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Pesiome:

MoHorpaduaTa npeacTassa cMCTEMaTU3MPAHO NpocaeaaBaHe U OCMUCAAHE Ha TEHAEHUMUTE,
KOMTO B CbBPEMEHHaTa peasHOCT ONpeaensaT XxapakTepa Ha BAUAHUATA B NpoLLeca Ha coumanmsauma
Ha OHOWWTE W MNAaUTe Xopa, NpobnemHuTe 061aCTU U Bb3IMOXKHUTE MEPCNEKTUBM 33 YCMELHO
JIMYHOCTHO pPasBUTME M MO/I30TBOPHA couManHa aganTtaumsa. AHanmsuTe ca (QOKYCMpPaHW BbPXY
XapaKTepPUCTMKUTE HA MNOCTMOAEPHOCTTA KaTo eTan B pPasBUTMETO HA O6LLeCTBOTO, B KOMTO
CbBKYMHOCTTa OT MOAE/M, COLMAZIHN PenepToapu 1 KUTEWCKMU NPAKTUKM B pasIMYHMTE 061aCTU Ha
KM3HEHa [eNHOCT BAMAAT BbPXYy Cb34aBaHETO Ha AeduMHMUMUTE 33 UEHHO, 3Ha4YuMmo,
npuBaeKaTe/IHO, OPUTMHAIHO U HA OPUEHTUPUTE, KOUTO MAaauTe U3bupart, 3a aa opmupaT obpasa
3a cebe cu. MpoeKuMmMTe Ha XapaKTePUCTUKMTE HA coLManHaTa TpaHCPopmaLma ca NpocaeaeHu npes
JIMHUUTE Ha B/MAHWE W B3aUMOAEWCTBME Ha pPas3/IMYHM PABHMULLA HA OOLLECTBEHUA KWMBOT B
OCMUCNAHE POAIATA Ha (AKTOPUTE Ha coumanusauMa 33 HaAuMHA, NO KOMTO WHAMBWUAYANHOCTTa ce
pa3BuBa U m3ABABa. MeTadopaTta 3a ornepanata e cBbp3aHa C Bb3NPMEMAHETO Ha cebe cu oT
nepcnexkTMBaTta Ha ApyruTe. [poBOKMpaHa e oT pasbupaHeTo Ha Yapn3 Kynau 3a ,ornegantusa As”. B
aHa/M3a paslmMpABaM CbAbP)KAHMETO HA MeTadopaTta ¢ no-obobuwieHuTe pedepeHTHU obpasu —
naen, moaenu, LLEHHOCTU, B KOUTO oTpassBame cebe cM M C KOWUTO cpaBHsABame cobcTBeHaTa
3HAYMMOCT. B Tasu Bpb3Ka e HanpaBeH OMWT 3a XapaKTepu3upaHe Ha eTaNlOHUTe, KOMTO Cb3aaBaT
crnogeneHn opueHTMpKU 3a pasbupaHe, pasrpblliaHe M U3ABa Ha COBCTBEHATa MHAMBMAYANHOCT B
cneunduyHaTa 1 LANOCTHOCT.

B nbpBaTa YacT Ha KHUraTa ca npeacTtaBeHn M 06CbAEHM MPOMEHEHUTE PeasHOCTU B
NOCTMOAEPHOCTTAa. AHANN3BT € NMOCTPOEH B CbOTBETCTBME CbC CUCTEMHATA €KOJIOTMYHa Teopua Ha
Bronfenbrenner, B KOoATO MWKpocMCTEMa, Me30CUCTEMA, EK30CUCTEMA, MAKpPOCUCTEMa,
XpOHOCUCTEMA B3aMMOAENCTBAT mnomexay cu u  dopmupaT MOAENN, KOWUTO BAUAAT Ha
WHAMBUAYANHOTO passuTMe. MNpeacTaBeHM ca OCHOBHW XapaKTEPUCTUKM Ha NMOCTMOAEPHOCTTA KaTo
eTan B PasBUTMETO Ha 06LecTBOTO Ype3 0606LeHNAa BbPXy OCHOBaTa Ha aHanu3u Ha [daHuen ben,
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aH boapusp, Yapux bek, PpaHcns Oykysama, KeH Ynnbbp. Mo-HaTaTbK M3/10KEHNETO € pas3rbpHaTo
B NpeAcTaBAHE U OCMUCAAHE Ha NpouecuTe Ha rnobanmsauma; Ha KynTypHa TpaHchopmaums, B KOATO
GOKYCHT e BbPXYy KYATYPHOTO MHOroobpasme, KOHCyMaTMBHATA KyATypa, KyATypaTa Ha MOMEHTa U
YNIeCHEeHUATA; Ha MHAMBMAYanAM3aumMa Ha obuwectBeHns KMBOT. OCHOBHUTE aAKLUEHTM npu
pasrnexgaHe Ha rnobanmnsaumAaTa ca OTKPOEHM B: Cb3AaBaHETO Ha HOBM 06K pa3bupaHua, moaenm
Ha noBeAeHWE W OTHOCUMTENHOCT HAa MHOro oT o06pasyuTe 3a cpaBHeHWE WU UAEHTUPUKAUUA
6narofapeHve Ha ,CMbPTTA Ha AUCTaHUMKUTE” U AETEepPUTOPU3UPAHETO; PA3NPOCTPaHEHWe Ha
rnobanHN MpPEXM OT 3HAHMA Ype3 HOBUTE UHPOPMALMOHHU M KOMYHUKALMOHHU TEXHOOrUM,
3Ha4YeHMe Ha gurMTanHaTa KyaTypa; paslimpaBaHe Ha Bb3MOXKHOCTUTe 3a obpasoBaHMe U MobUAHOCT
M CblLEeBpEeMeHHO yBenuyaBalla ce HeCcUrypHoOCT U 3acunBalia ce YA3BMMOCT MO OTHOLIEHWEe Ha
33eTOCTTa, KOATO MNOAXPAHBa OT/araHe Ha BaXHW XUTEMCKM peleHna K cbbuTua, nosaussa
OrpaHWYeHN BPEMEBU XOPU3OHTU U MOBBPXHOCTHU OTHOLWEHMA WU peweHWA. B nnactoseTe Ha
KYATYPHOTO MHOroobpasve ca OTKPOEHW: CbLLECTBYBAHE Ha pPas/IMYHW  KYATYPHM MOTOUM B
OVHAaMWYHO OTBOPEHO COLMANHO MPOCTPAHCTBO, 3aMEHAWM npeauwHuTe 060C06EeHU KYNTYpHMU
B/IUAHMA; nNpenuMBaHe Ha 6ene3nM OT M3KYCTBOTO KbM MOMY/AAPHA, MO3aevyHa KyaTypa Ha
BCEKUAHEBMETO, €AHOBPEMEHHO CblUeCTByBaHe Ha KynTypa Ha y4yacTMeTo U Bb3XOA Ha MacoBa
NOBBbPXHOCTHA U XeA0HUCTUYHA KynTypa. KOHCymaTUBHATA KyATypa € aHanu3mpaHa BbB BPb3Ka CbC
CMMBOJIMYHOTO 3HA4yeHWe, BbMABTEHO B M3MNON3BAHUTE CTOKM, yBE/IMYABAHE HA KOHCYMMUPAHETO B
HemaTepuanHaTa chepa, pasBuxpALLa ce UHAYCTPUA Ha npexunsasaHuATa. KynTypaTta Ha MOmeHTa ce
M3pa3ABa B HETbPMNEHME N CTPEMEK 3a He3abaBHO yA0BNETBOPABAHE Ha »KeNaHuATa, HecTabunHocrT,
HETPaMHOCT Ha HaMepeHWATa M OTHOLWIEHMUATA, U € pasrnefaHa B CBbP3aHOCTTa M C KyATypaTa Ha
yfecHeHuATa (easy-KynTtyparta).

NHamBuayanmsaumaTa Ha obLiecTBEHUA KMBOT € NpeacTaBeHa Ype3 ABa OCHOBHM MoAaxoaa.
B eanHua nogxon TA ce Tb/KyBa KaTo HamanAaBaHe Ha B/UAHWETO Ha COLMANHO-CTPYKTYpHUTE
XapaKTepPUCTUKN BBPXY LWAHCOBETE B XMBOTA M MU3BEXAa ONpeAenaHeTo Ha UHAMBUAYaANHUTE
XKUTENCKM pe3ynTaTn oT cobcTBeHMTe M36opu, OT NEPCOHANHO YNpaBaeHWe AEACTBUATA U HA PUCKA
(tTuabHc, Kactenc, bek). B papyrMa noaxod KbM  WHAMBUAYANM3aAUMATA aKUEHTbT € BbPXY
npeacTaBAHETo (penpeseHTauuaTa) U MAEHTUYHOCTTa, 3 HaW-BAMATENHUTE aHANWM3M BUXKOaAme B
npousBeaeHunaTa Ha Jinotap, boapusap, xxeimncbH, baymaH. MHAMBMAYanM3aumaTa € CBbp3aHa CbC
3arybsaHeTo Ha mobuamsmpallata Mo, Ha TONEMUTE KOJEKTUBHM MPOEKTUM U CaMOCTOATENHO
n3bumpaHe Ha OpuMeHTUpUTe, HacouBawm cebenpencTaBaHeTo, a oPoOpmMAHETO Ha bbaeleTo cTaBa
npean BCUYKO aKTMBHA OTTOBOPHOCT Ha CaMusA YoBeK. Te3n naeu ca pasriesaHn no-pasrbpHaTo ypes
KOHLUenumaTa Ha Yapux bek 3a uHansmayanmnsaumata. B KOHTEKCTa Ha 06CbKaaHe Ha M3rpaXKgaHeTo
Ha MHAOMBMAYANHOCTTa B MHOrOMAacTOBa CBbP3aHOCT Ha COLUMANHUA KOHTEKCT, B ABUXeHue oT

CMOHTAHHOCT KbM HEO6B'bp3aHOCT, B OTCbCTBME Ha TpaVIHa cnoaeneHoCT Ha npegnoyYnTaHUATa Ca
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BM/IETEHU U HAKOW OT uaeuTe Ha [odmaH 3a ynpasBneHWe Ha BrnevyaTaeHuaTa U ApamaTypruyHo
cebenpeseHTUpPaHe C MHOMO pas3InyHK 0bpasu npea apyruTe.

BbB BTOpaTa u4acT Ha KHuraTa ,CoumanuMsaumata — WHBAPUMAHTM U AMHAMMKA Ha
B3amMmogencTemaTa” ce ob6CbKAAT Hall-xapaKTepHUTe 0cobeHOCTM Ha couManmnsaLmaTa KaTo npouec.
OTKpoeHM ca TeHAeHUMUTe, NPOU3TMYALLM OT KYATYPHOTO MHOroobpasve B CbBPEMMUETO,
obocHOBaHO e pa3bupaHeTo 3a coumanM3aumaTa KaTto buaupeKkTopuaneH npouec, B KOWTO ce
OCbLUECTBABA MeXAyreHepaunmoHeH oOMeH Ha LLeHHOCTW, Mmoaenu, uaeun u pasbupanHus. B yactra
,PasBUTUMHOTO nNbTewecTBMe B XMBOTA” ce 06CbXKAAT BbMNPOCKU, CBBP3aHM C OTHOLUEHWETO
,KaneHgapHa Bb3pact’ — ,couMasnHa Bb3pacT’, C NPOMEHEHUTE Bb3PAaCTOBM XapPaKTEPUCTUKU Npu
OCbLUECTBABAHE HA OCHOBHUTE KUTENCKM CbOUTMA, pasmMBaHe Ha TBbPAO onpeaesieHuUTe rpaHuum
Ha OTAe/NHWUTE Nepuoau BbB Bb3PacTOBOTO pa3BuTMe. OTKPOEeHO e 3abaBAHETO Ha MOCTMraHe Ha
coLManHa 3panocT Npu LOHOWKUTE U MAaanUTe Xopa, 060CHOBaHM ca MAen 3a PasBUTME Ha KanauuTeT
33 HE3aBUCUM }KMBOT, 3@ CAMOCTOATE/IHOCT MU ONUT B aBTOHOMHM peLLeHus.

