa Ha OOpa3oBaTeNHU JNEHHOCTU B KIMHHKATa W Jp. Bupryannure
KJIACHM CTau MO3BOJISBAT Ha JelaTa J]a y4acTBaT B MHTEPAKTUBHH yUeOHU JIEHHOCTH OT
Pa3IUYHA MECTOIOJIOKEHHUS, TPEOJIOJIIBAMKN 10 TO3W HAYWH OTPAHUYCHHUSATA,

HAJIOKEHU OT (PU3nUecKaTa peasHocCT.

B Hacrosimust mokyag € MpeicTaBeHO MpOoydYBaHe, KOETO MMa 3a IeNl Ja H3cieaBa
MOTEHIMajla Ha BHPTyaJHOTO OOydYeHHWe Ja OTrOBOpM Ha HYXKAWTE Ha
XOCHUTAJIM3UPAHUTE Jela OT MOJAbpXKalo OO0y4eHHE IO BpeMe Ha JICYEHHUETO.
W3cnensaHero € NMpoBeJeHO B paMKuUTe Ha 18 mecema ¢ 22 y4acTHUIM — Jela C
OHKOXEMATOJIOTHYHU 3a00JIIBaHUs, TEXHUTE POJUTEIN M BUPTYaIHU YUUTENU. 3a
LeIUTE Ha U3CJE/IBAHETO ca MpoBeldeHU 36 HaOII0JeHHs Ha ypoLu BbB BUPTyallHa
KJacHa cTas. B gokmaga ca TpencTaBeHHM KOHTEKCTHT Ha  M3CIIEABAHETO,
OpPraHU3alMOHHUTE MY aclleKTH U OCHOBHHTE pe3ynaratu. Cropea TAX, BUPTYATHOTO
o0yyeHHe HMa TMOTEHIMalda Ja OTrOBOPH Ha ICUXOJOTMYECKUTE, COLUATHUTE U
WHPOPMAIIMOHHNTE HYXK/IM Ha JeTlaTa 110 BpeMe Ha JICYEHHETO, KaTo 10 TO3W HAYHH Ce

Cbh3J1aBa IMOJIOXKHUTCIICH €EMOIIMOHAJICH KIIMMAaT U 6HaFOHpI/I$ITHa yqe6Ha cpeaa.
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7. Anekcuesa, JI., Ko3apeBa, B. KomnerentHocTH Ha OBACIIMTE HAYAHU YYUTEIH 32

paboTta BbB BUpTyalHa KiacHa crtas, B: Obpazosanue u mexnonozuu, 6pou 6, 2015, c.

345-352, ISSN (print):1314-1791, 2015

Abstract: This paper presents the results of research on the competences of university students in
Primary Education to teach in a synchronous virtual classroom. The study, including
observations and a survey, explored the advantages and challenges of working in this
type of VLE, as well as the options for its application. For the purpose of the study a
virtual learning environment (VLE) called VEDAMO was used within their seminar
classes. The future primary teachers were asked to plan and implement learning
activities in VEDAMO. During the observations, the students demonstrated high levels
of creativity and engagement while implementing their virtual learning activities. The
results showed rapid and intuitive orientation of the participants in VEDAMO, as well
as its high potential for the realization of a variety of educational activities. High

motivation of the participants for future work in VLE VEDAMO was established.

Pesrwome: Hacrosmara cratus npencTaBss pe3ysTaTd OT M3CIIEJBAHE HA KOMIIETEHTHOCTHTE Ha
CTYNEHTUTE IO HayajHa YYWINIIHA [EeJarornka 3a IpernojaBaHE B CHHXPOHHA
BUpTYaJIHa KjacHa cras. [IpoyuBaHeTo, BKIIOYBAIO HAOIOIEHUS U aHKEeTa, U3Cie/1Ba
npeIuMcTBaTa M INpeAu3BUKATeNCcTBaTa npu pabora ¢ to3u tun BYC, kakto un
BB3MOKHOCTUTE 32 HEHOTO MPHJIOKEHHE. 3a LIEJIUTE Ha U3CIEABAHETO B PaMKUTE Ha
CEeMMHApHUTE YIPaXXHEHUs Ha CTYJIEHTHTE Ce U3IOJI3Balle BUPTyaIHaTa yyeOHa cpesia
(BYC) BEJAMO. Ha OpaemuTe HayalHW Y4YUTeNnu Oelle TMoOcTaBeHa 3ajada Ja
IUIaHupaT U peanusupar yueOHa aeiinoct BbB BEJIAMO. I1o Bpeme Ha HaOI0eHUATA
CTYJEHTUTE JEMOHCTpUpaxa BHCOKM HHMBAa Ha KpPEaTUBHOCT M aHTaKUPAHOCT,
peann3upaiku TeXHUTE BUPTYaJIHU y4eOHU aeitHocTH. Pe3ynraTure nokasaxa 0bp30 u
MHTYUTUBHO OpHEeHTHpaHe Ha ydacTHuuute BbB BEJIAMO, kakTOo M MIMpOKHUTE
BB3MOKHOCTH Ha BHpTyajHaTa KJacHa CTas 3a pealu3upaHeTo Ha pa3HOOOpazHu
oOpa3zoBarenHu JACHHOCTH. YCTAaHOBH C€ W BHCOKAa MOTHBAIMS HA YYaCTHHUITUTE 3a

