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MNokasaten B 3. XabunutaumoHeH Tpya — moHorpadus

1. AnekcaHgbp PaHes. [103uTHBHO BB3MUTAHHUE U MIOBEIEHYECKA MTpoMsiHa. PaboTa ¢
JieTia MPeIN3BUKATIICHO TIOBEICHNE. Y HUBEPCUTETCKO m3naTesictBo. ISBN: 978-954-
07-5565-6, Peniensupano. 2022.

Pe3rome. MoHorpaguuHusaT Tpya € THOCBETeH Ha paboTara C JAeua C MpeIu3BUKATEIHO
MOBEICHHE M €MOLIMOHAIIHU 3aTpyaHeHus. M3neaBaHero e 0a3upaHo, KaKTO Ha 3aAbJI00YEH
aHaJIM3 Ha JUTEpaTypHU U3TOYHUIM MO Temara, Taka U Ha JBJITOTOAMLIHUS MH ONUT NpPHU
paboTa ¢ Aena U MIaJekKu B YUWIIHILE, [IECHTPOBE 3a MOAKpPENna 1 colainu ycayru. Ha taszu
0aza e CTpyKTypHpaH IMOAXOJ OCHOBAaH Ha WJEHUTE, METOJIUTE, CTPATETUUTE Ha MO3UTHUBHO
OpUEHTUPAHOTO BB3MUTAHUE M MOJKperna. BKIOYeHH M ca U MHOXECTBO NPUMEPU OT
MpaKTHUKaTa, pabOTHU WHCTPYMEHTAPUYMU KaTO LIeATa € TPyIbT Aa ObJae IOJIe3eH Ha
CHEIHAMCTH OT pa3iuyHu chepu Ha paboTa ¢ Jena B TOBA YHCIO yYUTENH, Bb3MHUTATENH,
COLIMANTHU PAOOTHUIIM, YYWIMIIHU MICUXOJIO3M U Jp. BKIIOYUTENHO U poauTenu. OcHOBHaTa
XUIIOTE3a €, Y€ MPEAU3BUKATEIHOTO IOBEJICHHE € CIIEJCTBHE OT MHOXECTBO (DaKTOpPH,
CBBbP3aHM KaKTO C HMHAMBUIYaTHOCTTAa HA JIETETO, Taka M C KYITYpPHUTE OCOOCHOCTH U
pecCypcHuTe B HErOBOTO OOKpHKEHHE. 3a Ja ce MOCTUTHAT TPailHU U YCTOMYMBU pe3yiTaT, €

H606XOI[I/IM IIAJIOCTCH IIOAXO0/ 3a HIOBECACHYCCKA ITOAKPCIIA U Bb3IIUTAHHC.

Summary. The monography is dedicated to working with children with challenging behavior
and emotional difficulties. The research is based both on an analysis of literary sources on the
subject, and on my many years of experience working with children and youth in schools,
support centers and social services. Based on this analysis, an approach based on the ideas,
methods, strategies of positively oriented education and support is presented. Also included are
numerous examples from practice, working tools, as the goal is that the work will be useful to

specialists from various fields of work with children, including teachers, educators, social



workers, school psychologists, parents, etc. The main hypothesis is that challenging behavior
is a consequence of multiple factors related to both the individuality of the child and the cultural
characteristics and resources in his environment. A holistic approach to behavioral support and
education is needed to achieve lasting and sustainable results.

Mokasaten I 4. My6anKysaHa KHUra, KOATO He e NpeAcTaBeHa 33 OCHOBEH XabuautaumoHeH
TPYA

1. Anexcanabp Panes. [lersp JIbHOB 3a Bh3nuTanuero. Codus. M3tok-3anan. ISBN
978-610-01-0142-0, Penensupano. (2017)

Pe3rome: TekcThT € MOCBETEH HA M3CIEABAHETO HA Nenarornyeckute uaeu Ha [lersp JIbHOB 1
€ ONWT 3a TAXHOTO 00oOIIaBaHe M cHcTeMaTu3upaHe. Te3u Haeu ce pasriiekJaT KakTo B
KOHTEKCTa Ha IPYrd aJTepHATUBHU MOJIEeNH (KaTo BanaopdcKaTa i MOHTECOPH MeJarorukara),
Taka M B €CTECTBOTO Ha TMPWIOKEHHETO UM B oOpa3oBareiqHara cpela JHEC.
N3cnenoBarenckusiT MHCTPYMEHTApHUyM BKIJIIOUBA aHAU3 Ha JHUTepaTypa, (okyc rpyma,
HabmoneHus. ToBa e, Moxke OM, MBPBUAT OMUT 3a CTPYKTypHUpaHe Ha oOpa3oBaTEeHUTE U
BB3NUTATENHU uaeu Ha [leTbp /IbHOB, BKIIIOUMTEIHO Upe3 OMMUTA U HATJIaCUTE Ha CbBPEMEHHHU
nearo3y, Mpujlaraiy I'u B cBosita oOpa3zoBarenHa npaktiuka. CbhOpaHHWTE JaHHU MO3BOJIMXA
na ce 000CHOBE HOBA MEAAroruuecka CUCTeMa B OBJIrapcKOTO 00pa30BaTEIHO MPOCTPAHCTBO,
IIPUTEKABAIA CBOU CHENM(UYHN BB3MUTATEIHU U 00pa30BATEIHU LEIH, METOAM, IPUHIUIIH,
KOUTO Ca IIPEJCTaBEHU B Tpyna. Pa3rienanu ca 1 HAKOU CIIOPHU, HEM3ACHEHH BBIIPOCH, KOUTO
Ouxa nmpeJcTaBisIBaJl MMHTEpEC 3a NocieaBamy uiciaeasanus. OT LAI0CTHUS Iperie] Mora Jia
3aKJII04a, ye nejarornyeckure Bp3rieau Ha Ilersp [IbHOB chueTaBar B ceOe CH €JIEMEHTH Ha
¢dopMaHOTO M HEPOPMATHOTO 0Opa3oBaHME, HA TPAAMLUOHHOTO U  HETPATULMOHHOTO,
JTYXOBHOTO U CBETCKOTO, HAYYHOTO U MUCTMUYHOTO. TOBa MM mpyuaaBa OOraTcTBO U B CHILIOTO
BpeMe IOBIUra BBIPOCH, OyIu KPUTHKAa U CbMHEHHUS BOJCIIM JI0 PUCK KAKTO OT IIBJIHO