Ha BbnpocuTe 3a nsrpaxgaHe Ha MAEHTUYHOCTTA e OTAEe/IeHO OCHOBHO MACTO B CTPYKTypaTa
Ha TeKcTa. lpocneneHn ca HOBUTE TEHAEHUMU B MOCTUFAHETO Ha MAEeHTUYHOCT. MpeacTaBeHo e
cobCTBEHO M3CNeBaHe Ha Npoleca Ha U3rpaxkaaHe Ha UAEHTUUYHOCT, peasnmM3mpaHo No moaena Ha
Michael Berzonsky. B uHcTpymeHTapuyma e paobaBeHa oule eaHa cybcKana, paskpuBalla
aBTOHOMHOCTTa. Pe3yntaTute nokaseat npeobnagaBaHe Ha MHHOPMALMOHHO-OPUEHTUPAHUA CTU Ha
usrparkaaHe Ha maeHTUYHoctTa. OT 0ocobeHo 3HayeHMe e, Yye 06pas3oBaHWETO Ha poauTenute,
6paYHMAT UM CTaTyC, MECTOKUBEEHETO HE Ca 3HAaYMMO CBbP3aHU CbC CTWU/IOBETE Ha MAEHTUYHOCT,
KOETO NMPOBOKMPA HAKOW 3aCTUHA/IM KOHUENUUM 3a 6e3CNOpPHOCTTa M HacoyBa KbM HOB HA4YMH Ha
neparormyecko 06MUCIAHE Ha POJIATA HAa POAUTENCKUTE MPAKTUKM B aBTOHOMHOTO M3rparkaaHe Ha
obpasute 3a cebe cu. YcTaHOBEHaTa 3HauMMa Bpb3Ka (MaKap M ymepeHa NO cuaa) Mexay
MHOOPMATMBHMA W HOPMATUMBHO-OPUEHTUPAHUSA CTUA HACOYBA KbM MPOMEHEHWTE Harnacu u
NoBeAEHYECKM CLEHApMM BbB B3aMMOOTHOLWIEHMATA POAUTENU—AEUad, B KOUTO poguTenute
CTUMYNNPAT NMYHUSA M300p M camoonpegeneHnetro. BbB Bpb3Ka C yCTaHOBEHWUTE 3aBUMCMMOCTHU
Mexay OTAeNHUTE CTUNoBEe Ha WAEHTUYHOCT C aBTOHOMMATA M C aHra)kupaHocTTa e obocHoBaHa
HeobxoaMmocTTa OT (GOPMMPAHETO Ha YMEHWS Ha HOHOLWKUTE 3a CchpasBsHe B YCA0BMATa Ha
HECUTYPHOCT M NPOMEHSALLLA Ce cpeda W 3a pPa3BUTME Ha NoTeHUuMana MM 3a afanTauma KbM
AMHaMKUKaTa B Pa3INYHM COLMANHU KOHTEKCTH.

B vacTra 3a UEHHOCTM WU WHAMBMAYA/NHO MOBeAeHWe ca npobaemaTvsaMpaHu BbNPOCUTE,
CBbP3aHM C MPUOPUTETHU LLEHHOCTU, LEHHOCTHA KpM3a Ha 06LLEeCTBEHO U Ha NMYHOCTHO paBHULLE.
Bbpxy ocHoBaTa Ha 06Bbp3BaHe Ha pe3ynTaTM OT M3CNeABaHUA C ronam obxesaT M cobcTBeHO
npoy4ysBaHe, peannsnpaHo Ypes WHTEPBIOTA C HAPATUBEH XapaKTep, ca NpeACcTaBEHN NPUOPUTETHUTE
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3



HaMepUNM MACTO XapaKTepHW 3a MNOCTMOAEPHOTO BPemMe LEHHOCTM, CBbP3aHM C BBHLUHOTO,
yA06HOTO, ¢ XeA0HM3MA. Ho BoAeLnTe LEeHHOCTM NPoAb/IXKaBaT Aa Ca CBbP3aHu ¢ dyHAAMEHTANHUTE
YOBELWIKN M COUMANHU NoTpebHOoCTU. KpUTUYHUTE MOMEHTM Ca CBbP3aHM C pas3bupaHuaTa 3a
Bb3MOXHOTO U PEasHOTO, U C OTCbCTBME HA CbINACyBaHOCT MexAy LEeHHOCTU U noseaeHue. Ho
NpUYMHUTE 3@ TOBA YeCTO He ca B HEYCTOMYMBOCTTA Ha LEHHOCTUTe, a B onocpeacTBaliuTe
KOHCTPYKTU: PaMKK, CLLEHAPUU U HAPaTUBK, MPOBOKMPAHM OT HATPYNBaALLUTE Ce C/ly4au Ha CUCTEMHO
pyLIeHEe Ha MOPaNHUTE HOPMU U MPUHLMIMM HA OBLLECTBEHO PaBHULLE.

Mo-HaTaTbK B TEKCTAa Ce W3ACHABA OTHOLIEHMETO MeXAy CcouManmsaumsa M coumasHa
agantaumsa. AHanM3MpaHM ca CBbP3BAWMTE XaPaKTEPUCTUKU WU pas3nnymata, obOCHOBAHO e, ye
nocpeacTBOM COLMANMN3aLMATA Ce OBNALABAT COLMaZHUTE CTaHAAPTW, ObWUTE OpPUEHTUPMU, a B
npoueca Ha ajanTtauma ce Wusrpaxgar CcobCTBEHUTE WHAMBMAYANAHM MOAXOAW W CTUA  Ha
B3aumogencreme. CoumanHata afanTUPaHOCT He ce pasrnexga Mnpocto KaTo MNOCTUrHaTo
CbOTBETCTBME C XapaKTEPUCTUKUTE Ha cpedaTa, a Ce BKAYBaT mMoaudpuKaummTe M MHOBaALUUTE,
OCbLLECTBEHWN OT MHAMBMAA, YPE3 KOMTO BbB B3aMMOAENCTBUATA CE€ NOCTUrA NO-Mb/IHO CbOTBETCTBUE
C noTpebHoCTUTE W MNepcnekTMBMTe Ha samyHocTTa. CneumanHo BHUMAHME e OTAeNIeHO Ha
NOCTMOAEPHUTE CTPaxoBe, HATPYNBAHETO Ha KOMTO B AbJArOCPOYEH MNNaH ce OTpasseBa
HebnaronpmMATHO Ha HayMHa, MO KOWTO Ce OCbLLecTBABA CoUMasHaTa aganTauMa KakTo Ha
MHAMBMAYANHO, Taka M Ha rpynoBo M OOWHOCTHO paBHUWe. CUCTEMATM3UPAHM Ca OCHOBHM
XapaKTePUCTUKM Ha ycnelwHaTa aganTtaums B NPOMEHeHUTe peasHoCTy.

B TpeTaTa 4acT ce 06CcbXKaa BAMAHMETO HA OCHOBHUTE GaKTOPM Ha couManmnsauma B MperkaTa
Ha CbBPEMEHHUTE KOHTEKCTYa/IHU BAUAHUA.

O6cbaeHn ca NPOMEHU B CbBPEMEHHOTO CEMEMNCTBO, KOMTO MMAT CbLLECTBEHO BAWUSIHUE
BbPXY HAauYMHa, MO KOMTO MpPOTMYa CcoLManu3aumsaTa B cemeinHa cpeda. M3BoguTte 1 npenopbKkuTe B
yactta ,Pogutenu n geua — metamopdos3n Ha B3aMMOCBBP3aHOCTTA B eTana Ha HHoWwecTBOTo” ca
dbopmynMpaHM BbPXY OCHOBA Ha AaHHM OT Mpoy4yBaHMA B Bbarapua u cobcTBeHW mscnenBaHus.
CobcTBEHMTE M3CNEABAHUS BKAKOYBAT: MPOyYBaHE Ha POAUTENICKUTE CTpaTermu 3a KOHTPOA W
coumanHaTta agantauua npu HHOWMKTE MO aganTupaHa metoauka Ha Kerr u Statin; nHTepsloTa c
KaHOMAaT-CTYAEHTU, NPOBeAeHN nocneposatenHo B nepuoga 2013-2017 rogmHa; NpoyyBaHe Ha
npeueHKaTa Ha CTyAEeHTM OT NbpPBM KypCc Ha o0byyeHMe Ha OTHOLWEHMATa C POAUTENIUTE UM,
npoBe)a4aHo npe3 BcAKa roguMHa B nepuoga 2013-2018 roguHa. Pesyntatmte noKaseart, uye
OTHOLWIEHMATA poauTenn—aela BCe MOBeYe ce pa3BMBAT B MOCOKA Ha MO-rofiiMa CBbP3aHOCT,
pasbupaHe u noakpena. Toea 6GnaronpuAaTCcTBa couManM3aumaTa B CEMENCTBOTO HE3aBMCMMO OT
XapaKTepa Ha LUeHHOCTUTE M MHOFroobpasneTo Ha moaenuTte Ha noseaeHue. NpomeHuTe, CBbP3aHN C
rnobanusaumaATa, KyATypHaTa TpaHchopmMaLuma, MHANBUMAYANM3AUMATA NPOABABAT CBOA ePEKT BbPXY
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cneunduyHO npegoroBapsHe Ha NPaKTUKUTE Ha B3aMMOLENCTBME, MPU KOETO HAYMHDBT, N0 KOWUTO
npoTUYa couManmMsaumunTa, ce CBbpP3Ba MoBeyYe C Bb3NPUETUTE KYATYPHU 0B6pasuu, OTKOJIKOTO CbC
COUMANTHO-CTPYKTYpHUTE 0cobeHOoCTM. Pe3ynTaTuTe NOKasBaT KaKTO MOAe/NM Ha NogKpena Ha
WHULMATMBATA M YCbPAMETO, TaKa M Ha OPMEHTALMA KbM BbHLIHW 06pasuM Ha MPecTUXKa, Kbm
NMOBBPXHOCTHO OTHOLIEHWE B 3HAYUMWM AEUHOCTU. ApPrymeHTMpa ce, 4Ye BCepaspellmnTesniHoCTTa,
OTMafaHEeTo Ha NpaBuaa U rpaHULM BOAM A0 BUCOKA CAMOOLLEHKA Ha FOHOLLUTE, HO CHUXEHO YyBCTBO
3a caMoedEeKTUBHOCT.

B obcbKAaHETO Ha MOCTMOLEPHUTE MepcneKkTMBM B 0OpPa3OBaHMETO € aKLEeHTMPaHO Ha
OTBOPEHOCTTAa Ha 06pPa3oBaHMETO, HA MepcoHanM3aumuAaTa, Y4acTMEeTO M MNPOAYKTMBHOCTTA B
OENCTBMATA Ha YYEHUUMTE; HA pasriexaaHeTo Ha 06pa3oBaHMETO KaTo MHANBUAYANN3UPAH NPOEKT.
AprymeHTMpa ce 3Ha4YeHMEeTO Ha TPAHCIPAaMOTHOCTTA M Ha M3rpaKAaHEeTO Ha KyATypa Ha y4yeHe, B
KoATo ¢dopmanHoTo, HepopmanHo M adopmanHO obpasoBaHME ca OOBBP3BAHWM B aAKTUBHU
TPAEeKTOPMM Ha ydacTmeTo. JAUCKYTUPAHU Ca XapaKTEPUCTUKM Ha CKpuTaTa ydyebHa nporpama, KouTo
B/IM3aT B NPOTUBOPEYME C NEPCNEKTUBHUTE TEHAEHLMM B CbBPEMEHHUTE TbPCEHUS B 06Pa30BaHMETO
n yumnuieto. O6CbaeHN ca NPU3HaLM W NPeANOCTaBKM HA yYUIULWHATa aganTauma 1 Aesagantaums
B 0bMMCNsAAHE HA BB3MOMKHOCTM 3a Cb3JaBaHe WM YKpenBaHe Ha YyBCTBOTO 33 KOMMETEHTHOCT,
ycellaHe 3a cnpaBsaHe, aBTOHOMMUSA B AENCTBMATA, YyBCTBO 3@ NPUHAANENKHOCT U OBLLHOCT.

MHOroo6pasneTo Ha BAMSHMATA B CbBPEMEHHUTE MeAWW € pasrnefaHo B MOCOKa Ha
WMPOKMA AOCTbMN A0 KYATYPHW, MHTENEKTyasHWU, GaMUAHU U UHAMBMAYAZIHU MPAKTUKK, KOEeTo
Cb3/aBa HOBA Cpefa 33 COLMANM3aLmMaA U U3rpaxaaHe Ha co6CTBEHA MAEHTUYHOCT. AKLLEHTUPAHO € Ha
yBEe/IM4aBaHETO HA CKOPOCTTa Ha MHPOPMALMOHHUTE NOTOUM M NPETOBAapPBAHETO C HeMocuaeH obem
OT WHObOPMaUMA, KOETO He MNo3BOAABA AbNOOYMHA HA oOCMUCAAHE U dopmMUMpa HeyCcTOMUMBM
NOBBLPXHOCTHU MNpPELLEHKW, NoBAuABa dacafleH KMBOT, 3a[BWKEH OT ,PeNTMHroBOTO ornepanc”.
O6bpHaTO € BHMMaHMe Ha MHGOPMALMOHHUA HEBPOTU3BM U TexHocTpeca, HAa FOMO edekTute (fear
of missing out — cTpax ga He ce NPONyCHe Helo), HAa TONEPAHTHOCTTA KbM HENerMTUMHM MOAENN Ha
JIMYHOCTEH NpocnepuTeT, 060CHOBAHO € 3HAYEHMETO Ha U3MPAXKAAHETO Ha AUrUTaNHA KYATYpa.

