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Maya Vasileva. CREATIVE GEOGRAPHY — FORMING KNOWLEDGE, REFLECTING
ATTITUDES

Thinking and learning are a basic prerequisite for the formation of geographical knowledge and
the solving of geographical problems in geography education. They are complex processes that
are influenced by several factors. This study draws attention to the key features and fundamental
interrelationships of thinking and learning from the perspective of pedagogical psychology,
refracted through the prism of geography and its spatial dimensions. This is done by answering
the following questions: How are concepts formed and how are they preserved in consciousness?
Why is it difficult to change internal mental cognitive representations? What are the possibilities
for changing ideas in the pedagogical process?; What geographical topics, methods, and sources
of information/media are students most interested in? Which spatial thinking competencies
are stimulated by geography? The answer to the above questions is expressed by bringing out
specific possibilities for constructing creative lessons in geography, applicable in the Bulgarian
school and in accordance with the current requirements for planning, structuring, and analysis
of a lesson unit.

Keywords: competence approach, geography education, didactics of geography, creative
geography

301



YBOJI

CwBpeMeHHUTE 00paTu B 0OIIECTBOTO, MKOHOMHKATa M OKOJIHATA CPe/ia BOIST
cien ceOe cu 710 MpOMsiHA B HaUMHA Ha KUBOT ¥ MOJIETUTE HA TIOBEACHHUE, a B y4e-
HUYECKUTE IOIMHM — 0 IPOMSHA Ha IO3HAHHETO M TOTOBHOCTTA 3a ToBa. loie-
MUTE 00paTH mpe3 nociaenHute nosede ot 30 roquHM 3acersaxa HaunHa Ha )KUBOT
W LIEHHOCTHATa OPUEHTALMSA, JUYHUIT )KUBOT € Beye NPSKO CBBP3aH C CJIEKTPOH-
HU MEAMU U KOMYHUKAIIMOHHU QOPMHU (MHTEPHET, CMapTHOHU, COLUATHI MPEKH).
Bwnpeku mobamHUTEe MPOMEHH, ChbBPEMEHHATa TeHEepalys Ce XapaKTepH3Hupa ¢
ONTUMHUCTHYHO W HM3KIIOYUTENHO MPAarMaTHYHO OTHOIICHHWE CIPSIMO IpEeIu3BH-
KaTeJICTBaTa Ha >KUBOTA. 15 ce ompeznesst ¥ KaTo IparMaTudHa reHepanus, YUHTo
Ha4YMH Ha )KUBOT € OPUEHTHPAH OKOJIO KOHKPETHU IPaKTHYECKH MPOOIEMHU, OKOJIO
pelaBaHe Ha CIOKHHU NPo(eCHOHATHU CUTyalluH, CBbP3aHH C Ia3apa Ha Tpyaa,
Ype3 HoaraHe Ha YCHINS ¥ IPOSIBABAaHE HA JIMUEH aHTaKHMMEHT.

METOAOJIOI'UA U U3CJIEJIBAHE

B®B Bpb3Ka ¢ TOpen3I0KEHOTO B HACTOAIIOTO IIPOYUYBAHE C€ 0OPbIlla BHUIMaHNE
Ha KJII0YOBUTE OCOOEHOCTH M OCHOBOIIOJArallluTe B3aMMOBPB3KU Ha MHCIEHETO
W YYEHETO OT IVIEAHATa TOYKa Ha IeJaroruyeckara MCUXOJIOTHs, PeYyeHH Mpe3
npu3Mara Ha reorpadusTa 1 HeHHUTE IPOCTPAHCTBEHU n3MepeHus. ToBa ce mpaBu
B OTTOBOpA Ha cieHuTe BbhIpocu: Kak ce opMupar MOHATHATA U KaK TE ce 3aras-
BaT B Ch3HaHUETO?; 3alo € TPyJHO Jia ObJaT MPOMEHEHH BHTPEIIHUTE MEHTAIHU
1o3HaBareIHu npeacrasu?; Kou ca Bb3MOXKHOCTHUTE 3a IPOMSHA Ha IIPEACTABUTE B
nenaroruueckus npouec?; OT kou reorpa)CKu TEMH, METOOU U U3TOYHHULIM HA MH-
¢dopmanus/Mequy Hall-CUJIIHO c€ MHTepecyBar ydeHunure? Kou KoMmeTeHTHOCTH
Ha IPOCTPAHCTBEHOTO MUCIIEHE CE CTUMYIIUPAT OT reorpadusra? OTroBOpbT Ha T0-
pEnoCcoUeHUTE BBIIPOCH CE€ U3pa3sBa Upe3 U3BEXK1aHE Ha KOHKPETHU Bb3MOKHOCTH
3a KOHCTpYUpaHe Ha KPEeaTUBHU YPOIIX 110 reorpadus, TPUIOKUMHU B OBITapCcKOTO
YUMUIIMLIE U ChOOPA3EHH € aKTyaJHUTE U3UCKBAHUS 3a IUIAHUPAHE, CTPYKTypHpaHe
U aHaJIM3 Ha ypOUuHa €ANHHLIA.

PE3VIITATU U JUCKYCHA

Kou ca uzxoonume nonooicenus?

MuciieHeTo U YYSHETO ca OCHOBHA IPEIIOCcTaBKa 3a (hopMUpaHeTo Ha reorpad-
CKH 3HaHMSI U PEIllaBaHETO Ha reorpadcku mpodaeMu B 00y4eHUETO 1Mo reorpadusi.
Te ca KOMIUIEKCHHU MPOLIECH, BBPXY KOMTO OKa3BaT BiusHue peauiia pakropu. Kon-
KPETHUTE BH3JCUCTBYS, ONPEISIIAIIN MOBESICHUETO HA YUCHUKA Ca IPEICTABCHU Ha
¢ur. 1. Be3aeiicTBuaTa ca HACOYEHW UMEHHO KbM Pa3BUBaHE HA MUCJICHETO M Ha
ydeHeTo. [IbpBara cThIIKa € JOpMHPAHETO HA TIOHATHUSATA.
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b npeacTasH

3HaHUA 1k X" onuT

| CouuWanHa u KynTypHa cpeaa ]

MpuponHa cpena

N

.‘ BbLINPUATHE ‘\ MMC”eHe \ CTpYKTYpa
. _Wy4YeHe

moTusaums/ [ cobcTeeH
WHTEpecH J ‘ ~\ obpas
f ~ . \

DMYHMA Uenu Harnacu

@ur. 1. BeaaeiicTus, onpenensamm nosenenneto (mo Reinfried, S. 2015, 53)
Fig. 1. Influences determining behavior (by Reinfried, S. 2015, 53)

Penuna mpoyuBaHusi, 3acsraliy JHEITHATA MIIAJICXK U OBIAJSIBAHETO HA KHUBOTA
B YYWJIHIIEH KOHTEKCT, OIPE/ISNIAT KaTO KIIFOUOBH CIICTHUTE TTOJIOKCHUS:

* Bpwskama ,, yuunuue — npogpecuonanna pearusayus *‘: Miagure xopa clieipa
Jla CH U3SACHAT B3aMMOBPbB3KaTa MEKIY MPUA0OUTH B 00Pa30BaHUETO KOMITETCHT-
HOCTH M cOOCTBeHaTa OBIeIa pean3ars.

* Cuucwvrom Ha yuunuwemo. YYHIHIIETO € MICTOTO 38 KOTHUTHBHO, HHTEJICK-
TYaJHO U COI[MATTHO YYCHE.

* Hamupanemo na uoenmuynocmma: IIponiechbT Ha OTKpUBaHE Ha UICHTHYHOCT-
Ta NpeMHHAaBa Mpe3 UASHTU(UKAIMS KbM TPYIH, IMUTHPAHE HA BPBHCHUIIHU, HAIIp.
OTHOCHO MOTPEOJICHHE, TOBEACHUE B COITHATHI MPEXH U B CBOOOIHOTO BpEeMeE.

