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Monorpaguuen Tpya

1. Bacuneea, M., Metonuka Ha oOydeHHETO IO reorpadus - €IHO IO-
IIMPOKO pa3dupaHe 3a meroguTe Ha oOyudenue, YU "CB. KiuumeHt

Oxpuacku", Codus, 2018, ISBN 978-954-07-4355-4

Pasrnexxnaliku  OCHOBHMTE XapaKTEPUCTUKHM M OCOOCHOCTM HAa ChBPEMEHHHS
oOpa3oBaTeneH mporec 1Mo reorpadusi U THPCEHKH BB3MOKHOCTHTE 3a ITIOBHIIIABaHE Ha
e(eKTUBHOCTTa My MOHOTPA(pUUHUAT TPY/ € HACOYCH KbM METOUTE Ha 00yueHueTo. B Hero
ce mpeiara €IHO MO-IIMPOKO CXBallaHE 3a METOJUTE Ha OOydeHHEeTOo 1Mo reorpadus.
OO0OCHOBaHO € ¢ akTyaJJHU MHTEpIpeTalud M0 npodjieMa OT CTpaHd C pPa3BUTU
o0pa3oBaTeTHU CHCTEMH. APryMEHTHPAHO € ¢ (akTa, ue reorpadckoTo oOpa3oBaHHe y HAC €
4acT OT EBPOIEHCKOTO 00pa3oBaTEeIHO MPOCTPAHCTBO; 4Ye ObJIrapckara AMIAKTHKA Ha
reorpadusara ce pa3BuBa U oOoraTsiBa upe3 MpOydBaHE, MHTEPIPETUPAHE U aJanTHpaHe Ha
MPOAYKTUBHU HJAEW HA YYXKIMU aBTOpU, JOKa3anu cBosTa edekTuBHOCT. M3momsBaHo €
TUIAKTHUYECKOTO MOJENHUpAaHe 3a  CTPYKTypuUpaHe U WJIIOCTpUpAaHE Ha METOAMTE Ha
oOyueHueTro Mo reorpadus; 3a ouepTaBaHe Ha TsIXHaTa creuudduka; 3a H3BEAaHE Ha
00CTOSITENICTBATa, B3aUMOBPB3KUTE M BH3JACHCTBHUITA HA HAYMHHUTE HA MMOBEJACHHUE HA YUUTENs
U YUYCHUIIUTE, HACOUYEHHM KbM TIIOCTUTAaHE Ha I[EIUTEe Ha TeorpadcKoTo oOpa3zoBaHUE.
KoHctpyrpan e mMozen, KOWTO pasrpbllla METOAUTE B XOPU30HTAJICH M BEPTUKAJICH ILIAH,
KOWTO 00enuHsBa ,,LOIEMUTE U ,,MAJIKUTE* METOAW. B Ta3u Bpb3Ka € MOTHbpPCEHa POJIsITa U
MSICTOTO Ha METOJUYECKHUTE MPUHIUIH Ha OOYYEHHETO, KaKTO M MICTOTO Ha METOJUTE B
IJIaHUpaHeTo Ha oOydeHuero mo reorpadus. M3BeneHUAT MOAEN CTHIBA BBPXY HJCH,
JTIOKa3aJld CBOSATA MPOAYKTUBHOCT B CTPaHH C Pa3BUTU OOpPa30BATEIHH CHCTEMH, KOUTO Ca
CMETHATH 3a TOJIE3HW B HACTOSIIMA €Tal Ha pa3BUTHE Ha OBIrapckoTo reorpadckoro
oOpa3oBaHHe.

MopensT npejyiara cieIHUTE Bb3MOKHOCTH Ha Teorpa)ckoTo 00pa3oBaHue y HAC:

e B TeopernueH miaH - HOBO CXBalllaHE 32 METOJWUTE OTHOCHO: TSXHATa CHIIHOCT;
paBHMIIATA HA OCHLIECTBABAHETO UM; U3MEPEHUATA HA METOANYecKaTa JIeHHOCT.

e MogenrsT MOCOYBAa OCHOBHUTE Ha METOAMYECKAaTa ICHHOCT, T.e. TPEAIOCTAaBKHTE,
ycroBHATa M (PAKTOPUTE, KOUTO CE€ OTPA3SBAT MPSKO HA KAYECTBOTO U €PEKTHBHOCTTA
Ha oOpa3oBaTeNHusi Mpouec (JUYHOCTTa HA YUMUTENs, MPUHIUINTE Ha OOY4YEHHETO,
reorpad)CKuTe KOHIENIMU U (unocodusaTa Ha reorpadckoTo 00pa3oBaHUE).

e Ompenenss MIACTOTO HAa TEXHUKUTE Ha OOYYEHHETO, Ch3JaBaiKM IO TO3M HAuYWH
YCJIOBHS 32 TEXHOJIOTH3UpaHe Ha 00pa30BETETHUS MPOLIEC.

e [locpencTBOM M3BEXKIAHETO B XOPH3OHTAJEH IIJJaH Ha U3MEPEHusATa Ha
MeTOoAMYEeCKaTa JEWHOCT Ce Ch3JaBa peajHaTa BB3MOXKHOCT 3a pasriexIaHe Ha
yueOHus Tpoliec 1o reorpadus B HETOBHS LSJIOCTEH XapakTep.

e TscHoro 00OBBp3BaHE C IUIAHWPAHETO W CTPYKTYPHPAHETO HA YpOKAa U OOYUEHHETO €



CTBIIKA HAMpea KbM e(DeKTHBHOTO MY YIIPaBJICHHUE.

e PasrpannuaBaHeTo Ha ,,rOJIEMUTE METOJU MMO3BOJISIBA MMO-O0OCTOWHOTO UM MPOYYBAHE
U TMO-NIPOAYKTUBHO NPWJIAraHe B IPAKTUKaTa, KOETO C€ Hajara OpeaBU]l TAXHATa
crenr$uKa 1 HECbMHEHA aKTyalTHOCT.

e AnanTupaHeTO W MPUJIAraHeTO Ha KOHKPETHH HJEH Ha Mojeia OH IMOBUIIMIO
KauecTBOTO Ha OOpa3oBaTeIHHUsl Ipolec Mo reorpadus B OBIArapcKOTO YUYUIIHILE.
[Ipunaranero Ha Mojiena B MpaKTHKaTa 1€ OYepTac U HEroBUTE CIadOCTH, LI Aaje
HACOKa Ha ObJICIIN U3CIIEA0BaTEeNICKU ThPCEHUS IO IpoOIeMaTuKaTa.

Maya Vasileva. A MORE COMPREHENSIVE UNDERSTANDING OF METHODS IN
GEOGRAPHY TRAINING

The main problem in current development of geography didactics in Bulgaria is the
effectiveness of educational process in school. The requirements of the contemporary
Bulgarian society towards geographic education, the quality of geographic cognition and
knowledge, the ability of the person for successful social and professional adaptation and
realization, determine the acuity of this problem. According to these needs, changes in the
geographic education process are required to address and create the conditions for the
transformation of geographic information into knowledge, skills, competences and patterns of
personality relevant to the life and activity of the students. This gives us grounds to perceive
the educational process in geography as a "mean of achieving public and personal
effectiveness" (Ilankosa, 2012: 445).

Looking at the main features and specifics of today's geography educational process and
searching for opportunities to increase its effectiveness, we focus on methods applied in
geography training.

Methods used in training are the means and approaches by which the teacher and the pupils
adapt to natural, social and cultural reality in school environment (Meyer, 2002:109;
Rinschede, 2007:174). The methods determine the different pathways of teaching and
learning, regulate the “mediation” aspect of training process and answer the question “How is
conducted the training process?”. It is assumed that the methods support the purposeful
learning and acquisition of subject (geographic) curriculum content; the cultivation of
thinking and learning abilities, and social interactivity; and also development of new
perspectives and ways of behavior. On the one hand, these arguments prove the methods’
importance, but on the other hand that’s the reason for a variety of complicated and confusing
interpretations, concepts and notions for training methods (especially in didactics
bibliography abroad). For example, we have an abundance of commonly used synonyms of
the pointed term — forms of training, approaches in training, concepts of training, strategies of
training, training style, strategies of teaching, organization of training etc. And it is often
discussed the equation of training methods with ways of working which are not equivalent at
all. It should be mentioned that in geography didactics we have serious problem related to
combining methods of training with geographic working techniques. For example, the
following activities - to read geographic map; to decode the aerial and satellite images and to
interpret text with geographical content - should not be considered as training methods
because they are actually not. Another important and controversial issue is the assumption



that sources of information are part of training methods although they are distinct attribute
and feature of geography training. The diverse attempts to systemize and classify the training
methods set a lot of questions and shape another problematic area for research.

The all above-mentioned lead us to a serious ambiguity of the problem in theoretical aspect
which is not result only from the influence of “fashion trends” in general didactics and its
sub-fields. It is also due to comprehensive and well-reasoned scientific research which tackles
important aspects of investigating problems related to lesson, school, education and training.
And it is made a step forward presenting a wider framework to explore the methods in
geography training using the up-to-date interpretations of the problem in countries with well-
developed educational system. The reasons which allow this are: the geographical education
in our country is part of the European educational space; Bulgarian geography didactics
develops and evolves through research, interpretation and adaptation of productive ideas of
foreign authors who have proven their effectiveness. We use didactic modeling to structure
and illustrate the methods of geography education; to outline their specificity; to illustrate the
circumstances, interrelationships and impacts of the behavior of the teacher and the pupils
aimed at achieving the goals of geographic education. We designed a model that unfolds the
methods in horizontal and vertical perspective and also combines "big" and "small" methods.
In this regard, we look for the role and place of the methodical principles of learning as well
as the place of the methods in the planning of geography training and education. Also we
emphasize that our model is generated from ideas that have proven their productivity in
countries with well-developed educational system and which we consider as most useful at
the current stage of development of Bulgarian geographic education.

Y4ye6HO nmocodue 3a BY

2. Bacunesa, M., AxTyamHu BBIPOCH Ha ChBpPEMEHHATa AMUJIAKTHKA Ha
reorpadusara, MEJIAHU, Codus, 2018, ISBN 978-954-92917-9-7

PBKOBOJACTBOTO 3a CEeMMHAapHM 3aHATHS € OTTOBOP Ha OYaKBaHMATAa Ha OBJITapcKOTO
o0IIecTBO 3a MO-TACHO OOBBP3BAHE Ha BUCIIETO O00pa3oBaHUE C MOTPEOHOCTUTE Ha
oOuiecTBeHara MpakTuka (OTHOCHO MOJArOTOBKA HA KBATU(DUIIMPAHU YUUTENN 110 reorpadus).
To e mpenHa3sHaueHO 3a CTyHEHTH OT crHenuaiaHocTH ['eorpadust (pemoBHO W 3aJ0YHO
oOyuenue), Ucropus u reorpadus u ['eorpadus u 6uonorus (6akaiaBbpcka CTENEH), KAKTO U
3a oOydeHune B KypcoBere 3a CrepnuiuioMmHa KBanuduKaius 1no reorpadus, ype3 KOUTO ce
npua00MBa YUUTENICKA IIPABOCIIOCOOHOCT 3a 00yUeHHeE IO MpeIMeTa.

PBbKOBOACTBOTO OOOraTsiBa TEOPETUYHHUTE MOCTAHOBKM HAa JMJAKTHKAaTa Ha reorpadusra y
HAC OTHOCHO OCHOBHUTE XapaKTEPUCTUKU Ha 0OYUEHHETO I10 MpeMeTa, Ype3 NpeACTaBsHe Ha
pe3yJITaTUTE OT HAYYHHUTE THPCEHHsS Ha aBTOpa OTHOCHO HMHOBALIMMTE IO M3CJE/ABaHATa
npobieMaTuka B CTPAHUTE C Pa3BUTH 0Opa3oBaTelIHU cUCTeMH. [IpenocTaBs Bb3MOXKHOCTH
3a: (opMupaHe M pa3BUTHE HAa BaXHU 32 CBBPEMEHHHUS YYMUTEN CHOCOOHOCTH, upe3
OCBUIECTBSIBAHE HA HOB THUIl B3aUMOJACUCTBHE MEXKIYy IpENoJaBareiss U CTYACHTHUTE,
OCHOBAHO Ha HMHTEPAKLIMATA; 32 MpUIOOMBAaHE HAa 3HAHUSA, YMEHHUS M KOMIIETEHTHOCTH IO
camocrosTeneH nbT. IIpencraBs enuH nmpuMepeH MOAEN 3a MOATOTOBKA HA CTYJIEHTHUTE IO
OCHOBHHU TMpoOiemMHu (TeMH) OT JAWJAaKTHKara Ha TreorpadusTa, 4YHETO YCBOSBAHE €
3aJbJDKUTEIHO YCIIOBHE 32 TIOCTUTaHE Ha BUCOKA MPO(eCcHOHaTHA KOMIETEHTHOCT.