OTXBBPJIAHC U HCIIPUEMAHEC, TaKa U HACAJITU3UPAHC.

Summary: The text is dedicated to the study of Petar Danov's pedagogical ideas and is an
attempt to summarize and systematize them. These ideas are considered both in the context of
other alternative models (such as Waldorf and Montessori pedagogy) and in the nature of their
application in the educational environment today. The research toolkit includes literature
analysis, focus group, observations. This is, perhaps, the first attempt to structure the
educational and educational ideas of Petar Danov, including through the experience and

attitudes of modern educators applying them in their educational practice. The collected data
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made it possible to justify a new pedagogical system in the Bulgarian educational space,
possessing its own specific educational and educational goals, methods, principles, which are
presented in the work. Some controversial, unsettled issues that would be of interest for further
research are also discussed. From the overall review, | can conclude that Petar Danov's
pedagogical views combine elements of formal and informal education, traditional and non-
traditional, conservative and innovative, spiritual and secular, scientific and mystical. This
gives them richness and at the same time raises questions, arouses criticism and doubts leading
to the risk of both complete rejection and non-acceptance as well as idealization.

Mokasaren I 6. CtatuM M AoKNapgu, ny6iMKyBaHM B HayyHU uU3gaHusA, pedepupaHu m
MHAEKCMPAHU B CBETOBHOU3BECTHU 6a3u AaHHM C Hay4yHa MHPopmauma

1. AJ'IGKC&HH'BP Panes. C’B)I’Bp)I(aTe.]'IHI/I " MPAKTUYCCKU U3MCPCHUA HAa MCHUPKMBbHTA Ha
Kaca kato pabotHa (pusmuecka) cpeaa. B: cn. I[Ipodecronanto odpazosanue, 2/2013.
ctp. 105-114. ISSN 1314 — 555X

Pe3tome. Cratusara € HacoueHa KbM IMPEACTaBSIHE HA €IUH CHIIECTBEH €JIEMEHT OT
OpraHU3aI[MOHHO-BB3MUTATETHUTE JEHHOCTH HA YUHUTENS, @ UMEHHO OpraHu3alusTa Ha
paboTHaTa ((hu3nuecka) cpesia U HEHHOTO BIUSHUE BbPXY OBEICHUETO HA YUCHULIUTE U
MICUXOKIIMMAaTa B Kjac. B cratusra ca npeacraBeHr OCHOBHUTE MOAX0/IU B pa30upaHusiTa
3a ChbIbp)KaTEJIHUTE W3MEpeHUs Ha paboTHata (¢du3uuecka) cpena - BpeMe,
MPOCTPAHCTBO, XUTHMEHA, €KOJOorus, NokymeHTanus. I[IpencraBeHu ca M KOHKpETHH
MIPAKTUKH, TIOJKPETICHU C IaHHU OT U3CJIeIBAHUS, Ype3 KOUTO YUUTEIUTE OUXa MOTJIH Ja
MOA0OPAT KJIACHUS KIMMAT U J1a MOBJIUSIST BbPXY KAU€CTBOTO Ha y4eOHO-Bb3MUTATEITHUS

IIponec B KJiac.

Summary. The article is aimed at presenting classroom management as a physical
environment and its impact on student behavior and classroom psychoclimate. The article
presents the main approaches in understanding the substantive dimensions of the working
(physical) environment - time, space, hygiene, ecology, documentation. Specific practices
are also presented, supported by research data, through which teachers could improve the

classroom climate and influence the quality of the educational process in the classroom.



2. Anexcanabp PaneB. YmpasieHnue Ha CUMBOJIHATa cpefia B kiacHara cras. B: Ilenaroruka,
Volume 86, 8/2014. ctp. 1232-1243. ISSN 0861 — 3982.

Pe3rome. Hacrosmara craTtus € HaCO4eHA KbM M3CJICIBAHE HA KJIacHaTa CUMBOJIMKA U
HEWHWTE BB3IUTATEIHN U3MEPEHUS B KOHTEKCTa HA OPraHU3allMOHHO-YIPABJICHCKUTE
JNeWHOCTH Ha Yy4HuTelns B Kiac. B crartusita ca mpencraBeHdn pa3OupaHus 3a
ChJIbP)KATEIIHUTE U3MEPEHUs Ha CUMBOJIHATA cpesia — (QYHKIUH, TUIIOJIOTUs, 3HAUEHUE.
[IpencraBeHn ca ¥ KOHKPETHH MPAKTHUKU OT OBJArapCKHU Yy4YMIIUIIA, MOJKPENEHH ChC
CHUMKOB MaTepuall, 4Ype3 KOUTO YUUTEIUTE OMXa MOTJIM Ja MOA0OPAT KIaCHUsSI KJIIMMaT U

KYJITypa U Ja MOBJIUSAT BbpXY KaUeCTBOTO HAa yU€OHO-BB3MUTATEIHHS MPOLIEC B KJIaC.