Obnemnia pabora ¢ BEJJAMO.
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IIpunoxenue Nel7: PesromeTa Ha perieH3UpaHUTE ITyOITUKAITIN

8. Ko3zapeBa, B. Bupryanna knacna cras. Hamara ucropus. BeB: Bumanos, JI. u op.
Memoou u mexnuxu 3a axmueno yuene. CeéemogeH u OwvIcAPCKU ONUM 8 000pU

nedazoeuyecku npakmuku 8 Hayaanume kiacoge, YU ,,Ce. Knument Oxpuacku‘, Codus,

2015, c. 152-153, ISBN 978-954-07-4015-7, 2015

Abstract: A technique implemented with 2nd-grade students in a virtual classroom is presented.
The activity is applied as an additional exercise on a topic, which had been already
taught in the traditional classroom. Its aim is to build students’ skills for composing a
story based on a series of pictures, as well as to foster child’s active participation in a

group activity.

Pezrome:. B pa3pa60TKaTa € IPEACTAaBC€HAa TCXHHUKA, pCAJIM3UpaHa C YUCHUIU OT 2. KJ1ac BBB
BUPTYyaJIHA KJIACHA CTasl. I[CﬁHOCTTa € MIPUJIOJKCHA KATO AOIIBJIHUTCIIHO YIIPAXXKHCHUEC Ha
BCUC IPCriogaJicHa B TpaJulIMOHHATa KJIaCHa CTad TéMa. Heiinara mien € ga ce u3rpagAart
YMCHUA 3a CbCTABAHC Ha pa3Ka3 IO CCpUA OT KapTUHH, Ja CC HACBPUYHU IposBaTa Ha

AKTUBHOCT Ha ACTCKATa HHAWBUAYAJIHOCT B YCJIIOBHATA HA I'PYIIOBA HeﬁHOCT.

9. Ko3apena, B. Bupryanna kinacHa cras. Moero qgHeBHO MeHI0. BvB: Bumanos, JI. u Op.
Memoou u mexuuxu 3a axmueno yuenwe. Ceemosen u Owieapcku onum 8 000pu

nedazoauyecku npaxmuku 6 Hayarnume kiacoge, YU ,,Ce. Knument Oxpuacku‘, Codus,

2015, 154-155, ISBN 978-954-07-4015-7, 2015

Abstract: A pedagogical technique implemented with 2nd-grade students in a virtual classroom is
presented. The activity is part of the topic "My body, hygiene and nutrition", taught in
a blended form of training. Students were introduced to the types of foods and their
health effects on the human body in the traditional classroom. The work on the topic
continues in the virtual classroom, where students exercise new knowledge and skills

aimed at building healthy eating habits through interactive learning activities

Pestome: B pazpaboTkaTa e mpecTaBeHa Iejarorndecka TeXHUKa, peaa3ipana ¢ yYeHUIH OT 2.
KJIac BbB BUPTYyaJIHa KJIacHA cTast. [IpencraBeHara JelHOCT € 9acT oT paboTaTa o Tema
,»MOETO TsJI0, XUTHEeHa U XpaHeHe™, MpernojajeHa B cMeceHa (GopMa Ha oOydyeHHE.
VYyeHunure ca 3amo3HaTH C THIIOBETE XPaHU M 3APABOCIOBHOTO UM BIMSHHE BBPXY

YOBCHIKUA OPraHU3bM B TPpAJUIITMOHHATA KJIaCHA CTasl. PaGoTara mo remara mpoabJIKaBa
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IIpunoxenne Nel7: PesromeTa Ha perieH3UPAHUTE Ty OTHKAITAN

BBB BUpPTYyaJiHa KJIaCHA CTasl, KbJIETO Upe3 UHTEPAKTUBHU yUeOHU AEHHOCTH, YYCHUIIUTE
yIpaXHSIBAT HOBUTE 3HAHUS U YMEHUS, HACOYEHU KbM HM3IPaKJTaHETO HA HABUIU 3a

31IpaBOCIIOBHO XPaHEHE.
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