Yueonu nocodus 3a CY~

* ~

Yuebnume nocobus ca nocovenu, muil Kamo 8 mMAX ca NPULOHCEHU KOHKPEMHU A8MOPCKU
uoeu, Hanp. 8 ypoyume 3a 0elUHOCMU UIU 8 MemoOudecKume papabomxu Ha npedcmaseHume
8 KHU2AMa 3a yuumeJis ypOuHu eOUHUYU.

3. Ilanxoea, JI., Bacunesa, M., I'emosa, H., I'eorpadus u nkoHomuka 7.
knac. Kaura 3a yuurens, [Ipocsera, Codus, 2018

4. Illanxosa, JI., bvpoapos, I'., Bacunesa, M., 'emosa, H., EnektpoHeH

yueOHuk. ['eorpadust u uxonomuka 7. kinac, IIpocsera mmtoc, Codus,
2018

5. lanxosa, JI., bvpoapos, I'., Bacunesa, M., ['emosa, H., Terpaaka 1o
['eorpadus u nukonomuka 3a 7. kiac, [Ipocsera, Codust, 2018

6. lanxosa, JI., Bvpoapos, I'., Bacunesa, M., ['emosa, H., Y4eOHUK TIO
['eorpadus u mkoHomuka 3a 7. kiac, [Ipocsera , Codus, 2018

Hyonukanuu B ObJrapcky Hay4YHH U3JAaHUA (CTATHM U CTYIHH)

7. Bacunesa, M., [ICUXOJIOTMMHECKA OCHOBA HA OBYUYEHUETO
ITIO TEOI'PA®USA — OCHOBHU TIOJIOXXEHUSA, INoguunmauk wHa CVY,
toM: KH. 2 - I'eorpadms, Opoii: 111, uzmarencrro: CY "Cp. KnumeHT
Oxpuncku", 2018 (mox neyar)

OcHoBHa mnpoOjemaTuKka B CbBpEMEHHaTa IWJAKTUKa Ha reorpadusra € TbPCEHETO Ha
Ka4eCcTBO M e(peKTUBHOCT OT 00pa30BaTeIHHS Mpoliec 1o reorpadus. AKTyaTHOCTTa Ha Ta3H
npobieMarrka € o0yclioBeHa OT U3UCKBAHMTA HAa OBIATapcKOTO OOIIECTBO KbM reorpad)ckoTo
3HAHWE W TIO3HAaHWE, KBbM CIIOCOOHOCTTa Ha JIMYHOCTTA 3@ YCHENIHa CONUAIHA W
npodecnoHanHa aganTanus U peanusanysd. [locoueHnTe MOTpeOHOCTH HajaraT IMPOMEHH B
o0pa3oBaTenHUs MpOIeC Mo reorpadusi, HACOYESHU TIABHO KBbM CH3/IaBAHETO Ha YCIIOBHS 32
TpaHchopMHpaHeTo Ha reorpadckara HH(GOpMAIMs B JIMYHOCTHO 3HAUYMMH 3a KUBOTA U
JeMHOCTTAa HAa yYyeHHKa 3HaHMSA, YMEHHs, KOMIETEHTHOCTH M MOJENU Ha IMoBeneHue. Te3un
IPOMEHM HEMUHYEMO TpsiOBa Jla CTHIIAT BBPXY 3/paBa NCHXOJOTHYECKAa OCHOBA M COJHJIEH
U3CIEI0BATEICKU (YHAAMEHT, KOWTO Ja odepTae OCHOBUTE Ha Y4YeOHHUS Mpolec Io
reorpadus, hakTopuTe, KOUTO My BIMSAT, XapakTepa U crnenudukara Ha TAXHOTO BIHMSHHUE.
ToBa e u mpobiremMaTukaTa Ha HaCTOSIIOTO M3CJIeABaHE. AKIIEHTHpPA c€ BbPXY MCUXOJIOTUSATA
Ha YUYCHCTO, MHCTPYKTHBHATA IMCHUXOJIOTHA, IMCHXOJIOTHATA HA PAa3BUTUCTO W COLHMAIHATA
MICUXOJIOTUS, TAXHOTO OTHOIIEHHE U OTpakeHue B oOyyeHuero mo reorpadus. Crymausra



JI0Ka3Ba poJIATa Ha ICHUXOJIOTHATA 32 TpaHC(HOpPMHUpAHETO Ha reorpadckata uHbopMmanus B
JMYHOCTHO 3HAYMMH 3a )KMBOTA U JICHHOCTTAa HA YYEHHKA 3HAHUS, YMEHHS, KOMIECTEHTHOCTH
Y MOJIETTN Ha TIOBEJICHHUE.

Maya Vasileva. PSYCHOLOGICAL BASIS OF GEOGRAPHY TRAINING

The main problem in contemporary geography didactic is the demand for quality and
efficiency of geography educational process. The topicality of this issue is conditioned by the
requirements of Bulgarian society towards geographic cognition and knowledge, and the
ability of individuals for successful social and professional adaptation and realization. These
needs call for changes in geography educational process, mainly aimed at creating conditions
for transformation of geographic information into knowledge, skills, competences and
patterns of personality that are relevant to the life and activity of the student. All these
changes should originate from strong psychological basis and comprehensive research
background. Thus it will be easy to delineate the basis of geography training process and
factors which influence it, and their nature and specifics. In current paper are explored the
psychology of learning, instructional psychology, developmental and social psychology and
their impact and interrelations with geography training. In regard to this a special attention is
paid to:

. Changes in pupils’ behavior and/or their behavioral potential as result of learning
process in geography training (cognitive, psychomotor, emotional and social).
. “Aspects” of learning process in geography training (study motivation,

brainstorming, strategic learning/taking decisions, innovative learning, problem
based learning, unfolding the pupils’ creativity, concept-based learning, transfer
learning with application)

. The impact of different types of teaching and training (based on adequate goals, on
appropriate training methods, work forms and sources of information).

. Spatial intelligence (as “understanding of space”).

. » Problematic aspects of social psychology analyzed from the viewpoint of

geography education (interaction and communication; motivation and interests,
social perception, “mind/cognitive maps”, prejudices and stereotypes, “world
picture”, “social learning” and socialization).

8. Bacunega, M., JIunakTUYECKOTO MOJCIUPAHE B OOYUYCHHETO IO
reorpadus, 'ogumauk Ha CY, ToM: KH. 2 - 'eorpadus, opoii: 108, 2016

CratusTa ouepTaBa pojsTa Ha TUAAKTHYECKOTO MOJISIIMPAHE 32 Ka9eCTBOTO U €()eKTUBHOCTTA
Ha 00y4EHHUETO, BKII. TI0 Teorpadust. Ts mpencTaBs KIIACUYECKH AUJAKTHUECKH MOIEIH, KOUTO
MO3BOJIABAT Tpoleca Ha oOydeHWe na ObAe pasIiiefaH Ipe3 pasiIudHa TUJaKTHYecKa
MEPCIEeKTHBa, OT pa3iiMyHa HAayYHO-TEOPETHYHA TO3WIMSA. B Hes ce mpencTaBsT uaed 3a
ChIilacyBaHe Ha OOYYEHHETO C HAyYHH KPUTEPHHU 3a KauecTBO, KOUTO aBTOPHT OOBBP3Ba C
I[[EJICHaCOYEHOTO, OOEKTHMBHO M PAIMOHAIHO IUIAHMPAaHE, OCHIIECTBSIBaHE M peduieKkcus Ha
IUJAKTHYecKaTa JEHHOCT KaTo IUIO M Ha Mpoleca INpernojaBaHe — y4eHE B YaCTHOCT.
OOenuHSABaHETO HAa TEOPETHYHOTO C OMHTA C€ SBABA IPEANOCTABKA 3a HM3TPAXKJAHE Ha
TUJAKTHYEeCKa KOMIETEHTHOCT 3a ICHHOCT, T.€. 32 M3TPaXJaHeTO Ha JUIAKTHYECKH MOJIeT Ha
noBefeHue y oOyuaBamure. CTaTusTa JaBa OTTOBOP HA aKTYaHU BBIIPOCH Ha JUIAKTHUKATA, a
MMEHHO: KaKBO IpaBH oOy4deHHeTo a00po?, Kak oOydaBamure M oO0ydaeMUTe IOCTHraT
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CBOSITa 1I€JI, OCBIIECTBABAKM MHOBAaTUBEH yueOeH mporuec? Bbpropeku ye BBIIPOCHUTE HAMAT
€IHO3HA4YEeH OTrOBOP, SICHO € OTKPOEHa MACSTA 3a POoJIATa Ha JNUJAKTUYCCKUTE IPUHLHUIU B
IIpaKTUKaTa Ha y4yeOHaTa JEMHOCT, KaTO PbKOBOJHO HAayaslo, KOETO ONpEJeNs MOCOKara, B
KOSITO TpsIOBa J1a ce pa3BHBa MpoIeca Ha 00YUYEHHUETO.

Maia Vasileva. DIDACTICAL MODELING IN GEOGRAPHY EDUCATION

The contemporary geography didactics in Bulgaria is evolving through thorough study of the
theoretical foundations and best practices in the countries with well-developed educational
systems. Thus in our paper we examine the achievements of the German school of didactics
and present the didactical modeling as main prerequisite, condition and factor for providing
high quality planning, organization and implementation of the geography educational process.
We have also focused on the analysis of basic didactical models and the opportunities to adapt
them in the geography educational system in Bulgaria.

9.Bacunesa, M., Wnem 3a yCBHBBPIICHCTBAHE Ha IUIAHUPAHETO U
CTPYKTYpPUPAHETO Ha ypoKa 1o reorpadus — noriaea KbM CbBpEMEHHATa HEMCKa
nuaaktuka Ha reorpaguara, 'ogumnuk Ha CVY, tom: KH. 2 - Teorpadwus,
Opoii:104, 2012

[TpoGneMbT 3a CTPYKTYpHPAaHETO U IIAHUPAHETO HA ypoKa He € HOB. TOH e TpaJnuIMOHHO
pasricxkiaad B JUJAKTHKATa Ha reorpaq)HﬂTa KaKTO y HAaC, Taka U B CTPAHUTC C pa3BUTA
oOpazoBarenHa cucreMa. [IpuunHaTa 3a TOBa € poOJATa HA IJIAHUPAHETO U CTPYKTYPHUPAHETO
Ha ypoKa 3a IMOCTHTaHEe Ha IeJIMTe Ha OOydeHHeTo Mo reorpadus, pPECIeKTUBHO 3a
MOBMIIIaBaHE Ha KayeCTBOTO M e(eKTHBHOCTTa Ha yueOHus mpouec. B ToBa u3cnenBane ce
Ipoy4YBa CHCTOSHUETO Ha MpobjiemMa B ChbBpEMEHHATa HEMCKa JUJAKTUKa Ha reorpadusra,
U3BEXK/JAT C€ TEOPEeTUYHU IIOCTAHOBKH, CBBbpP3aHM C HEro, JaBaT ce MHJeH 3a
YCHBBPIICHCTBAHETO Ha IUIAHUPAHETO M CTPYKTYPUPAHETO Ha ypoka Mo reorpadus B
OBIATapCcKOTO YUUIIHILE.

Vasileva, M., IDEAS FOR IMPROVEMENT OF LESSON PLANNING AND
STRUCTURING - A VIEW TO CONTEMPORARY GERMAN GEOGRAPHY
DIDACTICS

The problem of geographical lessons planning and structuring although traditional for
geography didactics, is still in focus. This research analyses the specific features of the
problem in contemporary German didactics. According to derived theoretical constructions in
the paper are pointed out few ideas for improvement of planning and structuring of geography
lesson in Bulgarian secondary schools.

10.Bacunesa, M., H. Mapunosa, neu 3a ycbBbpILIEHCTBaHE HA CTPYKTypaTa Ha
ypoka 1o reorpadus, ['eorpadus 21, 6poii: 2, 2011




[IpoGneMbT 3a CTPYKTypaTa Ha ypoKa € KJIaCHYecKHU 3a IUJaKTUKaTa Ha reorpadusita, HO uMa
aKTyaJHO 3BYY€HE, Mopaau QakTa, Y€ OT CTPYKTypaTra Ha YpOKa 3aBHCH HEroBara
epexTuBHOCT. CBETOBHHTE TEHACHIMH B OOpa30BaHHMETO M MPOMEHHUTE B CaMus
oOpa3oBaTeNieH MpOIEeC B IOCOKA B3aMMOJCHCTBHE Yy4YUTENI — YYCHHIHM, IpeanojaraT U
IIPOMEHU B CTPYKTypaTa Ha ypoka. B Ta3u Bpb3Ka B CTaTusTa c€ MPEACTABAT U Ipuiiarar
WU, U3BEACHU OT ChbBpPEMEHHAaTa HEMCKa JIWJAKTHKa B CTPYKTYpUPAHETO Ha YpOKa IO
reorpagust B OBArapcKOTO Yyuwmiuine. Pasriaexxaar ce TeOpeTHYHUTE IMOCTAaHOBKH 110
npobiemMa, Bb3 OCHOBA Ha KOUTO C€ Tpesiara BApUaHT Ha IJIaH-CHEHAPHH 3a CTPYKTYpHpaHe
Ha ypoKa, IPWJIOKHUM B IIPaKTUKATa HAa 00y4eHHETO Mo reorpadus B ObIrapckoTo YUHIUIIE.