Abstract. This article aims to clarify an important element of organizational and
management activities of the teacher in classroom management as a symbol environment.
The article presents concepts of content dimensions of the symbolic environment —
features, typology, importance. In the article are also presented some specific practices in
Bulgarian schools, supported by pictures, by which teachers could improve classroom

climate and culture affect the quality of the educational process in the classroom.

3. Anexcannwp Panes, lIBeTtocnaB HukosoB. [To3utuBeH noaxon u ¢pusnvecka Hameca mpu
pabora ¢ zena ¢ npeau3BUKaTesHo noeaeHue. B: cn. Ilegaroruka. 4/2017. ctp. 528-537,
ISSN 0861 — 3982.

Pe3rome. B mHacrosmiaTa cratMs € MpeacTaBeH Mojenl 3a paboTta ¢ jgena C
MpeAN3BUKATEIHO TOBEACHUE. MaTepuanbT € pas3liejieH Ha JIBE YacTH KaTo ITbpBara
00xBaIlla BH3MUTATEIIHO TIOBEJACHYECKH BBIIPOCH MPU paboTa C Jiera, a BbB BTOpara ce
M3SCHSBA CBHITHOCTTA Ha (M3MYECKaTa HaMmeca OT CTpaHa Ha BB3PACTHHUS B KPU3HUCHH
cutyanuu. JIBete moaremMu obequHSBAT B ce0e CH MesATa 3a MO3UTUBEH MOJXOJ MpPH

pa60Ta C Iacla MpCAN3BUKATCIIHO ITOBCACHHC.

Summary. A model for work with children with challenging behavior is described in the
present article. The article contains two parts — the first one is focused on the “Positive
approach” model and the second one is based on the “Physical intervention” concept
which is closely related to the management of physical aggression in a point of crisis.
Both are united in a holistic-based positive approach for supporting children with

emotional and behavioral difficulties.



4. Anekcannwp Panes. [Ipaktuku Ha HeOpMaATHO 0Opa30BaHKUE B COIMAIIHA YCIIyTa
,HabmoaaBano xwimiie. B: co. [Tegaroruka. 7/2018, ctp. 909-917, ISSN 0861 — 3982.

Pe3iome. Conumanuara yciyra ,,HaOJIOaBaHO KWIUIIE € HAaCOYeHa KbM OKa3BaHE Ha
MMOAKpCIIa Ha II'bJIHOJICTHU MJIAJIC)KHU U I[@BOFIKPI, HalTyCHaJIn JOMOBCTC 3a Jc1a, JJMIICHU
OT POAUTCIICKU I'PUKH, HCHTPOBETC 3a HACTAHABAHC OT CCMECH TUII, IPUECMHU ceMeiicTBa
Y IPYTH COLIMAIHYU YCIIYTH, HACOYSHH KBM JIeIIa B pUCK. JIUIcaTa Ha pecypcH 3a CIipaBsiHe
C TE3W MPCAU3BHUKATCICTBA BOJAW OO0 PHCKOBEC, KATO IICUXUYCCKU CPUB, COLMAIHA
u3ojianusd, KpHUMHHAJIHO TIIOBCACHHUE W Jp. B'I)SMO)KHOCTI/ITG, KOWUTO Impcajiara
HeopMaTHOTO 0Opa3OBaHME 3a PA3BUTHE U OCHIIECTBSIBAHE HA JIMYHOCTHHS TIOTEHIIHAI
Ha Te3W MJIAJM XOpa, ca KU3HEHO HEeOOXOIUMH. XapakTepHu GopMH Ha HE(OPMAITHOTO
o0Opa3oBaHue ca: MPOIBIDKABAIIO OOyUeHHE — Ha 3aBBPIIBAIINTE CPEIHO U OCHOBHO
o0Opa3oBaHue ce JaBa BBH3MOXKHOCT 3a pEJIOBHA, BEUEpHA, MHAMBHIyanHa (Gopma Ha
oOyueHue; mnpodeCHOHATHN W/WIM 00pa3oBaTeIHW KypcoBE — CBBP3aHU ca C
npodecnoHanHaTa/o0pa3oBaTeHa TOATOTBEHOCT B 3aBUCHMOCT OT WHJIWBHIYATHHS
npodua Ha MIIAJICkKaA/WIU JIEBOMKAaTa, TPECHUHTH (MHIWBUIYATHWU W TPYINOBHU) — 3a
YCBOSIBAHE COLIMATHUM YMEHHUSI U YMEHHUS 3a CaMOCTOSITENEeH >XMBOT. HacrosmusT
MaTepuajg OIMMCBAa YacT OT MPAaKTUKUTE Ha HehOpPMaHOTO Yy4yeHe U oOpa3oBaHHE,

OCBHIIECTBSIBAHU B COIMATTHUTE YCIIYTH ,,HAO JIFOIaBaHO JKIIIUIIE.