* Yyunuwnume usuckeanusi: BUCOKHTE KOTHUTUBHUA W3UCKBAHUS B YUHJIHIIETO
ce ChIIPOBOXK/AT OT CTUMYJIMPAHE HA CAMOCTOSITENNHOCTTa. ToBa mpenonara Jnd-
Ha OTTOBOPHOCT 3a YCIeXa WM Heycrexa Ha 00y4YeHUEeTO B YUMIIMIIETO, KAKTO U
CBBP3aHUTE C TOBA BIOCIEACTBUE MAHCOBE 3a peaiu3alius B xuBoTa (Bx. Dollase/
Koch, 2010; Hurrelmann/Quenzel, 2013).

[TonoxeHneTo Ha yYEHHUKA B ChBPEMEHEH YUWIIMIICH KOHTEKCT C€ MPEICTaBs
Ha ¢wur. 2.
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ColHOKy ATy pHH 00paTH

BbaaeictBna
ObmectBO e JleTpagmrHoHATH3AIHL
/—(_> ¢ TIpomsAHA Ha ITEHHOCTHTE
o Commanza TudepeHITHAITHL
¢ HIHBHIyaTH3HpaHe B XKHBOTA, IPodecHATa H

CcBOOOTHOTO BpeMe
o KoncyMarus, MOGHTHOCT, HHGOpPMAITH, THTHTATHH
MEIHH H TEXHOIOTHH

OvyakBaHWA

V

VyeOHa KOMIETEHTHOCT
VueHHK s |IpenMerHO-TEMAarHYHA KOMIIET€HTHOCT

¢ MeTomHuecka KOMIIETEHTHOCT

¢ ComHamHa KOMIIETEHTHOCT

o TlepcoHanHa KOMITETEHTHOCT/HA THUHOCTTA

[penonaBaHe

O0par B KyaTypaTa Ha yieHe <::‘ /
Ve e Jlep:xaBeH cTaHAAPT H KOMIIeTEHTHOCTHA OPHCHT Al

EdexruBHO ynpasieHHe Ha Ki1aca

HacouenoeT k6M 00eKTHBeH KOHTPOI Ha

TPETO/IABAHETO H YUeHETO

e (CBBp3aHO C AHHBOTA H OOLISCTBEHO 3HAYHMO YUeOHO
CHIBpPIKAHHE

o  Meroanyecko pazHooOpazHe

OTroBopHOCT |

@ur. 2. YaeHUKBT MeXy yamnmero u obmectsoro (o Reinfried, S. 2015, 55)
Fig. 2. The student between school and society (by Reinfried, S. 2015, 55)

Kax ce pazenexcoa yuenemo @ konmexcma Ha popmupanemo Ha 3Hanus 6 ooy-
yenuemo no ceozpagpus’?

OT enHa cTpaHa YYCHETO € KOTHUTUBEH MPOIleC, CBhP3aH ¢ POMEHU B 3HAHUS-
Ta ¥ MOBEJICHUETO Ype3 MUCJICHE, a OT APYra — TO € COIUANICH U MOpaJieH MpoIiec,
CBBp3aH C MPOMsHA B IICHHOCTHATa OpUEHTAIlWs M Bb3nieaute. Boxmemiara uaes
Ha YYEHETO € Jla Ce KOHCTPYUpaT 3HA4YCHUs, J]a Ce MPHUJAJe CMHCHI 32 CBETa U
3a camus ceOe cu. To e MOBJIUSHO OT MOTHBAIMOHHHU, EMOLIMOHAIIHH, COLUAJIHU U
o01iecTBeHH (pakTOpH (HAIp. MHTEPECH, CAMOYIIPABICHHE, IUYHN YIeOHH MOTHUBH,
neHHocTH M yoexxaenus) (Pintrich u.a., 1993; Seel, 2003).

3HaHus ce MPUI00UBAT Upe3 Bh3IIPUEMaHe, PEICTaBH, MUCIICHE, IPEIICHKA, T.¢.
Ype3 NpoTHYaHe Ha KOTHUTUBHU U a(eKTUBHU MPOLIECH B Ch3HaHKUETO. B TO31 cMu-
ChJI YECTO ITBTH HE CE OCHIICCTBSIBA ISUIOCTHO HOBO YUCHE, a MPOCTO Ce 000rarsBar
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B€Y€ HAJIMYHU CTPYKTYypHU. Upe3 KOTHUTUBHU MPOIECH C€ KOHCTPYUPAT CTPYKTYpH
OT 3HaHUS (KOTHUTHUBHU CTPYKTYPH), TOCPEACTBOM KOHUTO MPUA0OMBAMe 3HAHUETO
3a HalIUg OKOJIEH CBAT. Te3M CTPYKTYpH HE ca MPOCTO 00pa3 Ha OKOJIHUS CBST, a
HEToBa MEHTaJIHA KOHCTPYKIHA. Te ce ch3aaBaT uype3 MUCIOBHA 00paboTKa Ha MH-
¢dopmanusl, pa3uieHeHa Ha OTACTHH MOPIHH, CTPYKTYpUpPaHu cyOeKTHBHO, TIpepa-
OOTEHU U CHXPAaHCHHU B Ch3HAHHMETO. TYK U3BECTHA POJIsl MMa HaIllaTa HHTEPAKTHB-
HOCT C OKOJIHUS CBSIT M yYAaCTHETO HU B pelIaBaHETO Ha MPoOiIeMu (CTPYKTyprpaHa
KOTHUIIVSI/CTPYKTYPUPAHO TIO3HAHUE).

Morar fa ce pa3rpaHu4ar J1B€ OCHOBHU ()OPMHU Ha 3HAHUETO:

1. [IpeaMeTHO-TEMaTUYHO WJIM ACKIapaTUBHO 3HaHUE (PaKTONOrMYHO 3HAHUE),
KOETO € eKCIUTHIIUTHO, T.€. TO € OCh3HATO M MOXKe 1a ObJ/Ie M3pa3eHo B €3MKOBa opma.

2. IeitHOCTHO 3HAHWE WM TPOIEAYPHO 3HAHKE (IEHHOCTH U peliaBaHe Ha TIPo-
0JIeMH ), KOETO YeCTO IIBTH € UMIUTHIINTHO (3HAae Kak ce CIIydBa Helo, 0e3 1a Moxke
Jla TO TIPEICTaBH BepOaHo).

I'pannuunTe Mexay ABeTE OCHOBHU (hopMu ce pa3MuBar (BX. ur. 3).

dopMu Ha TPaMHO 3HaHME: AEeKNAPATUBHO U NPOLEAYPHO 3HaHUE

OEeKNapaTUBHO 3HaHUe npoueaypHO 3HaHUE

(3Hae KaKBo) 3Hae NOHATKSA (3Hae KaK) 3Hae noaxoam

Ce KOHCTpymMparT B...

TEMATUYHU CTPYKTYpH NPOLLECHUN CTPYKTYpPMU

O6pasyBart yc/I0BUETO 3a KOHCTPYMPAHE Ha KOTHUTUBHM NPOLLECU MU KOTHUTUBHM CTPYKTYPU

®ur. 3. Bpb3ka MeXIy ACKIapaTHBHO U MpoleaypHo 3Hanue (mo Dubs, 1989, 638)
Fig. 3. Relationship between declarative and procedural knowledge (by Dubs, 1989, 638)

3a oBiagsBaHeTO Ha (hAKTOJOTHYHO 3HAHHWE, TOJISIMA POJII MMa (OPMHUPAHETO
Ha MoHsTUATA. [IOHATHS OT €JHA CTpaHa ca TPaJUBHHUTE CIICMCHTH HA 3HAHHATA
(Hamp. MOHSATHETO ,,BPBX ‘), OT APyra — CAMHUTE T€ ca KOMIUICKCHH MPEXH OT 3Ha-
HUs (Hamp. MOHATHETO ,,IaHuHa™). DOpMUPAHETO HA TIOHATHUATA € AKTHBEH IPO-
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1IeC Ha CTPYKTypHUpaHe, IMOCPEICTBOM TAX KOMILUIEKCHOCTTA Ha CBETa Ce rpynupa B
ynpansiemu equaAnU. [loHsTHsTa OMBaT CHITHOCTHH U TTosscHUTeNHU (Edelmann/
Wittmann, 2012).