Iyoamkanuu B COOPHULM OT HAYYHHM KOH(epeHunu

11.Vasileva, M., EDUCATIONAL PROCESS IN GEOGRAPHY -—
SPECIFICATION AND PROSPECTS, International Scientific
Conference GEOBALCANICA 2018, Ref IF/IR

The main problem in contemporary geography didactics is the demand for quality and
efficiency of the geography educational process. The topicality of this issue is conditioned by
the requirements of Bulgarian society towards geographic cognition and knowledge and
improving individual’s ability for successful social and professional adaptation and
realization. These needs call for changes in geography educational process, mainly aimed at
creating conditions for the transformation of geographic information into knowledge, skills,
competences and patterns of personality that are relevant to the life and activity of the
students. Considering the mentioned facts, the paper reveals the specifics of modern
educational process in geography and outlines the perspective for its development.

Bacunesa, M., ObPA3OBATEJIHUAT ITPOLEC I10 TEOI'PA®UA — CIIELIUDOUKA U
ITEPCIIEKTHUBH

TepceneTo Ha KauecTBO M €(PEKTUBHOCT OT reorpadckoTo oOpa3oBaHHE BUHArM NMpPEeMHUHABA
npe3 obpazoBareaHus mpolec 1o reorpadus. 1 ToBa e cbBceM eCTeCTBEHO, Thil KATO UMEHHO
TOW ch37aBa yclIoBHATa 3a TpaHcopMmupaHe Ha reorpadckata MHGOPMAIHsS B JTUYHOCTHO
3HAYMMHU 32 )KMBOTA U IEHHOCTTA Ha YYEHHUKA 3HAHWS, YMEHMSI, KOMIIETEHTHOCTH M MOZEIIN Ha
MOBEJCHNE, MMEHHO TOH € ,,CPeJCTBOTO 3a IOCTUIaHE Ha OOIIECTBEHa M JIMYHOCTHA
e(peKTUBHOCT . BbB Bpb3Ka C ropenocoOYeHOTO B CTAaTUATAa C€ pa3KpUBaT CHEHU(PUKHUTE Ha
CbBPEMEHHHUsI 00pa3oBaTeleH Ipolec Mo reorpadus; ovyepTaBaT ce MEPCIEKTUBUTE 32
HEroBOTO pPa3BUTHE.

12.Vasileva, M., Naydenov, K., GEOGRAPHY EDUCATIONAL SYSTEM
- ANALYSIS FROM THE SOCIAL MANAGEMENT POSITIONS,
International Scientific Conference GEOBALCANICA 2018, Ref IF/IR

Geography education as community activity evolves in line with the changing needs of human
society. At current stage geography education faces different challenges and problems in its
essence and scale. This implies new realities, a new educational culture and constantly
changing educational environment. It is necessary to develop and validate different
educational concepts, to rethink existing ideas, formulations, solutions and experience, and to
generate new ones. So the main aim of current paper is to examine geography education in
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Bulgaria from the point of view of social management and to present its specificity as a social
system. Also, it is made an attempt to generate thematic strategy of geography education in
order to draw on its current dimensions and priorities.

Bacunesa, M., Kn. Haiinenos, CUCTEMATA HA TEOITPA®CKOTO OBPA3OBAHUE OT
[NO3ULIMUTE HA COLIMAJIHOTO YIIPABJIEHUE

Bbeirapckoto oOpasoBanue, pecr. reorpa)ckoTo oOpa3oBaHHWE y HAC C€ OCBIIECTBSBA B
yCJIOBHATA HA LEHTPAIM3UPAHO TUIAHUPAHE, BPXY OCHOBaTa Ha KJIACHO-YPOYHA CHUCTEMa H
npeameTHo obyuenue. Kato Bcsika oOmIecTBeHa JEHHOCT TO C€ pa3BHBAa B CHOTBETCTBHUE C
M3MEHSIUTE c€ MOTPEeOHOCTH Ha o0mecTBoTO. Ha TO3M eTanm ce o0ycnaBs OT pa3jivyHU 110
CBOSITa CHIIHOCT M MalaOu MpeAN3BUKATEICTBA U MOJIOKEHUS: II100aIn3alus U JUHAMHUKa Ha
MH(OPMALIMOHHOTO 00IIECTBO; 00IIECTBO, Oa3MpaHO HA 3HAHUATA U C HOBO OTHOILIEHUE KBM
3HAHHUETO; HaBIM3aHE HAa MH(POPMAIIMOHHUTE U KOMYHHUKAIIMOHHU TEXHOJIOTUU BBHB BCHUUKHU
chepu Ha OOUIECTBEHMS KMBOT; HEOOXOAMMOCT OT KOOPAMHHUPAHE W CHHXPOHH3UpPAHE HA
oOpa3oBartennuTe cuctemMu Ha ctpanute or EC 3a ch3maBaHe Ha ,.enuHHa EBpomeiicka
oOpa3oBaTenHa MOJUTHKA® M T.H. Bcuuko ToBa mpeamonara HOBU PEATHOCTH, HOBA
oOpa3oBaTenHa KyJITypa, Apyra oopazoBaTesHa cpeja 3a reorpadckoto oopazoBanue. Hanara
ce pa3paboTBaHe W YTBBp)KIaBaHe Ha Jpyrd oOpa3oBaTeIHW KOHIEMIUHU, KOUTO Ja
MIPEOCMUCIISIT ChIIECTBYBAIIUTE WJCH, MOCTAHOBKH, PEIICHUS, OMUT M Ja TeHepHpaT HOBH.
BbB Bpb3Ka C rOpEmocovYeHOTO B CTaThATa ce Hu3cieABa reorpadckoro obpazoBaHue B
Beirapust oT MO3MIMUTE HA COIMATHOTO YIPAaBJICHHUE, MPEICTaBs c€ HEroBaTa crenuduxa
KaTo COIMaHa CUCTEMA; TeHepUpa Ce HeroBaTa IMpeJIMETHA CTPATETHs, C OTJIe]l U3BEXKIaHEe Ha
aKTyalTHUTE ¥ U3MEpPEHUs U IPUOPUTETH.

13.Bacunesa, M., MonenbT Ha KOOIEPaTHBHOTO Y4YE€HE - €IHA peajHa
BB3MOKHOCT 32 aKTUBUpPAHE HAa YUCHHUIIUTE B 00yYEHUETO 1o reorpadus,
Pernonanno pasutrue u mnonutvka HOOumeeH COOpHUK MOCBETEH Ha
npod. n-p Ilersp CnaseiikoB, pemakrop/u: Kapacrosuos, Ct., u ap.,
nznarenctso: MEJIAHU, 2018, ctp.178-185

»LlenuTe Ha reorpad)ckoTo 00Opa3oBaHUE ce MOCTUTAT Ype3 IeHHOCT U Ha 0a3aTa Ha MOTHBH'

— Cce Ka3Ba B akTyaJHara JAMJAKTHUKa Ha reorpadusrta B bbarapus. KakBo o3HauyaBa ToBa 3a
nporeca Ha o0y4deHHeTo mo reorpadus Ha MpakTHka? — mpoOjaeMaTu3upaHe M JIeHHOCTHA
OpUEHTalMsl, IPOMEHEHUW pOJM Ha ,,aKTbOPUTE®, XETEPOr€HHOCT, KOMIIETEHTHOCTHA
opHeHTanus, audepeHnrpane U uHAMBUAyanu3upaHe. CTaTHsATa ce M030BaBa Ha OMHUTA OT
CTpaHU C pa3BUTH OOpa3oBaTEHU CUCTEMH, Thil KAaTo y HAc Bce OlIe HsAMa YTBBbPIACH
METOAMYECKH MOJEN, OTpas3siBalll IOCOYEHUTE NpeTeHuuu. Pasriexna ce MoAenbT Ha
KOOMEpPaTUBHOTO YY€HE, KOMTO € €IMH OT aKTyaJIHUTE MOJENIU B T€3U CTPAHU U C€ THPCST
BB3MOKHOCTHUTE 3a aalTUPAHETO MY B HallleTo reorpadcko odpa3zoBaHue.

14.Bacunesa, M., "Kvmarta Ha reorpadckoro oOpa3zoBaHue" - mpuMepeH
mozen", , CbBpeMEHHHM TIIPEIU3BHKATEIICTBA B  Pa3BUTHETO Ha
reorpadusita B bearapus” , uznarenctso: bI'J; FO3Y "Heodut Puncku",
2017

Benuku nporiecu u siBjeHHst UMatT reorpadcku U3MepeHus, KoeTo 000CHOBaBa NMPUCHCTBUETO



Ha reorpadusATa KaTo OCHOBEH y4yeOeH mpenMmeT B Obarapckoro yumiuine. Karo yueben
IpeaMeT poJisitTa W 3a pPa3BUTUETO HA KOMIICTEHTHOCTTAa, MOJCTBT Ha IOBEICHHE,
[IEHHOCTHOTO OTHOIICHHE Ha y4eHHMIuTe ¢ Oe3cropHa. Ha ¢ona Ha mocraBsHUTE BCe IO-
BHCOKH OOIIIECTBEHU M3MCKBAaHMsI KbM 00pa30BaHHETO (M KbM Teorpa)CKOTO B YaCTHOCT) CE€
Hajiara pa3pabOTBaHETO Ha HOBa O00pa3oBaTelHAa TIapajJurMa, pPECIEKTUBHO HOBH
00pa3oBaTEeTHM MOJICIH, KOWTO TMOCTAaBAT B IEHTHPA JMYHOCTTA HA YYCHHKA C HETOBHTE
noTpeOHOCTH, MHTEPECH, OTrOBOPHOCTH. B Ta3u Bpb3ka B CTaTusTa ce Mpeiara TaKbB
npuMepeH o0pa3oBarelieH MoJIeN Ha reorpadckoro oopa3zoBanue. KoHcTpyupa ce Bb3 OCHOBa
Ha aKTyaJlHW WHTEpPIpETallii OT ChbBPEMCHHATa NIUAAaKTHKa Ha reorpadusara y Hac u B
CTpaHHTE C pPa3BUTU oOOpa3oBareiaHu cucTeMu. [IpencraBs ce upe3 meradopa, TPEIABHUI
BB3MOXKHOCTTA ,,TOKKU® TEOPETHYHU BBIPOCH Ja OBJAT NPEUYNEHH M pasrielaHd oOT
pasMyHa MEpCIeKTUBa, NPEIABHI BB3MOXKHOCTTA Ja ObJe NPEIU3BUKAH JOIBIHUTEICH
MHTEpEC KbM NpoOIeMaTHKaTA.

Maia Vasileva, ,,THE HOUSE OF GEOGRAPHY EDUCATION*“ — AN EXAMPLE
MODEL

All processes and phenomena have geographical dimensions which justify the presence of
geography science as the main subject of study in Bulgarian school system. As such the role
of geography in development of specific competences and patterns of behavior is with
undeniable value for students. Against the background of growing public demands for
education (and geographic one in particular), it is necessary to develop a new educational
paradigm, respectively new educational models that set the student's personality and their
needs, interests and responsibilities in the center of geography training process. In this regard,
we are taking a step forward by presenting an exemplary educational model of geography
education. We construct it on the basis of current interpretations from contemporary
geography didactics in Bulgaria and in countries with developed educational systems. We
present it through a metaphor having in mind that "severe" theoretical issues may be broken
and examined from a different perspective and give us the possibility for further researches of
the issue.

15.Vasileva, M., “RENDEL MODEL” — A DIFFERENT APPROACH FOR
CONTROL AND ASSESSMENT IN GEOGRAPHY TRAINING, XV-th
International Scientific Conference "Knowledge in Practice", penakTop/u:
Vlado Kambovski, wmsmarencrso: GRAFOPROM - BITOLA, 2017,
ctp.647-652, Ref IF (1.322 - 2016)

The “modern” geography training is determined by a variety of specific features. Firstly, they
are related to the goals of geography education and secondly — to geography methodic.
Contemporary geography training is aiming not only at development of cognitive competence
of pupils but also to cultivate their methodical, social and emotional competence and
respectively the accomplishment of specific behavioral model. For the training process it
means problem-centered orientation and usage of activity-centered (“learning by doing”)
principles and individual approach. It is considered that the learning process is successful
when it is based on transparency and clarity, motivation, cognitive activity, positive thinking
and personal attitude.
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Evidently, the following questions arise:
. How to implement the training control in such conditions?
. How to measure and assess the real achievements of pupils/students?