Abstract. The “Observed housing” social service is focused on supporting young people
who have left social institutes for children without parents, familytype accommodation
centres and foster families in Bulgaria. One of the biggest risks for these youngsters
comes from the lack of basic social and professional skills, education, supporting
environment. For the youngsters, these deficiencies make their independent life very
difficult and often the result is emotional depression, criminal behaviour and social
exclusion. The opportunities that non-formal education offers for the development and
realization of the personal potential of these young people are very important. Part of the
typical forms of non-formal education and learning in social service ,,observed housing”
are: continuing education — for secondary or primary school graduates, there is a
possibility of regular, evening, individual form; professional and educational courses —
related to professional and educational preparation depending on the individual profile;
programs and training — individual or group oriented towards different social skills. This

article describes some of the typical practices in the field of non-formal learning and



education in social services “observed housing” and especially in “Observed housing
together”. The article describes how practically / in practice the main types of non-formal
education are covered: Parallel education — through the parallel support of formal
education and parallel compensatory training of young people for independent life and
profession; Complementary education — by acquiring of knowledge and experience for
personal development beyond formal education; Continuing professional education —

Extending and Improving the professional qualification and individual development.

5. Anepxcanawp Panes, Kpacumup Kocros. Harnacu, ouakBaHusi U HHTEpECH Cpell
CTYZIEHTH 3a 00pa30BaHME M KapUEPHO PAa3BUTHE B COLMAIIHO-IIearoruyeckara cgepa. B:
cr. CtpaTerun Ha oOpa3oBareliHaTa 1 HaydHa nmojmrtuka, Volume 30, 2/2022, ctp. 200-
210.

Pesrome. Cratusra oTpassBa pezyarature ot uszcneasane cpen cryaeHtu III n IV kype
oT crienraiHoCT ,,Conuanna negaroruka’ Ha Coduiickust yauBepcuteT. M3cnenBaneTo e
OCBIIECTBEHO 4Ype3 (POKyC Ipyna M aHKETHO MpPOYYBAHE U ILIENM Jja YCTAaHOBU OOLIUTE
Harjacu 3a  OpoAb/bKaBamlo — oOpa3oBaHME W KApUEPHO  pa3BUTHE B
colManHomneaarornueckara cepa. AHaIM3bT Ha pe3yATATUTE MO3BOJISBA a CE OUEPTasIT
HAaCOKHM 3a TOJ0OpsSBaHE KAa4eCTBOTO Ha OOyYe€HHE W ONTHMH3UpaHE Ha y4eOHOTO
ChIIbp)KaHUE B MAruCTbPCKUTE MPOTpaMU KbM Ta3U CHELUAIHOCT C IIeJl IPUBIUYAHE
MHTEpeca Ha MIOBeYe CTYJCHTH U YI0BIETBOPSABaHE HEOOXOAUMOCTTA OT KBaTU(PUIIMPAHU

1 MOTUBHUPAHU KaApU pa60TemH B C(l)epaTa Ha conuyaiHaTa 1ncaaroruka.

Abstract. The article reflects the results of a survey among students majoring in Social
Pedagogy at Sofia University. The research was conducted through a focus group and a
survey and aims to establish the general attitudes for continuing education and career
development in the social pedagogy field. The analysis of the results allows to outline
guidelines for improving the quality of education and optimizing the curriculum in
master's programs in this specialty in order to attract more students and meet the need for

qualified and motivated staff working in the social pedagogy sphere.

NMy6nmnkauymm no nokasaten I 7. Ctatum u poKknagu, nybaumkysaHu B HepedepupaHu
CNUCaHUA C HAYYHO peLeH3upaHe unum ny61MKyBaHU B pegaKTMpPaHU KOJIEKTUBHU TOMOBE



1. Panes, A. (2018). [IpakTuyecku n3MepeHus: Ha HEPOPMATHOTO YUEHE U BH3MUTAHUE B
CnpaueBara neparoruka. B: Antonorus Ha HedopmanaoTo obpazoBanue. Codus.
YHUBEpCHUTETCKO U3aaTescTBO. cTp. 282-291, ISBN 978-954-07-4375-2

Pe3iome. CrnbHueBaTa mnemaroruka € OBJIrapckd oOpa3oBaTelieH MOJEN, KOWTO ce
OCHOBaBa Ha (¢uococko-neaarornaeckoro yaenue Ha [lersp J[pHOB (Yumrens) ot
Hayanoto Ha XX B. Be3rnenure Ha Yuurens [lersp J[pHOB B 006mactTa Ha 00y4eHHE- TO
" BB3IIMUTAHUECTO HAMUPAT MPUTIOKCHUC B HAYAJIOTO HAa JHCIITHHA XX1 B., KOraTo HETrOBHU
MOCIIEIOBATENIN OCMUCIIST, CTPYKTYPHUpPAT M Pa3IIUpSBAaT TE3W BB3TIIEAW B CHCTEMHA
ISUTOCT, To3HaTa kato CapHYeBa memaroruka. Yact ot cnemmpukute Ha CrbHUEBaTa
neaaroruka ce€ mposiBsBaT B HEUHUTE OPUHIUIIA U MCTOOH. OcHoBHHUTE IMPUHIUIIA Ha
CnpHueBata negaroruka ca — Jlro6oB, Mpapoct, MctuHa, a cnerudpuyHun MeTOonu ca
[TaneBpuTMUS, MOJNHWTBA, Cb3epllaHue, padoTa C IBETHHTE Jb4H. [locpea- cTBOM
pa3HoOOpa3HU TPYAOBH, TBOPYECKH [EHHOCTH, CIIOPT, IBWKCHHWE, WIPH, Jera- Ta
MpUAI0OMBAT OCHOBHU COLIMAJIHU yMEHUs, MMO3HAHMS 3a cBeTa U cebe cu. ChllecTBeHa
YyacT 3aeMaT 3aHUMaHUATa C MY3WKa, TMMHACTHKA, TAHILM, JUXATEIHH YIPaKHEHHUS,
neHocTu cpen npuponata. B mogoOHa cpena HedopmallHOTO ydeHe HamHpa CBOSITa
OnarojaTHa O4YBa Ha MposiBieHre. HacTosmusaT TeKCcT € HacoYeH KbM MpeACTaBsiHE Ha
HSKOU OT WJCHHUTE OCHOBH M IMPAKTUYECKH MPOsBICHUA Ha HedopMaiHOTO obOpa-
30BaHUE B JIBETE€ OpraHu3anuu, Kouto npuiarat CiabHuUeBaTa nejgaroruka B boiarapus —

JIeTCKa I11KOoJIa 32 Jiena Mexxay 3 u 6 1. ,,bsanoto koknue* u OcHoBHO yuwiuiie ,, 3rpes*.