ChIIHOCTHHUTE MOHATHS ce (JOPMHPAT B MPOLEC HA KATETOPU3UPaHE.

Ilpumep: Om uzobunuemo nedHuKo8u Hanocu ou moana oa ce 0606wu N0OVOHA
Kamezopus — om HecOpmupaH, 1exko 3ao0nen mamepuai, omiazan 8 0CHo8ama, 8
cpedama, om cmpanume uiu 8 Kpas Ha enemuepd. Bv3 ocnosa Ha obwume benezu
masu Kamezopus ce Hapuya ,, MOpeHu *'.

OuepraBar ce Be KOPEHHO Pa3IMYHU CXBalllaHMs 3a TOBAa Kak ce (opMupar
CBIHOCTHUTE TMOHSTHS:

» Criopes kjacudeckara TEOpHs Oele3UTe WM XapaKTePUCTUKUTE, KOUTO OIl-
penessaT NPUHAIJICKHOCTTAa KbM KaTeropusTa, C€ HapHuaT KPUTHYHH aTPUOYTH.
Taxka, HarIp. MPH KaTeropusTa ,,MOPEHHU ", KPUTHIHHUAT aTPHUOYT € TPAHCIIOPTUPAH U
OTJIOKEH OT IIeTYepa HECOPTUPAH U JIEKO 3a00JIeH HAHOCEH MaTepHal.

» Criopes mpoTOTUIHATA Teoprst (POPMHUPAHETO Ha MOHSATHATA CE OCHIICCTBIBA
4pe3 HaIe/IeH IpUMEp WK HiealeH MpeACTaBUTeN, T.Hap. MPOTOTHIl. Taka popmu-
PaHOTO CHIIHOCTHO TMOHATHE YE€CTO IBTH € HESICHO M CBBP3aHO C OMpe/ieieH KOH-
TekcT. OTHOCHO IpuMepa ¢ MOpEHHTE, OOMKHOBEHO KaTO MOPEHH YOBEK CH MPE/ICTa-
Bsl, CKaJTHA 00pa3yBaHUs NP e31Ka Ha JOMUHEH JienHuK. HoBu 00exTH ce moapex-
JIaT B KaTErOpUATA, KOraTo Te ca MoA0OH! Ha MPOTOTHIIA. [ PeITHOTO MprYHCIsIBaHe
Ha 00SKTH KbM Ta3M KaTeropusl, Harp. 3a00JIeHU XbIIMOBE KbM MOPEHUTE, € Bh3MOXK-
HO J1a ce CITy4H, 3au0To (hopMara Ha 00eKTa, a He MaTepHaia, OT KOMTO € U3rpaJieH,
€ OTJIMYMTENHUAT, T.€. KPUTHYHHAT aTpUOyT Ha KaTeropusiTa ,,MOPEHHU "

[losicHUTETHNTE TOHSTHS CHIIO Ca KATETOPHH, HO TEXHHUTE OeJIe3H He ca KOHCTPY-
WpaHU 10 YaCTHH CITy4daH, a Ype3 ONpeAeTICHH HayYHO-TEOPETHYHH MTOCTaHOBKH.

IHpumep: [lonamuemo ,, npunusu u omiusu *“ ce 00ACHABA C HAYUHAMA MeoPUs
3a npumezamentama cuna Ha Cioryemo u maszu Ha Jlynama. Yuenuyu b6e3 eeo-
epaghcku 3HanusL cu 00ACHABAM NPULUBUME U OTHAUBUINE, HAND. NO CLEOHUSI HAYUH:
NpUIUBa ce Nonyuasa 3apadu pasulupasanemo Ha 800ama npe3 OeHs, Ko2amo e
MONI0, A OMAUBA — 3aPA0U CBUBAHEMO HA 800AMA Npe3 HOWMmd, Ko2amo e cnyoe-
Ho. Tyk cmasa Oyma 3a eOHa CyOeKmMu8Ha meopus, KOSIMo e C8bP3AHA C HATUYHO
3HaHUe 8 Opy2 KOHMEKCH U KOSIMO ce U36exc0a CHOHMAHHO 3a 00sCHeHue Ha Npu-
ausume u OMausUme.

[NonsiTusTa HEe ca U30JNMPaHH, a2 BLB B3aUMOBPB3KU C JIPYTU KaTEropuu. AKO
MOHATHUETO

,City* ce moapenu KbM KaTeropusra ,,rpaja’‘, TOBa 03Ha4aBa U CBHP3BAHE CHC
CPOIIHY TMOHATHS (HAMp. IPYTH PaiioHU Ha Tpajia). B ch3HaHMETO CBHP3aHUTE EAHO
C IPYTO TIOHATHUS Ca MOApEACHN HepapXudyHo. Te ce onpenensT u KaTo MOHATHHHA
Hiepapxus. 3a TPOU3BOIUTEIIHOCTTA HA TAMETTA, IOHATUITHATA HepapXus UMa OC-
HOBOTIOJIATalla pojisl. 3a MPUIIOMHSHETO Ha HEIO CIeUU(pHUIHO, YECTO € JOCTAThY-
HO Jla c€ Bh3CTaHOBU NMPUHAIJIEKHOCTTa My KbM CHOTBETHATa MOJACHCTEMA, 32 J1a
ce mpech3aaaar ocodeHoctuTe Ha yacTHUs ciaydail (Edelmann/Wittmann, 2012).
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IHpumep: [Ipeo men e yuebnuxvm no ceocpagus. Paznucmeam 2o u wema: npu-
POOHOpecypceH NOMEHYUAL, ATMEPHAMUBHU eHePeULIHU PecypCU, 2100alHu npo-
Oremu Ha npupOOHOPeCYPCHU NOMEHYUAL, YCTNOUYUBO pa3eumue Ha NAaHemama.
Kaxeo? Hama pasden no memama cenuwa u ypoanusayus. Kax e év3moorcno 6
VUEOHUK No 2eocpagus 0a TUNcea Hewjo MoaKosd 8aicHO? 3anousam 0a Mucs,
Kaxeo 3Ham no memama. Camuam az sxuses 6 2pad, No3HAeaAmM odbave u aziome-
payusima, 3aujomo HACKOpo ce npemecmuxme om npedzpaduama 6 yeumupa. 1lo-
3HABAM CEBEPHO-AMEPUKAHCKUS, U JAMUHOAMEPUKAHCKUSL 2pad, d CbWO UCTAM-
CKO-OPUEHMANCKUS 2pad, 3auomo eeye CbM NOCewasal maxKuea munoge 2padoge.
C Yuxaeo cevp3eam KOHYeHMPUYHUS 2padoycmpolicmeer mooen, ¢ JIonoon — cek-
mopnust mooen. Ilo npumepa na empoiim umam npedcmaea kaxeo ca ,,Shrinking
Cities “/ceusawu ce epadose. Ilo 8peme na moama paboma, npuemam npooiema 3a
PAspacmeanemo Ha 2paocKusi 1aHOua@dm kamo cieocmeue om eKCHAH3Usma Ha
epada kvm cenama. Koeamo oomucnsam mos onum om epadckume npocmpancmea,
Mu xpymeam noue 20 6b3MONCHOCMU 3 UNOA36aHe HA epadckama cpeda. [Ipedu
epeme Habo0asax COYUAIHO-UKOHOMUYECKA CIMPYKMYPHA HAPOMAHA (0dHCeHmpU-
urayus) 6 moemo dxcuruuye.