In presented paper the answers of stated questions are explored using the “Rendel model”. It
offers a fruitful theoretical framework for control and assessment in geography education and
investigates such important aspects like: the personal management of learning process; role
and place of basic geography literacy; activity orientation of new methods in geography
training which stimulate the development of social, methodical, emotional and personal
competence of students; development of " feedback culture™ between the teacher and the
pupils/students; different ways of controlling and evaluating the students‘ achievements; the
role of control and evaluation in development of student’s logical thinking and "long lasting"
learning etc.

Regarding the control and evaluation under a new methodology of geography training, we
think the Rendel model would have a great potential for real application. In conclusion, we
point out that the change in geography teaching methodology inevitably causes changes in the
"culture of learning”, respectively in control and evaluation. Although concepts such as
"modern” methodology, "new learning methods”, "modern geography training” have been
affected, it would be wrong to think that the "old" proven methodology should be dismissed
easily. These are the reasons to seek opportunities for adapting the Rendel model in
geography education in our country.

Bacunega, M., ,MOJEJBT - RENDEL” — APYI IIOXAOJ KbBM KOHTPOJIA U
OLEHABAHETO B OBYUEHHUETO I10 'EOI'AP®UA

»MoepHOTO Teorpadcko 0Opa3oBaHUE CE€ XapaKTepusupa ChC CrenuPuuHu 0CcoOEPOCTH.
ToBa e cBBpP3aHO KAaKTO C IIENUTE, Taka U C MeToAMKara Ha o0ydeHneto. ChbBpPEMEHHOTO
reorpadycko oOpazoBaHHe IIE€TM Ja pa3BUE HE CaMO KOTHHUTHMBHATa KOMIIETEHTHOCT Ha
YUEHUIIUTE, HO U TAXHATA METOAMYECKa, COIMallHA W EMOIIMOHAaJIHa KOMIIETEHTHOCT, Ja
W3Tpajy y TAX crenuduveH Moie Ha MoBeJeHHe B Teorpad)CKOTo MPOCTPAHCTBO. 3a mpolieca
Ha OOy4YeHHETO TOBa O3HayaBa MPOOJIEMHOCT, ACHWHOCTHA OpUEHTAIMS W WHIWBUIYyaJeH
noaxon. CMATa ce, 4e yU4eHETO € YCMEIIHO, KOTaTO ce OCHOBaBa Ha MPO3PAayHOCT U SICHOTA,
MOTHBAIIM, KOTHUTHBHA JIEHHOCT, MTO3UTUBHO MUCJIEHE U JTUYHO OTHOIIEHHE. B Ta3u Bpb3ka
BB3HUKBAT BBIIPOCUTE!

o Kak Ja OCBIICCTBUM KOHTPOJIA HA 06y‘{CHI/ICTO IIpU TaKUBa YCJ'IOBI/I}I?
o Kak JAa U3MEpBaMC U OICHABAME PCAJTHUTC IMOCTUKCHHUA HaA y‘-ICHI/II_[I/ITC?

B crarusita ce Thpcu OTroBop Ha Te3u BbIpocu mocpeactBoM "Mopaena Rendel". Toii
npeaiara MnoaxoAsaTa TEOPETUKO-KOHCTPYKTUBHA paMKa Ha KOHTPOJIA M OLIEHSBAHETO B
o0y4yeHHeTo MO reorpadus M HM3Cie[Ba BaXHU AaCHEKTH KaTo: JMYHOTO YIpaBJeHHE Ha
yu4eOHMsA TpolLec; pojsTa W MACTOTO Ha Oa3dcHaTa TIpaMOTHOCT IO reorpadus;
OpUEHTHPAHETO KbM JEWHOCT Ha HOBHUTE METOJIM B OOy4EeHHETO Mo Treorpadusi, KOUTO
CTUMYJHMpAT pa3BUTUETO HA COLUAlHATa, METOJIWYEecKaTa, €MOLMOHAJHAaTa W JMYHaTa
KOMIIETEHTHOCT Ha YYEHMIIUTE; U3TPpaKJaHETO Ha "KyiATypa Ha oOpaTHa Bpb3Ka' MEXIy
YUUTENS U YYEHULUTE; pa3IMuYHUTE HAUMHH 32 KOHTPOJUPAHE U OLICHSABAaHE HA OCTH)KEHUATA
Ha YYEHUIUTE; POJIATAa Ha KOHTPOJA U OLEHKaTa B Pa3BUTHUETO Ha JIOTMYECKOTO MHCJIEHE Ha
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yueHuKa, Ha "TpaiiHOTO" yueHe u np. CTaTusita 1ocoyBa INOTEHLMAIHATa BBb3MOYKHOCT Ha
,Monena Rendel 3a peasHo mpriioKeHHE B TpaKTHKaTa Ha OOYYEHUETO IO Teorpadus,
KOETO € OCHOBaHHE Jla C€ THhPCAT BBH3MOXKHOCTH 32 aJaNTHPaHETO MYy B OOYYEHHETO IO
reorpadus u y Hac.

16.Vasileva, M., A MORE COMPREHENSIVE UNDERSTANDING OF
METHODS IN GEOGRAPHY TRAINING , KNOWLEDGE -
INTERNATIONAL JOURNAL. SCIENTIFIC PAPERS VOL 19.1,
penaktop/u: Vlado Kambovski , wusgarenctBo: GRAFOPROM -
BITOLA, 2017, cTtp.285-288, Ref IF (1.322 - 2016)

Methods used in training are the means and approaches by which the teacher and the pupils
adapt to natural, societal and cultural reality in school environment. The methods determine
the different pathways of teaching and learning, regulate the “mediation™ aspect of training
process and answer the question “How is conducted the training process?”. We assume that
the methods serve the purposeful acquisition and acquisition of subject (geographic) learning
content, the development of thinking and learning abilities, social interactivity, the
development of new perspectives and ways of behavior. On the one hand, these arguments
prove the methods’ importance, but on the other hand it is the reason for a variety of
complicated and confusing interpretations, concepts and notions for training methods. For
example, we have an abundance of commonly used synonyms of the pointed term — forms of
training, approaches in training, concepts of training, strategies of training, training style,
strategies of teaching, organization of training etc. And it is often discussed the equation of
training methods with ways of working which are not equivalent at all. It should be mentioned
that in geography didactics we have serious problems related to: combining methods of
training with geographic ones; assuming that sources of information are part of training
methods although they are distinct attribute and feature of geography training. The diverse
attempts to systemize and classify the training methods set a lot of questions and shape
another problematic area for research.

The all above-mentioned lead us to a serious ambiguity of the problem in theoretical aspect
which is not result only from the influence of “fashion trends” in general didactics and its sub-
fields. It is also due to comprehensive and well-reasoned scientific research which tackles
important aspects of investigating problems related to lesson, school, education and training.
And we step forward presenting a wider framework to explore the methods in geography
training. Taking into account that the Bulgarian education is part of European educational
system, the main notions used in the paper are up-to-date interpretations of the problem in
countries with advanced educational systems. So the main goal of paper is to construct
specific model which encompasses the methods in vertical and horizontal scale and
incorporates the “big” and the “small” methods. With reference to the latter the role and place
of methodical principles is examined as well as the position of methods in planning of
geography training.

Bacuneea, M., EJIHO T1O-IINPOKO CXBAIIIAHE 3A METOAUTE B OBYYEHUETO
IIO 'EOT'PADUA

B cratusara ce npeajara €IHO MO-IIMPOKO CXBallaHC 3a MCTOAUTC Ha OGy‘-IGHHGTO 10
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reorpadus. OG0CHOBAaHO € C aKTyaJlHW MHTEPIPETAIH Mo mpobjemMa OT CTpaHH C Pa3BUTH
o0pa3oBaTesHd CUCTEMHU. APryMEHTHPaHO € ¢ (hakTa, 4e reorpackoTo 00pa3oBaHKE y HAC €
4acT OT EeBPONEHCKOTO 0Opa30BaTeIHO TMPOCTPAHCTBO; Y€ OBJrapckara IUJaKTHKa Ha
reorpadusaTa ce pa3BMBa U o0OTraTsBa 4pe3 MpOy4BaHE, UHTEPIPETUPAHE W QJaNTHpPAHE Ha
MPOAYKTUBHU HJEW Ha YYXIU aBTOPH, JOKa3aIMu cBosita e(eKTUBHOCT. M3mom3BaHO €
TUIAKTUYECKOTO MOJICIMPAHEe 3a  CTPYKTYpPHpaHE W WIIOCTPUPAHE Ha METOJIUTE Ha
oOydyeHueTo 1o reorpadus; 3a oyepTaBaHE Ha TIXHATa crenuduka, 3a HW3BEIAAHE HaA
00cTOosTEICTBATA, B3AUMOBPB3KHUTE U BH3ICHCTBUATA HA HAUMHHUTE Ha MTOBEACHUE HA YUUTEIIS
W YYCHUIIUTE, HACOYCHM KbM IIOCTHTaHE Ha IeNHTe Ha TreorpadcKoTo 0Opa3oBaHUE.
KoHcTpyHpan € Mojen, KOMTO pa3rpbllla METOJAUTE B XOPHU3OHTAJIEH M BEPTHKAJCH ILJIaH,
KOWTO 00eIMHsBA ,,[OJIEMUTE M ,,MaJIKUTE METOIU. B Tazm Bpb3Ka € MOTHPCEHA POJIATA U
MSICTOTO Ha METOJUYECKHUTE MPUHIUNHN Ha OOYyYEHHETO, KaKTO M MSCTOTO Ha METOAMTE B
IUTAHUPAHETO HA 00y4YeHUETO 1o reorpadus.

17 Vasileva, M., D. Poleganova, CONDUCTING EXPERIMENTS IN
GEOGRAPHY TRAINING, Knowledge without Borders, pemakrop/u:
Vlado Kambovski, wmsparencrso: GRAFOPROM - BITOLA, 2017,
cTp.1283-1288, Ref IF (1.023 - 2015)

It is beyond dispute that conducting experiments in geography training provides many
opportunities. As such we could point out the possibilities: to visualize certain topics and
improve practical experience in training; to cultivate children’s experimental abilities, and
afterwards — develop experimental literacy via mastering methods and mechanisms of the
experimental algorithm; to build up correct notions in children’s minds; to acquire critical
attitude towards scientific knowledge of Nature; to stimulate the motivation and pupils’
interest for studying; to encourage the pupils’ independence and get them accustomed to a
problem-centered approach in geography training; to improve pupils’ social and
communication skills (working together in small groups) and even develop children’s
personalities.

Although all these positive scenarios have been proven in geography training practice
(especially in countries with well-developed educational system), experimenting has not yet
been acknowledged neither in the theory of geography didactics in Bulgaria, nor in real
educational environment in Bulgarian schools. This might be a consequence of the fact that
geography didactics in Bulgaria has not facilitated the teachers with clear enough methods for
experimenting in the training process or of the fact that the training experiment requires
serious preparation (in theoretical and applied aspect). Probably it is also due to the fact that
conducting experiments in geography training is time consuming and, on the other hand, there
is a shortage of working materials (often they are even missing). Whatever reasons we might
identify, there are not enough arguments to continue ignoring the whole above-mentioned
potential of experimenting. That is why in this paper it is proposed to move further and make
one more common didactic-methodical characteristic of experimenting that matches the goals
of geography training. To describe the experiment, we have to analyze it in several steps:
nature and significance; classification and types; and implementation in the training process.

In the paper we refer to the experience in countries with well-developed educational systems,
and present an algorithm for conducting experiments in geography training. Furthermore, we
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elaborate future possibilities for planning and its implementation in scenario planning of a
geography lesson. We also investigate the position of experiment in the training process, i.e.
its position in a particular topic or geography lesson. It is done in accordance with the goals
which we pursue and also in line with the functions which experimenting in geography
training fulfills.

The current paper is only a small and initial part of a far bigger research concerning the
problems of carrying out experiments in geography training, which is subject of a future
publication.