Abstract. Sun Pedagogy is a Bulgarian educational model that originated from the
philosophy of Petar Dunov (the Master) from the beginning of 20th Century. His concept
in the field of learning and education finds application nowadays, at the beginning of 21st
Century. Part of the specific of Sun Pedagogy is reflected by its principles and methods.
The basic principles of Sun Pedagogy are — Love, Wisdom and Truth. Some specific
methods are Paneurhythmy, prayer, contemplation, working with the coloured rays.
Through various techniques and creative activities, sports, movements, games, children
acquire basic social skills, self-knowledge and knowledge about the world. A significant
part of the activities is music, gymnastics, dancing, breathing exercises, activities in the
nature. In such an environment, non-formal learning finds its blessed ground of

manifestation. This article aims at presenting some of the conceptual bases and practical



dimensions of non-formal education in the both organizations that apply the Sun
Pedagogy in Bulgaria— school for children between 3 and 6 years of age ,,The White
Snowdrop* and “Izgrev” (Sunrise) Primary School. Some of the typical methods and
forms are presented in the organization and work mainly in the spheres of moral,
aesthetic, ecological, labour and health education of children.

2. Panes, A. (2018). IIpakTuku Ha HEPopMaTHO 0Opa30BaHKE B COIMATHA YCIIyTa
,Ha0onaBano xwmiie. B: Auronorus na Hepopmannoro o6pazoBanue. Codust.
Yuausepcurercko uznarenctro. Ctp. 627-635, ISBN 978-954-07-4375-2

Pe3rome. Conmannara yciyra ,,HaOJFOaBaHO KWJIHUIIE € HACOYeHa KbM OKa3BaHE Ha
MOJIKpeTia Ha MBJIHOJICTHU MIIAJICKH U JICBOWKH HAITYCHAU JOMOBETE 3a JIeIla JIUIIe- HA
OT POJHUTEIICKU TPHKH, IICHTPOBETE 32 HACTAHSIBAHE OT CEMECH THII, TPUEMHH CEMEHCTBA
W JIPYrU COIMAJHHU yCIYTd B HACOYCHH KBbM Jiella B pucK. Jlumcara Ha pecyp- cu 3a
CTIpaBsIHE C TE3U MPEAU3BUKATEIICTBA BOIM 10 PUCKOBE KAaTO ICUXUIECKU CPHUB, COIHATTHA
W30JIalUsl, KPUMHHATHO TIOBEJACHWE H Jp. BB3MOXKHOCTHTE KOWTO IMpeiara
He(OpMaATHOTO 00pa30BaHME 3a PA3BUTHETO W OCHINECTBSIBAHE HAa JMYHOCTHUS IIO-
TEHIIMAJ Ha Te3W MJIAJX XOpa ca XU3HEHO HeoOxomammu. XapakTepHu (HOpMH Ha He-
(dopmaHOTO 00pa3oBaHUE ca: MPOABIDKABAIIO 00ydeHHE — 3a 3aBBPIIBAIINTE CPEIHO,
WM OCHOBHO 00Opa3oBaHME CE JIaBa BB3MOXKHOCT 3a PEJOBHA, BeUepHA, WHAUBHyaTHA
dbopma Ha 00ydeHHe; podecnoHaTHN W/ 00pa30BaTeIHU KypCOBE — CBbpP3aHU ca ¢
npodecroHaHaTa/00pa3oBaTeiIHa MOArOTBEHOCT B 3aBHCUMOCT OT HHIMBHIYaTHUS
npoduIT Ha MITaJIe)Ka/WITH ACBOMKATA; TPEHUHTY (MHAUBHYyATHU U TPYIIOBU) — 32 YCBOSI-
BaHE COIMAJIHU YMCHUS, U YMCHHS 332 CAMOCTOSITEIICH JKUBOT. HacTosmusT maTepu- ai
OIKCBA YaCT OT NPAKTUKUTE Ha HE(OPMAITHOTO YUEHE M 00pa30BAHKE OCHINECT- BABAHH
B COIIMAITHUTE YCIYTH ,,HAOII0IaBaHO JKUJIHIIE ¥ Haii-Beue B ,,HaOnromaBaHO sKHUITHIIE

3AEJJHO*.

Abstract. The ,,Obsereved housing® social service is focused on supporting of young
people who have left social institutes for children without parents, family-type
accommodation centres and foster families in Bulgaria. One of the biggest risks for these
youngsters comes from the lack of basic social and professional skills, education,
supporting environment. For the youngsters, these deficiencies make their independent
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life very difficult and often the result is emotional depression, criminal behaviour and
social exclusion. The opportunities that non-formal education offers for the development
and realization of personal potential of these young people are very important. Part of the
typical forms of non-formal education and learning in social service ,,observed housing”
are: continuing education — for secondary or primary school graduates, there is a
possibility of regular, evening, individual form; professional and educational courses —
related to professional and educational preparation depending on the individual profile;
programs and trainings individual or group oriented towards different social skills. This
article describes some of the typical practices in the field of non-formal learning and
education in social services ,,observed housing® and especially in ,,Observed housing
TOGETHER®. The article describes how practically//in practice the main types of non-
formal education are covered: Parallel education — through the parallel support of formal
education and parallel compensatory training of young people for independent life and
profession; Complementary education by acquiring of knowledge and experience for
personal development beyond formal education; Continuing professional education —

Extending and Improving the professional qualification and individual development.