Kax e évamooicno maxosa pascvoicoenue? Omeogopvm 38yuu maka: 3HaHuemo
MU 3a 2pada e 3anamemeno b6 opmama Ha NOHAMuULHA tepapxus. Onucanume 8
MeKCma CHOHMANHU 3HAHUS 3a 2pAda Cb30a8am C1eOHama cyOeKmueHa NOHAMuUL-
Ha vepapxus (6xic. Que. 4):

rpan

MOAENU Ha TPpaacKK
CTPYKTYpU

TUNoBE rpaaose C

CTPYKTYpa Ha rpaga Ky Ty peH Npouaxon rpafoBe B MPOMEHU

CHTD| FPaACKK 30HK " GEIRZEEITEE
" b eBpONerCcKn rpag, yp 4
WUAMULLHW KBapTanu CEKTOpPEH MOAEeN cybypbaHusaumsa
" p aMepUHaHCKU rpaq, yoyp =
TbpPrOBCKW 30HU MHOTroApeH Moaen WeHTPUPUHaLMA
b [naTMHOaMePUKAHCKK A pudukau
MHOpacTpyKTypa rpag, CBWBaHe Ha rpaja
csobogHu MCNAMCKO-
npocTpaHcTea OpPWEHTA/ICKK Tpaj,

O&ur. 4. [onsTritHO 3HaHUE U MMOHATHITHA Hepapxus (1o Reinfried, S. 2015, 61)
Fig. 4. Conceptual knowledge and conceptual hierarchy (by Reinfried, S. 2015, 61)

Bcesiko yueHe € cBbp3aHO ChC COOCTBEHH CTPEMEXH M COOCTBEHA KOHCTPYKIIUS.
LsnoctHo GopmMupaHe Ha MOHATHSA M pellaBaHe Ha MpobieMu, 0e3 MmoxKpemna
Ha YUYHTEJNS U TOAXOIIA HHCTPYKTHBHA TIOMOII, TPYAHO OM Ce OCBIIECTBIIO. 3a
ycrexa Ha y4eHeTO He MPUIIOKEHUTE METOIH 1 (popMu Ha paboTa B ypoKa ca peria-
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BallMTE, & IPEMHUHATHAT OT yUYCHHKA IICHXO0JIOIHYCH IIPOIIEC Ha yUeHe U pa3OupaHe,
T.€. TOBA, KOETO CE € CIIYYNJIO B OCHOBHUTE MEHTAIHHU CTPYKTYpPH HA YYCHUIESCKOTO
yueHe. KazaHo 1mo pyr HauWH: Ka4eCTBOTO Ha YUEHHUYESCKOTO YUCHE € PEeIIaBalio 3a
ycnexa Ha yueneto (Klauer/Leutner, 2007; Reusser, 2006). Onut na ce o0OBbpxar
TE3U CXBAI[aHUSA € MOJIENTBT, IPEACTaBEH Ha (UL, 5. YUHTEIAT MOXKE Ja JOTPUHECE
3HAUUTETHO 33 YCII€Xa Ha YUEHETO, aKO 3Hae Kak ce IMOAIoMara TpaifHOTO ydeHe,
HaIp. KaK [1a MOCTaBs aJeKBaTHU U CHIICBPEMEHHO aMOMIIMO3HH LIEIH, KOUTO J1a
HAChpYaBaT yUYCHHUIIUTE Ja M3MOJI3BAT MO3HATHTE MOJIXOAHU, 1a TH HAChPYaBa KbM
ThPCEHETO HA HOBM MOAXOIH KbM 3a/1a4ara, 1a OOMHUCIAT HAYMHA U KaueCTBOTO Ha
cBosita padora (Hattie, 2013, 129fY).

® yUUTEeNAT NpeacTaBA Npobsema Uan 3agadata, peleHneTo
Modeliing | W MPOLLECA 33 PELLEHMETO

® Y4EHUKBT aKTUBHO 06paboTBa NnogobeH Nnpobaem unu
coaching | 33Z1@4a, HAONOAABAH M KOHCYNTUPAH OT yuuTens

Q
* YUUTENAT NOAKPENA LieSIeHaco4eHO YY4eHMKa, KaTo NocoYBa
saffolding | KOHKPEHTa pamMKa/CTpyKTypa

® YYHUTENAT NOCTENEHHO Ce OTAPbMNBa, YHEHUKDT pa6OTVI BCe
Fading NO-CaMOCTOATE/IHO

® YYEHMKDBT M3pa3saBa GopMMpaHUTe 3HaHUA (OTroBaps Ha
Articulation|  BBMPOCKU UM MUCAW HA FAac)

CaMOCTOAITE/IHOCTTa Ha YYEeHUKa HapacTBa

~
® YYEHUKDBT CPaBHABA Npoueca Ha CBOETO pelleHne C TO3U Ha
Reflection yqyuTena nam Ha gpyr y4HeHMK M oCb3HaBa Hay4eHOTO

<

® YYEHUKDBT pellaBa CaMOCTOATENHO ApPYTKn I'IpO6J'I€MVI n
Exploration 3a4a4un

®ur. 5. MogensT ,,Cognitive Apprenticeship® (o Collins, Brown & Newman, 1989)
Fig. 5. The Cognitive Apprenticeship Model (by Collins, Brown & Newman, 1989)

Yd4eHeTo Moe Ja ce pa30upa KaTo MPOMsIHA Ha €XKEIBHEBHUTE KOHIICTIIIUH U CY-
OCKTUBHU MEHTAJIHU MOJICH U CE€ ONPELIIS C MIOHSATUETO KOHYENMYAIHA NPOMSAHA
(Reinfried, 2013). 3a 1a ce MOCTUTHE TakaBa MPOMsHA, HOBOHAYYCHUTE MPEICTaBU
TpsiOBa Ja ca pa3dmpaeMu 3a yUEHHUKa, Ja ca MPaBIONOJ00HN U IIOJOTBOPHU U
Jla TeHepUpaT HEYJOBICTBOPCHHE, T.€. KOTHUTUBEH KOH(DIUKT KBbM JOCETAINTHUTE
My mpenctasu (Posner u.a., 1982). I'pemno e ma ce cMmsTa, 4e HATMYHATE JTOCETa
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MPEACTaBH MOTaT Ja C€ M3TPHUAT JECHO OT Ch3HAHUETO, 3aIl0TO T€ OTPa3siBaT Cy-
OCKTHUBHHTE 3HAHMUS 3a CBETA HA YOBEKA, B HEroBara crelugryHa COlUaTHa cpena
Y ChOOPaA3HO CBBP3aHUTE C HES Bh3MOXHOCTH.

Ha ¢ur. 6 e npencraBeH MonenbT Ha (a3uTe B CTpaTErusaTa 3a KOHIENTyall-
HaTa NPOMsHA, KOHTO ChoOpa3siBa KOTHUTHUBHYM, MOTHBAIIMOHHH W CUTYallMOHHU
(dakTOpH U MO3BOJISIBA HA YUUTEIISA Jla M3IOJI3BA MaTepuaid U METOMIHU, afcKBar-
HU Ha y4eOHus Matepuan (rmo Driver & Oldham, 1986; Oser & Baeriswyl, 2001;
Reinfried, 2006; Reinfried, u.a., 2013).

OpUeHTupaHe

Ha/IMYHU NPA3HOTU

dKTUBUPAHE Ha y4eHU4yeckute
npeacrasu

4 NPeCTPYKTypupaHe Ha y4eHUYecKuTe )

npeacTasm

- U3ACHABaHe N obmeH

- NpeAacTtasu, n3eexagaHe Ha KOH¢)J1MKTHM

cuTyaumm

- KOHCTPyMpaHe Ha HOBM NpeacTaBu

- OLLeHKa Ha HOBMTE Npe/CcTaBu

NpUNOXKEeHMe Ha npeacTaBuTe

\.