PasrnegaHn ca HOBM XapaKTEPUCTMKM HA BAMAHWE Ha BPBCTHULMTE B MNOJETO Ha
NPOMEHANBUTE BPEME—TIPOCTPAHCTBO—MACTO—XapaKTep Ha CBbp3aHocTTa. O6CcbaeHO e, ye BbB
B3aMMOOTHOLLEeHMATa ce 3abenassa GAYMAHOCT U CUTYaTUBHA NPUBBP3AHOCT, NO-cl1abu dopmu Ha
OTAAAEHOCT M B3AMMHOCT, a CYOKYNTypuTe ce pa3BMBaT B NO-rO/IAMA CTEMNEH KaTO BPEMEHHM MPEXKU U
CTUNBT Ha BK/IOYEHOCT e pOKyCupaH noBeye oKono notpebieHmeTo. MpeacTtaBeHM ca HAKOIKO TUNa
WHAMBUAYANIEH CTUA Ha B3aMMOAEMNCTBME, PasKPUBALLM PasNMYHM /IMUA Ha CBbP3aHOCTTa MU
0CO6EHOCTU HA UHAMBUAYATHOCTTA.

B 3aknoyeHMeTO U mM3BogmuTE ca 000OLLEHM Hall-XxapaKTepHUTe obLWecTBEHNM NPOMEHU B

TAXHATA BPb3Ka C OCHOBHUTE d)aKTOpM Ha couManmsaumAa 3a O04YepTaBaHE Ha NEPCNEKTUBU 3a
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OEACTBUTENHO pPasBUTME Ha WHAMBWAYANHMA KanauuTeT, JIMYHOCTHO WM3pacTBaHe, ychelwHa
peannsaums 1 NoCTUraHe Ha colmasiHa CBbP3aHOCT.

Individuality in the mirrors of postmodern time

Abstract:

The monograph presents a systematic understanding of the trends in the changed
contemporary realities, which determine the nature of the influences on the process of socialization
of adolescents and young people, problem areas and possible ways for successful personal
development and fruitful social adaptation. The analyzes focus on the characteristics of
postmodernity as a stage in the development of society in which the set of models, social repertoires
and life practices in different areas of public life affect the creation of definitions of valuable,
meaningful, attractive, original and of the referents that young people choose to form an image of
themselves. The characteristics of social transformation are traced through the lines of influence and
interaction among different levels of public life to understand the role of factors of socialization for
individual development. The metaphor of mirrors is related to the perception of oneself from the
perspective of others. It is provoked by Charles Cooley's understanding of the "mirror self." In the
analysis | expand the content of the metaphor with the more generalized referent images - ideas,
models, values, in which we reflect ourselves and compare our own significance. In this regard, an
attempt has been made to consider standards that create shared guidelines for understanding,
developing and expressing one's own individuality in its specific wholeness.

The first part of the book presents and discusses the changed realities in
postmodernity. The analysis is built in accordance with the systemic ecological theory of
Bronfenbrenner, in which microsystem, mesosystem, exosystem, macrosystem, chronosystem
interact with each other and form models that affect individual development. The main
characteristics of postmodernity as a stage in the development of society are presented on the base
of analyzes of Daniel Bell, Zygmunt Bauman, Gilles Lipovetsky, Jean-Francois Lyotard, Frederic
Jamieson, |hab Hassan, Jean Baudrillard, Ulrich Beck, Francis Fukuyama, Ken Wilber. The content is
further developed in presenting and consideration of the processes of globalization; a cultural
transformation in which the emphasis is on cultural diversity, consumer culture, the culture of the
moment and easy-culture; individualization of society. The main emphases in considering
globalization are on creation of new common understandings, models of behavior and relativity of
many of the patterns of comparison and identification due to the "death of distances" and
deterritorialization; dissemination of global knowledge networks through new information and
communication technologies, expanding opportunities for education and mobility, and at the same
time increasing job insecurity and vulnerability, which provoke the postponement of important life

decisions and events, affect limited time horizons and superficial relationships and solutions. In
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cultural variety are highlighted: creation of different cultural flows in dynamic open social space that
replace previous separate cultural influences, mosaic everyday culture, emergence of culture of
participation and hedonistic culture at the same time. Consumer culture is analyzed in relation to the
symbolic meaning of the goods used, increasing consumption in the nonmaterial sphere, expansion
of the “industry of excitement”. The “culture of the moment” is expressed in impatience and striving
for immediate satisfaction of desires, instability, inconsistency of intentions and relationships, and it
is related to easy-culture.

The individualization of public life is presented through two main approaches. In one
approach, it is interpreted as reducing the influence of socio-structural characteristics on life chances
and derives the determination of individual life outcomes from individual choices, from personal
action and risk management (Giddens, Castells, Beck). In the other approach to individualization in
postmodern times the emphasis is on representation and identity (Lyotard, Baudrillard, Jamieson,
Bauman). Individualization is related to loss of the mobilizing power of big collective projects and to
independent choice of referents for self-presentation; shaping the future becomes above all an
active responsibility of the person. These ideas are discussed in more detail according to Ulrich Beck's
concept of individualization. In the context of discussion about the construction of individuality in
social context some Coffman’s ideas of impression management and person’s trying to set oneself in
the best light in performance with different masks are presented.

In the second part of the book "Socialization - invariants and dynamics of interactions" the
characteristics of socialization as a process is discussed. The tendencies arising from the cultural
diversity in postmodern times are highlighted, the understanding of socialization as a bidirectorial
process where an intergenerational exchange of values, models, ideas and understandings takes
place is substantiated. The section "Developmental journey in life" discusses issues related to the
relationship "calendar age" - "social age", the changed age characteristics in the implementation of
main life events, the blurring of fixed boundaries of individual periods in age development. The delay
in achieving social maturity in adolescents and youth is highlighted, ideas for the development of
capacity for independence and experience in autonomous decisions are argued.

The issues of identity construction have a central place in the structure of the text. The new
tendencies in achieving identity are followed. An own study of the process of identity formation,
conducted with Michael Bersonsky's Identity Style Inventory is presented. Another subscale revealing
autonomy has been added. The results reveal the predominance of the informational style of identity
formation. Of particular importance is that the education of parents, marital status, and place of
residence were not significantly associated with the styles of identity, which provokes rigid notions of
indisputability and leads to a new way of pedagogical consideration of the role of parental practices

in self-concept development. The significant connection, although moderate in strength, between
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the informative and normative-oriented style points on the changed attitudes and behavioral
scenarios in the parent-child relationships, in which parents stimulate personal choice and self-
determination. In relation to correlations between the different styles of identity and autonomy, and
commitment, the need for the formation adolescents’ and youth’ a skill to cope with changing
environments and insecurity, developing their potential to adapt to the dynamics in different social
contexts is argued.

In the part about values and individual behavior the issues related to priority values, value
crisis at public and personal level are discussed. The priority values for young people are presented
on the basis of linking the results of large-scale research and own research, conducted with narrative
interviews. The conclusions reveal that among the leading values have found a place typical of
postmodern times values related to the convenience and hedonism. But leading values continue to
be linked to fundamental human and social needs. The critical moments are related to the
understandings of the possible and the real, and to the lack of coherence between values and
behavior. But the reason for this is often not in the instability of values, but in the mediating
constructs: frames, scenarios and narratives, provoked by the accumulating cases of systematic
violation of moral norms and principles at the social level.

Further in the text the relationship between socialization and social adaptation is clarified.
The connecting characteristics and the differences are analyzed, it is substantiated that through the
socialization the societal standards, the general social guidelines are accepted, but in the process of
adaptation the own individual approaches and style of interaction are developed. Social adaptation is
not considered simply as compliance with the characteristics of the environment, but includes
modifications and innovations carried out by the individual, through which a fuller accordance in the
interactions to the needs and perspectives of the person is achieved. Special attention is paid on
postmodern fears, the accumulation of which in the long-term perspective has an adverse effect on
the way in which social adaptation takes place both at the individual, and at the group and
community level. The main characteristics of the successful adaptation in changed realities are
systematized.

The influences of the main factors of socialization in the network of contemporary contextual
characteristics are discussed in the third part of the book.

Changes in the contemporary family, which have a significant impact on the way socialization
takes place in a family environment, are discussed. The conclusions and recommendations in the
section "Parents and children - metamorphoses of interconnectedness in adolescence" are
formulated on the basis of data from researches in Bulgaria and own researches. Own researches
includes: research on parental strategies for control and social adaptation in adolescents (adapted

methodology of Kerr and Statin was used); interviews with future students, conducted consecutively
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in the period 2013-2017; a research on first-year students' evaluation of relationships with their
parents, conducted each year in the period 2013-2018. The results show that the parent-child
relationships are evolving towards greater connectivity, understanding and support. This promotes
socialization in the family, regardless of the nature of values and the diversity of patterns of
behavior. Changes related to globalization, cultural transformation, individualization have effects on
the orientations and priorities of parents and children in a non-systematic way. They lead to specific
renegotiation of the practices of interaction, in which the way of socialization is associated more with
accepted cultural patterns than with the socio-structural characteristics. The results show both
models of support for initiative and efforts, as well an orientation towards external models of
prestige, superficial attitude towards significant activities. It is argued that permissiveness, the
removal of rules and boundaries leads to high self-esteem of adolescents, but a reduced sense of
self-efficacy.

The discussion of the postmodern perspectives in education emphasizes the openness of
education, personalization, participation and productivity in the actions of students; consideration of
education as an individualized project. The importance of transliteracy and development a culture of
learning where formal, non-formal and formal education is linked in active trajectories of
participation are argued. Characteristics of the hidden curriculum which contradict the perspective
trends in the contemporary demands in education and school are discussed. Signs and prerequisites
of school adaptation and maladaptation in search of opportunities to create and strengthen a sense
of competence, coping, autonomy in action, and sense of community are presented.

The plurality of influences in contemporary media is considered in the direction of wide
access to cultural, intellectual, family and individual practices, which creates a new environment for
socialization and one's own identity formation. Emphasis is on increasing the speed of information
flows and overload with an unbearable amount of information, which not allow depth of reasoning
and forms unstable surface judgments, affects the facade life, driven by the "rating mirror". Focus is
on information neuroticism and techno-stress, to FOMO effects (fear of missing out), on tolerance to
illegitimate models of personal prosperity. The importance of digital culture development is
substantiated.

New characteristics of the influence of peers in the field of variables time-space-place-
character of the relationship are considered. It has been discussed that relationships show fluidity
and situational attachment, weaker forms of commitment and reciprocity. Subcultures exist more as
temporarily networks and the style of inclusion is more focused on consumption. Types of individual
style of interaction are presented, revealing different faces of connectivity and peculiarities of the

individuality.



The conclusion summarize the important characteristics of social changes in their relation to
main factors of socialization, and outline prospects for development of individual capacity, personal

growth, successful realization and achievement of social cohesion.