3. Panes, A. (2020). Be3nuTaTenHu aclieKTH B COIMAIHA YCIIyTa ,,Ha0Ir01aBaHO
xuuiie’. B Coopauk: KOHOIMECTBOTO KaTo MpeXxo MEXIy AETCTBOTO U 3pEIOCTTa —

MIpeIM3BUKATENICTBA U XyMaHUCTUYHU niepeniektuBu. Codus. ABanrapa-Ilpuma, ctp.
377-388, ISBN 978-619-239-500-1

Pe3rome. Conmannara yciyra ,,HaOJNIOJaBaHO KUIUIIE € HacOYeHa KbM IThJIHOJICTHH
MJIa/IeKU HAMyCHAIM MHCTUTYIIMHTE 32 Jella JIMIIEHH OT POJAUTENCKA I'puka, KaKTo U
II'BJIHOJIETHU MIIAJICKU B pHCK. JIncnara Ha pecypcH 3a cripaBsHe ¢ IpeIu3BUKaTeICTBaTa
Ha CaMOCTOSITCIIHHS KUBOT BOJH JIO PUCKOBE CBBP3aHU ChC COIMAIIHOTO BKJIIOYBAHE U
cebepeanu3anus Ha Te3u muiaau xopa. Ilopagum ToBa M coIMANHO-TIEaroruyecKara,
BB3MHUTATEIHATa, 00pa3oBaTeIHATA MTOJKPETa B IPEXOJHHS MEPUO]T MKy HAITYCKaHETO
Ha WHCTUTYLIMOHATHATA TPIKa M CAMOCTOSITENIHUSI JKMBOT, € JKU3HEHO HeoOXoIuma.
Hacrosmusa wmartepuan mpenctaBs HAKOM TUIWYHU — BB3NHUTATEIHU MPAKTUKU

OCBIICCTBABAHU B COLIUATTHUTEC YCIIYTH ,,Ha6J'IIO,Z[aBaHO )I(I/IJ'II/IH_IC“.

Summary. The "observed housing" social service is focused on young people who have

left social institutions for children deprived of parental care, family-type accomodation



centres and foster families in Bulgaria. One of the biggest risk for these youngsters comes
from the lack of basic social and proffesional skils, education, supporting envrionment.
For the youngsters, these deficiencies make their independent life very difficult and the
result is emotional difficulties, criminal behaviour, social exclusion. Therefore, socio-
pedagogical, educational and psychological support in the transitional period between
leaving institutional care and independent life is vitally necessary. This material presents

some typical educational practices carried out in social services "observed housing".

4. Panes, A., (2020). ITpunoxeHue Ha MeaUAlMATa B COLIMAIHUTE YCIYTH 3a
nbJIHONETHU. COOpHUK: MEXTyKyATypHH, HAyYHU U 00pa30BaTeNIHU AUATIO3H. CTP.
228-242, ISBN 978-954-314-102-9.

PE3IOME. Cnoposere n KOH(QIMKTHTE ca MPHUCHIIN BbB Bb3MUTaTeNHaTa paboTa B
COITMAITHUTE YCIIYTH, MOPAJU KOETO M M3MOJI3BAHETO HAa METOJM U MOXBATH 3a TAXHOTO
peraBaHe € KJII0YOBO 3a COIMATHUTE paOOTHHIIM U BB3MUTATENN. ENWH yTBBPIEH METOT
3a pelraBaHe Ha CIIOPOBE M KOH(MDIMKTH € MEeIuanusaTa ¥ B HACTOSIIUS TEKCT IIIe Hacoua
BHUMaHUE KBbM HSKOU CHEMUM(DUKH B HEHWHOTO TMpuUJaraHe B coIlMajHaTa ycClyra
,HaOmomaBaHo xuiumie. B yciayrata ce mpemocTaBs IMOJKpPENa Ha ITBIHOJCTHU
MJIJIC’)KU HAIyCHAJIM MHCTUTYLUMTE 3a JIela JUIIEHU OT POJAMUTENICKA TpHUXKa B Mpexoaa
UM KBM CaMOCTOsITEJIEH )XKMBOT. OCOOCHOCTUTE Ha CpejiaTa, Impearosarar mo-pa3jiniycH
KOHTEKCT B pa3OMpaHEeTO M MPUJIAraHeTo Ha MEAMAIMATA, KOUTO OCOOCHOCTH 1Ie ObaaT
npeaMEeT Ha aHaiu3, OasMpaH Ha NPAKTUYECKH ONMUT B MOJ00HA MYITHKYJITYpHa

BB3IIUTATCIIHA CpCla.

Summary. Disputes and conflicts are inherent in educational work in social services,
therefore the use of methods and approaches to resolve them is key for social workers and
educators. One established method for resolving disputes and conflicts is ediation, and in
the present text attention is directed to some specifics of its application in the social
service "observed housing". The service provides support to adult youth who have left
institutions for children deprived of parental care in their transition to an independent life.
The particularities of the environment suggest a different context in the understanding
and application of mediation, which particularities will be subject to analysis based on

practical experience in a similar multicultural educational environment.
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My6nunkaumm no nokasaren I 9. Cryguun, ny6imkysaHu B HepedepupaHn CNUCAHUA C HAYUHO
peueH3upaHe uam nybaMKyBaHU B peAaKTUPaHU KOJIEKTUBHU TOMOBE

1.