Bacunesa, M., JI. Ilomeranoa, OTHOCHO EKCIIEPUMEHTHMPAHETO B
OBYUYEHHMETO I10 TEOI'PADUA

Bb3MoxkHOCTUTE, KOUTO TMPENOCTaBs EKCIEPUMEHTHUPAHETO Ha OOyYeHHUETO II0
reorpadus ca HeocropuMu. TakuBa Hamp. ca: Bb3MOXKHOCTTA 332 KOHKPETHO OHArjensBaHe U
W3rpaXIaHe Ha TMPAKTHYECKH OMHUT B OOYYEHHETO; 32 pa3BHUBAaHE HAa EKCIEPUMEHTAIHU
CTIIOCOOHOCTH Y JIeliaTa, a B MOCJICACTBHAE — M Ha EKCIIEPUMEHTAIHA KYJITypa Ype3 OBIIAIsIBaHE
Ha METOJAMKATa U TEXHUKUTE Ha EKCIIEPUMEHTAIHHS aJTOPUTHM; 32 M3TPaKIaHe HA PEaTHU
NpeICTaBU Yy Jelara; 3a W3rpakJaHe Ha KPUTUYHO OTHOIIEHHE KBbM NPUPOIAOHAYYHOTO
3HaHWe, 3a CTHUMYJUpPaHE Ha MOTHBAIMATA WM YYEHUYECKUS HHTEpEC KbM YYEHETO; 3a
pa3BUBaHE Ha CAMOCTOSITETHOCTTa M NMPUBUKBAHETO KbM MPOOJIEMHOOPHEHTHpPaHA paboTa B
nporeca Ha oOydeHHe; 3a pa3BHBAaHE HA COLMAIIHUTE M KOMYHHKATUBHUTE CIIOCOOHOCTH Ha
YUEHHUIIHTE, pabOTeNI! B MAJIKH IPYIX; JOPH 33 Pa3BUTHE HA JTMYHOCTTA HA JIeNaTa.

[Tpu Bce, 4e BCHYKM Te3W BB3MOXKHOCTH Ca JIOKA3aHU B MPAKTHKATa Ha OOYy4EHUETO
(0cobeHo B cTpaHUTE C pa3BUTH 00Pa30BATEIIHU CUCTEMH), EKCTIEPUMEHTHPAHETO BCE OIIIE HE
€ 3aeJI0 TOJIaraimoTo My c€ MSICTO HUTO B TEOpHUsTAa HA MUJAKTHKATa Ha reorpadusra y Hac,
HUTO B peayiHaTa yuyeOHa cpeia Ha OBaIrapckoTo yuuiuine. ToBa OM MOIJIO Ja ce JIbJKU Ha
¢akTa, ue AMJAKTUKATa Ha reorpadusTa y Hac He € MPeJOoCTaBUIa Ha YUYUTEIUTE JOCTaThYHO
sICHA METOJIMKa Ha EKCIIEPUMEHTHPAHETO 3a Mpoleca Ha 00y4eHUEeTO WIU — Ha (paKTa, uye euH
y4eOeH eKCIepUMEHT HM3HCKBa CEepHO3Ha Ipe/BapuTelHA MOATOTOBKA (B TEOPETHYEH M B
MIPaKTUYEeCKH IUIaH). BeposTHO ce AbKM M Ha (akTa, ye TyK ce M3HCKBa MoBeYe y4eOHO
BpeMe, a MU pabOTHHM MaTepHajd, KOMUTO Haif-uecto (Iopu BHMHaru) jumncsar. KakButo u
NPUYMHM J1a HaMepuM, T€ €fBa JIM IIe ca JOCTaThbYHO OCHOBaHHUE Ja NpoJbJDKaBaMme Ja
npeHeOpersaMe LeNus TOPernocoYeH MOTEHIMAl Ha eKcliepuMeHTHpaHeTo. B cratusita ce
npejyiara e/Ha Haif-o0mra JMJTAaKTUKO-METOANYECKa XapaKTepUCTHKA Ha
eKCIIEpUMEHTUPAHETO 3a IIeUTe Ha oO0ydyeHueTro mo reorpadus. Ts ce mpaBu B HAKOJIKO
CTBITKH:

®  CBHIIHOCT M 3HAYCHUE;
e Kiacu(uKanys U BUIOBE;
e BHEJpsBaHE B MpoOIeca HAa 00YUYEHHUETO.

XapakTepucTUKaTa € OCHOBaHA Ha ONHTAa Ha CTPaHH C Pa3BUTU OOpPA30BATEIHU
cucremu. llpemanmoxxkeH € anropuTbM Ha EKCIEPUMEHTHPAHETO C BB3MOXKHOCTH 32
TUTAHUPAHETO W BHEAPSBAHETO MYy B IUIAH-CIIEHApWs Ha ypoka 1o reorpadus. TwepceHo e
MSICTOTO My B TIporieca Ha OOy4eHHETO, T.€. MACTOTO MY B OTJIEJIHATa TeMa WIH YypOdYHa
enuHUIa. ToBa € HAalIPaBeHO CHOOPA3HO IENUTE, KOUTO Ce MpecieiBaT, KaKTO U (PYHKIIUHUTE,
KOUTO reorpadckusiT yueOeH eKCIIepUMEHT OChIIECTBSIBA.

Hacrosmara xapakrepucTuka € camMoO MaJlka 4acT W €OUH HayajieH eTam OT Io-
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ManrabHo W3CJIeBaHe 10 MPOOIEMHTE Ha EKCIIEPUMEHTUPAHETO B 00yUEHUETO 10 reorpadus,
KOETO IPEJICTOH Aa ObJe MyOIMKYBaHO.

18.Wasileva, M., Naydenov, K., Atanasov, D., CONTEMPORARY
TRENDS IN GEOGRAPHICAL EDUCATION, InterCarto/InterGlIS,
penakrop/u: Vladimir S. Tikunov , m3garenctso: ELIBRARY.RU , 2017,
ctp.205-210, doi:http://dx.doi.org/10.24057/2414-9179-2017-3-23-205-
210, Ref

The geography includes rich, diverse and comprehensive themes that give us an
understanding of our changing environment and interconnected world. It includes the study of
the physical environment and resources; cultures, economies and societies; people and places;
and global development and civic participation. As a subject, geography is particularly
valuable because it provides information for exploring contemporary issues from a different
perspective. This geographical information affect us all at work and in our daily lives and
helps us make informed decisions that shape our future. All these facts result in a wide
discussion on many topical issues in contemporary geography didactics. Subjects of research
are the new geography and economics curriculum as well as construction of modern learning
process. In the paper are presented briefly some of the current trends and key issues of
geodidactics. As central notions we consider and analyze the training/educational goals,
geography curriculum, target groups and environment of geography training, training methods
as well as the information sources used in geography education. We adhere that all the above-
mentioned finds its reflection in planning, analysis and assessment of education and thus in its
quality and effectiveness.

Bacunesa, M., Kn. Haiinenos, JI. AranacoB, CbBPEMEHHW TEHJ/JEHIIMN HA
I'EO'PA®CKOTO OBPA3OBAHUE

['eorpadusra pasrmexma OoraTu, pa3HOOOpa3HM W OOXBaTHU TEMH, KOUTO HH JaBaT
nmpeacraBa 3a HallaTa AMHAMHWYHA, IIPOMCHAIIA C€ CpCa U KOMIIJIMOHUPAH CBAT. Tsa nuscicaBsa
NPUPOJHA Cpella M PEecypcH; KYyITypd, MKOHOMHKH M OOIIECTBa; XOpa M IPOCTPAHCTBA;
rJI00aTHOTO pa3BUTHE M TIpaxaaHcKoTo ydactue. Karo yueben mpeamer, reorpadusara e
0co0eHO IIeHHa, 3aII0To MpeJyIara Mmorjel HaJ ChbBPEeMEHHHUTE TPOOJIeMH OT pa3inyHa TIIeHa
Touka. Ta3u reorpadcka nHpopmanus 3acsara BCHUKH Hac Ha paboTa U B HALIETO €XeJHEBHE
Y HU 1oMara Ja B3uMaMe WH(GOPMHUpaHH pelIeHus, KOUTo ohopMsT HameTo obaeme. Beuuko
TOBa apryMeHTHpa IIMpOKaTa AMCKYCHS U MHOTOTO aKTyaJlHU BBIPOCH B ChbBPEMEHHATa
reorpadus. ['openocoyeHOTO HEMHHYEeMO ce€ OTpa3sBa M IPOKTUpa B CHCTEMara Ha
00pa30BaHMUETO, MOPAAN KOETO OOCKT Ha U3CIIEBAHE B CTATUATA € CHBPEMEHHOTO reorpadcko
o0pa3oBaHNe U OCOOCHOCTHTE Ha ChbBPEMEHHOTO oOydeHue 1o reorpagus. IlpeacraBenu ca
HAKpaTKO HSIKOW OCHOBHHU TEHJCHLMHU U KJIIOUYOBHM BBIPOCH Ha reoAMJaKTHKaTa. Pasriexnat
ce CbBPEMEHHUTE OOpa30BaTENIHU 1LEJIH, Teorpad)cKoTo y4eOHO ChABpKAHHE, ,,IIETICBUTE
rpynu“ W mpoueca Ha oOy4yeHMeTO MO reorpadusi, MeToAuTe Ha OOyuyeHHe, KakTo H
MH(OPMALIMOHHUTE U3TOUYHHUIIN, TPUIIAaTaHN B 00Y4YEHHUETO Mo reorpadusl.

19.Vasileva, M., SAMPLE MODEL FOR GEOGRAPHY EDUCATION
FUNCTIONING AND MANAGEMENT, BUSINESS AND
MANAGEMENT, penaktop/u: MIRELA MAZILU; A. B. YERELI; C.
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POP; W31aTEJICTBO: SGEMZ2017, 2017, cTp.816-822,
doi:10.5593/sgemsocial2017/15, Ref IF/IR

Geography education in Bulgaria is conducted in conditions of centralized planning. It is
organized in a system which obtains certain parameters — content, structure, organization and
environment. The most important factor defining the geography education statute is state
educational policy which is a result of social, economic and political conditions. Public needs,
nature of geography science and the essence of geography knowledge and cognition find their
particular reflection in the mission of geography education — to accomplish the build-up of
geography literacy in young people as part of their general literacy. All these facts demand to
study the proper ways for effective management of geography education and its improvement.
One of the possible solutions is to foster innovative models for management, functioning and
development of geography educational system. In current paper is presented a sample model
for geography education functioning and management using the metaphor as an instrument
for its reflection. “House of geography education” is presented as a complex system working
in a specific environment. The elements of the system as well as the interrelations and
interactions are shown. The model functioning is organized in a certain logical coherence of
goals which are more or less standardized. The whole “working process” is implemented in a
“framework” delineated from the interaction between strategy, structure and organizational
culture. There are different “modes” of development and we are searching the “ideal
organizational environment”.

Bacunesa, M., [IPUMEPEH MOJEJI 3A ®YHKIIMOHNUPAHE 1 MEHUJUKMBHT HA
I'EOTPA®CKOTO OBPA30OBAHUE

I'eorpadckoTo oOpa3zoBaHWE y HAc Ce€ OCBIIECTBSBA B YCJIOBUATA HA IEHTPATH3HPAHO
rtanupane. To € opraHM3MpaHoO B CHUCTEMa, KOATO MMa ONpEICNICHH MapaMeTpu — ChCTaB,
CTPYKTypa, opranusanus, cpeaa. Haii-axxen dakrop, onpenensmy craTryra Ha reorpadckoTo
oOpa3oBaHMe € oOpa3oBaTeiHaTa IOJIMTHKA Ha Jbp)KaBaTa, MPOIYKT Ha OOIIECTBEHO-
MOJINTUYECKM M COLUUAIHO-UKOHOMHUYECKH ycioBus. OOLIeCTBEHUTE MOTPEOHOCTH,
oco0eHocTHTe Ha reorpadckaTa Hayka, Ha Teorpad)CKOTO 3HAHME W TO3HAHUE, HAMHUPAT
KOHKPETHO OTpak€HUE BBpPXY MHCHATA Ha TeorpadckoTo oOpa3oBaHHE — Ja OCUTYypHU
U3rpaXJIaHeTo Ha reorpadckara KyinTypa Ha MIIQJMTE XOpa, KaTo 4acT OT TAXHAra oOIia
Kyntypa. ToBa Hajmara ThpceHe Ha MBTHIIA 33 HEHHOTO €(EeKTUBHO YIpaBIeHHE C el
yCBBBpIICHCTBAaHETO H. EAMH OT mbTHIATa 32 TOBA € MpeajaraHeTo Ha HHOBATUBHU MOJIENH
3a yrpaBiieHHe, (yHKIIMOHUPAHE U pa3BUTHE HA CHCTEMAaTa Ha Teorpa)ckoTo oOpa3oBaHue.