( )
CpaBHeHue u 06pa'rHa BPb3Ka

CpaBHeEHUE mexay npeguliHnTe
M HOBUTE NpeacTtasu

obpaTHa Bpb3Ka KbM y4ebHuUs
npouec

J

dur. 6. YcnerniHa npomsiHa Ha ydeHuueckuTe npenctasu. Ctparerus 3a Conceptual Change (o

Driver & Oldham, 1986, 119)

Fig. 6. Successfully changing student perceptions. Conceptual Change Strategy (by Driver &

Oldham, 1986, 119)

Pegnextupanero Ha COOCTBEHHTE BBTPELIHM OOpa3M W MpPEACTaBH OTHOCHO

npumepa
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,,DOKITYIIN B APKTHKA" Ce TIPECTaBs B CIEIHUTE yPOUHH CUTYAINH (10 Uies Ha
Selby & Rathenow, 2003, 210):

1. YuenuuuTe mongy4aBaT MbPBOHAYATHO MajKaTa 4acT OT CHUMKara M 0TOe-
JIA3BaT CBOMTE Pa3ChKIAHUS U BBIIPOCH, KOUTO M3HUKBAT MPU Pa3MIekKIaHETO Ha
CHUMKaTa.

2. YuuTtenar orOess3Ba, 4e CTaBa JyMa caMo 3a MaJIka 4acT OT CHUMKara. Yde-
HHULIUTE TPsIOBa [1a MPEII0IoKAT KAKBO TPsIOBa J1a ce AOIBJIHU 3a LSUIOCTHATA Kap-
TrHA. CKUIUpAT TOMBIHEHUATA CH.

3. YyeHnnuTe noiyvaBar rojisMaTa CHUMKa M s OCTaBAT Moj Maikara. Ort-
Oensi3BaT 4yBCTBaTa, MUCIUTE U BBIIPOCUTE, KOUTO aCOLMUPAT ChC 3alTbIHEHATa
CHUMKa.

4. B oueHKara MOXe J1a ce JUCKYTHPa KaK ca CTUTHAJIM YUEHULUTE 10 TEXHUTE
CKULM U C KaKBO TAXHATa acOLMaLs CE pa3jiniyaBa OT ABETE CHUMKH, KaK ca Bb3-
HUKHAJIW TE3H Pa3InyMsl, IM KaKBO Pa3jIndaBa CKHLATa OT CHUMKHTE.

[IpencraBuTe Ha YYCHUIUTE NPH KOHCTPYUPAHETO HA ypOKa HE MOTar MpoCTO
Jla ce MpomycHaT uin u3TpusT. Te Ou TpsAOBajo Aa ObaaT cboOpa3eHu B IUIAHUpa-
HETO W KOHCTPYHMPAHETO Ha YpoKa. 3a JUIAKTHYECKOTO CTPYKTypHpaHe Ha YpoKa
HE € JOCTAaTh4YHO CaMO pelyLHpaHeTO Ha HaydHO-Teorpadcekara nHGpopMaLus 1o
Temara. OGeKThT Ha ydeHeTo TpsiOBa na Obae pEeKOHCTPYHpaH Taka, 4e 1a Obae
pa30paH oT yueHHKa, TOH J1a Obe JOCTOBEPEH 3a HETO M OJIM3BK JIO HErOBUS JKH3-
HEH CBAT. MoIenbT Ha IUIAKTHYECKaTa PEKOHCTPYKIHSA Ipeyiara TeopeTHYHaTa
paMKka, B KOSTO MPEACTABUTE HA YUYCHUWKA M HAYYHUTE Teorpadcku MepCrneKTUBH
OTHOCHO Y4eOHOTO ChIIbpKaHHE, MOT'aT Ja ObJaT 0OBbP3aHH €IHO C JPYro TaKa, ue
reorpad)CKOTO 3HaHHUE Jia ObJie HAyuyeHO OT yueHHurure (¢ur. 7).
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AvaaKTUUEeCcKOo CTPYKTYPUpPaHe Ha ypoKa

Hay4yHo cxBawaHe

NMpoyuyBaHe Ha

YYE€HHNYECKHNTE NepPCneKTUBUH

®ur. 7. Moznen Ha nunakTuyeckara pekoHceTpykuus (Kattmann, u.a., 1997, 4)
Fig. 7. Model of didactic reconstruction (Kattmann, u.a., 1997, 4)

bescniopHa e possita Ha HHTEPECUTE NP OIMCBAHETO M OOACHIBAHETO Ha yde-
HUYECKaTa MOTHBALMA 3a yueHe. MoaepHaTa Teopusl 3a HHTEPECUTE CE OCHOBaBa
Ha KOHLENIHMATA 3a BB3PAKEHHUTA, CIIOpEN KOSITO MHTEPECUTE MMaT Ompeaese-
Ha BPB3Ka Ha YOBEKa KbM omnpezaeseH ooekT (Ha yuyene) (Krapp & Prenzel, 1992;
Prenzel, u.a., 1986). B yunmnunmiero ToBa ca ydeOHHUTE MIPEAMETH U TEXHUTE TEMH.
Criopenr paMKOBHSI MOZIETT 332 Pa3BUTHUETO Ha MHTEpecUTe, yueOHaTa CUTyalus Chb-
Oyx1a 1r000IMUTCTBOTO HA YYEHMIUTE, Ch3JaBa KOTHUTUBHU KOH(IMKTH U 3aJei-
CTBa M3CJIEA0BATEICKOTO UM noBeAeHue (pur. 8). 3a pa3BUTHETO Ha JBITOTPaiHUTE
UHTEpecH y4yeOHMAT Marepuall TpsiOBa Ja ObIe BB3NPHET OT JWYHA IJICHA TOUKA.
KoHuenuusita 3a Bb3pakeHHATa MOXKE Ja C€ XapaKTepH3Upa ChC CIACAHUTE Oelies3H,
KOUTO CU B3aUMOJICHCTBAT €IMH C JPYT: MO3UTHBHU YyBCTBA KbM YYEOHOTO CHIBP-
»KaHWe W CBBP3aHUTE C HEero yueOHM JeHHOCTH, MOIPEkIaHe Ha OOEKTHTE CIIOpeN
HapacTBALIOTO UM CyOEKTUBHO 3HAYEHUE, JIMIICA Ha BBHIIHA IPUHYAA.

Pa3BuTHeTO Ha mEAaroro-ICUXOJOrMYecKaTra TEOpHUsl 3a MHTEPECHTE CE OCh-
LIECTBSBA U B KOHTEKCTA Ha T€OIMAaKTHUKATa, I0-WHTEH3UBHO OT cpenara Ha 90-te
roguHd. BakHM pe3ynTatd Ha TeOAUIAKTHYECKOTO NMPOYYBAHE HAa MHTEPECUTE B
EBpPOIEHCKOTO YUMIHIIEC U HETOBUTE BH3JIOBH TOYKH ca 0000IIEHH B IPOYYBAHETO
Ha Hemmer & Hemmer (2010a; 2010b). [Tomo6Ho mpoydBaHe, MPOBEACHO TPeE3
2022 r. B m30paHu yIWIIUIIA B bhrapus moka3sa CXOIHU pe3y/ITaTH:
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obcToAaTencTseHn GpakTopm

YYEHUK y4yebHa cuTyaums

\/

dKTYa/IHO MHOUBUAYA/NHO CbCTOAHUNE

CUTYaUNOHHU, MOMEHTHU MHTEPECH

N/

AbAroTpaeH pa3suMBall, ce pesyntaT

JINYEH BbTpPELWUEH MHTEPEC

®ur. 8. PamkoB mMozien 3a pazsutiero Ha uHTepecute Ha Krapp (1998, 191)
Fig. 8. Krapp’s interest development framework model (1998, 191)

1. Omuocno unmepecume na yueHuyume Kom yueouus npeomem I eoepagpus/
Teoepaghus u uxonomuxa: Y4eOHUAT MIpeaMET TIOKa3Ba JOOPU pE3yiTaTH, B CpaB-
HEHHe C ucTopusiTa 1 Ononorusita. Karo msmo 3a ygamure npeMeThT € CMUCIIEH,
BaKCH M OJIM3BK JI0 peaidHocTTa. He3aBUCUMO OT TOBa yYECHUUYECKHTE WHTEPECH
KbM reorpadusra cnajar Mexxay 5. u 7. Kiac, TeHAeHIusATa ce 3acuisa oT 2005 1.
kbM 2022 1. ToBa ce 00siICHSIBa C pa3BUTHETO Ha JeIara rpe3 myoeprera U HeoCTa-
THYHOTO CHOOpa3sBaHE C MHTEPECHUTE UM B FOHOIIIECKA BH3PACT.