2. BbpbaHoBa, C. (2008). Pa3nnuHu u (He)pasHu B o6pasoBaHueto. Codpusa: daparo. ISBN
978-954-8641-4 ny6nMKyBaHa KHMra Ha 6asaTa Ha 3alWUTeH AUCEPTALMOHEH TPyA, 3a NPUCbhXKOaHe
Ha obpasoBaresiHaTa U Hay4Ha cTeneH , A0KTop”

Pesiome:

B KHMrata e npeactaBeH OMUT 33 KOHLENTyaNM3auMA HA OTHOLEHWUATA PaBEHCTBO—
UHAMBUAYaNu3auna—gndepeHumauma B obpasosaHmMeTo. AHANM3DBT € OCHLLECTBEH BbPXYy OCHOBaTa
Ha CbBPEMEHHW M3CNeaBaHUA, PasKpUBALLM TPaHM Bb3L4ENCTBUA U HOBM TEHAEHLMU 3@ BAUAHUETO
Ha coumanHute ¢akTopu, 0COBEHOCTUTE HA YYMIULLETO U UHAMBWUAYANHUTE XapPaKTEPUCTUKM Ha
ydyeHMUUTEe BbpXy O0bOpa3oBaTeNHMA U coumanHua ycnex. O6CbAeHM ca BbMNPOCK, CBBP3AHM C
PaBEHCTBOTO, MHANBMAYANHOTO Pa3BUTUE, CENIEKTUBHATA GYHKLMA M KayecTBOTO Ha 0bpasoBaHMeTo.
Bbpxy TasuM OCHOBa Ca aHa/M3MpPaHW XapaKTepPUCTMKMTE Ha OOWHOCTTa M pasivynsaTa B
0b6pa3oBaTeNIHUTE TPAEKTOPUM U OpraHmM3aumsaTa Ha obydyeHuneTo. MNpocnegeHn ca ycnosma n Gopmu
3a nojgKpena Ha yyeHeTo, CbAENCTBALLM 3a MOCTUraHe Ha WMHAMBMAYaneH nporpec. M3soaute u
3aK/loYeHMATa ca popmyanpaHM BbpXy OCHOBATa Ha 06BbP3BAHE Ha MPOyYBaHMA M 06pa3oBaTENHM
NPaKTUKN B PAsNIMYHK CTPaHWU, COBCTBEHO CPE30BO M3C/NEeABaAHE C YUNTENW, C KaHANOAT-CTYAEHTU U
pesynTaTv OT Neaarormyeckn ekcnepmmeHT. B TbpceHeTo Ha OTrOBOPY M BHUKBAHETO B CbMHEHMA ca
npeAcTaBeHN KOHUENTYaNHU BMXAAHWUA, Cb34anuM M3CNefLOBaTe/ICKM TPaauLMK, UMALLWM TpaiHO
BAUAHWE BbPXY MHTENEKTYANHUTE Bb3rNeAn U NpakTUYecknTe pewwenma. Cpes TAX ca KOHLEeNnuuaTa Ha
Muep Bypauito 3a KyATYpHMA KanuTaa U KyATYPHOTO Bb3MPOM3BOACTBO, COLMOAMHIBUCTMYHATA
Teopua Ha basun BbpHCTEMH 3a Pa3BUTUA U OFPaHUYEHUA KOA, B KOMYHUKALMATA, KOHUENUMATA 33
KyAnTypaTta Ha 6eaHocTTa. B AncepTaumnaTa MMa Nno3oBaBaHe Ha OTAENHU UAEN B TE3U KOHLENLMU, HO
no-noApo6HOTO NPeACTaBAHE € BKAOYEHO AONBAHUTENHO B KHUraTa. [lobaBeHU ca M HOBM pe3ynTatu
OT U3C/iefBaHUs, KOUTO MNOAKPENAT aBTOPCKaTa apryMmeHTaLms.

Different and (un)equal in education

Abstract:

The book presents an attempt to conceptualize the relations equality-individualization-
differentiation in education. The analysis was carried out on the basis of contemporary research,
revealing lasting effects and new trends in the influence of social factors, schools particularities and
individual characteristics of students on educational and social success. Issues related to equality,
individual development, selective function and the quality of education were discussed. On this basis,

the characteristics of the similarities and the differences in the educational trajectories, and the
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organization of teaching and learning are analyzed. Conditions and forms for learning support
contributing to individual progress are presented. The conclusions are formulated on the basis of
linking research and educational practices in different countries, own cross-section research with
teachers, with future students and the results of a pedagogical experiment. In the search for answers
and consider doubts conceptual views which have created research traditions that have a lasting
influence on intellectual views and practical decisions are presented. Among them is Pierre
Bourdieu’s concept about cultural capital and cultural reproduction, Basil Bernstein's sociolinguistic
theory of developed and restricted code in communication, the concept of culture of poverty. In the
thesis for PhD there is a reference to some ideas in these concepts, but a more detailed presentation
is included further in the book. New research results have been added also to support the author's

argument.

Ctygun, nybnukyBaHu B HepedepupaHM M3AAHUA C HAydHO peueH3upaHe (cTyauu,
ny6auKyBaHu B FloaMiwHuKa Ha CY, dakynteT no MNeparorunka)

1. BbpbaHoBa, C. (2016). MpouecbT Ha U3rpaxkaaHe Ha UAEHTUYHOCTTA. — [CY, KHUra
Meparoruka, Tom 109, Codus: YHusepcuteTcko nsgatencrso CY.

Pe3iome:

CtyamaTta obCcbKaa NPOMEHM B COUMANHMA KOHTEKCT, KOWUTO MNOBAMABAT nNpoLeca Ha
M3rparkaaHe Ha MAEHTUYHOCTTA. [TpoydYeHn ca OCHOBHM OCOBEHOCTU HA MpPOLLeCyaNHUTE CTUIOBE 3a
KOHCTPYyUpaHe, NOAAbPMKAHE U PEKOHCTPYMpPaHe Ha MAEHTUYHOCTTa. [lpeacTaseHn ca pesyntatuTe ot
nposeaeHo c Identity Style Inventory Ha M. Bep3oHCKM nscieaBaHe, B KoeTo yyacTBaT 155 cTygeHTm
OT Pa3/IMYHU CMEeLManHOCTM B YeTupKn dakynTeTa Ha Copuinckn yHmeepcuteT. MNpoyyeHn ca Bpb3KUTe
Ha cTU/IoBeTe HAa UAEHTUYHOCT C aBTOHOMMATA N aHFaXXMPAHOCTTa B KOHTEKCTa Ha negarornyeckuTe
YCNOBMA 33 NOCTUraHe Ha camoonpesesieHne N yCneLwHOo CounanHo GyHKLUMOHUPaAHe.

The Process of Identity Formation
Abstract:

The changes in the social context that affect the process of identity formation are discussed
in the study. The main characteristics of processing styles for constructing, maintaining and
reconstructing of identity are explored. The results of research involved 155 students from different
fields of study in four faculties at Sofia University conducted with Bersonsky’s Identity Style Inventory
are presented. Relations between the styles of identity, autonomy and commitment are revealed in
the context of pedagogical conditions for self-determination and successful social functioning.

2. BbpbaHoBa, C. (2014). HOHowuTe M CcTpaTerMmte 3a KOHTPOA OT CTpaHa Ha
poautennte um. — ['CY, KHura Meaarorvka, Tom 107, Coduna: YHuBepcuteTcko usgarencrso CY.

Pesome:
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CTyausaTa npeactaBa pesyataTy OT NpoyYyBaHe Ha B3aMMOBPB3KUTE Ha POAUTE/NICKUTE CTpaTernun 3a
KOHTPOA U 3HAaYMMM XapaKTEPUCTUKM HA COLMAHATA aganTaumsa Ha y4eHUumuTe BbB Bb3pacTtra 14-15
roauvHun. B n3cnensaHeTo y4acTBaT yYeHULM OT OCMM M AeBeTH Knac B Tpu yunnuuia 8 Codpus (n=141)
N TexHuTe pogutenn (n=128). Pesyntatmute NoKaseaT, Ye CMOHTAHHOTO cebepasKpuBaHe, cnogensHe
OT CTpaHa Ha pgeuata W pPeuunpoyYHUTE OTHOLIEHWUA poauTeNU—AeLa Ca CBbp3aHM C YyChellHa
aganTauus. YyBCTBOTO Y IOHOLWIKTE, Ye ca CBPBXKOHTPOIMPAHU, BAUAE HEFAaTUBHO BBbPXY PasaUYHUTE
XapaKTePUCTMKM HA adanTaumaTa.
Adolescents and their parents’ control strategies
Abstract: The results gathered in a study of interactions of parental control strategies and major
features of social adaptation of 14—15-year-olds are presented. The study involved students in eighth
and ninth grade at three schools in Sofia (n=141) and their parents (n=128). The results show that
children’s spontaneous disclosure of information and reciprocal relationships parents — children are
linked to good adaptation. The children’s feelings of being overcontrolled negatively affect different
characteristics of adaptation.

3. BbpbaHoBa, C. (2013). Mpousxoa u gUHaAMMUKA HA HepaBeHCTBaTa B o6pasoBaHMueTo.
—I'CY, KHura CoumanHu geiHoctu, Tom 106, Coduma: YHuBepcuTeTcKo nsaatencrso CY.
Pe3iome:
B cTyamsTa ce aHanu3MpaT TeHAEHUMUTE MpPU BMSHUE Ha COLMAIHO-KOHTEKCTya/lHUTe daKTopu
BbPXY pa3/inumnsaTa B 06pa3oBaTe/IHUTE NOCTUMHKEHMA U yCnexa, KaTo ce GOoKycMpa BbpXy KOTHUTMBHATA
coupManMsaumMa B CEMENCTBOTO, eQpeKTUTe OT KyMy/laTUBHWUTE NpeayMcTBa B YMEHMATA MU
NMOCTUMKEHMATA, PONATA Ha 0O6pa3’oBaTENHMA KOHTEKCT M HA WHAMBWUAYANHOTO MNoBeAeHue.
PasrnexaaT ce pasfiMyHM NEPCNeKTUBM B PAMKMTE HA CbBPEMEHHU U3CNeaBaHUA Ha 06pa3oBaHUETO:
TeopuATa Ha bypauiio 3a KyATypHMA KanuTan M KyATYPHOTO Bb3MNPOM3BOACTBO, KOHLENUMATA 3a
KyANTypaTa Ha 6eAHOCTTa, Te3aTa 3a MHAMBUAYanu3auma Ha bek, aHannsa Ha Jlapo 3a pasnukute B
POOMTENCKUTE NOAXOAM 3a OTIEeXAaHe Ha AeuaTa. 3aKk/IlYeHMATa ce OCHOBABAT Ha CMHTE3 Ha
pe3ynTaTuTe oT MallabHW eMNUPUYHN U3CNeLBaHUA U MEXAYHAPOAHUTE CPAaBHUTENIHN U3CNeaBaHMA
Ha NOCTMXKeHMATA Ha yuyeHnumTe PISA 2006, 2009, PIRLS 2011, TIMSS 2007.
Origin and Dynamics of the Educational Inequalities
Abstract:
The study analyses the trends in influence of socio-contextual factors on disparities in educational
attainment and success by focusing on the impact of cognitive socialization in the family, the effects
of cumulative advantages in cognitive skills and achievements, the educational context and individual
behavior. Different perspectives within recent researches into education: Bourdieu’s theory of
cultural capital and cultural reproduction, concept of culture of poverty, Beck’s individualization

thesis, Lareau’s analysis of differences in parental childrearing approaches are discussed. The
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conclusions are based on synthesis of results of large-scale empirical researches and the

international students’ assessment PISA 2006, 2009, PIRLS 2011, TIMSS 2007.

Cratun, ny6nuMKyBaHM B HayuyHM wu3gaHua, pedepupaHn U UHOEKCUMPAHU B

CBETOBHOM3BECTHU 6a3u AadHHU C Hay4YHa MH¢0pMaLI,VIFI

1. BbpbaHosa, C. (2018). HedpopmanHo n popmanHo obpasoBaHue — epeKTU Ha CBbP3AHOCTTA. —
Medazozuka, 1, 10-26.
Pesiome:

B TeKkcTa ce aHanM3Mpa BAMAHMETO Ha PaA3/IMYHUTE pPaBHMULLA Ha CBBP3AHOCT MeEXAY
dopmanHo n HepopmanHo obpasoBaHMe BbPXY NMO3HABATE/NIHOTO PA3BUTUE, YUEOHUTE MOCTUNKEHMUS,
JIMYHOCTHOTO U COLUMANHO M3rpaxgaHe Ha geuata U maagute xopa. CouManHoO-MKOHOMUYECKUTE U
KYATYPHUTE PasMumMa B YYWIULWHUA ycnex Mof BAWAHME Ha HedopmanHOTo obpasoBaHue WU
M3BbHYYWU/IMLLHATA Cpeaa Ce aHaNM3MpPaT BbPXYy OCHOBAaTa Ha Pas/IMYHM U3C/eABaHWUA, NPOBEAEHU
npes nocneaHute roguHu. [peacTaBeHW ca HaTPynaHWTe NPeaAMMCTBA KaTo MeXaHM3bM 3a
HepaBeHcTBa - ,EdekT Ha Matea” (Kuint CtaHoBMY 1 PobbpT MbpPTHH), Ce30HHaTa NepcnexkTnea B
obpasoBaTenHWUTe HepaBeHCTBa (Kapn AnekcaHabp v A4p.), pasnnyma B noaxoamTte 3a OTr/iexaHe Ha
AeuaTa - CbrnacyBaHO OTI/IEXAAHE M OCbLLECTBABAHE Ha eCcTecTBeHO M3pacTBaHe (AHeT Jlapo) u
pesynTaTtv oT nocneaBallim uscneasaHusa. MpeacTaBeHn ca aHaAM3M U Pe3yaTaTh OT U3c/efBaHus,
CBbP3aHM CbC COLLMOKYATYPHU BANSHUA, MKOHOMUYECKN W PETMOHAHM Pa3nnyma, 40CTbn 1 bapuepu
npes BKAOYBAHETO, Bb3MOXKHOCTM U nepcnekTnan. O6CHbKAAT ce NPean3BUKATENCTBA U TPYAHOCTH,
NpPomM3TUYaWM OT FNobaNHUTE TEeHAEHUMW B CbBPEMEHHOTO ObWecTBO M MAEM 33 pelueHwus.
Ob6ocHoBaBa ce HeobXoAMMOCTTa OT pPEeKOoHUenTyanusupaHe Ha pa3bupaHuAaTa 33 y4YeHeTo U
oby4yeHMEeTO BbPXy OCHOBATA HA CBbP3aHOCTTa Ha ¢opmanHo, HedopmanHo U adopmanHO
obpasoBaHue.