B Hacrosmata craTus € TpemIoKEeH TNPUMEpPeH Mojaed 3a (YHKIHOHHpAHE U
MEHHUDKMBHT Ha reorpadckoto obpazoBanue. M3mom3BaHa € MeTtadopara KaTo HHCTPYMEHT
3a um3o0pazsBaHeTo My. ,KbImata Ha reorpadckoro oOpazoBanme” € u300pazeHa KaTo
KOMIUIEKCHA CHCTEeMa, KOSTO paboTu B crnernuduyHa OKOJHA/BhHINHA cpenaa. [IpencraBenu ca
EIIEMEHTUTE Ha CHUCTEMaTa, BPB3KUTE W B3aMMOACUCTBHUATA MEXAY TAX. DyHKIIMOHHPAHETO
Ha MOJieJla € OPraHU3UPaHO B ONpEJeNIeHa MOCIEeI0BAaTEIHOCT OT 33/a4d, KOUTO ca IOBeue
WIA TI0-MAJIKO CTaHAapTU3upaHd. LIsmocTHUAT ,,paboTeH mporec” ce OCHIIECTBSIBA B €IHA
»,paMKa”, o4depTaHa OT B3aMMOJACWCTBHETO — CTPATErHs, CTPYKTypa W OpraHW3alHOHHA
kynrypa. Cneasar ce ,,Mo1u Ha pa3BuTHe”. Tbpcu ce ,,uaeanHaTa OpraHu3alioHHa cpeia’.

N3BoawsT: Cucremara Ha reorpadckoro oOpa3oBaHue € JIUHAMHUYHA, OTBOpEHA
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cucTeMa, BBPXY KOSTO BiHse KoMIUIeKC OT ¢aktopu. IlorpeOHocTHTE Ha OBIATapCKOTO
00I1IeCTBO Ha ChbBPEMEHHHMs €Tall Ha pa3BUTHE W 0Opa3oBaTeliHATa MOJIMTHKA Ha JbpXKaBara
IIOCTaBAT HOBM M3MCKBAHUS IIpE] Hesl, OTHOCHO HEHHOTO KauecTBO M e(peKTUBHOCT. B ToBa
OTHOILLIEHHE O00pa30BATENHUAT MEHHJDKMBHT IMIpe/ulara HEOCIOPUMH Bb3MOKHOCTH 32
B3€MaHE Ha PEaJHU PELICHMUS.

20.Vasileva, M., WHAT IS THE ROLE OF ORGANIZATIONAL
CULTURE IN GEOGRAPHY EDUCATION?, SCIENCE & SOCIETY,
VOLUME V, EDUCATION AND RESEARCH, penakrop/u: Alessandro
Antonietti, Alois Ghergut,..., m3marenctBo: SGEM2017, 2017, cTp.671-
676, doi:10.5593/sgemsocial2017/35, Ref IF/IR

The issue of the organizational culture of geographic education nowadays is becoming more
and more relevant as it relates to a number of problems in the geographical community. Such
are, for example, the lack of organization of geography teachers, the poor activity of
methodological unions in secondary schools, the limited opportunities for creative geography
teachers, the discontinued printing of emblematic magazines, etc. Despite the fact that the
activities of the Bulgarian Geographical Society were resumed, and that a new professional
organization was established - the Bulgarian Association of Geographers and Regionalists, the
problems of the community are not solved. The search for the reasons for this, as well as the
possible solutions, inevitably lead to the organizational culture of geographic education
(understood as organization). Here the organization presents itself as a key factor in the
success of geographic education, in overcoming the above-mentioned problems, in promoting
geography to society. Following questions need to be answered: What does the organizational
culture mean?, How does it manifest?, What specific characteristics does it have?, What does
organizational geographic culture mean?, What specific characteristics does it have?, What
basic meanings does it have?

Bacunesa, M., KAKBA E POJIITA HA OPIAHU3ALIMOHHATA KVIJITYPA B
I'EOTPA®CKOTO OBPA30OBAHUE?

BrmpocsT 3a opranuzalimoHHaTa KyiaTypa Ha reorpadckoro obpazoBaHue THEC MPUAOOHBA
BCE MO0-aKTyaJIHO 3BYY€HE, Thil KaTO ¢ Hesl ce CBHP3BaT peluiia mpobieMu Ha reorpadckara
obmHocT. TakuBa HampuMep ca: JHUIcaTa Ha OpraHu3alus Ha yuuTerauTe-reorpadu, ciabarta
JIEHHOCT Ha METOAUYeCKUTe OOCJUMHEHHWs] B CpPEOHUTE VYUWIIHING, OTrPAaHUYCHUTE
BB3MOXKHOCTUTE 32 TBOpPUECKAa U3siBA HA yuuTenuTe-reorpadu, MPEeyCTaHOBEHOTO
OTIeYaTBaHe Ha eMOieMaTnuHu crucanus U T.H. [Ipu Bce, ye O6e Bb300HOBEHA IEHHOCTTA HA
bwvarapckoto reorpadcko ApyKecTBO, KaKTo U, ye Oe Ch37aleHa HOBa ChCJIOBHA OpraHU3alus
- brirapckata acoruanus Ha MpoQecnoHaTHATE reorpady U PETHOHAINCTH, TIPOOJIeMUTE Ha
OOIIHOCTTa HE ce pemaBar. T'hpCEHETO Ha MPUYMHUTE 332 TOBA, KAKTO M HA €BEHTYAITHHUTE
peleHrsi HEMHHYEMO BOJHM JIO0 OpTaHM3allMOHHATAa KYJATypa Ha reorpadckoTo oOpa3oBaHHE
(pa3bupano opranmzamus). Tyk TS ce TpencTaBs KaTro KIOUYOB (akTop 3a ycrexa Ha
reorpadckoto 00pa3zoBaHUE, 3a TNPEOAOJSIBAHETO HA TOPENOCOYEHUTE MpodsieMu, 3a
YTBBP)KIABAaHETO Ha TeorpadusaTa mpen oOmecTBOTO. ThpCH ce OTTOBOpP Ha CIEIHUTE
Bbhpocu: KakBo o3HauaBa opranmzanmoHHa Kyirypa?, Kak ce mposssiBa Ta?, KakBu ca
HeliHuTe cnenuduuan  ocobenoctu?, KakBo o03HauaBa reorpadcka OpraHu3alMOHHA
kynatrypa?, Kak ce mposisiBa Ts1?, Kou ca HeitHuTe crienuduyan xapakrepuctuku?, Kou ca
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HEWHUTE OCHOBHHU 3HAUECHUS?.

21.Bacunesa, M., ,MonepHaTta* MeToauKa Ha 00y4eHHUETO To reorpadus —
n30panu moaenu, ['eorpadcku aceKTH HA TUTAHUPAHETO U M3IOJI3BAHETO
Ha TEPUTOPUSATA B YCIOBUATA HA TJI0OOATHU MTPOMEHH, n3narenctBo: bI'/;
®onpamus JIOIIC, 2016

,Llemute Ha reorpadckoTo 0Opa3oBaHKE ce MOCTUTAT Ype3 JSHHOCT W Ha 0a3ara Ha MOTHBH'
— Cce Ka3Ba B aKTyaJHara JHJAKTUKa Ha reorpadusrta B beirapus. KakBo o3HayaBa ToBa 3a
mporeca Ha O0y4eHHEeTO Mo reorpadus Ha NMpakTHKa? — MpoOJeMaTU3UpaHe U JIEHHOCTHA
OpHCHTAIMsl, TPOMEHEHHW pOJIM Ha ,,aKThOPUTE", XETEPOreHHOCT, KOMIIETEHTHOCTHA
opueHTanus, audepeHnupane U MHIUBUAyanu3upane. Hacrosmara cratusi ce mo3oBaBa Ha
OlKUTa OT CTPAaHU C PA3BUTH OOpA30BATEIHM CHCTEMH, Thil KaTO y Hac BCE OIIE HIMa
YTBBPJCH METOAMYSCKH MOJIEI, OTPa3sBall] MOCOYCHUTE MPETeHIINU. Pa3riiexmar ce HIKOU OT
Hal-aKTyaTHUTE MOJICIH B TE3U CTPAHU M C€ THPCAT BH3MOKHOCTUTE 32 aJalITUPAHETO UM B
HameTo reorpad)cko oOpa3oBaHue.

22. Tzankova, L., Vasileva, M., Poleganova, D., Kotseff, G., Didactical
modeling — main_prerequisite, condition and factor for ensuring
quality in geography education, Geobalcanica 2016, 2016, ctp.207-213,
doi:DOIl:http://dx.doi.org/10.18509/GBP.2016.28 UDC: 37.02:91(497.2),
Ref

The contemporary geography didactics in Bulgaria is evolving through thorough study of the
theoretical foundations and best practices in the countries with well-developed
educational systems. Thus in our paper we examine the achievements of the German
school of didactics and present the didactical modeling as main prerequisite, condition
and factor for providing high quality planning, organization and implementation of the
geography educational process. We have also focused on the analysis of basic didactical
models and the opportunities to adapt them in the geography educational system in
Bulgaria.

HanxoBa, JI., M. Bacunesa, ]JI. Iloneranoma, I. Komer, [ANWJAKTHUYECKOTO
MOJIEJIMPAHE - OCHOBHA IIPEAITIOCTABKA, VYCJIIOBUE U ®AKTOP 3A
OCUT'YPABAHE HA KAYECTBO B OBYUEHUETO I10 TEOI'PA®M A

CratusTa ouepTaBa poisiTa Ha TUAaKTHIECKOTO MOJIEITMPaHe 3a KAaYeCTBOTO U €()EKTHBHOCTTA
Ha O0y4YeHHeTo, BKJI. mo reorpadus. Ts mpepcraBs KIaCHYECKH IUIAKTHYECKH MOJEIIH,
KOWTO ITO3BOJISIBAT Tpolieca Ha oOydeHHne Aa Obae pasriiefaH Ipe3 pasiandyHa JUJaKTHYecKa
MEPCHEeKTHBa, OT paszjMyHa HAyYHO-TEOPETHYHA MO3uIMs. B Hes ce mpenacraBaAT ujeu 3a
ChIJIaCyBaHE Ha OOYYEHHUETO C HAyYHHM KPUTEPHUHU 3a KauyecTBO, KOUTO aBTOPUTE OOBBP3BAT C
[EJIEHACOYEHOTO, OOEKTHBHO M DPALMOHAIHO IUIAHHpAaHe, OChILIECTBABaHE U pedieKcHs Ha
JUIaKTHYecKaTa JIEHHOCT KaTo ILSJI0 M Ha Mpoleca IpernojaBaHe — y4eHe B 4YaCTHOCT.
OOenuHsABaHETO HAa TEOPETUYHOTO C ONHUTA C€ SBSABA MPEANOCTAaBKAa 3a H3rPaXKJ1aHe Ha
TUIAKTHYECKa KOMIIETEHTHOCT 3a JIEHHOCT, T.€. 32 U3TPaXAaHETO Ha TUAAKTUYECKH MOJIET Ha
noBeJieHHEe y 00yyaBaIuTe.
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23.Tzankova, L., M. Vasileva, D. Poleganova, G. Kotseff, Geography
Didactics — Between Theory and Practice, JlocTkeHus 1 akTyaJHOCT Ha

reorpackaTa Hayka 1o IoBox 150 TONMHH OT pOKIEHHETO Ha MoBaH
LBuny, 2015

The contemporary geography didactics in Bulgaria is evolving through thorough study of the
theoretical foundations and best practices in the countries with well-developed educational
systems. Thus the main goal of the paper is to examine comprehensively the contemporary
aspects of interaction between the theory of geography didactics and practice of geography
education based on achievements of the German school of didactics.

[lankosa, JI., M. Bacunesa, J1. Iloneranona, I'. Koues, JIMJIAKTHUKA HA TEOTPAOUATA
— MEXY TEOPUATA U ITPAKTUKATA

CwBpeMeHHaTa IUAAKTHKAa Ha reorpaduara B bearapus ce pasBuBa upe3 pasKpHBaHE Ha
TEOPETUYHUTE IIOCTAHOBKH U IIOJOKHUTEIHUTE MPAKTUKH B CTPAHUTE C Ppa3BUTA
oOpa3zoBarenHa cucreMa. BB Bpb3Ka ¢ TOBa U OCHOBHATA I1€JI HA HACTOSAIIATA CTaTUsA € J1a ce
IIpOy4YaT CbBPEMEHHMTE aCIIEKTH HAa B3aUMOJCHCTBUE MEXKIY TEOpHsATa HA AUJAKTUKATA Ha
reorpadusTa M IpakTuKaTa Ha oOyuyeHHeTo Ho reorpagus Ha 0a3a omuTa B HEMCKaTa
nunakTuka. Cratusara npeacTaBsl OCHOBHUTE BBIIPOCH Ha Ie0-AUIAKTUUYECKUTE U3CIIECIBAHNUS,
BUJIOBETE TIEO-AUJAKTHUUYECKU U3CIE[ABaHUsA, IIpe/ulara aBTOPCKH MOJEI Ha TI€0-
JUIAKTHYECKOTO U3CIIEIBAHE.