Anexkcannbp PaneB. Bo3nurarennu acnekty B conpanda yciyra "HabmonaBano
xwmnie". B: l'ogumank Ha Codwuiickus yausepeuret. 111/2019, cp-185-207, ISSN
2682-9622

Pe3iome. Conmannara yciyra ,,HaOJI0JaBaHO KIJIMINE € HAacCOUYEHAa KbM ITBIHOJETHHU
MIIaJCKHU HAIMyCHAJIIM WHCTUTYLHUHUTC 3a JACHA JHMIICHU OT POAUTCIICKHU TPUIKU KAKTO U
IIBJTHOJIETHH MITAJICKU B pUCK. JIuTicara Ha pecypcH 3a CripaBsiHe ¢ IPeAM3BUKATENICTBATA
Ha CaMOCTOATCIIHUA XUBOT BOJU 10 PUCKOBE CBBP3aHU CHC COUUAIHOTO BKIIIOYBAHC U
cebepeanm3anusaTa Ha Te3W Miaaud xopa. [lopaam ToBa M COIMATHO-TIEAArOrHYecKara,
oOpa3oBaTellHaTa H IICHXOJIOTMYECKAa TIOJKpPena B TMPEXOJHHUS TEPHOJ, MEXIY
HAIMyCKaHCTO Ha HWHCTHTyOHWOHAJIHaTa TI'pyuXa U CaMOCTOATCIIHUA XKUBOT, € XKHW3HCHO
HGO6XOHI/IM3. HaCTOSIHII/IHT Marcpual nmpeacTaBs TUIINYHHU BB3IIUTATCIIHN u
o0Opa3oBaTeIHM TPAKTHKH OCHINECTBSIBAHH B COIMAJHATA Yyciayra ,HaOJII0JaBaHO

KUJTUIIE U TTO-KOHKpeTHO B ,,HaOmonaBano xumumie 3AEJIHO®.

Abstract. The "Obsereved housing” social service is focused on supporting of young
people who have left social institutes for children without parents, family-type
accommodation centres and foster families in Bulgaria. One of the biggest risks for these
youngsters comes from the lack of basic social and professional skills, education,
supporting environment. For the youngsters, these deficiencies make their independent life
very difficult and often the result is emotional depression, criminal behaviour and social
exclusion. This article describes some of the typical educational, psychological and non-
formal learning practices in the social services "observed housing™ and especially in

"Observed housing Together".

AJ'IGKC&HI[’LP PaneB. OcHoBHU MCTOIHW U MMPUHIUIIU B ICAArOrMKaTa Ha HeT’bp I[’LHOB -

ucropus u chBpeMernoct. B: cm. Ilemaroruuecku HoBocTH. ['omuna 1X, 1/2020, ctp. 122-
141, ISSN 1314-7714

Pe3rome. q)I/IJ'IOCO(l)CKI/ITe HICHU U YUCHHUCTO Ha HeT’bp I[’bHOB MNpUBJIAYAT BHUMAHUC OT
TOAUHH, BKIKOUYUTCIIHO U CpCJ ncAarorndeckara O6I_I_[HOCT. B nacrosmus Tpya CbM CHU

MOCTaBUJI 3a LCJI Ja CTPYKTypUpaM MEAArOrt4eCKUTE NACHU Ha HCT’Bp I[’bHOB, BB3 OCHOBaA
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KAaKTO Ha HETOBH, TaKa M HA MaTe€pUalIM OT HErOBM IIOCIEAOBATEIIM KaTO 4acT OT TAX CE
IIPEACTABAT 3a IbPBU IBT. Jpyr IPpUHOC HA CTyauATa €, Y€ Ca ONUCAHU U ChbBPEMEHHHU
TEOPETUYHH KOHLEIIUU U MPAKTUKHA B MPUIOKEHUETO HA Ta3M IIEJaroruka y Hac KaTo
AKLICHTHT € IIOCTaBEH BbPXY HEWHWUTE NMPUHLUNK U MeToAU. MoKe J1a ce 3aKIIIouu, 4e €
HaJIMIIE HOBO IIEJArOrM4YECKO SBJICHHE Yy HAC, KOETO YCIOBHO MOXEM Ja HapedyeMm

wllenaroruka Ha Iletsp IpHOB®.

Abstract. The philosophical ideas and teaching of Peter Dunov (called the Master) have
been attracting the community attention in our country for years. In his philosophy we can
find a rich pedagogical material, which allows building of a pedagogical system. Recently,
attempts have been made in this direction as most of them solely based on the work of Peter
Dunov. In the present study, | have set the goal to structure the pedagogical ideas of Peter
Dunov, based on both his and materials from his followers, as some of them have been
presented to the pedagogical community for the first time. Another contribution of the
study is the description of modern theoretical concepts and practices and their application
in the pedagogy in our country, and the accent is on its principles and methods. In
conclusion, we can say that a new pedagogical phenomenon has been born in our country,

which we can conditionally call "Peter Dunov’s Pedagogy".

3. Aunekcannbp Panes. [IpuiokeHue Ha MeuanusTa nmpu padoTa ¢ Jena u Miaaexu. B:
lNogumauk Ha Coduiickus yausepcuteT. Tom/Volume 114. 2021. ctp. 209-241. ISSN
2683-1074.