Non-formal and formal education - effects of connectivity

Abstract:

The effects of different levels of connectivity of non-formal and formal education on cognitive
development, school achievements, personal and social development of children and youth are
discussed. The socioeconomic and cultural differences in school success under the influence of non-
formal education and out-of-school environment are analyzed on the basis of various studies
conducted in recent years. Cumulative advantage as a mechanism for inequality — “Mathew Effect”
(Keith Stanovich; Robert Merton), seasonal perspective in educational inequalities (Karl Alexander et

al.), differences in childrearing approaches — concerted cultivation and accomplishment of natural
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growth (Annette Lareau) and results of subsequent researches are presented. The role of non-formal
education on cognitive and noncognitive traits that contribute to educational success is viewed.

The impact of non-formal activities on socialization is analyzed in relation to global tendencies in
society. Barriers to access to non-formal education have been discussed with a focus on socio-
cultural attitudes, family financial problems, geography challenges (regional differences), differences
in understanding the relationships between formal and non-formal education. Implications and
decisions are suggested. It is argued that educational resources must be viewed as interacting
modes of emphasis rather than as discrete entities. The necessity of reconceptualization of
understanding of learning, of individual and social responsibilities in education on the concept of

the interrelationships among formal, non-formal and informal education is argues.

2. Zeleeva, V., A. Bykova, S. Varbanova. (2016). Psychological and Pedagogical Support for
Students’ Adaptation to Learning Activity in High Science School. — International Journal of
Environmental and Science Education. —Vol. 11, Ne 3, pp 151-161.

Abstract:

The relevance of the study is due to the importance of psychological and pedagogical support
for students in universities and vocational schools that would prevent difficulties in learning activities
and increase adaptive capacity through the development of relevant personal traits. Therefore, this
article is aimed at solving the problem of arranging psychological and pedagogical support for first-
year students’ entry to a new system of educational activity. The key approach to the study of this
problem is the system-activity approach, which allows to introduce training activities as a
collaborative work with one of its members (the student) gaining experience and others creating
facilities for it. The article describes the developed and implemented model of psychological and
pedagogical support for student adaptation to educational activity in high school with a key role of
tutoring program. The empirical data on the results of program approbation are also under
consideration. With the help of system-activity approach the courses "Training activities technology"
and "Life science" were adopted, the content of which is revealed in this article. The article may be
useful to teachers and tutors, working within the framework of vocational training of students.
Mcuxonorvyecka M negarorMyecka noAaKpena 3a aganTauua Ha CTYAEHTUTE KbM yyebHa aelHocT
BbB BUCLUM yYnauLLa B 061aCTTa HA NPUPOSHUTE HAYKU
Pe3iome:

AKTyanHOCTTa Ha M3CNeABaHETO Ce [Ab/KM Ha BAXKHOCTTA HA MCUMXO/J0rMYeckata u
nejarormyecka nogKpena 3a CTyAeHTUTE B YHMUBEPCUTETUTE U B NPOdEeCUOHaNHO-TEXHUYECKUTE
yunnmwa, KosTo 6M NpenoTBpaTMaa TPYAHOCTM B y4ebHUTe aerHOoCTU 1M Bu yBeanunna agantmeHUA

KanauuTeT 4ype3 pa3BUTUETO Ha HEO6X0,CI,VIMVI NNYHOCTHU KavecCTBa U YMEHMUA. Cratmnara e HacoyeHa
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KbM pellaBaHe Ha npobiemu 4pe3 oOpraHM3MpaHeTO Ha MCMXOOMMUYECKO M Neaarornyecko
CbMPOBOXAaHe Ha NOCTbMBalM B HOBA CMCTeMa Ha obpasoBaTeniHa AeWlHOCT. KAlyoBMAT noaxon,
KbM M3C/NeABaHeTO € CMCTEMHO-aKTUBHMAT MOAXo4, KOWTO M03BO/ABA Aa Ce BbBeAaT CbBMECTHMU
y4ebHM AeMHOCTM, B KOMTO CTYAEHTbT HaTpynBa OMWT, a OCTaHaAWTe Yy4yacTHUUM cb3gasat
6naronpuaTHUTe ycnosua 3a ToBa. CraTvATa onucea paspaboTeHMA WM BHeApPeH MoAen Ha
NcMXos0rMyecka v negarornyecka NogKpena 3a agantauma Ha ydalmTe Kbm obpasosaTesiHa AeMHOCT
C OCHOBHa PO/ Ha nporpama 3a obydyeHue. lpeacTaBeH € aHaAM3 Ha eMMUPUYHUTE OaHHU OT
anpobauusaTa Ha nporpamarta. C NomoLiTa Ha CUMCTEMHO-aKTMBHMA MOAXOA Ca MPUETU KypcoseTe
,» TEXHONOMMA Ha TPEHMPOBBYHUTE AeMHOCTU 1 ,,HayKa 3a KMBOTA", YNETO CbAbPMKAHWNE € PA3KPUTO B
Tasu ctatua. CTaTmATa Moxe fa 6bae nonesHa 3a NpenogaBaTeNn B YHUBEPCUTETU U 33 yUUTENH,
paboTelwm B 061acTTa Ha NpodecnoHaNHOTO obyyeHue.

(B cTaTMATa CbM TPETM aBTOP, Y4aCTUETO MM € B CbBMECTHOTO KOHCTPyMpaHe Ha Nporpama 3a

ajanTauus B HoBa obpasosaTenHa cpeaa)

3. Gerganov, E., S. Varbanova, H. Kyuchukov. (2005). School Adaptation of Roma Children —
Intercultural Education, Vol. 16, No. 15, December, pp. 495-511.
Abstract:
This paper examines the degree of school adaptation among Roma children who were included in a
program for the desegregation of Roma schools in Bulgaria. More specifically, the program requires
Roma children to attend mixed classes with Bulgarian students and Roma teacher assistants to work
with them. The Bulgarian version of the Questionnaire on School Adaptation, developed at the
Harvard Graduate School of Education was used. A factorial experimental design was applied to test
the hypothesis that Roma children adapt better to school when they study in mixed classes with
support of a Roma teacher assistant. As predicted, the result reveal that Roma children in mixed
classes with Roma teacher assistants adapt better than Roma children in homogeneous classes on
the most important indicators of adaptation: cognitive and behavioral engagement; self-efficacy and
self-esteem; relations at school; future goals and optimism.
YunnuwHa aganTtaumsa Ha pOMCKuUTe geua
Pe3iome:
CTaTvATa pasrnexga pPaBHULLETO Ha YYWIMLIHA aganTauus cpej POMCKM fOeua, BKAYEHU B
nporpama 3a gecerperaumsa Ha yumnuiata B bbarapumsa. Mo-KOHKPeTHO B NporpamaTta poMcKuTe geua
noceLLaBaT CMECEHM KaacoBe C Obrapcku y4yeHWumM M ca NoAnoMOrHaTu B yyebHaTa gelHOCT oT
ACUCTEHT-yYMUTENU C POMCKM Mpoum3xos. 3a u3c/ienBaHETo e M3Mnon3BaHa e Obarapcka Bepcusa Ha
BBMPOCHMK 33 yynnuwHaTa agantaums, paspaboteH B Harvard Graduate School of Education. Bewe

NPUNOKEH d)aKTOpeH eKCcnepnmeHTaneH ,D,M3al7IH 3a NPOBEPKa Ha XMnorte3aTta, 4e pOMCKUTE Aela ce
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a[anTMpaTt no-gobpe Kbm yuymauule, Korato y4aT B CMECEHWM K/aacoBe C MoAKpenaTa Ha aCUCTEHT-
y4uTeN OT POMCKM Npoun3xoa. KakTo 6else NporHo3npaHo, pesyataTute pasKkpuxa, Ye POMCKUTE Aela
B CMECEHM KiacoBe C POMCKM NOMOLLHMK-YYUTENM MOKA3BAT NO-BUCOKWU PaBHULLA HA afanTUPAHOCT
No HaW-Ba)KHWUTE WHAMKATOPWU: BK/AKOYEHOCT B y4vyebHaTa W MO3HaBaTeNHaTa AOeNHOCT;
camoedeKTMBHOCT M CAMOOLLEHKA; B3aMMOOTHOLUEHUSA B YYUIULLE; LLeN 33 6bAELLETO U ONTUMU3IBM.
(ABTOpckoTo yvacte /50%/e yaocToBepeHO C AeKnapauuu Ha CbaBToOpUTe, NPWAOXKeHM B 19.

Decl.official documents.pdf)

CTaTuu u foKknagu, ny6ankyBaHu B HepedepupaHu CNUCAHUA C HAYYHO peLeH3MpaHe Uaun

ny6AnKyBaHU B peLeH3upaHu U pegakTUPaHU KONEKTMBHU TOMOBe

1. Varbanova, S. (2018). Hidden Curriculum or the Power of the Side Effects in School
Education. — KNOWLEDGE — International Journal, Vol. 26 (2), pp. 447-451.

Abstract:

Every recurring characteristic of school life influences students’ beliefs, behavior, and
attitudes towards education, norms and symbolic models in society. The unofficial, unwritten, often
unintended or unconscious “messages” in educational environment, all things that are learnt in
school in the process of relationships in addition to the official curriculum are defined as hidden
curriculum. Hidden curriculum is acknowledged as the socialization process of schooling. Some of
characteristic and the types of hidden curriculum as aspects of symbolic human environment are
maintained over time; others have changed or are reconstructed. This paper is aimed to present
some key aspects of hidden curriculum that play a major part in development of students and often
contradict the officially declared goals for the development of originality, creativity, self-regulated
learning.

The analysis is focused on different features of the educational process that lead to passive
acceptance and do not promote active learning and understanding. The negative cognitive and
affective effects on outcome of students coming from “philosophy of collecting”, “right answerism”
are discussed. The importance of powerful knowledge that develops critical awareness of the forces
structuring the live is emphasizes. The teaching strategies, teachers’ expectations and their
interpretive schemes, hidden curriculum of language, hidden criteria of assessment are discussed in
the context of their effect on students’ living approach and attitudes to learning. The symbolic
features of relationships and physical environment are analyzed. The silent messages from
educational space are important not only for cognitive development, but also for socialization of

students as active persons or as dependent followers of rules.
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Hidden curriculum occurs not only through the actions of teachers and the official
institutions. Students’ attitudes to learning give additional characteristics of it, both with positive and
negative effects. In the time of digital transformation of culture the changes coming from students’
activities and attitudes are very important.

The analysis and conclusions are made on the base of key types of hidden curriculum
described by different researchers, observations and focus groups involving students from Faculty of
Education, Sofia University “St. Kliment Ohridsky”.

CkpuTtaTta yyebHa nporpama uam cunata Ha CTpaHUYHUTE epeKTU Ha YYUAULLHOTO obpa3oBaHue
Pesiome:

BcAKa MoBTapAWA Ce XapaKTEPUCTUKA Ha B3aMMOAEMNCTBMATA B YUWIULLHWUA KUBOT BAMAE
BbPXY BAPBAHMATA, MOBEAEHMETO U OTHOLLEHMETO HA YYEHULUNUTE KbM 06pa30BaHMETO, KbM HOpMUTE
W CMMBOAHUTE Mmogenn B obuwectBoTo. HeoduumanHute, HenucaHW, YeCcTO HEBOSHWU UM
Hecb3HaTeNHM ,nocnaHua” B obpasoBaTenHata cpena, BCMUKO, KOETO Ce Hay4yaBa B y4yuaulle B
npoueca Ha B3aMMOOTHOLLEHWA B AOMbJAHEHWE KbM oduumanHaTa yyebHa nporpama, ce onpegens
KaTo CKpuTa y4ebHa nporpama, Ypes KoAaTo y4eHUuUmUTe ce coLmanmsmnpar.