24 Vasileva, M., G. Kotseff, D. Poleganova, IN THE GARDEN OF
“GEOGRAPHIC LITERACY”, International Scientific Conference
GEOBALCANICA 2015, 2015, c1p.225-229, doi:DOI: http://dx.doi.org/
10.18509/GBP.2015.29 UDC: 37.015.31:57.081.1(497.2), Ref

The association of pedagogical activity with the gardening is not a new one. Usually this
metaphor presents the teacher as gardener who actively influences the process of natural
growth of the plants in the garden (pupils in school). In our paper we present the
contemporary geographical education as garden in which the “geographical literacy” is
growing as product of mutual efforts of gardener and plants (teacher and pupils). The plants
we grow are alive and vital, they possess their own dynamics and this makes it hard to
determine and accelerate the process of their growth by the mere will of the gardener and in
the way he alone envisions their development. The ‘“geographical garden” and its plants
are separated from the environment (other educational subjects) by a fence. As our
garden continuously interacts with that environment, the fence is playing a crucial role —
first to protect the plants from the pests (reduced geography lessons in secondary school
curriculum, obsolete school facilities) and second - to provide transparency for innovative
approaches and good practices (new information technologies, improvement of organizational
culture and behavior). The gardener’s goal is to preserve the vitality of the plants (the
motivation of the pupils) and to achieve high vyields (geographical literacy) by using a
number of contemporary tools and instruments (new educational methods and techniques).
This paper and the metaphor used aims at providing an improved model of geographical
literacy setup and development based on the traditional Bulgarian model.

Bacunesa, M., I'. Kones, JI. IloneranoBa, B I'PAJIMHATA HA ,I'EOT'PA®CKATA
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KYJITYPA*

CBbp3BaHeTO Ha Menaroruyeckara JeHHOCT ¢ rPauHAPCTBOTO HE € Hello HOBO. OOUKHOBEHO
Ta3u Metadopa IpeacTaBsi yUUTENs KaTo TpajuHap, KOMTO aKTHUBHO BIIMsE BbPXY Ipoleca Ha
pacTexx Ha pacTeHHsTa B IpaguHaTta My (ydeHUUM B yuwmiuiie). B crarusTta e mpenctaBeHO
ChBPEMEHHOTO reorpadcko odpazoBaHUE KAaTo rpajuHa, B KOSATO "reorpadckara Kyntypa' ce
pa3BUBa KaTo IUIOJ HA CHBMECTHUTE YCWIMS Ha TpaJudHaps U pacTeHusATa (yduTens H
yueHunute). PacreHusita, KOMTO ce€ OTIVIEKIAT, Ca XXUBU W EHEPru4YHH, I[PUTEKABAT
coOCTBEeHa JMHAMHKA M TOBA MPaBU TPYIHO Jia C€ OMpPEeNId U YCKOPH IMpolieca Ha pacTexa
UM caMO C BOJISITA HA TPaJMHAPS W MO HAdWHA, 10 KOWTO ToW mpensmxknaa. "I'eorpadckara
rpaavHa" W HEWHUTE pacTeHUs ca OTICNCHH OT OKOJHaTa cpena (Ipyrd oOpa3oBaTEITHH
cyOekTH) ¢ orpana. Tpif kaTo HalaTa rpajuHa HEMPEKbCHATO B3aUMOJICHCTBA C Ta3u cpeaa,
orpajata Mrpae peliaBalia poJyisi - IbpPBO, 3a Ja Ipeana3d pacTeHUsTa OT BPEAUTEIU
(HamaneH xopapuyM O reorpadusi B y4eOHHUS IUIaH HA CPEAHOTO YYMJIMILE, OcTapsiia
MaTepuaigHa 0a3a) U BTOPO - OCUTypsiBaHE Ha IIPO3PavyHOCT U Bb3MOXKHOCTH 32 BHE/IPSBAHE Ha
MHOBATUBHU NOJIXOJU U 100pHU MPaKTUKK (HOBU UH(OPMALIMOHHU TEXHOJIOTUH, [10100psiBaHe
Ha OpraHM3alloHHAaTa KyATypa u noseaenue). Llenrta Ha rpaguHaps € Ja 3ama3u )KHU3HEHOCTTa
Ha pacTeHusATa (MOTHUBALMATA HAa YYCHUIIUTE) U Ja MOCTUTHE BHCOKHU J100uBH (Teorpadcka
KYJITypa), KaTo U3M0JI3Ba peJuila CbBpEMEHHU HHCTPYMEHTH M METOAM (HOBU 00pa30oBaTEIIHU
METOAH M TEXHUKH).

[TocpencrBom Metadopara Ta3u CTaTus YChBBPEHCTBA TPAIUIIMOHHMS 3a bhiarapus momen Ha
,reorpadckara Kynrypa“.

25.Vasileva, M., G. Kotseff, D. Poleganova, New Media in Geographic
Education — a Story with Unexpected End, 6th International Scientific
Conference FMNS, 2015

The usage of digital media in the process of education is increasingly debated in
contemporary didactics. In accordance with the needs and requirements of the new
information society, digital media play a crucial role in developing the geographical literacy
of adolescents e.g. their digital literacy. With regard to this, the implementation of the so-
called new digital media in geographical educational process — e.g. GPS technologies
(satellite images and aerial photos), GIS technologies (digital maps and digital globe) is
currently being analyzed in deeper detail. The object of the current paper is to examine some
didactical aspects of the implementation of the new media in geographical education —
possibilities and constraints, benefits and threats.

Bacunesa, M., I". Kounes, [I. Ilomeranosa, HOBUTE MEJ/IMM1 B TI'EOI'PA®CKOTO
OBPA3OBAHUE — UCTOPUS C HEOYAKBAH KPAI

W3non3BaHeTo Ha TUTHTATHUTE MEIUU B Mpolleca Ha oOydeHHe Bce MoBeue ce 00ChkKIa OT
ChBpeMeHHaTa aujakTuka. CboOpa3HO TMOTPEOHOCTUTE W W3UCKBAHHUSATA Ha HOBOTO
MH(OPMALIMOHHO OOIIECTBO, HA TAX CE OTPeXAa M3KIIOUYUTENTHA POJisl MPU Pa3BUTUETO Ha
reorpadckata KyJiTypa Ha IMOJPACTBAIINTE, PECIl. MPU Pa3BUTHUETO HA TAXHATA JUTHTAIIHA
KynTtypa. BB Bpb3ka ¢ TOBa BCe MMO-33ABJI0O0YEHO CE€ pasriiexkia MepcreKTUBaTa 3a IOo-
IIUPOKO BHEApSIBAaHE B 0Opa3oBaTeIHUsS MPOIEC MO Treorpadus Ha Taka HAPEUYCHUTE HOBU
muruTaan Menuu, Harp. GPS texnomormm (carenutHu W BB3AymHH cHUMKH), [MC
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TEXHOJOTHH (JAUTUTAHA KapTH, TUTUTAJICH TJIOOYC) ce M3CIeaBa BCE MO-33ABI00YCHO OT
nuaakTakata Ha reorpaduaTa. OOeKT Ha M3C/IeBaHE B CTATHS Ca HIKOW THIAKTHYCCKU
ACIIEKTH Ha BHEAPSIBAHETO Ha HOBUTE MEIUH B 00YYEHHETO MO Teorpadust - Bb3MOKHOCTHTE U
OrpaHn4cHusATa, IMOJIBUTC U 3allJIaXUTC.

26.Bacunesa, M., ls. Cmamenkos, UHTEpIUCIUIUIMHAPHO O0YUCHUE MEKTY
['eorpadus n nkoHoMuka 1 OU3NYECKO BH3MUTAHUE U CIIOPT - MPUMEPHA
TUTAKTUKO-METOUYECKa KOHCTPYKIMSA, CHBPEMEHHM TEHJICHIIMM Ha
(GU3UYEeCKOTO BB3MUTAHUE W CIOPTa, peaakTop/w: AmxkennHa SIHeBa H

Ip., HW3IATEJCTBO: YHHUBEpCUTETCKO wu3aarenctBo "CB. KioumeHnt
Oxpuzacku", 2015, ctp.304-308, doi: ISSN 1314-2275

Eaun  ocobeHo akTyalieH BBIPOC B  ChBPEMEHHAaTa JUIAKTHKa € TO3M 32
MHTEPIUCIUIUIMHAPHOTO oOyueHue. ToBa ce IbKM Ha ¢akra, 4ye B HEro ce BIKIA
MOTEHIIMaTHa BBH3MOXKHOCT Jla C€ Mpeojosiee ,,TYHEIHOTO™ oOydeHue, a M3y4aBaHETO Ha
y4eOHHUTE MpPEeMETH Jla C€ OCBHIIECTBSIBA BbB B3auMojeilicTBue. Jlumncara Ha equHHO-TIpHETa
KOHIEMIUS 32 UHTEPIUCIHUILUIHHAPHO O0yUeHUE B CPEIHOTO YUYHIIUIIE € €lHa OT OCHOBHUTE
MPUYMHU, KOWTO BB3NPEMATCTBAT pEaTU3UpPAHETO Ha I[OTEHUMajda My B pealHa
obOpasoBarenHa cpega. CKpoMeH NMPUHOC KbM Ch3JlaBaHE Ha TakKaBa MOXE Jla CE€ CMsTa
Pa3BUBAHETO Ha KOHKPETHU JUAAKTUKO-METOANYECKH KOHCTPYKIMHU 32 OChILIECTBsIBaHE. ToBa
€ OCHOBaHME CTaTusATa Ja [peaara HMEHHO NPUMEpHA JUJAKTUKO-METOIMYECKa
KOHCTPYKIIMS 32 OCBHIIECTBSIBAHE HA WHTEPAMCUUIUIMHAPHO OOydeHHe Mexny ,,I eorpadus u
WKOHOMHUKA® u ,,Ousmdecko BB3nHUTaHWe u crnopt . PaboTHa mo3umms ce OCHOBaBa Ha
TCOPCTUYHUA OINUT W INOCTHXXCHUATA OT IMPAKTUKATa B CTpaHW C Pa3BUTH 06pa3OBaT€J'IHI/I
cucteMd. OCHOBEH METOJl, W3MOJ3BaH B U3CIEABAHETO € TEOPETUYHUAT aHaIU3 Ha
JUTEpaTypHU U3TOYHULN. M T KaTO B paMKHTE HA €Ha CTAaTUs HE MOXKE Ja C€ MPEeTeHAUpPA
3a U3YEPIIATEIIHOCT, aKLEHTHT € MIOCTABEH CAMO BbPXY Hal-ChIIECTBEHUTE MOMEHTH:

. M3XO0/IHATA TIO3UIIMS 32 YUCHETO;
. MO3UIUATA HA KOHCTPYKTUBUCTKUS MTOXO]I;

. pOJIUTE HA TJIABHUTE ACHCTBAIIM JIUIIA — YIUTETH U YUCHUIIH;
. 0COOEHOCTHUTE Ha Y4eOHHMsI TIPOIIeC.

27.Bacunesa, M., /]. Ilonecanosa, I. Koyes, ,,YCTOWYHUBOTO pa3BUTHE —
KIIFOYOB acmleKT Ha reorpad)ckoto oOpa3oBaHue, bankanure — e3WK,
ucropus, Kyarypa, bearapus/Benuko TwpHoBo 2015

HpO6HeMI/ITe " IMPEAN3BUKATCIICTBATA HA CbBPEMCHHUA rio0ajieH CBAT OpeBpHIIAT BOACHIATA
uaes Ha ,,yCTOMYMBOTO pa3BUTHE B KIIIOUOB aclekT Ha reorpadckorto obpaszoBanue. Ilo
CMHCBJIa Ha €IHO TaKOBa ,,pa3BUTHE CJe[BA Ja CE€ OCHTYPST paBHHU TpaBa W JOCTHII Ha
BCUYKH XOpa /10 MaTepUaIHHUTE, MPUPOJHUTE U KYJITypHUTE Onara (yCTOMYMBOTO Pa3BUTHE
VIIOBJIETBOPSIBA HYXIUTE HA HACTOSIIUTE TOKOJIEHHS, 0e3 /1a 3acTpaliaBa CIOCOOHOCTTa Ha
ObJIeIIUTe TIOKOJICHHUS Jia 3aJ0BOJISIBAT CBOUTE HYXIH). TO HaMupa OTpaXeHHE U BBPXY
IMIAKTUKaTa Ha reorpadusara MOCpeACTBOM TPH KOHIENIIMA C MHOTO Ba)KHO 3HAYCHHE 3a
reorpad)ckoTo 00pa3oBaHUE, UMEHHO - EKOJOTHYHOTO BB3MHUTAHHUE, TI00ATHOTO YYeHE W
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BB3IIUTAHUETO 3a YCTOM4MBO pasButue. Ha BoIpoca: ,,KakBo 03HauaBa TOBa 3a IpaKTHKaTa
Ha o0y4eHueTo 1o reorpagus?”’, naBa oTroBop Hacrosmara cratusi. OTroBOpBT € pe3ysiTaT
OT OYEpTaHHUTE B Hal-OOIIl TJIaH OCHOBHU 0COOEHOCTH Ha MOCOYCHHUTE TPH KOHIETILINH.