2. Omnocho eeocpaghckume memu: JIHSITHUTE MITaIC)KH TIPOSBSIBAT HAM-BHCO-
KH WHTEPECH, KaKTO U JIocera KbM mpobiemarukara Ha ,, I [pupomHuTe Karactpohu
u puckose”. B Ton 10 ca u npobnemu, cBbp3anu ¢ ,,KpU3ucHU U BOCHHU 30HU,
,»HaurH Ha )KUBOT Ha Xopata“, ,,benqnoct u mman®. Marepecure um koM ,,Kaprorpa-
¢usTa* moka3Bar MeXIuHeH pe3ynrar. Hail-cial e uHTepechT KbM MpobiieMarrka,
cBBbp3aHa ¢ ¢popmu Ha perneda, IOJIe3HN N3KOTIAeMH, IPHPOTHI 30HH U WKOHOMH-
gecka reorpadus.

3. OcTaBa OTKPUT BBIIPOCHT, AN PE3YATATUTE OT HATMYHUTE U3CIIEABAHUS 110~
Ka3Bar O0IIl CIaJl B MHTEPECUTE KbM €KOJIOTHYHUTE TEMHU. YCTAHOBSIBA CE, Y€ OIa3-
BaHE Ha MPHUPOJHATA CPEa U CKOJIOTUS, KOUTO ca OWIHM C TIPUOPUTETCH UHTEPEC
npe3 90-Te roguHU, AHEC ca 3aMEHEHU OT JIPYT'M €K3UCTEHLMATHHU BAXXHH TEMH,
Karo Oe3paboTuia, NIOOATHH MKOHOMHYECKH BPB3KH, BOWHU, OCIHOCT, HapyIIa-
BaHE Ha YOBEUIKUTE MpaBa, COIMAITHO PAa3CIIOCHNE U MEXKYHAPOIHO HAIIPEKEHHE.
OOparbT Ha LEHHOCTUTE, YCTAHOBEH OT HA4YaJIOTO HAa HOBOTO XWIIAJOJETHE MPHU
MJIAJICHKUTE, OM eKOJIOSUYHU YEHHOCMU KbM UKOHOMUYECKU YEeHHOCU, CBbP3aHH C
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nasapa Ha TPyAa, BEpOSTHO Ce OTIIeYaTBa M B OTTOBOPUTE HA BBIIPOCUTE B U3CIIEA-
BaHETO.

4. Omnocno eeocpagckume pecuonu: VIHTEpEeCUTe HA YUYCHUIIUTE HE CHOTBET-
CTBaT Ha yTBBPACHUS B reOAWAAKTUKAaTa MOAXO[ 32 M3y4aBaHE Ha Teorpad)CKoTo
ChIbpKaHHe OT OJIM3KOTO KbM JalleyHOTO, a MIOKa3BaT TOYHO OOpaTHOTO: Hail-BHU-
COK MHTepec chOyXaaT pernoHuTe M3BbH EBpoma, ciensanu ot EBpomna u Hakpas
coOcTBeHaTa nbpkaBa, B HU3Xomsam pea: CeBepHa AMmepuka, ABcTpanus, [lomsap-
HuTe paiionu, JlatmHcka Amepuka, M3touna Asus u Adpuka, roxxH0 oT Caxapa, B
EBpomna ocobeno HOxHa n 3ananna EBpona. Orpannyen e uHTEpechT KbM Pycus n
OUBLINTE CHBETCKH PEIyOIHKH.

5. Omnocno unmepecume Kvm cneyuguunume 3a 06yueHuemo no ceozpagus
Hawunu Ha paboma: MIanexXuTe ce MHTEPECyBaT HalH-MHOTO OT reorpad)CKuTe Me-
TOAM ¥ MEIIUH, II03BOJISIBALIM PEATHA BPB3Ka C yUeOHOTO ChAbP)KaHUE (€KCKYP3HUH,
OpUTHHAITHU 00EKTH/00EKTH B peaiHaTa cpeza), IpeACTaBsIi KOHKPETHH 00pa3u
(cHUMKH, PUIMH) WIIM UMALIH IOTEHIMAJICH XapakTep 3a AeHHOCT (EKCIIEpUMEHTH,
MOJIETIH, IPOEKTH, KOMIIOTBD). ATIachT, KapTara, JuarpaMuTe, TEKCThT U CaMHAT
y4eOHUK HHTEpECYBaT YUCHHUIIUTE BCE TI0-MaJIKO, Te 00aue ce U3MO0I3BaT Hail-4ecTo
B ypOKa, KOETO € MPUTECHUTEIHO U MOXE /1a ce OOSICHHU C OrpaHMYEHOTO y4eOHO
BpeMe 3a U3yuyaBaHe Ha reorpadusi B yYWIUILE U TPYAHOCTUTE IIPU alallTUPaHe Ha
Te3W MEANH B yUeOHHS MPOIEC B CHHXPOH ¢ yueOHuTe nporpamu (Tadm. 1).

6. MHoro oT reorpa)CKMTE TEMH HHTEPECYBAT U 08ama noia €AHAKBO, KaTo Harp.
npoOneMarukara Ha MPpUPOJHUTE KaTacTpo(du M puckoBe. MomHudeTara UMaT Mpea-
MOYMUTAHUSI KbM TEMH, CBbP3aHU C HACEIICHHETO, TUTEHHNUTE BOJH, OKCAHUTE H MO-
perara. Pernonunte, oT KOWTO Hali-4eCTO Ce MHTEPECyBar U ABara moina, ca CeBepHa
Awmepuka/CAILl, Apctpamus, FOxna EBpora, 3amanaa EBpona, Apkriuka/AHTapKTH-
na u Jlarnacka Amepuka. Ot crienupuyHuTe reorpag)cki HAYMHKA Ha paboTa B 00y-
YeHHETO, MOMHYeTaTa npeanoynTar padora ¢ HHQOPMAIHS OT TEKCT (3a MPEKUBSI-
BaHe, IbTYBaHE, HOBUHA OT MaCMEINUTE) U KOHKPETHO-HAIIGAHUTE METUH, JOKATO
MOMUYETaTa [0-CKOPO Ce MHTEepecyBar OT abCTPaKTHUTE MEAWH (Tabiuiy, rpadyKH,
Jiarpamu, KapTH), OT KOMITIOThpa 1 eKcriepuMenTuTe (Tabm. 1).
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Tabmuma 1
Table 1
Wnrepecu kbM creruduuHUTe reorpad)cki MEANH U HaYWHK Ha paboTa B 00y4eHHEeTo
(mo Hemmer & Hemmer, 2010b)
Interests in specific geographical media and ways of working in learning
(by Hemmer & Hemmer, 2010b)

HNuTepecu KbM cienupuyuHUTE MEIUU U YecToTa HA M3MO/I3BaHE B YPOKA HA

HAYMHU Ha paoTa cnenrpuyHuTe reorpagcku Meauu 1
HA4YMHHU Ha pabdoTa

1. ExciepumeHTH 1. YueOnuk

2. Komnrotsp 2. Texer

3. Gunmu 3. CHUMKH, KapTUTU

4. CHUMKHY, KapTUHU 4. Atnac

5. Exckyp3uu, noxonu 5. Kaptu

6. Pabora 1o mpoekr 6. PaGora ¢ uncia v Tadaunu

T

8.