HAKOM OT XapaKTePUCTUKUTE M PA3HOBUAHOCTUTE Ha CKPUTa y4ebHa Nporpama KaTo acrneKktu
Ha CMMBOJIHAaTa cpeda ce MoALbpP)KaT BbB BPEMETO; APYrM Ca Ce MPOMEHUMAM WM ca
PEKOHCTPYMpPaHU. Tasu CTaTUs MMa 33 Uen Aa NPeacTaBU HAKOM K/OYOBM acMeKTW Ha CKpuTaTa
y4yebHa nporpama, KOMTO UrpasT BaKHa PO/A B Pa3BUTMETO Ha YYEHULMUTE M YECTO NPOTMBOPEYAT Ha
obMLMaNHO AeKNapupaHUTe Lean 33 pasBUTME Ha OPMUIMHAMHOCT, KPeaTUBHOCT, CaMOperyampaHo
obyuyeHue.

AHanNM3bT e GOKYCMpPaH BbPXY Pa3/IMYHM XapaKTEPUCTUKN Ha 06pa3oBaTeIHNA NPOLLEC, KOUTO
BOAAT A0 MACMBHO Bb3MPMEMaHe WM He HaCbpyaBaT aKTUBHOTO yyeHe M pasdbupaHe. Ob6cbxKaaT ce
OTPULLATENIHUTE KOFTHUTUBHU U adEKTUBHU edeKTU BBPXY PE3yaATaTUTE Ha YYEHULUTE, NPOU3TUYALLM
oT ,Punocodusta Ha HaTpynBaHETO”, OT OpPMEHTaAUMATA KbM ,EeOUHCTBEHO BEpeH OTroBop”.
CTpaternnte 3a npenofaBaHe, OYaKBaHMUATA Ha yYUTENUTE U TEXHUTE CXeMM Ha UHTepnpeTauus,
CKpuTaTa yyebHa nporpama, Cb3gaBaHa OT XapPaKTEPUCTUKUTE HA €3MKa, CKPUTUTE KpUTepuu 3a
OLeHKa ce 0bCbXKAaT B KOHTEKCTA Ha TeXHWUS edeKT BbpPXY MKUTENCKUTE MOAXOAM Ha YyYeHUuuTe U
OTHOWEHMETO MM KbM  Yy4YyeHeTo. AHaAM3MpaT Cce CMMBOJIHUTE  XapaKTEPUCTUKM  Ha
B3aMMOOTHOLUEHMATAa BbB BpPb3KAa C ¢u3MYeckaTa cpega. MbayvanuMeuTe nocaaHua  oT
06pa3oBaTeNIHOTO MPOCTPAHCTBO Ca Ba)KHM HE CamMO 33 KOTHUTMBHOTO pa3BUTME, HO U 3a
COUMANM3aUMATA HaA YYEHUUWUTE KATO aKTUBHM /MUA WMAM KaTo 3aBMCMMM MOCNefoBaTeNM Ha
npasuaara.

CkputaTa ydyebHa nporpama Bb3HWMKBA HE CaMO 4pe3 AeNCTBMATA Ha y4duTenute u

Od)VILI,MaﬂHMTe UHCTUTYUUN. OTHOWweHMeTo Ha yd4yeHnunute Kbm Yy4eHeTo Cb34aBa HENHU
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AONBNAHUTENHU XapPaKTEPUCTUKU, KAaKTO C NOSTOXKNTENNHU, TaKa U C OTpULUATENHU Ed)eKTVI. AHANU3BT U
3aKNl04eHNATa Ca HanpaBeHU Bb3 OCHOBA Ha K/JHOYOBU 0cobeHOCTU Ha CKpUTaTa yqe6Ha nporpama,
OMNUCaHWn OT Pa3/IM4YHN n3cnenoBaTenu, Ha6}1PO,EI,eHVIﬂ n nscnengBaHe 4ypes CbOKyC-prI'IM C y4aCTMUETO Ha

cTyaeHTn ot Pakynteta no Megarornka Ha CY ,,Ce. KanmeHT Oxpuackn”.

2. BbpbaHosa, C. (2016). AurutanHa Kyatypa u couuanusaums. — B: EneKTpoHHOTO
obyyeHune BbB BUCWKUTE yunmamnwa. CO0pHUK HayuyHU goknaam — Llecta HauMoHanHa KoHpepeHuus,
KuteH 2-5 oHu, Codus: YHMBepcuTeTcKo usgatencrso CY.

Pesiome:

JoknagbT npeactaBA TeHAEHUMM B Mpoueca Ha KyaTypHa TpaHchopmauma, KouTo ca
CBbP3aHM C AuUruTanHata Kyatypa. PasrnepaHu ca epeKkTm Ha Te3n TeHAEHUUU BbpPXy
coumanmsaumata. ObcbaeHN ca BAUAHUA Ha AUTUTANN3ALMATA BbPXY Harnacute U UHAMBUAYANHUTE
OeNcTBMA, AUCKYTUPAT ce onaceHunsn, NpeacTaBeHn OT Pas/IMYHM aBTOPU B aHaM3KUTEe Ha 06xBaHaTUTe
NMPOLLECH U Bb3MOXKHOCTU 33 YCMEeLWHO coumanHo GpyHKUMOHUPaHe. KoHCTaTaunnTe M 3aKN0YeHUsTa
Ce OCHOBABAaT HAa CUCTEMATU3MPaAHE Ha pes3ynTaTUTe OT Pas/IMYHU M3CneABaHuA, HabAlAeHUs U
CO6CTBEHO EMMUPUYHO M3C/ieaBaHe.

Digital Culture and Socialization
Abstract:

The report presents some important tendencies in the process of cultural transformation
that are related to digital culture. The effects of these tendencies on socialization are considered.
Influences of digitalization on attitudes and individual actions are discussed. Concerns presented by
different authors in the analysis of the covered processes and opportunities for successful social
functioning are debated. The findings and conclusions are based on the systematization of the results

of different studies, observations and own empirical research.

3. BbpbaHoBa, C. (2018). KoraTto yueHeTo e Bb/HyBalwo. — B: [leTeTo 1 negarorvkarta. l0buneex
cbOpHMK B YecT Ha 70-roaniHMHaTa Ha npod. Emnnuna Bacunesa. Codus: NMpocseta —Codua ALl.

Pe3iome:

B ctatvaTa ce o6cbKAaT edpeKkTUTe OT BbJHYBAWM W NpenM3BUKATENHWM 06pasoBaTeNHU
OENHOCTU BbpXYy OTHOLIEHMETO HA YYEHMLMTE KbM y4yeHeTo, KbM cebe cuM U BbPXY YyBCTBOTO 3a
camoedeKTMBHOCT. Te ce pasrnexaaT Bb3 OCHOBa Ha MpeAHAaMepPeHO OPraHW3MpaHW OencTsusA B
obpa3oBaTenHaTa MpaKTMKa M BbB BPb3Ka C HAKOM OT XapaKTEPUCTUKUTE Ha CKpuTaTa y4vyebHa
nporpama. HeratuBHW XapaKTePUCTMKM HA CKpuTaTa yyebHa Mporpama: NacMBHO NpUemaHe Ha
3HaHWA, ,KONEKUMOHMPAHEe” Ha HecBbp3aHM aKTU, TEHAEHUMATA KbM TbpCEHE Ha ,eAMHCTBEHO

npaBuieH oTrosop”, ,MOCNAHUATA OT aAPXMTEKTYPHOTO MPOCTPAHCTBO®, XapaKTep Ha MOXBa/uTe,
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MbpPBUTE BNEYATAEHMNA HA YUUTENN U UHTEPNPETAaTUBHUTE CXEMU Ce 0BOCHKAAT 3ae4HO C HAKOU naeun
3a peweHusa, obocHoBaHM oT E. BacuneBsa BbB Bpb3Ka C NpeogonsABaHE Ha CblLLeCTBYyBaLLM
HeaoCTaTbUM B 06pa3oBaHUETO.

When learning is exciting

Abstract:

Effects of exciting and challenging educational activities on attitudes of students to learning, on
attitudes toward themselves and on sense of self-efficacy are discussed in the article. They are
reviewed on the basis of intentional actions in educational practice and in connection with some of
the characteristics of the hidden curriculum. Passive acceptance of knowledge, “collection of
unrelated facts”, “right answerism”, “messages from space”, a character of praises, teacher’s first
impressions and interpretative schemes as features of hidden curriculum are discussed with some
ideas of decisions presented by E. Vasileva in relation to overcome existing shortcomings in

education.

4. BbpbaHoBa, C. (2014). EnekTpoHHO-6a3upaHa A[OKYMeHTauus, OLEeHABaHe W
ocurypsiBaHe Ha KayecTBo B paboraTta B MHCTUTYULMUMUTE 3a geua M maagexu. — B: CbBpemeHHM
npeAn3BMKaTeNCTBa Npea negarormyeckarta Hayka, Codpua: YHMBepcuteTcko nsgatencrso CY.
Pesiome:

B ooknaga ce 06CbKAaT Bb3MOKHOCTUTE U MPUIOKEHNETO HA €NEeKTPOHHO-6a3MpaHa AOKYMEHTaLMA
B paboTata B MHCTUTYLMUTE 3a Zeua U mnagexu. MNpeactaBeHa e pamkoBa yyebHa nporpama 3a
KBaMPUKALMA Ha CTYAEHTM M Ha NPOPECMOHANUCTM B CUCTEMATa 3a Mefarormyecka M coumanHa
rpuXKa, HacodeHa KbM M3Mo/A3BaHe Ha cneumanusmpaH codtyep (mopena EVAS) 3a nnaHupaHe,
OLeHABaHe Ha ePpeKTUBHOCTTA M NOCTUIAHE Ha YCTOMYMBOCT B KAYeCTBOTO Ha paboTaTta. B nporpamara
Ca 3aNerHaan efIeMeHTU OT Pa3IMYHN NPAKTUKMU NPU NAAHUMPAHETO HA rpuNKaTa, PasIMYHKU NOAXOAM U
KOHKPETHM WHTEPBEHUMW 33 pasBUTME Ha COOCTBEHMA KanmauuTeT 3a chpaBsHe Yy Jeuata U
MafEeXnNTe, aKTyanHU OaHHM 33 epeKTUTe OT Bb3AENCTBUATA, KOETO € B OCHOBAaTa HAa MPOEKTa
TRAIN-KOSOZIAL DE/12/LLP-LdV/TOI/147 507. MNpeacraBeHN ca pe3yataTy OT OLEeHKaTa Ha CTYAeHTU
3a yyebHata nporpama. WM3BoguTe MOKas3BaT, Ye M3MNOA3BAHETO Ha eNeKTPOHHOo-6a3npaHa
OOKYMEHTaLMA CbOencTBa 3a MO-yCMELWHOTO NJaHUpaHe Ha rpuKata, pabotata no ciyyai, 3a
ynpasaeHne Ha KayecTBOTO M U3C/NeABAHETO HA YCNELWHUTE NPAKTUKMU.

EDP-based documentation, evaluation and quality assurance in institutions for children and youth
care

Abstract:

The report discusses the opportunities and the application of EDP-based documentation in child and

youth care services. A framework curriculum for training of students and for further training of
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professionals in the pedagogical and social care system aimed at the use of specialized software
(model EVAS) for planning, quality assurance, and evaluation of services is described. The program
includes elements of different practices in care planning, different approaches and specific
interventions for the development of self-coping capacity in children and young people, up-to-date
data on the impacts, which is the basis of the project TRAIN-KOSOZIAL DE/12/ LLP-LdV /TOI/147
507. The results from the evaluation done by university students of the curriculum are presented.
The findings show that the use of electronic-based documentation contributes successful care

planning, individual case work, quality management and research on the best practices.

5. Varbanova, S. (2013). Equality and Quality in Education. — In: Education between
Tradition and Modernity, International Scientific Symposium, Skopje: University “SS. Syril and
Methodius, Faculty of Philosophy, Institute of Pedagogy.

Abstract

The paper analyses the effects of social, within-school factors, individual abilities and efforts
on educational achievements. Different perspectives within recent researches into education: a
‘culturalist’” approach influenced by Pierre Bourdieu, an ‘individualist’ approach influenced by Ulrich
Beck, understandings of achieved and ascribed inequalities are discussed. The peculiarities of relation
equality — quality in secondary education are examined on this base. Advantages and disadvantages
of different meanings of equality and variants of applying are considered. The conclusions are based
on results of contemporary empirical researches; own research, the international students’
assessment PISA 2006, 2009, TIMSS 2007.