Vasileva, M., D. Poleganova, G. Kotseff, “SUSTAINABLE DEVELOPMENT” — KEY
ASPECT OF GEOGRAPHICAL EDUCATION

The problems and challenges which contemporary world faces set the leading idea of
“sustainable development” as key aspect of geographical education. In the paper is used the
well-known definition for sustainable development — development that meets the needs of the
present without compromising the ability of future generations to meet their own needs. As a
result of these tendencies, in geography didactics it can be pointed out three very important
concepts — environmental education, global learning and education for sustainable
development.

The concept “environmental education” is still quite disputable and in theoretical debates the
key question is how it interacts with the term “education for sustainable development”. The
authors of paper share the opinion that according to contemporary conditions the “ecological
education” should be the main step in the process of improvement of “education for
sustainable development”. One of the current trends within “environmental education” is the
establishment of successful environmental behavior which is influenced by variety of factors:
systematic knowledge, the impact of social norms, confidence in control etc.

The concept “global study” is often defined as a “pedagogical reaction” to the conditions in
which the global society evolves. The “global study*“ is commonly accepted as an open
process of life-long learning which takes into consideration every aspect of sustainable
development. Of course, the central place here is dedicated to the space and its different
scales. Also the challenges “global study” concept faces taking into account its increasing
complexity could raise certain problems in educational process.

The “education for sustainable development” is a large-scale and ambitious task of
contemporary education. The main aim of such education is to develop, deepen, constantly
update and implement competences which the individuals achieve in their dynamic
environmentally friendly, oriented to economic vitality and social justice activity.

What are the main consequences for the geographic education practice? Firstly, the
geographic education will be focused on global and essential for the future world
development topics interrelating ecological, social, economic and political aspects. Secondly,
crucial role in implementation of educational process will be played by pupils. Thus will lead
to fact that pupils’ motivation and own will to be the most important preconditions for
acquiring and improving different competences. Thirdly, the starting point will be always the
authentic problematic situation which pupils should recognize, then analyze and evaluate and
afterwards take decisions, plan and do the particular activities.

28.Bacunesa, M., Us. Cmamenxos, I'eorpadus u ciopT - B3aMMOBPB3KH U
nepcrnekTrBy, ChbBPEeMEHHU TEHICHIMU Ha (PU3NYECKOTO BBH3MUTAHHE U
CIopTa, penakrop/u: AnxenuHa SneBa u ap.,
U3/1aTeCTBO: Y HUBepcuTeTcko u3narencrso "C. Kmument Oxpuacku”,
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EIII/IH oT OCO6€HO AKTYAJIHUTC BBIIPOCH B CbBPECMCHHHUTC ThbPCCHHUA HA JUJAKTHUKATa € TO3U 3a
UHTEPIUCLHHUILTMHAPHOTO o0ydeHue. [loka3aTelncTBO 3a TOBa ca MHOTOOpPOWHHTE MOHSTHS,
HEeCTO IIbTU YHOTpe6SIBaHI/I U UHTCPHPCTUPAHU KATO HMACHTUYHH, HAIp. MCKAYINPECAMCTHO
o0ydeHue, 00y4eHue, MPecHYaIlo IPAaHUIIUTE Ha YICOHHUS peMeT, 00ydeHUE, HHTET PUPALIO0
y4eOHM MPEeIMETH U T.H. Pe3ynTarsT € HesicHOTa ¥ HeZIoOpO pean3upaHe Ha MOTCHIMATHUTE
BB3MOXXHOCTH HAa TakbB THIN OOy4YeHHE B peajdHa cpena. 3a Ja MOXKe Ja C€ YCBOM
MHTEPAUCIUILUIMHAPHOTO OO0y4YeHHE € HeoOXOoAMMO Ja ce Ch3/laje SCHA, aJeKBaTHa
NOHSATHHHO-TEPMUHOJIOTMYHA OCHOBAa, Ha 4YHUATO 0Oa3ara Ja ce U3rpagd METOAUKO-
IMJAKTUYEeCKa W ChABP)KATElIHA KOHIICTIHMS 3a OCBIIECTBSIBAHE HA HWHTEPAUCIMIUIMHAPHO
oOyuenue. Pa3bupa ce, B paMkuTe Ha HacTOsAIIATa pa3paboTKa HE MOXKeE Ja ce 00XBaHE TaKkaBa
KOHLIENIMS [SUIOCTHO. 3a TOBA ca HEOOXOJMMHM CEPHO3HHM M 3aAbJI00YEHU u3cieaBaHus. B
Ta3u CTaTUS CE OYepTaBaT B HAif-OOII IJIaH BH3MOXKHOCTHTE 32 KOHCTPYyHpPaHE Ha TaKbB THII
oOydenue Mexny ,,I'eorpadus u nkonomuka“ u ,,duzndecko Bp3nuTaHue u cropt. Tosa e
HaIpaBCHO B CJICIHUTC CTBIIKH:

. OIpeziesIiHE Ha ChUIHOCTTA HA MHTEPAUCHUIUIMHAPHOTO 00yUYEeHHE;
. MPEJICTaBsSHE HAa HETOBOTO 3HAYCHUE U ()OPMU HA MPOSIBIICHUE;
. W3BSXKJAHE HA JONMHUPHUTE TOYKH B IEIUTE M B YYEOHOTO CBHIABPIKAHE II0

,,I eorpadus 1 uKOHOMUKa™ U ,,OU3NIECKO BH3IMUTAHUE H CITOPT ;

® H3BJINYAaHC Ha KOHKPCTHUTC IICPCIICKTHUBHU 3d PA3BUTHC HA UHTCPAUCHUILITIMHAPHATA
pa60Ta B O6y‘I€HH€TO 10 ITIOCOYCHUTEC y‘{e6HH npeaAMCTH.

29.Vasileva, M., FORMATION OF COMPETENCES IN
GEOGRAPHICAL EDUCATION, SECURITY IN THE AGE OG
GLOBAL CHANGES, penaktop/u: D. Zlatunova; P. Slaveikov,
uznarencTBo:"St. Klment Ohridski" University Press, 2012, ctp.204-206,
Ref

This paper is focused in formation of the competences in geographical education. The
problem of the relation competence — aim of the education in the Bulgarian and foreign
geographical didactics is examined.

Bacuneea, M., DO®OPMUPAHE HA KOMIIETEHTHOCTHU B T'EOI'PO®CKOTO
OBPA30OBAHUE

Cratusata e (¢oxycupaHa BbPXY (opMUpaHETO Ha KOMIETEHTHOCTH Y YUYCHHIIUTE
MOCPEJICTBOM reorpadckoro obpazoBaHue. Pasrmexna ce MICTOTO Ha KOMIIETEHTHOCTTA B
HeJuTe Ha reorpadckoro oOpasoBaHue. [IpaBu ce CpaBHUTENHA XapaKTEPUCTHKA IO
npobiemMaTtukara B Objirapckara M 4YykJIecTpaHHaTa JuTepaTypa. M3BexaaT ce OCHOBHHU
MIOJIOKEHHUS.

30.Vasileva, M., THE IDEAS OF CONSTUCTIVISM IN TEACHING
GEOGRAPHY, GLOBAL CHANGES AND REGIONAL
DEVELOPMENT, penaktop/u: D. Zlatunova; P. Slaveikov, uzgarenctso:
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"St. KIment Ohridski" University Press, 2011, Ref

Bacuneea, M., WJIEWUTE HA KOHCTPYKTUBU3MA B OBYYUEHUETO IIO
I'EOT'PADUA

BoropochT 3a KauecTBOTO Ha OBIArapcKOTO 00pa3oBaHME BUHArU IIe ObJE aKTyajeH.
[locturaneTo My Ha HACTOAILIUS €Tall € CBBP3aHO C BHEAPSBAHETO HAa CHBPEMEHHU
oOpa3oBarenHu napaaurmMu. EnqHa oT TSX € KOHCTPYKTHBU3MBT. B HacTosAI0TO HM3CiieBaHE
ce pasriexia MPOCKTUPAHETO Ha UICUTE HAa KOHCTPYKTHUBU3MA B LIEJIUTE U B y4E€OHOTO
ChIbpKaHue Ha 00yueHHneTo 1o reorpadus. ToBa ce mpaBu Karo:

*  Ce IIPOYyYBa CHIIHOCTTA, IPUHLUAIINTE, HAIIPABICHUATA HA KOHCTPYKTUBU3MA,;
* Ce NpPOYydYBaT BB3MOKHOCTUTE 3a IPOCKTUpPAHE HA WJECUTE HA KOHCTPYKTUBHM3MA B
[IOCOYEHUTE XAPaKTEPUCTUKH Ha reorpa)ckoTo oOpazoBaHHUe.

IIy0oiukyBaHM pa3lIMpeHu pe3loMeTa 0T HAYYHU KOH(epeHIIun

31.Tzankova, L., M. Vasileva, G. Kotseff, D. Poleganova, “Factory for
geographic literacy” - a metaphor for geographical education,
Geographical Research and Cross-Border Cooperation within the Lower
Basin of the Danube, 2014

Ha xoHdepeHuusaTa € npeacraBeH NpuMepeH Mojen 3a (pyHKIHMOHUpaHE Ha reorpadckoro
oOpasoBanmue, n300pa3eH nmocpenacTsoM Mmeradopa karo ,,Dadpuka 3a reorpadcka KyaTypa‘.
N3xonna nosunusa e, 4e mIpeajaraiikd NpUMEpeH, MHOBAaTUBEH 3a bbirapus moxen Ha
(GyHKIIMOHMpAHEe M pa3BUTHE Ha CHCTEMara Ha reorpackoto oOpa3zoBaHHE, IIE C€ H3BEIE
HAYMH 32 HEWHOTO €(heKTUBHO YIpaBJICHHE W YCHBBPIICHCTBaHE. B Ta3m Bpb3Ka € MpoyueH,
WHTEPIPETHPAH M aJalTHpPaH ONMUTA Ha HAKOM UYXKJAECTPaHHU aBTOPH OT CTPAHU C Pa3BHUTA
oOpa3oBaTenHa cucteMa. MoiebT € KOHCTPYHUPAH ClIe]] OTTOBOP Ha CJIEJAHUTE BBIIPOCH:

. Kak ¢pynkumonupa reorpadckoro odpasoBanue y Hac?

. 3amio cucreMara Ha reorpagckoTo oOpa3zoBaHue € mpeIcTaBeHa upe3 Mmeradopa’?
. Kak e xoHCTpyHpaHa ,,(pabpukara““?

. KakBu ca U3B0oIuTEe 1 OCHOBHUTE HACOKH 3a ObJICIIN H3CIIeABAHNA?

32.M. Vasileva, Poleganova, D., Tzankova, L., “Cube Jena” — about the
perspectives in geography education, The 4th Romanian — Bulgarian —

Serbian Conference — Geographical Research and Cross-Border
Cooperation within the Lower Basin of the Danube, Vidin — Bulgaria, 15-
17 September 2016

Ha xondepennusra e npencraBena koHuenmnusata Ha ,,Kyba Jena”, mpe3 mepcrekTuBaTa Ha
reorpadckoto oOpazoBanue. CbBpeMeHHaTa HeroBa Quiocodus, OTIHYaBaIla ce C
MHOTONEPCIEKTUBHOCT U ThPCEHE Ha BU3UHU, CUCTEMHOCT U MPOOJIEMHOCT € OCHOBAaHUE Jia Ce
MIPEIIONIOKH, Y€ aIallTUPAHETO M MPUIIOKEHUETO HA KOHIENIHITA e ObJie MOJIE3HO B JIBE
IOCOKH:
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. Karo o0ocHOBEe B IUAAKTHKO-METOJAWYECCKH TUIaH BHEIPSBAHETO HA ,,KIIFOUYOBHUTE
npobiieMu” Ha ChBPEMEHHOTO o0IecTBo B reorpadcekus Curriculum, xouto ca
OCHOBEH 00EKT Ha u3cieaBane (1 1el) OT reorpadckoTo oOpa3oBaHUe B CPEIHOTO,
a ¥ BbB BUCIICTO YUIIIHIIE.

. KaTto mpemioku CTBIKHTE 3a IUIAHUPAHETO U PEATM3HPAHETO Ha MPOOJIEMHO-
OpHUEHTHpaH yuyeOeH IpoIliec B 00y4eHUETO 1o reorpadus.

IOHnn, 2018r.
MBroTBUIT CIIPABKATA: ..'vvvveeiiieeeeaeeennnnnn.

(r1. ac n-p Mas Bacunea)
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