9. e

10. .....

1. ... .

12. Atnac 12. Monenn

13. Kaptu 13. PaboTa o mpoext

14. Crpnbuecku U KpbroBU IUarpamMu 14. ExciepuMeHTH

15. Pabora ¢ uncna u Tabnunu 15. ExcKyp3un, oXonu

16. Texer 16. Kommtorsp

17. YueGunk 17. PoneBn urpu

HuTepecu Ha nBaTa noJa

pa6ora ¢ paborta c

TeKCT

paboTa cbe
cTbAbYecTM 1

moaenu

pabota no EeKCnepumMmeHTH

ponesu Kpbrosu

Anarpamu

npoeKT
urpu

pabota c
nHbopmauma
or
npexuvBaBaHe
1 MbTyBaHe

paborta c
atnac

paboTac
aKTyanHu
mMacmegmun

pabota
yucnam

Tabnuum

paboTac

aboTa cbe
P dunmum

CHUMKN U
KapTuHU

pabota c
KapTu

Bbrpeku kpuTHkara, u3pa3eHa KbM HSIKOM METOJAMYECKH acleKTH B KOH-
CTpYKLHsTa Ha mpoyuBaHero Ha uHTepecute (Hasse, 2010, 53f; Hemmer, 2007,
Uhlenwinkel, 2006), mon3ara oT Hero 3a reoaugakTHkKara ¢ 0e3cropaa. Heropu-
T€ pe3y/TaTd MMOKAa3BaT MPU KOU TEMH, PETMOHH U METOIH, YUUTEIIAT MOXKE J1a CE

314



BOJIM OT BHTPEIIHATA MOTHBAIUSI HA CBOMTE YYCHHIU. To ocTaBs mH(MOpMAIUS U
OTHOCHO ChCTaBSHETO HA HOBU YUE€OHH MPOTPaMH, CTUMYIHPAIIH Y4eHeTo. B To3n
KOHTEKCT C€ IMpeJIoara, TEMUTE C Bb3JIOB XapaKTep U ChOTBETHUTE PETHOHH, J1a
ce M3y4aBaT MpoOJIEMHO OPUEHTHPAHO, B Mapaliei ChC COOCTBEHUS JKUBOT U MPHU
SICHO W3pa3eHa OpPUEHTAalUs KbM JeHHOCT. OTHOCHO KOHCTPYHMPAHETO Ha ypoOKa,
MOJIOBO CIICIU(PHUUHUTE UHTEPECH CIICABA J1a Ce€ ChOOpa3siBaT PaBHOCTOWHO. Bb3
OCHOBA Ha MPEIMOYUTAHUATA KbM EKCKYP3UUTE U CBHP3AHUTE C TSIX Bh3MOXKHOCTH,
Jla ce MpernoaaBar reorpadcKuTe BIIPOCH OT MICTO/HA TEPEH, Clie/iBa B yueOHHUTE
MporpaMu Jla HaMepu TBHPJO MACTO W M3BBHKIACHOTO y4yeHe. MoTuBamusTa 3a
paboTa ¢ 110-cj1ab0 NPEANOUYUTAHN MEIUH MOXKE JIa CE YBEJIUYH C M3IIOI3BAHETO Ha
II0O-NHOBAaTUBHU y‘Ie6HO-MeTOI[I/I‘IeCKI/I IMoAX0au, OpUCHTUPAHU CHITIACHO ICHUXOJIO-
THSTA HA YYCHETO W ChoOpazeHu ¢ reorpadckoro yueOHO chabpkanue (Schuler,
u.a., 2013; Vankan, u.a., 2007).

Kaxeo e snauenuemo na meopusma ma yuenemo 3a npaxmuxama Ha o0yue-
Huemo?

I'maBHara oOpa3oBarenHa 11e Ha y4eOHUs IpenMeT reorpadus € yYeHHITUTE 1
Pa3BUAT CBOMTE BH3IVICIH 32 B3aMMOBPB3KUTE MEXKIY MPUPOIHUTE JaJICHOCTH U
00I11€CTBEHUTE JEHHOCTHU B PA3IMYHUTE IPOCTPAHCTBA HAa 3eMsTa U Bb3 OCHOBA Ha
TOBa Ja (OPMHUPAT KOMIIETEHTHOCT 3a AEHHOCT B IPOCTPAHCTBOTO. 32 HOCTUTAaHETO
Ha Ta3| Lel TpsAOBa a ce GopMUpaT 3HAHUS U J]a C€ YCBOAT CIIOCOOHOCTH 3a Jei-
HOCT, J1a ce peiekTupar HEHHOCTH U HAIJIACH.

Ha 6a3ara Ha myanHaTa TeOpHs Ha y4€HETO, y4eOeH Mpoliec MOXKe J1a Ce PeIn3-
BHKa/CTUUMYNHpa KakTo ,,0TBBH, Taka W ,,0TBbTpe” (Edelmann & Wittmann,
2012, 2091f). YnpaBnenueTo oTBBH ce 0azupa Ha OMXCBHOPHUCTHIHATA TEOPHUS 32
YYEHETO, KbIETO 3HaHMS, CIIOCOOHOCTH M HaIMacH c€ MHULUKPAT 10 334aJCHHU OT-
BBbH Y4eOHHU LIeJIH, ChAbP)KAaHUE U yueOeH KOHTPOJ. YUHUTENIAT WK ONpesesieHara
Meus yIpaBsiBaT/HacouBaT yuyeOHUs Mpolec.

Bropara ¢opma ce 6a3upa Ha caMOyNPaBIsIBAHO YUCHE, Upe3 MPOSKTHO 00yUYCHUE
Wi yueOHn urpu. Vesita 3a BBTPENIHO YIpaBlIeHUE Ce OCHOBABA HA KOHCTPYKTH-
BUCTKOTO pa30MpaHe 3a yUCHETO, CIIOpe]] KOETO YUEHETO € aKTHBEH, KOHCTPYKTHBEH,
LIeJIEHACOYeH, CUTYUpaH M COIMAHO 0OBBp3aH mporec (Reinmann-Rothmeier &
Mandl, 2001). YyeHunuTe KOHCTPYyUpPAT CBOMTE 3HAHUS CAMOCTOSITEITHO.

VY4eHeTo, ynpapisiBaHO OTBBH 1I€JM BHCOK Y4eOCH MpPUPACT, OT METOANYECKa
IJIeZIHA TOUKa, 00aue TOi He € T'bBKaB. YUCHETO, YIPABIISIBATO OTBHTPE CTUMYIIHpA
KOMIIETEHTHOCTTA 3a COOCTBEHO y4ueHe. To obade, 3aTpyHsIBa YUSHUIIN, pa3oia-
raiy ¢ OrpaHWYCHU HAJIWYHU 3HaHWA. VIHCTPYKTUBHM MOZENH, KOUTO MHTETPH-
par mpexuMcTBaTa Ha JBaTa HauWHA HA YOPABIECHHE Ca IUPEKTHATa MHCTPYKLHS
(peLenTHBHO-CMHUCIIOBO YU€HE) M MOAEPATUBHO- KOHCTPYKTUBHUCTKA yueOHa cpena
(ynpasisiBaHO OTKpUBATENICKO yueHe). JlupekTHaTa HHCTPYKIMS O3HauaBa, 4e CHC-
TeMaTHKaTa Ha YYEHETO € MOJrOTBeHa OTBBH, IJIaHWPaHa, OpraHu3upaHa U KOHTPO-
nupana. B MoneparnBHO-KOHCTPYKTHBHCTKaTa yueOHa cpesia ce CMEHST HHCTPYK-
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THBHO-PEICITHBHUTE YIcOHM (pa3u ¢ Ga3u Ha YIIPaBIIBAHO OTKPUBATEIICKO YUCHE
(Reinfried, 2007; Reinmann-Rothmeier & Mandl, 2001).