PaBeHCTBO 1 KauecTBO B 06pa3oBaHMETO
Pesiome:

B cTaTmATa ce aHanusmnpaT ePpekTute oT coumanHuTe GaKTOPU, KOHTEKCTYANHUTE YUYUIULLHU
baKToOpU, UHAMBUAYANHUTE CNOCOBHOCTU M yCUANA BbpXy obpasoBaTenHUTe nocTukeHmaA. Ob6cbRaaT
Ce Pas/IMYHM NepCcrnekTUBM B PAMKUTE Ha aKTyasIHU U3CcneaBaHNA Ha 06pa30BaHNETO: NepcnekTnBaTa
3a Ky/ATypHaTa penpoaykums, nosausaHa ot Muep bypauiio, nepcnekTnBaTa 3a MHANBMAYAAN3ALMATA
Ha 0OLWECTBEHMA KMBOT, MOBAMUAHA OT Ynpux bek, pasbupaHuaTa 3a ,nocturHatn” un ,npunmncaHn”
HepaBeHcTBA B obpasoBaHMeTO M B 0b6uiecTBOTO. Ha Tasm 6asa ce pasrnexgaT ocobeHocTUTe Ha
Bpb3KaTa pPaBEHCTBO—KayecTBO B CpeAHOTO obpasoBaHue. O6CHKAAT ce npeaumcTeata MU
HeJoCTaTbLUMUTE Ha Pa3MYHUTE pa3bupaHma 3a PaBEHCTBOTO W BapuvaHTUTE Ha npuaaraHe. M3soauTte
Cce OCHOBABAT Ha pe3y/iTaTM OT CbBPEMEHHM eMMNUPUYHU U3cnenBaHus; cobCTBEHO M3cnenBaHe,

MeXKAYHApOoaHUTE U3CneaBaHMA Ha NOCTUXKEHMATA Ha yuyeHuumte PISA 2006, 2009, TIMSS 2007.
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6. BbpbaHoBa, C. (2013). Pogutencku ctpatermm 3a KOHTPOA U COLMANHATA aganTaumn
Ha geuara. — B: [eTteto BbB POKyca Ha NefarorMyeckoTo B3aMMOZLENCTBME M coumanHata paborTa,
Codua: YHuBepcuteTcKo nsgatencrso CY.
Pe3tome:
JoKnagbT npeactaBa YacTMYHW Pe3yATaTU OT MPoyYyBaHE HA B3aMMOBPBH3KMTE HA POAUTENCKUTE
CTpaTerMm 3a KOHTPOA U 3HAYMMMK XapPaKTEPUCTUKM Ha couManHaTa afantauua Ha yvYeHuMumMTe BbB
Bb3pactta 14 — 15 rogmHu. MogenbT Ha U3cne[BaHeTo e NOCTPOEH BbPXY OCHOBaTa Ha MeTo4010r1A
W nscneasaHua, nposedeHn ot Kerr n Statin ot Orebo University, LLiseuna. B uscnegsaHeTo
yyacTBaT yYEHULM OT OCMU U AEBETU Knac B Tpu yumnumua B Copua (n=141) n TexHute poautenu
(n=128). Pe3syntaTnTe NokaseaT, Ye CNOHTAaHHOTO cebepa3KpmBaHe, cnoaensHe OT CTpaHa Ha AeuaTa
W peumMnpoyHuUTe OTHOLWEHWA poauTeNnu — Aeua ca CBbP3aHW C yCcrewHa agantauuna. YyBcTBOTO Y
IOHOLWINTE, Ye Ca CBPBXKOHTPO/MPAHU BANAE HEraTMBHO BbPXY Pas/IMYHUTE XapPaKTEPUCTUKU Ha
ajanTtauuATa.
Parental strategies for control and social adaptation of children.
Abstract:
The report presents partial results gathered in a study of interactions of parental control strategies
and major characteristics of social adaptation of 14 — 15-year-olds. The research model is based on
methodology and research conducted by Kerr and Statin from Orebo University, Sweden. The study
involved students in eighth and ninth grade at three schools in Sofia (n = 141) and their parents (n =
128). The results show that children’s spontaneous disclosure of information and reciprocal
relationships parents — children are linked to good adaptation. The children’s feelings of being

overcontrolled negatively affect different characteristics of adaptation.

7. BbpbaHoBa, C. (2010). KOrHUTMBHU YMEHMUA, HEKOTHUTUBHU XapPaKTEPUCTUKU U
COLMaNeH KOHTEKCT, BAUAELLM BbPXY YYWIULLHUTE NOCTUXKeHuA. — B: CbBpemeHHOTO o06yyeHne
MeXay TeopuaTa n NpakTnkata, Codua: YHMBepcuteTcko nsgatenctso ,Ce. KnumeHT Oxpuacku”.
Pe3iome:

JoKknagbT npeactaBs aHanAu3 Ha B3auMMOBPB3KaTa MeEXAY KOTHUTUMBHU YMEHMA U HEKOFHUTUBHMU
XapPaKTEPUCTMKN (BKIOUYUTENNHO BUAOBE YCUAUSA), KOUTO ONpeaenaT obpasoBaTe/IHUTE NOCTUNKEHUS.
MNpeacTaBeHM ca OCHOBHWU KOTHUTUBHM YMEHUA U CNeLNPUYHN HEKOTHUTUBHM XapaKTEPUCTUKN, KOUTO
MMaT ObBArOCPoYeH epeKT BbpXy NPodecnoHaNHMA ycnex n coumanHoTto baarononydme. Pasrnexga
Ce KaK COLMANTHMAT U YYUIULLLEH KOHTEKCT BAUAAT BbPXY TE3N XapaKTepuUCTUKK. HanpaseHuTe nssoam
ce O0CHOBaBaT Ha o0b6cbAaHe Ha pe3ynTaTM OT CbBPEMEHHU EMMNUPUYHU  U3CNenBaHuA,
MEXAYHapPOAHW MPOyYBaHMUA HA MOCTUXKEHUATA HA yYEHUUUTE U AaHHU OT AbPrKABHUTE 3PESIOCTHU

n3NnTN B E'bflrapl/lﬂ.
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Cognitive skills, noncognitive traits and social context influence the school achievements

Abstract:

The paper presents an analysis of the relationships between cognitive skills and noncognitive traits
(including different types of efforts) which determine educational attainments. Basic cognitive skills
and specific non-cognitive characteristics that have a long-term effect on professional success and
social well-being are presented. The way of influence of the school and social context over them is
discussed. The conclusions are based on the results of contemporary empirical researches,
international surveys of students’ achievement and data from School — leaving examination in
Bulgaria.

8. BbpbaHoBa, C. (2008). O6y4yeHMe HA MEHUAXDBPU B MUHCTUTYLUUTE WU
OopraHusauuuTe 3a CouManHa rpuxa 3a geua UM mnagexu. — B: MNogrotoska, npodecnoHanHa
peanunsaums 1 coumaneH ctaTyc Ha coumantHma paboTHuK. Codua: YHUBepcuTeTcKo nsgatencrteo ,,Cs.
KnnmeHT Oxpuackmn”.

Pesiome:

JoKknagbT npeacraBsa 3aMMcbia Ha obydyaBallia Nporpama M pesynTaTuTe OoT NPoBeAEeHU KypcoBe 3a
MEHUAXKDBPU B UHCTUTYUUUTE 33 paboTa € Aeua U MAALENKMU, PEaM3MPaHN B PaMKUTE Ha MPOEKT
,Oby4YeHne 1 06MaAHa Ha ONUT 38 MEHUAXKBPU B MHCTUTYLIMUTE 33 paboTa ¢ mnagexu B LieHTpanHa u
M3touHa Espona” NL/06/B/PP/157623 no nporpamata JleoHapao Aa BuHum. OcHoBHaTa Len Ha
MPOEKTa € YCbBbPLIEHCTBaHE HAa KBa/iMdUKaLMATA Ha MeHUAXbpUTe, obyyeHMeTo e npobaemHo
OPUEHTMPAHO — aKLEHTBLT e BbPXY TOBA KaK Aa ce OTHacAMe KbM NpobiemuTe 1 Kak 4a rm peliaBame.
MpeacTaBeHU ca Noaxoaa Ha obyyeHuMe, CTPYKTypaTa Ha Kypca, HenocpeaCcTBEHUTE U AbATOCPOYHUTE
epeKTn OT TPEHMHIUTE, NAeun 3a NO-HAaTaTbLUHO 0byYeHue.

Training managers in institutions and organizations for social care for children and youth

Abstract:

The paper presents the idea and the results of a training program for managers in youth care in
Central and Eastern Europe developed and delivered as a main part of Leonardo da Vinci project
,Training and Exchange of Knowledge for Managers in Youth Care in Central and Eastern Europe”
NL/06/B/PP/157623. The overall goal of the program is to improve qualification and skills of
managers. The training is problem oriented: the emphasis during learning process is on how to deal
with problems and how to solve them. The paper presents the educational approach, structure of
the course, direct learning effects and long-term learning effects, and suggestions for future training

for managers in youth care.
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9. BbpbaHosa, C., M. Kocesa, C. MoTosa. (2004). CamoouLeHKaTa U COLMANHOTO
Bb3npuemaHe — GaKTopu, BAUAELLU BbPXY YYUIULLHUA Heycnex.- B: MNpeBeHUMA Ha arpecnaATa cpes,
neuata. Codus.

Pestome:

B cTatTuATa e npeacTtaBeH aHa/M3 Ha YacT OT pe3y/aTaTuTe OT UscnenBaHe, NPOBeAEeHO B PaMKUTE Ha
NPoeKT ,POMCKMTE feua B y4yuaMLLEe: CAMOOLEHKA WM COUMANHO Bb3npuemMaHe”, peanusmpaH ¢
nogkKpenata Ha Research Support Scheme of OSSF. B uscnegsaHeto 6axa o6xsaHatv 140 geua (52 ot
POMCKM eTHOC M 88 OT ObArapckM eTHOC) B 7 Mapanenku B HavaneH eTan Ha obyyeHwe B ABe
COPUMCKM yunmnnwa n eaHo B rpag MepHuk. OCHOBHWUTE MeTOAM 3a M3cC/neABaHe, KouTo bAxa
M3MO/I3BaHN BK/tOYBAXa: 33 YyYeHULMTE — COLMOMETPUA W aABTOCOLMOMETPUA, ,Hapucysan ce”,
MeToAMKA 3a CaMOooLeHKa Ha [lembo-PybeHLaiH, HabntogeHne; 3a poautenn — ckana Ha borapayc
3a couManHa AUCTAHUMA, BbNPOCHUK; 3@ yunTenn — GOoKyc-rpynmn 1 UHTEpBIOTa.

CamooLeHKaTa M COLMANHOTO Bb3NpMeMaHe Ha POMCKUTE Aelia ce OTKPOW KaTo HesaBucuMm dakTop
Ha YYWUIULLHWMA Heycnex. B cpaBHeHMETO Ha TpW rpynu Jeua: POMCKWM Aeua, OT ,TPaAULMOHHM
cemencTea”, Aeua OT cemMenlcTBa OT ObArapcKM €THOC M POMCKM Ageua oOT ,HeTpaguUMOHHMU
cemencTBa” ce yCTaHOBMXA Pa3/iMuMA B PABHULLETO HA COLMANHO MHTErpMpaHe, CBbP3aHO C eTHOCA U
KYATYpPHUTE MOZENN B CEMeCTBATa, 0COOEHOCTM B couManHaTa AMCTaHUMS, MOBJMAHWU KAKTO OT
COLUMANM3UPAHUTE CXEMM HA Bb3NPUEMAHE, Taka M OT 0CODEHOCTUTE HA MOBEAEHYECKUTE MOAENMN.
MpeacTaBeHW ca MAaeu 3a paHHaTa NPeBEHUMA Ha YYUMAULLHMA HEeYCMEeX U Ha couManiHaTa U3onaums.
(ABTOpPCKOTO yyacTue e yAO0CTOBEPEHO C AeKlapauumn Ha cbaBTopuTe, npuaoxeHu B 19. Decl.official
documents.pdf)

Self-Esteem and Social Perception as School Failure Factors

Abstract:

The article presents an analysis of some of the results of a research conducted within the project
"Roma children in school: self-esteem and social perception"”, implemented with the support of the
Research Support Scheme of OSSF. In the study are involved 140 children (52 from the Roma ethnic
group and 88 from the Bulgarian ethnic group) in 7 classes in the primary stage of education in two
schools from Sofia and one in the city of Pernik. The main research methods were used included: for
students - sociometry and autosociometry, "draw yourself ", Dembo-Rubinsthain’s self-esteem
technique, observation; for parents - Bogardus social distance scale, questionnaire; for teachers -
focus groups and interviews. In the comparison of three groups of children: Roma children, from
“traditional families”, children from families of Bulgarian ethnicity and Roma children from “non-
traditional families”, differences in the level of social integration related to ethnicity and cultural

models in families, to peculiarities in social distance, influenced by both the socialized patterns of
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perception and the peculiarities of behavioral patterns are found. Ideas for early prevention of school

failure and social exclusion are presented.