Pe3iome. CHOpOBeTe u KOH(I)JII/IKTI/ITG Ca IpUCHIIU Ha pa60TaTa C A€0a U MJIAJCKH B
yqujivmara M COHUAJIHUTE YCIIYI'M, HOpaand KOCTO KOMIICTCHIUUTE B oOnacTtra Ha
PCIIaBaHCTO HA KOHCI)JII/IKTI/I Ca OT BAKHO 3HAYCHHE 3a YUUTCIINTC, COOUAITHUTE pa6OTHI/II_[I/I,
BB3IUTATCIINTC. yTB’pr[CH MCTO/J 3a pfllaBaHC Ha CIIOPOBC U KOH(bHHKTH € MCcauanuAaTa u
B HACTOAIMA MaTcepuall MIC HAaCOYa BHHUMAHHUC KbM HIKOU CHCI_[I/ICI)I/IKI/I B HEHHOTO
Ipujiarade€ BbB BB3IIUTATCIIHA CPEAA. OcoOeHocTHTE Ha cpeaaTta B YUMJIMIIC U COOUATTHUTE
yCiIyru 3a JAena U MIIAACKH, IMPEAriojarart mno-pa3jimid€H KOHTCKCT B pa36HpaHeT0 151
MpUiIaraneTo Ha McauanuAaTa, KOUTO 0CO0CHOCTH e 6L,Z[aT npeaAMET Ha aHAJIU3, 683I/IpaH
Ha Iperijiea Ha Hy6J'II/II(aI_II/II/I 10 TEMaTa, KaKTO U Ha IMPAKTHUYCCKHU OIIUT. OcHoBHa ocil € aa

CC OTKPOAT KIIFOUOBU KOMIICTCHIHU 34 IPUJIAraHC Ha MCAWaludATa Ipu pa60Ta C acnua C
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MIIaaCXKu, 3a KOATO LI oc MMPOBCACHO AHKCTHO NPOYUYBAHC CPCA YUYMTCIM U COLHAIIHU

ncaaro3u.

Abstract. Disputes and conflicts are inherent in the work with children and young people
in schools and social services, which is why the conflict resolution competencies are
important for teachers, social workers, educators. One established method for resolving
disputes and conflicts is mediation and in this study | will focus on some specifics in its
applayng in educational environment. The peculiarities of the school environment and
social services for children and youngsters suggest a different context in the understanding
and application of mediation, which features will be the subject of analysis, based on
literature, as well as practical experience. One of the main goals is to stand out some key
mediation competencies for which purpose a survey was conducted among teachers and

social educators.

My6nmnkaumm no nokasaten I 10. My61mnKyBaHa rnaBa oT KOJIeKTUBHA MOHorpadus

1. Panes, A., Huxomnos, L., (2014). IIpeBeHmus 1 Kpu3KCcHA HHTEPBEHITUS IpH paboTa ¢
JIeTa C IOBEACHYECKH 3aTpyaHeHus. B KonekTuBHa MoHOTpadus: AKageMUIHU
MoJIeTa Ha COlMaHaTa Mearoruka. Y HuBepcuTeTcko u3narenctpo. ISBN: 978-954-
07-3800-0

Pe3rome. MaTepI/IaJ'I’LT € HaCO4Y€H KbM pa60TaTa C acua C MOBCACHUYCCKH 3aTPYAHCHHUSA U

npeacrtaBd TCOPCTHKO-IIPUIIOKCH MOIACI MW KOHKPCTHH HACOKH 3a pa60Ta Cc acua C

MOBCACHYCKCHU 3aTPYAHCHU. Pasrnenmanu ca pas3IMdYHA aCIICKTH Ha HpO6H€MHOTO IIOBCIACHUC

Inpu Jenara B TOBA YCHUIIO XAPAKTCPHUTEC MY (I)OpMI/I, ey, IMpUYUHH. Hapen C TOBa €

npeacraB€Ha U METOAHKA 3a pa60Ta 10 CJ'Iy‘IB.fI, mopuccC Ha OLCHKA, U3I'PAXKIAHC HA IIJIaH 3a

IoAaKpeIa. C’LH_ICCTBeHa 4acCT OT OJIOCTHATA MOJAKPCIAa B CIydau Ha IMOBEACHHUE HOCCHIO N0

pHUCK 3a CI)I/I3I/I"IGCK8.T8. 0€30I1aCHOCT | 3ApaBCTO € (I)I/ISI/ILIGCKaTa HaM€Ca OT CTpaHa Ha

BB3paCTHUA, T.C. KOI'a, IPU KAKBU 0OCTOSITEJICTBA U 10 KakKbB HAYUH € HCO6XO)II/IMO

MpUIaraHeTo Ha (1)I/I3I/I‘ICCKO YCHIIMEC OT CIICHUAIIMCTUTC 34 OCUTYPSIBAHC 0Oe30macHOCTTa Ha

ACTCTO W/WIIA OKOJIHHTE.
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Abstract. The material is aimed at working with children with behavioral difficulties and
presents a theoretical-applied model and specific guidelines for working with children with
behavioral difficulties. Various aspects of problematic behavior in children are examined,
including its characteristic forms, goals, functions and faktors. In addition, a methodology for
case working, functional process, building a support plan is presented. An essential part of
overall support in cases of behavior leading to a risk to physical safety and health is physical
intervention by the adult, i.e. when, under what circumstances and in what way is it necessary

to apply physical effort by specialists to ensure the safety of the child and/or others.
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