Crnenuu4HUAT Bb3IJIe] B KOHCTPYKTUBUCTKHUTE TEOPUH 3a (HOPMHPAHETO Ha
3HAHUTA

— yuuTersIT He OMBa Aa AaBa MH(GOpMAIWs Ha yYEHHUIIMTE, Te TPIOBa camy aa
,,KOHCTpYHUpar* CBOWTE 3HAHWS, 3aMCHS TEOPHATA Ha OOyYCHHETO C TEOpPHsTA Ha
ydeHero. B To31 cMuCHII, kKak ydeOHara cpena na Obae KoHCTpynpaHa? Pemenuero
CIIe/iBa J1a € OPHEHTHPAHO OKOJIO yueOHaTa e()eKTUBHOCT Ha yueHuIuTe ((ur. 9).

NpeameTt Ha
y4yeHeTo

Kyntypa Ha y4e6HWA npouec u
WHTEepaKUMOHHa KyNnTypa

Kyntypa Ha yue6HoOTO
CbAbpMXaHWe U KYATypa Ha

3afauvTe
A KauecTBo Ha pazbupaHe,

pewasaHe Ha nNpobnemm n

KOHCTPYKTUBUCTKO pa3bupaHe
dopMMpaHe Ha KOMNETEHTHOCTH

3a yuyebHua Matepuan

ExcnepT,

(CobcrBEHA)
OTroBOpHOCT 3a OTrosopHoCT
yuebHua 3a y4eHeTo
MaTepuan
MapTHBOpP B
Mpuapyxasaw
YYEeHETOo, CbBETHUK
Yuuten YyeHHK

OTroBOpHOCT 3a OKasBaHe Ha NoMolly NpHU y4eHeTo
JunakTuuecka KOMYyHUKaUWA W KnuMaTt

NMoMoLy NpM yYEeHETO U KyNnTypa 3a nogrnoMaraHe

Our. 9. ba3ucHM M3MepeHus 3a KOHCTPYHpaHe Ha KOHCTPYKTHUBHCTKA ydeOHa cpena. [iexHu Touxu
Ha KOHCTPYKTUBHUCTKAaTa KyJITypa Ha ypoka (mmo Reusser, 2006, 162)
Fig. 9. Basic dimensions for constructing a constructivist learning environment. Constructivist

lesson culture perspectives (by Reusser, 2006, 162)
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Koe e cneyughuunomo 6 mosu konmexcm?

1. Koncmpyxmueucmxo pazoupane na yueonus mamepuan: Y 4eOHUST MaTepH-
aJ1 ce pa3dupa Karo npodiaeM, OT KOMTO ce MHTEpECyBaMe 1 3a PELICHUETO Ha KOHTO
Cclle/iBa J1a Ce THPCST AUJAKTUIECKH Bb3MOKHOCTH.

2. Koncmpyxkmusucmko pazbupane 3a yuebnus npoyec u UHMepaKmueHocmma
6 Heeo: Ha yuenununTe ce mpenocTaBs Bb3MOKHOCTTA 33 yUEHE, OPUECHTHPAHO OKO-
JIO0 ONHTA MM, HAITBJIHO pa30MpaeMo 3a TAX, NPOOJIEeMHO OPHEHTHUPAHO M JHAJIO-
rugHo. ThpcH ce GanmaHc MeXIy MHAMBUIYATHO M KOOIEPATHBHO YYeHE, MEXKIY
CaMOpETyJIUpaHO U PELEeNTUBHO yueHe. Ha paznonokeHue ca HOAXOAAIIN MEAUHU U
WHPOPMAIIMOHHU HU3BOPH.

3. Koncmpyxkmusucmko pazbupane 3a nomowma npu yieHemo: AKO yIUTEIT
M3IBJIHABA POJISATA HA €KCIIEPT M MOJIEJ HA MOApaXKaHUe, TOW 3aeMa MyITH(YHK-
IIMOHAJHA POJIi MEXIY MHCTPYKIHS, HHIUPEKTHO, OPUCHTHPAHO OKOJIO y4eOHHMS
npolec MoAIIOMaHe Ha yueHeTo. Upes peneBaHTHA Ha yYEHETO oOpaTHa BpPB3Ka,
MPONAcTTa MEXIy pealHOTO pa3dupaHe Ha MaTepHuaja U y4eOHUTE LIeTH ce orpa-
uuuapa (Reusseur, 2006, 161fY).

3AKJIFOUEHUE

B 3akmroueHue ce MOCTaBsT cleIHUTE aKLEHTH: MHUCICHETO U YYEHETO ca Oc-
HOBHA IIpeIIocTaBKa 3a (HopMHUpaHETO Ha reorpad)CKy 3HAHUS M PELIABAHETO Ha
reorpad)cku npoOiemu B 00ydeHueTo mno reorpadus. Te ca KOMIUIEKCHH MPOLIECH,
BbpPXy KOUTO OKasBaT BiHsHWE pernuna ¢aktopu. KpearnBnara reorpadus oopb-
112 BHUMaHKE Ha KITIOYOBUTE 0COOCHOCTH M OCHOBOIIOJIATAINTE B3aHMOBPB3KHU Ha
MHCJIEHETO M YYEHETO OT IVIelHaTa TOYKa Ha IMeJarormieckara MCUXOJIOor s, mpe-
qyIeHU Tpe3 Ipu3Mara Ha reorpadusTa 1 HeHHUTE MPOCTPAHCTBEHN H3MEPEHHSL.
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SUMMARY
CREATIVE GEOGRAPHY — FORMING KNOWLEDGE, REFLECTING ATTITUDES

Thinking and learning are a basic prerequisite for the formation of geographical
knowledge and the solving of geographical problems in geography education. They are
complex processes that are influenced by several factors. This study draws attention to
the key features and fundamental interrelationships of thinking and learning from the
perspective of pedagogical psychology, refracted through the prism of geography and its
spatial dimensions. This is done by answering the following questions: How are concepts
formed and how are they preserved in consciousness?; Why is it difficult to change internal
mental cognitive representations?; What are the possibilities for changing ideas in the
pedagogical process?; What geographical topics, methods and sources of information/
media are students most interested in? Which spatial thinking competencies are stimulated
by geography? The answer to the above questions is expressed by bringing out specific
possibilities for constructing creative lessons in geography, applicable in the Bulgarian
school and in accordance with the current requirements for planning, structuring and
analysis of a lesson unit.

What are we based on?

* Thinking and learning are complex processes that are influenced by several factors.
The first step is the formation of concepts.

* The specific view in constructivist theories of the formation of knowledge — the teacher
should not give information to students, they should “construct” their own knowledge,
replaces the theory of teaching with the theory of learning. In this sense, how should the
learning environment be constructed? The decision should be oriented around the academic
performance of the students.

What is specific in this context?

1. Constructivist understanding of the teaching material: The teaching material is
understood as a problem in which we are interested and for the solution of which we should
look for didactic possibilities.

2. Constructivist understanding of the learning process and its interactivity: Students
are provided with the learning opportunity that is oriented around their experience, fully
comprehensible to them, problem-oriented and dialogic. A balance is sought between
individual and cooperative learning, between self-regulated and receptive learning.
Appropriate media and information sources are available.

3. Constructivist understanding of learning support: If the teacher fulfills the role of expert
and role model, he occupies a multifunctional role between instruction, indirect, process-
oriented learning support. Through learning-relevant feedback, the gap between actual
understanding of the material and learning objectives is bridged (Reusseur, 2006, 161f}).
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