Yue6Hu nocobus

1. BbpbaHoBa, C. (2011). ,,CuHAPOMDBT Ha NperapAHe”’— Kak Aa ro pasnosHaem? Kak aa
ce cnpasBAMe ¢ Hero? — B: YcnellHa NpakTUKa 3a ynpas/ieHWe Ha nepcoHana, MpakTuyeckn HapbYHUK
33 AMPEKTOPU Ha YYnAuLLA 1 AeTcku rpaguHu, Cooma: PAABE.

MpeacTaBeHa e CbLHOCTTA Ha 6GbpHAYT CUHAPOMA, KOMMNOHEHTUTE MY, PA3IMUMATA MEXAOY
cTpec u 6bpHayT. Ob6CbAeHU ca Hal-BarKHMTE MPM3HALM W XapPaKTepPHW curHanu. PasrnepaHu ca
baKToOpUTE M NPUYMHUTE 33 CTPEC U BbpHAYT Npu yuntenute. NMpeacTaBeHU ca HACOKM 33 NPeBEeHUMA
n cnpassaHe. OB6CbAEHN Ca XapaKTEPUCTMKM Ha paboTHaTa cpesa, KOUTO CbAENCTBAT 33 NCUXMYECKOTO
W coumanHo bnarononyyme B pabotata. CbAbprKAHUETO € NPAKTUYECKM OPUEHTUPAHO, YPE3 CUMBON
BHMMAHMETO Ce HACO4YBa KbM Hal-CbLLECTBEHM XapPaKTEPUCTUKN U BbNPOCH, KbM Bb3MOXHM CTbIKMK,
BK/IIOYEHM Ca MPUMEPU, YEK-/TUCTU, CbBETU U NPEMOPBKMU.

"Burnout syndrome" - how to recognize it? How to deal with it?

Abstract:

The nature of burnout syndrome, its components, the differences between stress and
burnout are presented. The most important characteristic, signs and signals are discussed. The
factors and causes of stress and burnout in teachers are considered. Guidelines for prevention and
coping are presented. Characteristics of the work environment that contribute to the social well-
being at work are discussed. The content is practically oriented, different symbols direct attention to
the most important characteristics and questions, to possible steps, examples, checklists, tips and
recommendations are included.

2. Aerts, G., Varbanova, S., Hoka, H., Zam, M., C. Banfalvy (2007) Training and
Exchange of knowledge for managers in Central and Eastern Europe. International Course. Textbook,
FICE.

Temu, KonTto ca paspaboTteHn ot Cnnsma BbpbaHoBa:

° Project Management pp. 13-18 (TemaTa e M3BbH 06xBaTa Ha 0b6ABEHMA KOHKYpC U
He npeAcTaBeHa TyK)

° Overcoming Job Burnout pp. 32-37

The manual is developed for the international and national courses conducted during the
project “Training and Exchange of Knowledge for Managers in Youth Care in Central and Eastern
Europe” - Leonardo da Vinci project, 2006-2008 NL/06/B/PP/157623 under support of the Leonardo

da Vinci foundation from the Netherlands. It is distributed among participating countries for use in
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similar courses in their countries. The whole program is demand driven, which means teachers are
merely facilitators of the individual learning processes. The trainings are problem oriented: the
emphasis during the process is on how to deal with problems and how to solve problems. The author
is also a teacher in international and national courses within the project.

At the end of sessions in the topic Overcoming Job Burnout is expected participants to have
enhance understanding of signs of burnout and contributing factors; to identify important personal
burnout pressure points and potential sources of burnout in their organization; to consider examples
of steps to prevent burnout or to reduce the impact of contributing factors. The main issues in
content are: How to recognize burnout? The components and the most important signs; Contributing
factors to burnout; How to deal with burnout? Prevention — primary, secondary, tertiary; Individual
and organizational coping; Well-being and health organization.

MNpeoponaBaHe Ha Npo¢deCUOHANHOTO NperapsHe

Pesiome:

Mocobueto e pa3paboTeHO 33 MeXAYHAPOAHWUTE M HaLMOHA/NHW KypCcoBE B PaMKMTe Ha
npoekTt “Training and Exchange of Knowledge for Managers in Youth Care in Central and Eastern
Europe” - Leonardo da Vinci project, 2006-2008 NL/06/B/PP/157623. To e pa3npocTpaHeHO cpen,
ObpXKaBUTE YYaCTHMYKM 3a M3M0JI3BaHe B MOJOOHM KypcoBe B TexHUTe CTpaHu. [porpamata e
NMPOBOKMpPaHa OT TbPCEHETO, KOeTo npeanonara obyuutenute  ga 6baat npegu  BCUYKO
dacunuTaTopm B npoueca Ha ydyeHe. ObyyeHMETO e NPobAeEMHO OPUEHTUPAHO: aKLUEHTLT € BbPXY
TOBA KaK 4a Ce OTHacaAMe KbM NpobiemuTe M Kak ga rv pellaBame. ABTOpPBT € M nNpenogaBaTten B
MeXAYHapoAHUTE U B HALMOHANHWUTE KYPCOBE MO NPOeKTa.

Lenute B TemaTta ,lMpeogonasaHe Ha NpodecMoHaNHOTO nperapAHe” ca: yy4acTHUUMTE Aa
3aabnboyat pasbupaHuATa cu 33 NpU3HaAUMTE W CUTHaAUTe 3a nperapaHe B paboTata; Aa
MAEHTUOUUMPAT OCHOBHUTE M3TOUYHWUUM Ha HanpexeHue B pabotata cu, WUHAMBUAYANHUTE W
OpPraHM3auUMOHHN peakLMK Ha CcTpecoBuTe cuTyaumn. CbaobpiKaHMETO BK/AOYBA BbhnpocuTe: Kak Aaa
pa3nosHaem 6bpHayT-cMHAPOMa? KOMMNOHEHTU U Hal-BaxKHW curHanu; Paktopu, fonpuHacaLM 3a
nperapaHeTo; MpeBeHUMA — MbPBUYHA, BTOPUYHA, TPETUYHA; Kak ga ce cnpaBame C U3TOLEHNETO?
NHAMBUAYANHM M OPraHM3aUMOHHN HAauYMHU 3a cnpaBsaHe; baaronosyyneTo B MHCTUTYUMSATA.
(ABTOpPCTBOTO € YyAOCTOBEPEHO C AOKYMEHT, npunokeH B 19. Decl.official documents.pdf)

3. Twposa, B., I. AepmeHaskuesa, B. boxkunosa, C. Bbp6aHoBa. (2006). MpuKkatoyeHneTo
y4yebeH npouec. PbKOBOACTBO 33 YHUMBEPCUTETCKM Npenogasatenn, Coousn: EBponpec.

Temu, Kouto ca paspaboTteHun oT Cunsus BbpbaHoBa:

° rnasa 1, nap. 3: Ctunose Ha yyeHe c. 47-56
° rnasa 3: Jlekumarta — mexay Tpaauumnata u nHosaumaTa ¢. 133-143
° rnasa 5: OueHsBaHeTo B yuebHUA npouec c. 239-264
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Pesiome:

YcnewHoTo opraHM3MpaHe Ha No3HaBaTe/IHMA ONMUT Ha CTYAEHTUTE U Cb34,aBaHETO HA YC/I0BMA 33
peanunsnpaHe Ha NoTeHUMana UM npearosara ono3HaBaHe Ha UHAUBUAYASHUTE UM Pa3INYMA U Ha
B3aMMHaTa 06BbP3aHOCT Ha Te3n pasnnuma. Cpes Tax 0cobeHO 3HaYeHMe UMaT CTUIOBETE Ha y4eHe.
B Tekcta e npeacrtaBeHa KnacuduKaumsaTta, HanpaseHa oT Honey m Mumford. PasrnegaHm ca
0cobeHOCTUTE Ha CTUNOBETE ,,aKTUBUCT”, ,NparmaTuk”, ,pedbnektopeH Tun”, ,TeopetTnk”. ObcbaeHM
Ca YCNOBMATA, B KOUTO BCEKM OT TUMOBETE Y4M Hal-706pe, 33 Aa Ce MNOCTUrHAT Bb3MOXKHO No-406pu
BbH3MOXKHOCTM 33 peann3npaHe Ha MHAMBUAYANEH NPOrpec, 3a afanTUBHO Pa3BUTUE HA MO3HAHUATA
W yMeHusATa.

B Temute ,JlekumaTa — mexay Tpaamumata u nHosaumata” u ,,OueHaBaHeTo B y4ebHua npouec”
Ca CMCTEeMaTM3MPAHN OCHOBHWM W3UCKBAHWA, NOEN U NPEMNOPBKM 33 YYEHETO M NPenoaaBaHETO BbB
BMCLLETO YYM/IMLLE U € eCTECTBEHO Te Aa Ca C ANAAKTUYECKU XapaKTep. YacT oT TAX umaT cneunduyHo
3HayeHue 3a yyebHaTa (aKaZeMunyHa) aganTaums, HO M 3a NocTUraHe Ha pedNeKCMBHO NoBeaeHUe B
WMPOK CMEeKTbp Ha B3aumogencTeus B obpasoBaTesiHa cpega. B cbabpkaTenHo OTHoWweHUe
npeacTaBeHUTe M3UCKBaHMA OOBBP3BAT KAKTO aganTauusaTa Ha obpasoBaTesiHaTa MHCTUTYLMA KbM
noTpebHOCTUTE Ha yYaluuTe ce, TaKa U afanTUBHUTE AENCTBMA Ha CamuTe CTyAeHTU. KbM TAx moraT
03 ObAaT OTHECEHW: OPUMEHTUPAHETO B HarnacuTe M OYaKBAHWMATA HA CTYAEHTUTe, aHa/n3 Ha
HyXAuTe; y4ebHOTO cnopasymeHune, N3NCKBAHMATA 3a edeKTMBHATA 0bpaTHa Bpb3Ka, OpraHM3MpaHe
Ha KOHTEKCTya/IHUTe B3aMMOLENCTBMA 33 Pa3BUTME Ha MOTMBAUMATA, Ha CTpaTerMmTe Ha yyeHe, Ha
3a4bnboYeH noaxon B YYeHETo, 3@ CMeTKa Ha MNOBbPXHOCTeH. [Mo3HaBaHETO Ha Mogenute U
BapMaHTUTE HA OUEHABAHe, MPeACTaBEHW B TEKCTa, CbAENCTBA 3a €/IMMUHUPAHE Ha CKpUTUTE
KPUTEPUM 3a OLEHABaHE KaTo chneuuduyHa XapaKTEPUCTMKA Ha CKpuTaTta ydebHa nporpama.
Moptdonmoto M npeacTaBeHUTE W3WUCKBAaHMA BbB BpPb3Ka C B3aMMHOTO OLUEHABaHE U
CaMOOLEHABAHETO CbAEWCTBAT 33 M3rpaxgaHe Ha OLEHbYHM KPUTEPUM Yy CTYAEHTUTE KaKTO B
npoueca Ha yyeHe, Taka W 3a npodecuoHanHaTa A[eNHOCT. M3ABABaHETO HaA ponATa Ha
npenogasaTtens Kato apbuTbp M MOCPEAHUK € BbB BPb3Ka CbC CbBPEMEHHWUTE OPUEHTALMM B
obpasoBaHueTo.

Learning styles; The lecture - between tradition and innovation; Assessment and Evaluation in
the learning process

Abstract:

Successful organization of the cognitive experience of students and build conditions for realization
of their potential presupposes getting to know their individual differences and the interdependence
of these differences. Among them, learning styles are of particular importance. The text presents the

classification made by Honey and Mumford. The peculiarities of the styles "activist", "pragmatist"”,
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"reflector", and “theorist" are considered. The conditions in which each of the types learns best are
discussed in order to achieve opportunities for individual progress, for adaptive development of
knowledge and skills.

The topics "Lecture - between tradition and innovation" and "Assessment and evaluation in the
learning process" systematize basic requirements, ideas and recommendations for learning and
teaching in higher education and it is natural they to have a didactic essence. Some of them have a
specific significance for the educational (academic) adaptation, but also for achieving reflexive
behavior in a wide range of interactions in the educational environment. These include: orientation
in the attitudes and expectations of students, needs analysis; the learning contract, the requirements
for effective feedback, contextual interactions for the development of motivation, learning
strategies, the deep approach to learning instead of surface approach. Assessment models and
options are tips for eliminating hidden assessment criteria as specific feature of the hidden
curriculum. The portfolio and the presented requirements for mutual assessment and self-
assessment help to develop students' assessment criteria in the learning process and in professional
activity. Understanding the teacher’s role as an arbiter and as mediator is in relation to the

contemporary orientations in education.
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